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raH oTacu MHIIK3 Oyica-ma, Xxa€T Takozocu Ominad Dponna xam smaan. [lopuc Jleccunr 1919
inn 22 oktsOpaa DpoHaa TaBauTy.l TOTIIH.

Jleccunr unk TapauMHu CanucOypuaard poMaH KaTONMUK aéiap MOHACTUPIUTH Xy3ypuaaru
MakTabaa ongu. 14 émra erranuaa MakTabHHU Tapk 3THO, ¥3 ycTuaa MyCTaKWI IIyFyJiaHa Oom-
namu. 15 €mmpa yiiman yuku® ketnO, xammmpa O0ynub unuiagu. Y commoyiorus Ba cuécarra
OMJI TypJiM KUTOOMapHU YKuii Oouutanu. Vhxonumii (aonusartv ailHaH 11y AaBpiaH OOILIaHIIH.
1949 #iunna Jlongonna “The grass is singing” (“YT-ynannap Kyiraian”) HOMIM WIK poMa-
HUHU Hamp STTupau. JKanyOuii Adpukamard MpKud alupMadmiIMKKa Kapiid YUKKaH aaunba
TakuKiapra pynapa 0ynau. Kuiinnunnukiapra kapamaii, 1962 iiunna y y3ununr mamxyp “The
golden notebook” (“Ontun nadrap”) acapunu &3au. Jleccunr 1984 itunna XKeitn Comepc Taxan-
JyCH OCTUAA UKKH POMaHWHU YOI JSTTUPAHW. YHHUHT Oy pomaniapu bupnamran Kupommukgaru
HAIIPUET TOMOHUIAH YBJIOH KHIMHAM. KelimHuanuk Oy poMaHiap OOIIKA WHIIN3 HAIPUETIUCH
Maiikn Xozed Ba amepukanuk Andpenmap ToMoHugaH xaMm 4don Atuiaau. 2007 iwmHMHT 11
okTsiOpuna Jleccunr anabuér inynamumu Oyinda Hoben MykopoTuHUHT coBpuHAOPH OVian. Y
Oy nmaBpma 87 émnma 3au. Jleccunr AxagemussHuHr 106 HWIUMK Tapuxuja agabuét HyHaIUIN
yuyH HoGen mykodoTtunu onran aémiapHudr YH Oupununcuaup. Y Hoben MykohoTuHM onul
YOFU/Ia KWITaH Mabpy3acunu “Maxkcang HoGen mykodoTrHM onuin sMac” 1e0 HOMJIaau. YHUHT
Mabpy3acd UMKOHUSTIAPHUHT TEHTCH3JIMUTUTA YbTHOOp KapaTwil Ba agabuérra OynraH MyHO-
cabaruu Yy3raprupum Oopacuma 3au.  Comepcer Moem cospunu (1954), EBpomna amabuéru
yuyH axpatuirad Asctpust mykodotu (1981), [llekcniup myxodotu (1982), Manepmo coBpunu
(1987), Xankapo Mounemio mykodortu (1987), Jloc Amxkenec Times Book mykodoru (1995),
Hasun Koxen (2001) mykodotinapu coxubacu, Hoben mykodoru coBpunmopu Jlopuc Jleccunr
YOKoura cy(U3MHUHT TabCUP KUITAaHU MYyXUM Ba Oy jkapa€HHM TaJKUK KWL KUECHM anadu-
ETIIYHOCIUK y4yH alloXUJa axaMusT KacO ATajiu.

AmubaHuHT acapiapu TabuataH WIMHKA (GAaHTACTHK acapiiapaup. YHUHT (paHTACTUK acapiapu
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y4 MaB3yHHU ¥3 Mupjaa onaau: 1) KOMMYHUCTHK Fosutap OunaH Oofnuk mas3y (1944 - 1956); 2)
ncuxonoruk Mas3sy (1956-1969); 3) cyduiinukka anokanop massy. Tabkumnaranumusiaex, Ous-
HU aJnOaHUHT CYPHU3M TabCUpUAA SApaTraH acapiapu KU3UKTHP/TH. EsyBunnan “Y3unrus yuyn
9HI' MyXUM KHUTOOMHIM3 Kaiicu?” — ned cypanrania, y uiamuil panractuk tyminamu “Kanomyc B
Aproce”nn Twira onaau [3.5]. by tyminam 1979-1983 #tmnnapna €3unran. Kanonyc tymiamura
KHpraH acapiapu 6eBocHuTa CYQHUINIUK Fosapu OWIIaH CYFOPHIITAH.

Jleccunrra cydusmuan uik 6op tanumtuprat maxc Mapuc Hlox 6ynub xucobnananu. Aqnbda
tapukar nupu Ba onumu Wapuc lloxra morupa tymau. CyQuiinuk tabaumMoTHHA yHTa 1960
HwHUHT Ypranapuaa ycro3u — nupu Mapuc lox acroiigun ypratau. OnaMHuHT 60THHUE OMa-
MU (MUKH TyHECH) MaB3ycuaa &3wirad OyHJaH OJIMHTU acapiapH, kymianaH, “Briefing for a
Descent into Heel” (1971) Ba “Memoirs of a Survivor” (1974) xkutoGnapu xam cypusm Oumiiaxn
OOFITMKIUD.

Opnamnap ynaas “Cus kauonnan 6omnuiad cydusmra Kuzuka oonutaauaru3?” ned cypairanna,
y IwmyHgail >xkaBoO Oepamu: “Cu3 TacaBByra KHU3MKKaH OfaMiap/aH SKaHJIUTMHTU3IaH
Xaiiparaamas... Menpaa tacaBBy(dra umtuék 6op »au. TacaBByd Oy — Mypakkad TymryHda. Ma-
00110 cu3 XyIOHMHT OaHzacu OyiMacaHru3, maiToHra ainanacu3. TacaBBy( cu3ra aHa IIyHU
Ypraragu’.

Hopuc Jleccunr cypusmra Oynran ybTUKOJUHU Xe4 Ka4OH CHp TyTMaraH. ¥ ¥3 acapiapu Ba
HYTKJIapuaa Y3MHUHT TacaBBydra Oynaran naékaru Ba YbTUKOAUHU 0aH Trad. byryHru KyHHUHT
9HT TAHUKIW aén €3yBUMiIapuIaH OMpU TOMOHHIAH cyduamra Oepunran OyHaaill 3TUOOP YHU
Oekuéc Xypmarra ca3zoBop Kwiau. JIecCHHT Ba YHUHT acapiapu TYFpHCHIA KaTop TaJIKUKOTIap
outmirad. JlMKkarra JOHHMK >KOWM LIYHJAKH, YITapHUHT KYmUuiauruaa JlecCHHrHuHr OeBocHTa
cydu3m rosicura OyJIraH KU3UKUIIN Tax) il KwinHrad. Miore [nuaauar “Between East and
West: Sufism in the novels of Doris Lessing” kutobu ana myHmail TaakukoTiapaas. Jlec-
CHHT WXoaura cy(U3MHUHT TabCUPU Macallacura YbTHOOp Oepuiaauran 0yica, yHUHT acapiiapu
y3raga 6up TaxawiHd Tanad staau. Cydusm anbaHagapuHu y3uzaa ko 3Trad Jleccunr acapnapu,
WHIIN3 anabuétua y3ura Xoc SHrH OUp KYPUHUIIHU XOCHII KWiIa oiau. AiHHKca, Oy X0mnaT Ko-
MHOT XaKuJaru acapiapujaa sikkosn HamoéH O0ynau. Ly 6unan Oupra ynunr acapiapu Llapk Ba
Fap6 opacumarun mynocabarinapuu 0ofnabd TypyBYM Kynpuk Bazudacuuu Oaxkapau. 3epo, yiapiaa
[Mapk Ba Fap0 agabuétu y3apo oMyxrasaiira.

Jleccunr ¥3 HOBeyutanapuaan oupuna kenrupradn Hacpunnun Adannu 6wmnan 60rmuK naTuda
xaM cypue€Ha pyxHH y3uaa akC dTTUPTraH. DbTUOOp OCPHHT:

Hacpunnun Oup Heua maporaba Dpongan ['peuusra suiaru 6unan 6opubd kemaau. Xap ran 'y
Y31 OUIaH MKKUTA IMOXOJUIM KOI OO KeTap Ba KaWTHIAA 3ca ynapcu3 Kenapau. Joum mupiiad
YHU )KUHOATYMIIMKAA aiidnad kunupapau. JIekuH xed Hapca TOMOJIMACH.

—  Huma kentupsincus, Hacpugaun?

—  MeHn xuHOsATINMAH.

WNunnap ytu6, Hacpuanun Mucpra iyn onau. Mupmabnapaan Oupu yHU Oy epla Kairta
y4patud cypaim.

“Mynna, cu3 DpoH Xamaa ['penust cynu XyKMUZaH XONHU, SPKUH sIasrncu3. AWTUHTYH, OU3
CH3HM TYTHO, X€4 KauOH aHIVIall oJIMaiiiuraH >KMHOATIAp HUMa y3u?”’

“Ormmaknap”, — nebd xaBob 6epau Hacpummun [2.126 .

Jleccunr Oy epma [lapk Oowitan FapOuu xamna cyuiinnk anadbuértu Ownan Fapd pomanumim-
TH opacuaard OOFJIAaHWIIHU ro3ara kentupan. Xyxka Hacpunmun FapOna mapsemn, cyduit kabu
tankuH KunnHaau. [y cababnan Xyrka Hacpunauu o6pasu uHmm3 Oaquuii anaduérunaa cyduii
TUMCOJIU/Ia TaBajJaHa/Iu.

Miore ['anunnusr “Between East and West: Sufism in the novels of Doris Lessing” Homiu
kutobu JleccuHr acapiapura Xoc KyHHIaru XycycusitiapHu ouud Oepamu: OupuHumzaa, Jlec-
CUHT acapiapuja Kamid KWJIMHMAaraH IIyHAaid HyKTad Hazapiiap MaBKyIKd, yIapHu cyduéHa
KOHTEKCTIap OpKalHM TymUHTHpHIITa sputnmirad. Uxkkuaunnan, apky Fap6 amoxamopmuru
Oyitnua Mmyxum Macananap €putmirad [1.280 ].

Jleccunr Unpuc llloxaunr “Cydwuitnap” (1964) xutoObunm YKuO, YHIAH TabCUpJAHTaH Ba
yHra mypua tymrad. Jleccunr €3anu: “Men Unpuc IlloxHu y Xakugaru TagkUKoTiIap OpKaJd
6umn6 onnum. Uapuc llox yuyn Ilapk xam, Fap6 xam ¥3 yiiu O0ynub Konran. YHM KOMUII-
TUKKa Jpumrad cyduil kumm ae6 Ounaman. MeH yHna cydusMmMra ouJl XOJATHH Ba JTUIAMM-
ra Moc OynraH axub OWp HapCaHW TOIAMM, YHUHT alTUIINYa, OM3HHUHT CY(PHU3M XyCyCHAAru
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rapOOHa FosTIapUMM3/la XaToMUKIap Oop Ba OyHAall Ba3usTIAp alipuM CYPUIITUKHH 1aBO KUJITaH
€IFOHYMIAp TOMOHHUJAH sHAJa KeCKMHIamTupwisanta. Kymmad yxutyBummap xamaa maszxao,
CeKTa, TapuKaraaH xabapmop Oynran kummiaapHUHT pukpuda xam Wapuc 1lox xomun WHCOH
a1u. Y KUTOO €3a€TraHauruiy SUTHO KoauM. By kutod MeH Kuaupaérrad Hapca SKaHIUTUHU
xuc kuinguM. by “Cyduiinap” kutoOu snu. MeH yHHM 4yKyp XMCCHET OWjaH YKUIUM. YHIArd
TaJJaOHUHT €TYKJIUTHIAH XanpariaHaam’.

“Men Jleccunr pomanmapuaa cyQusMm TaIKUKOTHHH TyXTa WNUIad 4yukuim yuyH Wapuc
[HloxHUHT KYNTHHA TapkuMaiapuiaan xam Qoiganangum”, — neiinu “Between East and
West: Sufism in the novels of Doris Lessing” kurodu myammpu Mrore 'enun. WUapuc 1ox
XUHIUCTOH/IA TaBaJUTyd TolraH, AQFOHUCTOHAA smiaraH, keWnHdaiuk, 1960 imnga AHDMsTa
kenraH. Jleccunr spTuUpodu Owran antranma, y y3uHuHT “Cydusm” xutobu opkamm Fapbra
XaKKOHUHN CYPUIIMK TabIUMOTHHH onu0 kupran maxc smau. WMnpuc Illox Adronucronma
HaKIIOaHIusl TabIMMOTH WynuaaH Oopau. byrynru kyHna y Hadakar cyQU3MHUHT YTMHIIIArA
aHpaHanapujad, 6anku XX acpaa Fapd yuyn kepaknu Oyiran cy¢pusm WIMHAAH XaM CabOK
oepamu [ 1. 280. ].

Jlecccunr Unpuc loxHuHT OGapua Kyné€3Ma Ba TapKUMaTapuHU YKUO, YKHO YMKKAH Xamja
ynapaan y3 pomannapuaa ¢oimananran. Y Wnppuc llloxaunr comuk mypumnapunad. Maca-
naH, Jleccunr y3unuHr “The Four Gated City” acapuma Mnpuc IlloxHUHT KoJUIeKIMsIapuaa
OyNraH japBell TabIMMHUIa OUJ XUKOANAPHU KeATHpPand. Exu JIECCHHTHUHT KOMHOT XaKuIar
wimuii Gantactuk Tyruiamnapunas “Canopus in Argos” acapuHu ONaiiMK. YHHHT Oy acapuia
cyduéna rosmap SKKOI KYpUHUO Typaau, XaTTo y ymly acapuja cydusmra ousl puBosTIapaaH
¢oiinananran. Jleccunr Y3uHUHT cyduéHa rosutapra HucOaTaH OynraH MIITUEKMHYU KyHuaarnia
uzoxjaim: “by dancada mHCOH XaéTh maBoMUAA Oyd KellaquraH Xap KaHmai »KyMOoKiapra,
WHCOHHUHT 30XUPUN WIMHU OKU3JIMK KWIAJUTraH XoJsatiapra »aBoO Oepuilfa Hyn KypcaryBuu
Bocuta OYynmub xucobmanaau” [3.5]. Kypunaauku, JICCCHHTHUHT MKOAUHU YYKYPPOK TaJKUK
kumui [lapk Ba Fap0O agabuértunHuHr y3apo MyHocabamIapuHU KUEC KUIUIIIA MYyXUM YpUH
TyTaJIu.

doligananunran agabuériap:

1.  Muge Galin. Between East and West: Sufism in the novels of Doris Lessing. 280 0.
2. Idris Shah. The Exploits of the Incomparable Mulla Nasrudin. 126 6.

3. Doris Lessing. Canopus in Argos (Book 1). 1228 6.
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“THE ROLE OF TOURISM IN THE WORLD COMMUNITY”

Berdiyeva Munira O ‘tkirovna
Student of Karshi state university faculty
of foreign languages
Annotation: this article describes the role of tourism in the world community. It’s effects in
many professions.
Key words: tourism, economic territories, business, community, neighboring countries,
historical monuments.

We know that over three decates tourism business experienced continued growth and deeping
diversification to become one of the fascinating growing economic territories in the world.

Tourism is mainly connected with development and historical a growing number of new
destimations.

Also these factors have turned tourism into a key for social - economic progress in all the
community. It has been major section all over the world for some years.

Today the business of tourism is establishing close with neighbouring countries on cultural
ties and a wide range of financial issues. In addition many have been developed in our country
for the rising economy of tourism.

For example, Tashkent, Samarkand, Bukhara and other modern and ancient places. Every year
the billions of visitors come to our country for enjoyment to watch our up, to date and historic
monuments.

Particularly, this field is travel or business also the theory and practise of touring especially
the business of attracting, accomodating, and entertaining tourists and the business of travelling.

The contribution of turism to economic depends on the quality and the revenues of the travel
offer. In our country Samarkand is one of the attiractive place.

Because there are many antique constractions.

Moreover, it is fule of unusually reservour for drinking water, customs and traditions,
landmarks. Their native custom differs from other country. This shows that the main purpose of
tourism is used to introduce newcomers or tourists to parts of our society or points of interest
in the city.

We aware that as the UN agencies dedicated to tourism for the progressing tour. Futhermore,
it develops the infrastructures of a country and a sense of cultural exchange between foreigners
and citizens. Even there are some basic forms of tourism. It is a social, cultural and economic
process which entails the movement people.

People consider that they do this for many diffirent reasons to have fun, visit other countries
and learn about other countries or just relax from stressful working life. Every time tourism
remains a key factor for countries to enlarge and progress.

Many innovations are being developed in the progress of tourism in our country. To this end,
we are futher exploring the culture of travelers and exchanging information closely with tourists.

Likewise, they construct dams, wildlife sand, tuaries, national parks and many more.

To sum up, we can say that tourism is a very productive activity both for the tourist and the
goverment. As they support each other simultaneousl. Also, the governement should consider
improving the conditions of the country as more and more number of tourist visit their country.

References:
1. “The tourism and traveling” T2019
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“KICHIK YOSHDAGI BOLALARGA INGLIZ TILINI O‘RGATISHNING
INNOVATSION USULLARI”

Bo‘riyeva Madina

Surxondaryo viloyari Muzrabot tumanidagi

26-umumiy o‘rta ta’lim maktabining Ingliz tili fani o ‘qituvchisi
Telefon raqam: +998(99) 712-17-07

Annotatsiya: Ushbu maqolada ingliz tilini bugundan kirib kelmagan, ajdodlarimiz tomonidan
bir necha tillarda ijod qilishgan. Biz esa kichik yoshdagi bolalarga ingliz tilini o‘rgatish haqida
turli usulda ma’lumot berilgan.

Kalit so‘zlar: Chet tilini o‘rganish, innovatsion usul, amaliy mashg‘ulot , multifilmlar.

Vatanimiz mustaqillikka erishgandan so‘ng mamlakatimizda chet tillarini o‘rganishga katta
e’tibor berib kelinmoqda. Jumladan 2012-yil 10-dekabrda qabul gilingan “Chet tillarni o‘rganish
tizimini yanada takomillashtirish to‘g‘risida”gi O‘zbekiston Respublikasi Prezidentining garori
hamda 2013-2014 o‘quv yilidan boshlab umumta’lim maktablarida birinchi sinflarida xorijiy
tillarni uzluksiz o‘rgatishning joriy etilishi buning isbotidir.

Bolalar kattalarga nisbatan tilni tez va oson o‘zlashtiradilar. Bolalarda til o‘rganishga bo‘lgan
tabily moyillik ularda taqlid qilish xususiyati kuchli ekanligi ,kattalarga qaraganda bolalar
vaqtining ko‘pligi buning asosiy sabablaridandir. Shuni e’tiborga olish kerakki 6-7 yoshli bolalar
ma’lumotlar ma’nosini tushunib emas, uni mexanik tarzda yodlaydi.

Shuning uchun boshlang‘ich sinf o‘quvchilariga ingliz tilini o‘rgatishni grammatik tushuncha
berishdan boshlamaslik zarur. Aks holda chet tilini o‘rgatishning dastlabki qadamidanoq bolani
zo‘riqtirib qo‘yish mumkin.

Shunday ekan kichik yoshdagi bolalarga xorijiy tilni o‘rgatish ancha mushkul va ma’suliyatli.

Bolalarga ingliz tilini mazmunli va qiziqarli o‘rgatish uchun quyidagi usullardan foydalanish
kerak bo‘ladi.

Aqliy va jismoniy harakatlar bilan bog‘liq o‘yinlar .

» Qo‘shiq va sherlar ya’ni bunga misol qilib bolalar inliz tili alifbosini qo‘shiq qilib o‘rganish
yodlashdan ko‘ra samarali bo‘ladi.

= Multfilmlar bolalar til o‘rganishda multifilmdagi gaplarni tushunmasda multifilm
qahramonlarning harakatlari orqali ilg‘ashga harakat qilishadi.

= Rol ijro etish masalan hayvon yoki qushlarning nomlarini o‘rgatayotgan paytda rol ijro
ettirish lozim. Bir o‘quvchi itning vovillashi , mushukning miyovlashini ko‘rsatib bersa boshqa
bir o‘quvchi esa buni qaysi hayvonligini va inlizcha nomini topishi lozim bo‘ladi.

= Ko‘rgazmali qurollar kitoblar plakatlar orqali.

Xulosa qilib aytganda kichik yoshdagi bolalarga til o‘rgatish majburiyat sifatida emas, qiziqarli
mashg‘ulot tarzida olib borish kerak.

Abu Nasr Farobiy bobomiz ham ko‘plab xorijiy tillarni mukammal bilgan, bu tillarda bemalol
gaplasha ololgan hamda shu tillarda ijod qilgan. Bunday imkoniyat allomaning dunyo ilm-
fanini o‘rganishiga , buyuk ishlarni amalga oshirishiga turtki bergan zero Navoiy bobomiz
aytganidek “Til bilgan~el biladi.

Foydalanilgan adabiyotlar ro‘yxati:
1. O‘zbekiston Respublikasi Prezidentining 2012-yil 10-dekabrdagi “Chet tillarini o‘rganish
tizimini yanada takomillashtirish chora tadbirlari to‘g‘risidagi” PQ~1875- sonli garori.
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O‘ZBEK SHE’RIYATIDA AYOL OBRAZI TALQINLARI.

Azizova Dilnoza Muhtarbekovna
Xorazm viloyati Xiva shahar
16- maktab o‘qituvchisi

Telefon: +99899 347 0383

Anotatsiya: Ushbu maqolada o‘zbek she’riyatida ayol obrazining yaratilishi talqinlari borasi-
dagi garashlar va unga berilgan ta’rif-u tavsiflar aks etgan.

Kalit so‘zlar: vazniy o‘zgarishlar, She’riyatda shakl, tashbeh ayol, obraz, talqin,ijod, ona,
o‘xshatish, she’r, ohang.

O‘zbek she’riyati o‘zining mavzu ko‘lami, ohangi, jozibasi va mushohadakor o‘xshatishlari
bilan katta-yu kichik kitobxonlar qalbini eng nozik nuqtalariga yetib bora oladigan janrdir.qaysi
mavzu bo‘lmasin, qay shaklda yozilmasin, she’r qalbdan, darddan yaralgani sabab ko‘ngillarga
tez kirib boradi.

O‘zbek she’riyati asrlar osha sayqallanib, yagiliklarga boy ilhomiy ohanglar, vazniy
o‘zgarishlar bilan yaratilsa ham, undagi dard, undagi ohang homon o‘shadir. Ammo so‘nggi
davrlarda fan va texnika yutuqlari sabab she’riyat ham o‘zining sokin nuqtasiga kelib qolda va
undagi ohang siyosatdan, daxshatli urush va ularning oqibatlaridan ancha yiroqlashdi.

Ma’lumki, she’riyatda shakl bilan birga mavzu ham anchagina. Shu mavzular orasida ayol
uchun atab yozilgan she’rlar har bir shoir 1jodining salmogqli qismini egallaydi. Bu mavzu
zamirida avvalo ona, suyukli yor, opa, singil va ularning o‘ziga xos tashbehlari mujassamlashadi.
Barchamizga ma’lumki she’riyat maydonida turib onang madh etmagan shoir bo‘lmasa kerak.
Deyarli barcha ijodkorlar bu mo‘tabar zotni ulug‘lab ash’orlar bitgan. Shunday bo‘lsada ulardagi
bu mavzuga yondoshuv turlicha . O‘zbekiston xalq shoiri, O‘zbekiston Qahramoni Abdulla Oripov
jjodiga bir nazar solsak ona timsolining go‘zal chizgilarini ko‘rishimiz mumkin. Ijodkorning
“Onajon” nomli she’rida onasidan erta ayrilgan farzandning dardlari aks etgan bo‘lib, bu og‘ir
iztirobni shoir vogealar rivoji bilan akas etadi.Shoir she’rda xasta onaning farzandi uchun qilgan
mehrini sodda sammiy ohanglar bilan ochib beradi.

U kun chetda oh chekardim
G‘ussalarning dastidan

Sen otamga pul beribsan,
Yostig‘ingning ostidan.
Aytibsaniki, onasizlik
Kelmasin hech o‘yiga

Sarf qilingiz, menga emas,
Abdullaning to‘yiga

Shoir yana bir she’rida onani madh etish uchun Hadisi sharifga murojaat qiladi. Shu she’r
orgali onani sevishni, uni e’zozlash va qadrlashni yana bir bor isbotlaydi.

Kimdir savol berdi: - Aytgil, Muhammad,
Yolg‘iz sen Rasulsan butkul olamga.
Kimga ko‘p yaxshilik qilay, o‘zing ayt,
Ota —onamgami yohud bolamga.

She’rdan anglaganigizdek katta-yu kichik uchun tanish bo‘lgan hadis ona mavzusini yanada
ko‘klarga chiqishiga asos bo‘lgan.she’rda shoir onani qiblaga qiyos qiladi. Hatto Allohning
elchisi bo‘lmish payg‘ambarlar ham onadan tug‘ilganinga she’r so‘ngida alohida urg‘u beradi.

Yana bir shoirimiz Omon Matjon ijodida ham ona mavzusi tabiat va borliq bilan hamohang
ruhda aks etadi.U o‘zining “Ona degan nom...” nomli she’rida onani bahorga, maysaga,Vatanga
qiyos etadi.Ona so‘zini zalvorli yukini topishda ijodkor yuqoridagi o‘xshatishlarga murojaat
qiladi.
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Men jo etdim Ona nomiga
Yerning so‘nggi gardigacha to.
Endi Ona so‘zin yoniga

Dadil yozib qo‘yaman: DUNYO

Anglaganingizdek, turli xil o‘xshatishlardan qanoatlanmagan shoir onasini to‘ligicha dunyoga
qiyos qiladi.

Mustaqillik yillarida barakali ijod qilib kelyotgan O‘zbekiston xalq shoiri Sirojiddin Sayyid
ona chizgilarini uning bitta kalishi misolida mohirona ifoda etadi.

Buncha ham qattiq ekan
Qismatning bolishlari.

Ko‘z oldimdan ketmas hech
Onamning kalishlari.

Shu bitta kalish onaning chekkan dard-u alamlarining, iztiroblarining ifodasi bo‘lib xizmat
qiladi. Bu kalishlar jjodkor uchun bir umrlik qarzday tuyuladi.Uning pataklarini farzand ko‘zlariga
surib o‘lishgada tayyor.

Shoira Zebo Mirzo ijodini ham bu mavzu chetlab o‘tmagan. Shoira “Onamga” she’rida onaning
oq sochlarini oq tunga, yuzlarini butun dunyo go‘zallaridan chiroyliroq ekanligini yozadi.

Oq sochlari oppoq tun uning,
Umri halol ishqqa bayroqdir.
Oh, yuzlari dunyoyi dunning,
Go‘zalidan chiroyliroqdir

She’riyatda barcha zamonlarda bo‘lganidek, o‘z davrining kayfiyati, muommolari quvonchlari
aks etgan. Bevosita mustaqillik davri she’iyatiga murojaat qilsak, bu davr she’rlarida barcha
davr vogealari o‘z ifodasini topa oladi desak mubolag‘a bo‘lmaydi. Ayol timsolini yaratishga
uringan shoir borki unga go‘zal ta’rif va tashbeh ahtaradi.bu chizgilarni yaratishda ichki va tashqi
go‘zalligi asosiy vazifa bo‘lib xizmat qiladi. Bu mavzuni yoritishda ham bevosita yuqoridagi
jjodkorlarga murojaat qilamiz.

Shoir Omon Matjon ijodida ayolga berilgan ta’riflarning eng saralarini uchratamiz.

Shoirga yo‘l bo‘lsin, sizni chizay deb
Bo‘yoq quyiltirib turar rassomlar

Mukammal husningiz yog‘dusi uchun
Oy ham navbatchilik gilar ogshomlar.

Abdulla Oripov ayol chizgilarini yaratishda uning go‘zalligiga emas, jasoratiga urg‘u beradi.
Ikkinchi jahon urushi davridagi ayollar iztirobini quyidagi satrlarda aks ettiradi. Boshqalardan
farqli ravishda beva ayol timsolini yaratadi. Turmush o‘rtog‘i urushga ketgan 19 yoshli ayolning
kechmishini ochar ekan, shoir ayolni vafo shevasi, sodiq beva kabi tashbehlar bilan maqtab,
unga bo‘lgan hurmatini she’rda to‘laligicha ifoda etadi.

Nahot ishq gismati shunchalar og‘ir.
Bunchalar buyuksan, vafo shevasi.
Sengadir hurmatim, senga sharafim,
Qahramon jangchining yolg‘iz bevasi.

She’rda shoir nafaqat o‘zi, balki butun xalgni shu beva ayol qoshida ta’zim qilishga, unga
ehtirom qilishga chorlaydi.

Nazokat paytimas yaqinroq keling
Buyuk zot qoshida aylangiz salom.
Shu sodiq bevaga sajdalar qiling,
Shu sodiq bevaga aylang ehtirom.
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Ayolga bitilgan she’rlar orasida Ozbekiston xalq shoirasi H.Xudayberdiyevaning “Muqaddas
ayol” she’rini tilga olmaslikning hech iloji yo‘q. She’rda shoira ayolni maqtashda boshqalardan
farqli ravishda ularga otilgan ta’na toshlari va kesatiqlarni ham tilga oladi. Shunday bo‘lsada
baribir ayolning aziz muqaddasligi hamisha tan olingan.

Avval: “Kel-ey, quchog‘imga to‘l balq 7, dedilar.
Unamading, ayol o‘zi ters “xalq” dedilar.
Icholmagach yuz o‘girib, sho‘r, talx, dedilar.
Sen bari bir muqaddassan,

Mugaddas ayol!

Xulosa o‘rnida aytish joizki mumtoz adabiyotdan to shu bugungacha bu o‘Ilmas mavzu ijodkor
qalamining sara satri bo‘lib kelgan va bundan so‘ng ham shunday bo‘lib qoladi. Zero bu zaminda
ayol borligi sabab ilhom bor, she’r mavjud.yer yuzida bitta ayol qolganda ham unga atab she’r
tug‘ilaveradi.

Foydalanilgan adabiyotlar ro‘yxati.

1. A.Oripov. “Saylanma”- T:, “Ma’naviyat” 2007
2.  U.Hamdam “Yangi o‘zbek she’riyati”-T:, “Adib” 2012
3. O.Matjon “Diydor aziz”-T:, “Noshir” 2011
4. S.Sayyid “Qaldirg‘ochlarga ber ayvonlaringni” — T:, “Sharq”2005
5. Z.Mirzo. “Yoningizga hayolan borsam” T:, “O‘zbekiston” 2012
6. X.Xudoyberdiyeva “Mugaddas ayol” T:, 1987
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PISA TESTLARIDA MATN YARATISHNI O‘RGATISH

Egamberdiyeva Gulasal Zarifovna
Qashqadaryo viloyati Shahrisabz tumanidagi
29- umumiy o ‘rta ta’lim maktabining

Ona tili va adabiyoti fani o ‘qituvchisi

Annotatsiya: Maqgolada ona tili darslarida pisa testlaridan o‘quvchilarning bilim darajasiga
mos tarzda foydalanish haqida yozilgan. Pisa testlari yaratishda matnlardan to‘g‘ri foydalanish
va o‘quvchilarning matn yaratish qobiliyatini shakllantirish. O‘quvchilarning matnlar yordamida
mantiqiy fikrlash darajasini oshirish xususida yoritilgan.

Kalit so‘zlar: inferentsiyalar, kompozitsiyasi, konstruktsiyalar, integratsiya, kompetentsiya,
pisa, elementlar

1-darajali o‘quvchilar aniq ko‘rsatilgan ma’lumotlarni topishga qodir hisoblanadi. Matnda
tanish mavzudagi asosiy g‘oyani topa oladi va bunday matndagi ma’lumotlar va ularning kundalik
tajribasi o‘rtasidagi bog‘liglikni bo‘ladi. Odatda, ushbu darajadagi matnlarda talab qilinadigan
ma’lumotlar ko‘zga tashlanadi va agar mavjud bo‘lsa, boshqa ma’lumotlar unchalik ko‘p emas.
O‘quvchiga ushbu vazifada tegishli omillarni ko‘rib chiqgishga aniq yo‘naltirilgan matn taqdim
qilinadi

Mavzu nima? Topshiriqdagi asosiy g‘oyani aniqlash uchun inferentsiyalarni chizish. Savol
topshirigdagi matn turiga tegishli, chunki u ma’lumot kompozitsiyasi tushunchalar yoki aqliy
jihatdan tagdim etiladigan matn turi konstruktsiyalar yoki tushunchalar yoki aqliy tuzilishlarni
tahlil qilish mumkin bo‘lgan elementlar.

Adabiy o‘qish. Bu jihat integratsiya va izohlashdir - chunki odamda keng tushuncha hosil
bo‘ladi butun matn ichidagi munosabatlarga e’tibor qaratish.

Qishiqish. Bu ularning qarorlarini kamroq o‘ylashga imkon beradi.

2-darajali o‘quvchilar bir yoki bir nechta joyni topishni talab giladigan vazifalarni bajarishga
qodir. Aniqlanishi kerak bo‘lgan va bir nechta ma’lumotlarga ega bo‘lishi kerak bo‘lgan
ma’lumotlar va shartlari. Ushbu darajadagi boshqa vazifalar matnda asosiy g‘oyani topishni,
tushunishni talab giladi. Ma’lumotlar mavjud bo‘lmaganda yoki ma’lumot mavjud bo‘lmaganda
matnning cheklangan qismida ma’noga ega bo‘lish taniqli va o‘quvchi past darajadagi tanqidlarni
amalga oshirishi kerak. Ushbu darajadagi vazifalar o‘z ichiga olishi mumkin. Matndagi bitta
xususiyat asosida taqqoslash. Oddiy aks ettirish vazifalari talab qilinadi. O‘quvchilar matn bilan
tashqi ma’lumot o‘rtasida taqqoslash yoki bir nechta alogalarni o‘rnatish uchun, shaxsiy tajriba
va munosabat asosida.

PISA 2-bosqgichni boshlang‘ich daraja deb hisoblaydi. O‘quvchilar o‘qish ko‘nikmalari va
kompetentsiyalarini namoyish qila boshlaydigan bilimlar ularga o‘qishni davom ettirishda va
shunday qilib, hayotda samarali ishtirok etishlariga imkon bering.

Matnni o‘qib chiqib o‘z matnini yaratish. O‘quvchilarga men o‘zim haqida hikoya
keltirish, boshqa matnlardan foydalanish. Aytaylik, men Xorvatiyaga sayohat qilmoqchiman.
Bu mamlakatning juda chiroyli va katta sayohatchilar uchun mo‘ljallangan joy ekanligini
yozmoqchiman. Dubrovnikda mamlakatning tarixiy boyligi jamlangan eski shahar devorlari
bo‘ylab va urush paytida yonma-yon yotgan eski tomlarini ko‘rdim ularning o‘rniga yangi
tom plitkalari o‘rnatilgan - bu doimiy mavjudlikning yorqin eslatmasi o‘tmishdagi voqealar
bilan bir qatorda, sayyohlik joyni qayta tiklashga qanday yordam berishi mumkinligi haqida
ilhomlantiruvchi misol. Xorvatiyaning go‘zalligi yaqqol ko‘rinib turardi. Qoyali qirg‘oq va
soyali soyabonlar, yovvoyi gul, guldastada va ko‘z oldimda. Va shunda hammasi men uchun
kecha kechqurun Dubrovnikda, tushlikka chigqganimda mahalliy sayohatchisi bilan u menga
oilasi urush paytida ganday azob chekkanligi haqida gapirib berdi, butun mamlakat qayg‘u
chekkan edi, lekin endi yangi umid paydo bo‘ldi. Ushbu tajribalarni ko‘rib chiqib, asarning
tarixiy qismi ko‘proq narsalarga ega ekanligini tushundim. Go‘zal manzaradan ko‘ra men
uchun hissiy rezonans. Shunday qilib, men fikrlarni qayta tartibga keltiraman. Men jarayonni
boshlayman, keyin go‘zallik va tarixga o‘taman va ovqatlanishim bilan tugaydi Men o‘tishlarga
e’tibor berganimga ishonch hosil qilishim kerak, lekin bu qism ongimda allagachon shakllanib
bormoqda. Nima yozishni bildim. Bu shaxsiy hayotdan misollar keltiradigan savol.
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SAVOL

Ushbu omillardan gaysi birini yozuvchi sayohat asarini yozishda eng muhim deb hisoblaydi?
Siz nima deb o‘ylaysiz?

Xorvatiya haqida?

A har bir shaxsiy hikoya uchun berilgan tafsilotlar miqdori.

B Ta’riflangan har bir tajriba shaxsan qay darajada harakat gilgan.

C Hikoyaning tarix va bugungi kun o‘rtasida qanday bog‘lanishi

D Hikoyaning qayg‘uli va foydali tomonlari

Adabiyotlar ro‘yxati:

1. Barzilai, S., A. Zohar and S. Mor-Hagani (2018), “Promoting Integration of Multiple Texts:
a Review of Instructional Approaches and Practices”, Educational Psychology Review, Vol. 30/3,
pp- 973-999, http://dx.doi.org/10.1007/s10648-018-9436-8.

2. Braten, L., H. Stromseg and M. Britt (2009), “Trust Matters: Examining the Role of Source
Evaluation in Students’ Construction of Meaning Within and Across Multiple Texts”, Reading
Research Quarterly, Vol. 44/1, pp. 6-28, http://dx.doi.org/10.1598/rrq.44.1.1.

3. Cain, K. and J. Oakhill (2004), “Reading Comprehension Difficulties”, in Handbook of
Children’s Literacy, Springer Netherlands, Dordrecht, http://dx.doi.org/10.1007/978-94-017-
1731-1_18.
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HEMHUC THJINIA ®PAZEOJIOT'UK ITOJIMCEMUA

IHlyxpamxon Hmamunosa
V3MY npogeccopu
Tenegpon: +99890 135 05 12
E-mail: rumrreich@mail.ru

AHHOTanusi: Maxkona ¢paszeonorusi coxacHmarn MyamMMoliapaaH Oupu (pa3eosoTHK IIo-
JUCeMUs XOAUCAaCHHM €pUTHILNTra OafluIaHraH OYnuO, yHJa HEMUC TWIMAAru OUp MabHOJIUK
xoaucanan (apkid paBUIIIA MOTHUCEMAHTHK MOOPATIAPHUHT KYMU MKKH MabHOIU OYInb, yd
MabHOJIH, TYPT, Oell MabHOIM HOOpasiap XaM yupailuraH xoaucaiap TaxXJIHJI KWINHTaH.

Kamur cy3nap: Opaszeonorus, ¢paseonorusm, noauceMus, NoIMCEMaHTHK, JIyFaT, (pazeo-
JIOTHK JIyFart, ppazeosoruk OMpUKMa, KYI MabHOJIH.

Bapua tmmmapnma jekcWk Xamja (pa3eosoTHK KaTiamiap Mapxkyd. Dpa3eosoruk KariaM Ba
YHH ypranyBuu coxa Qpaseonorust ne6 aranaau. @pas3eonoruss XO3Uprd 3aMOH THUJIIIYHOC-
JUTHHUHT aCOCHH TapMOKJIapuaaH Oupu OYynuO, Xap Oup TUIAaru TYpFyH OMpUKMaapHUHT
MabHOCH Ba TY3WIHMIIMHU Ypranaau. TUINIYHOCTUKHUHT (hpa3eonoru3MiIapHu WIMUAN TaJIKUK
KUJIIyBUM coxacu (ppaseosorus aevinnanu. @pa3zeoaoru3miap UKKUA Ba YHIAH OPTUK CY3JIapHUHT
TypFyH OupukMacuaup. Macanah, 6owuea Kymapmox, muiunu oup xapuy KUimox, KOGYUIUHU
MYPULAMOK, HCYDHMAKHU POCIMIAMOK, OLAM 2YTUCHOH, KAMMA 0&u3 KaOu.

[Tonucemus Tepmunu Uik 6op 1897-itmnna Mumen bpean ToMoHunan ¢gaHra KUPUTHITAH.
[TonmuceMussHUHT axaMHUATH LIYHJAKWU, YHJA JIEKCEMaJapHUHT Oapya MabHOCH OWp TylIyHYa
arpoduna Oupnamaau. Macanas ,,unr0us3 - YCUMAUK UI0uU3U, muud wiou3u, cod UiOu3u, CoH ui-
ouzu (mamemamuxada). Mackyp Jekcemanap BUPTyall MOTUCEMHUSIHA YITApPHUHT TYpJIU XU KOH-
TEKCTIIap/a KYJIJIaHUIIUHU OCITUIaBIYd OMUJ XUCOOIaHAIH.

[TonuceMus Xonucacu HEMHUC THIUAA XaM MYBXKYJ, MacallaH HeMUC THIUAATH ,, ,,Die Birne”
CY3MHHM XaM HOK MEBa MabHOCHJA XaM JIaMNO4YKA MABHOCHUIA XaM TYITYHHII MyMKHH.

Er totete den Mann mit der Pistole - Y ogamHu TynnoH4a OwiaH oTud Yiaupau.

Exu den Mann, der eine Pistole bei sich trug, totet durch den Pistolenschuss-

VY kumu TynoH4ya YKUIaH OTHO YITUPUIIAN.

OmonnMIap OuaH NOJMCEMAHTHK CY3lIap opacuaa Oup Kapaiiga yMyMUHIUK Oopra yximanau.
Hkkamacua xaM maki Oup Xui, MabHO Typiaudanup. Jlekun Oy cy3nap opacuaa karra dapk €ra-
. OpazeosoruK MoJUCeMUs OUTTAIaH OPTUK MabHOHH QHIJIATa OJUIIN THUJ OMPITHKIIAPUTA XOC
XyCcycHusT 0ynu0, nbopamapHUHT XaM Tanail KucMmuaa yupaiiau. [lonmucemanTuk nbopamapHUHT
Ky MKKH, Y4, TYpT, Oemr MabHOIW nOopanap xam yupaiau. Opa3eosioruk MmoaruceMusia Xxam
XYY JIEKCUK TMoNMceMusiia OyiraHuaek, 0o MabHO Ba scama MabHO (dapkiaHanu. MacanaH,
bowuea Kunuy Keica xam ubopacu o6umma MAavHOHU, akiu emaou ubopacu UKKUma MAavHOHU,
OViiHUCa KYUMOK ubopacu y4 MavHOHU, Kyjled OIMOK MOOpacH 3ca TYPT MAbHOHU aHIIIATA/IH.

Dpa3zeonoruK MOJUCEMHUsIa XaM JIEKCHK TMOJIMCeMusia OYyiraHuaek, 0om MabHO Ba sicama
MabHO (apKITaHaH.

Tungary monmuceMust XOAUCACH Kylda KaTUMIAHOK OJMMIIAP TUKKATHHU Y3WTa KAl Ko
Kenaau. DpamMu3aH aBBasl yHU ¢ancada Ba ycyOusT HyKTau HazapuaaH yprauuman. TuimryHoc-
JApUMU3HHUHT KalT sTuinnya, Oy Macasia OujiaH XUTOM Ba XUHJ OJUMIIAPH, IPAMU3HHUHT OOIIIa-
pHa dca IHOHJIAp XaM IIyFJIajJaHUIIraH dKaH.

[Monmucemuss Tun xoauwcacu cudaruma TamTKUH STHITAHAA, Talm THI Xoawcacu cudaruaa
Kapanaau. [TomMceMaHTHKINK TYJIHK CHHTAKTUK KypWJIUIIA OWjiaH dMac, OAlKH TalHUHT KOH-
KpPET CHHTAaKTUK KYPWJIMIIWHH TUIUKIAIITAPYBYA Ba YHU aOCTapKT jkabxara om0 YUKyBUU
Kypuinmanapra HucOamianagu. E.W.1lennensc, B.A.I'ynura, A.JI.Bacunesckuii, JI.A. Cankosa,
I'A.3anoroBa, A.bepauanues, A.MamMaXOHOB Ba OOIIIKAa TUJIIITYHOCTAPHUHT HUIILIApUIa CHHTAK-
TUK TOJIUCEMUSITa aHa IIyHAail HyKTau Ha3ap acocuaa EHAalInIaIu.

JI.A.CankoBa Y3MHUHT HEMHUC THIIM Jprail Tarik KyliMa TariapHAHT OMOHHMHMSICH Ba TIO-
JTUCEMUSICH TaIKUKUTA OaFUIIUIaHTaH HIUTAPUIA TOJUCEMUSTHA CHHTAKTUK KOHCTPYKIUSUTAPHUHT
MOJIeJIUTa HUCOATIalIu: “Oup MOJIEIT ToupacuIa UKKH €KH YHIAH OPTUK CUTHU(PUKATHB MabHO-
JapHUHT W(oAaIaHUIIIN  HA CUHTAKTHK MOJUCEMHUs 1e0 aTaiiu.

Xymac, mojecemMusi, acocaH, TUIra X0C XOAKrca XUCOOMaHUO, y CHHTAKTUK KypUIMalapHUHT
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CY3JI0BUM MXTUEPUIAH TAIIKAPUAATU JOMMHUI MabHOCHUIUP.

@Dpa3eo0ruK MoirMceMust OuinaH AacTiad JyFar Ty3uml MoOaitHua nyd kenuuau. JI.E.bunosuu
Y3UHUHT HEMHCYA — pycda (pa3eosIOTHK JyFaTuaa (pa3eosorHK MOJUCEMHUS XOUCACH MYTIaKO
VpraHwiMaraHuHu TabKUJIAWAM, pyc Ba HEMUC TWuiapu (paszeonoruk (OHAWHU YpraHuo,
KYIT MabHOJIWIMK Cy3JapraruHa sMmac, mOopajapra xaM MOC 3KaHWHU YKTupu6O yramm. Iy
HyKTau Hazapra €HAamud MaBxyl JIyFaTIapHU TaHKUA KUJIaau, uOopanapiard rnoiuceMust Ou-
JaH XUCOONAIIMACIUK JyFaTaaH (oiganayBYuHN KUHUH axBoJra TymIUpHO KYHUIIMHUA alTaau.
Myannud MucoyulapHy Typiu MaHOajmapAaH KeJNTUpUO, KYN MabHOIMIMK MOOpalapHUHT Oapya
KaHpiapAa UIUIATWIAIIN Y9yH YMYMHM Xo[uca SKaHWHU HaMOWHUII KWJIau.

®pa3zeonoruk nomuceMusara Oarunniald myHIaH KeiHuH E3wirad unniapaa Oy XOJUCaHUHT Ta-
OuarvHu OYMIIra Xapakar KuiuHau. Ppa3eonoruk MoauceMus Xakuaa QUKD IOPUTTaH OMM-
napnan oupu WM. J[. Anpecsaaup. Y acnu ppa3eooruk CHHOHUMUSHH YpraHrad. ®pazeonoruk
CUHOHUMHUSHU Ypranuii ¢pa3eojoruk noaucemMus Tydailin aH4a MypakkabIallyBUHU aloXHUaa
TabkuIaiu. MHmu3 tunmuaa gpazeosoruk OUpIUKIApUHUHT KYTYUIUK KUCMH TTOJIMCEMAHTUK
sKaHUHU aiitagu Ba JI.E.buHOBHYHUHT (ppa3eororuk OUpIMKIAPHUHT KYI KHCMH MOHOCEMAaHTHUK
OymuImM Xakunaru GUKpHUra KyIImaManu.

[y myHoca0aT 6usiaH y y4 XUl MabHO TUNHUHU (O, OMpiaMuu oOpasiu, UKKHUIaM4u 00-
pasnu MabHOMApHU) (hapkiakan. Opa3eosoruk OupiaukiIapaa OyHaai yd Xuil MabHOHU (hapKJial
acoCJIM dMacleK KypHUHaU.

MabiiyM TWIAard MoJlMCeMUsl YpraHuiap dKaH, yila XaJKHUHT TapuXui TapakKueTH, Guk-
praml AoupacH, HyKTau-Ha3apu Kabuiapra Xxam 3bTHOOp OepuiIHIIN Kepak.

@danya nonMceMus KEHI Ba TOp MabHOjIapAa TyumlyHuiaau. KeHr mMabHOAa Kapajirahnaa, y
OMOHMMUSI, GYHKIMSAONIINK XOAUcaNapu OnwinaH €éHMa-8H TypyBUH, JICKHH yJaapAaH y3ura xoc
JUCOHUM Xycycusmiapura kypa (apk KWIyBYM MYCTakui Xoauca cudaruia TyuryHuiaaad. Top
MabHOZA 3¢a MOJIUCEMHUS XOAUCACH OMOHUMUSHUHT TapKUOMIl KUCMUTa aJIoKaZop OUp KYpPUHHUIL
cudaruaa tymyHunaan. Xycycat, A.A. [ToTteOHs nyFaBuii OMpIUK HedTa MabHOTa dra O0yica, y
Yianga cy3 6ynanu, ned MOIMCeMHUSTHM WHKOP 3TMOKYHM XaMm OVmaau.

[TonrceMussHUHT MaBXYUIUTU MyKappap Ba KOHyHUHAUp. [IoTMCUMMUSHUHT TUIM Ba Xapak-
TE€PU TWJI TAPAKKUETHUHUHI YMYMHM CaBUSACH, XAJIK MaJaHUATU Ba €3yBM aHbaHAJIApUra yXulall
siHa OMp KaTop XycycusiTiap Ouiian OOFIIMK paBHIIa Xap Xwi 0ynamu. [lomucumusHuHr y Eku Oy
XapakTepH Ba TUIUTa Kapad TUIHMHT TapakKUET Japa’kacu, YHUHT H(oia UMKOHUSTIAPH, CaBH-
SCH XaKuja oupop Oup xynocara ke kepak Oynamu. [IlyHUHT ydayH XaMm monucemus (Xxamma
TUJIApJA) TUJ aMalnuil GaodUsATHHUHT Xap Oup STanuaa yHUHT TapKUOWN KUCMHU XapaKTepUHU
kacO sraau. bomkaua Kuiub aiTrana, MOJIMCEMUSHUHT THUIHM Ba XapaKTepu 00bEKTUB OOPIUKKA
MyTaHOCHO Tap3aa OOFNIuK OYmaau.

®doiinananunrad agaduéniap:
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“YOSH TIL O‘RGANUVCHILARGA INGLIZ TILI ALIFBOSINI O‘RGATISHDA
“COMPARISON” METODINING AHAMIYATI”.

Sanoqulova Mohinbonu Sharopovna

Buxoro tuman 8-umumta’lim maktabi ingliz tili o ‘qituvchisi
Telefon: +998996703108
mohinbobu.sanoqulova@yandex.com

Anatatsiya: Ushbu maqolada makab yoshidagi o‘quvchilarga ingliz tili o‘gratishda qo‘l
keladiga metodlar haqida fikr yuritilgan. Ushbu metod orqali o‘quvchilarga ingliz tilini
o‘rgatishning samarali usuli hisoblanadi.

Kalit so‘zlar: “Comparison”, “Taqqoslash * , o‘yinli texnologiya, metod,

Bilamizki, ta‘lim sifatini yaxshilash, o‘quvchilarning intellektual faolligini oshirish bugungi
kunda davr talabi bo‘libgina qolmay, fan o‘qitishning bosh vazifasi hisoblanadi.

Kadrlar tayyorlash milliy dasturida ta’lim islohotlari bo‘yicha belgilangan vazifalarni
amalga oshirib borib,so‘nggi yillarda mamlakatimiz ta’lim tizimida o‘qitishning yangi —o‘yinli
texnologiyalardan, interfaol usullaridan foydalanishga alohida e’tibor berilmoqda. O‘quvchilarning
mustaqil,erkin fikrlashini rivojlantirish hozirgi kunda ta’lim tizimidagi eng muhim vazifalardan
biri bo‘lib hisoblanadi.

“Comparison”( “Taqqoslash ““ ) metodi

Hozirda ingliz tilini o‘rgatish bo‘yicha turli usul va shakllar mavjud bo‘lsa-da, o‘qituvchilarga
bu biroz qiyinchilik tug‘dirishi mumkin. Boshlang‘ich sinf o‘quvchilari tez charchashi,
digqatining ixtiyorsizligi, eslab qolish darajasi yetarli rivojlanmaganligi ularning yosh va
psixologik xususiyatlariga xosdir. Ma‘lumki, bu yoshda o‘yin yetakchi faoliyat turi hisoblanadi.
Chet tilida biror -bir mavzu bo‘yicha talab etilayotgan bilim, malaka va ko‘nikmalarga o‘yin
orqali erishish mumkin.Bu metodning ahamiyati, afzalliklari shundaki: yosh til o‘rganuvchilarga
ingliz tili alifbosidagi a, e, c, s, k, q, h, 1, y,u,g,j, harflarini tezda va oson o‘rganishga xizmat
qiladi. Aynigsa, ushbu metod 2-sinf o‘quvchilarga mo‘ljallangan bo‘lib,uni quyidagicha izohlab
beraman.

The Alphabet

A a-| ei |,B b-| bi |,C c-[ si |,D d-[ di |,E e-[ i: |,F -] ef |,G g-[ ji ],H h-| eych],

Li-[ ay 1,J j-[ jey 1.K k-[ key ,LI-[ el |,M m-[ em |,N n-[ en 1,0 o-[ ou |, P p-[ pi |,Q q-[ kyu
I, R r-[ ar |,S s-[ es |, T t-[ ti |,U u-[ yu |,V v-[ vi |, W w- [ dablyu ], X x-[ eks |, Y y- [ vay |,Z
z-[ zed | .

Yuqorida ajratib ko‘rsatilgan harflar o‘quvchi yoshlarning xotirasida qolishi qiyin bo‘libgina
golmay , dars davomida C c¢ [si] harfini yozishni so‘raganingizda ular S s [ es ] harfini
yozib qo‘yishadi.Q q [kyu] harfini so‘raganimizda K k [key] harfini, Uu [yu] harfini yozishni
so‘raganimizda Y y [vay | harfini chalkashib yozadilar. Ushbu tavsiya etilayotgan metod
o‘quvchilarning esida golishini va harflarni aniq farqlay olishlariga imkon beradi.Ingliz tilidagi
harflarning talaffuziga o‘xshash o‘zbek tilidagi so‘zlar bir-biriga turli xildagi o‘yinlar orqgali
tagqoslanadi .

O‘quvchilarga Ce — [si | —talaffuzi o‘zbek tilidagi sigir so‘ziga taqqoslanadi. Cow — sigir.
Xuddi shu tarzda ingliz tilidagi ayrim harflar talaffuz jihatidan o‘zbek tilidagi so‘zlarga,gaplarga
yoki iboralarga o‘xshatilib tagqoslanadi.Quyida misollar bilan ko‘rib chigqamiz.

Ss [es]- uyga vazifani bajarish esingizdan chiqib qoldi. Salad- salat

KKk [key]- o ‘vinni keyinga qoldiramiz. key-kalit

Qq [ kyu |- oyingiz sizning betobligingizda kyupen dorisini berdilar. Qupeen-dori

Ii [ay]-bu undov so‘z!/ Do ‘stingiz sizni urib yubordi va ay deb baqirdingiz . I-men

Yy|[vay] —bu tojik tilida vay ki—kim u? yolk -tuxum sarig ‘i

U u [yu]- U yuzini yuvdi, you — sen

G g [ji:]- Gulruh_jiyaningiz 5 baho oldi. Gee- voy!

Jj [jey ]- Jeylon ismini jo‘jangizga qo‘ydingiz. Jam- murabbo.

E e [i:]-Elbek _ilonga duch keldi. English- ingliz tili
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Hh [eych]- echki bolalari ertagini eshitamiz. Hen —tovug

Xulosa qilib aytganda, o‘quvchilarni chet tilini o‘rgatishga qiziqtirish uchun shunday metodlarni
tashkil etish kerakki, bu ulardagi yuqori motivatsiya va faollikni ta’minlasin.Zero,qiziqish ustun
bo‘lgan yerda,natija ham yuqori bo‘ladi ,albatta!

Foydalanilgan adabiyotlar.
1. O‘z.Res.Prezidentining 2012-yil 10- dekabrdagi “Chet tillarni o‘rganish tizimini yanada

takomillashtirish chora-tadbirlari to‘g‘risida”gi PQ-1875-sonli qarori
2. “Ingliz tilini o‘yinlar yordamida o‘rganamiz” o‘quv qo‘llanma,B.A.Yarov.Toshkent 2005

3. www.ziyonet.uz
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“INCREASING THE INNOVATIVE ACTIVITY OF YOUNG PEOPLE, RAISING
THEIR MORALE AND ACHIEVEMENTS IN THE FIELD OF SCIENCE”

Xajiyeva Nodira Abdunazarovna

Samarkand, Bulung ‘ur, English teacher at school No: 2
Email: xojiyevanodira49@gmail.com

Ataullayev Fazliddin Fahriddin o‘g‘li.

Toshkent, Yakkasaroy, English teacher at school No: 160
Email: fazliddinataullaev@gmail.com

Abstract: This article is about increasing the innovative activity of young people and the
problems in it, as well as problem solving
Key words: youth, innovative activity, financial aid, social position, new methods, solutions.

Nowadays, the focus on the youth is growing. The reason why, the innovative ideas of young
and their research in the field of science make a great contribution to changing human life and
living.

In particular, the field of philology and teaching languages is attracting a large number of the
youth. Definitely, students in this field are not only teachers or translators, but also entrepreneurs
working in the international arena. As well as this, by learning a foreign language, they are able
to freely express their innovative ideas at international conferences and summits and show their
leadership to other peers.

Indeed, learning a foreign language not only increases the activity of young people, but
also raises their spirituality. The reason is that students with learning a foreign language also
gets acquainted with foreign literature, culture, science and cultural heritage. The contribution
of young people in the field of science is that they are spreading modern, new methods and
techniques of learning foreign languages to the general public.

Another problem is the large number of theoretical courses in universities and the inability
of students to apply the topics covered in practice. And the fact that there are still outdated
system complications in universities. The most interesting thing is that if a student studying at a
university goes to an institution in his / her field in order to develop his / her field, he / she will
be sent back as a graduate before they are still studying at the university. If a student does not
take an internship during his / her studies, he / she will be free, his / her time will only consist
of going to class and idleness during the day. Then, four years later, after graduating, he realizes
that he has achieved nothing but theory. This is also a topical issue, meaning that teachers and
industry professionals do not support students.

Now, if we are looking for a solution to these problems, in order to increase the speed of the
Internet in our region, it is necessary to study how the Internet works at high speeds in foreign
countries. Because it is impossible to imagine today without a social network.

Another solution is to improve the quality of online courses. The use of new methods, especially
in online courses in the field of philology, is an effective benefit. For example, it is necessary to
increase the number of video lessons on platforms. Because video lessons are very different from
ordinary lecture text. Audio lectures should be included along with the video lesson. Because a
person remembers a lot through hearing. It is also necessary to develop new and modern manuals
together with professors. But I think we need to work with young students to make these manuals
different from the old manuals. Because students have great innovative ideas, and they know what
interests young students. At the same time, it is necessary to organize the construction of libraries
with new technologies in the districts. The book plays an important role in the emergence and
growth of a particular new idea. This is a large database of materials and information for the study
of English philology, but it has not reached all cities.

To sum up, I think that when these reforms are implemented, the innovative activity of young
people will reach a high level. And their innovative ideas can help change lives for the better.

Refences:
1. https://www.emerald.com/insight/content/doi/10.1108/JRIT-10-2016-0007/full/html
2. https://Itlatnd.wordpress.com/2012/05/02/the-technology-learning-cycle/
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BUJAEOMATEPHUAJI KAK CPEJACTBO OBYYEHUA B ITPEIIOJJABAHUUN
PYCCKOI'O SA3BbIKA

Axmeoosea Mazpypaxon Kypaxanoena
YUUmMETbHUYA PYCCKO20 A3bIKA 25-UiKO01bl
Acakunckozo paiiona AHOudCcancKou odnacmu
Tenegpon: +998(93) 067 03 18

Maoymapoea /lungpyza Hnomoconoena
yuumenvHuya pycckozo azvika 20-uikonwt
Hlaxpuxanckozo paitona Anouxicanckou oonracmu
Tenegpon: +998(99) 346 67 41

AnHoranusi: CerofHsi CpeiCcTBa MAacCOBOW KOMMYHHUKAIIMA — KOMIUIEKCHOE CPEJCTBO OC-
BOCHHA UYCJIIOBECKOM OKPYKAIOLICTO MHpa B €ro COLUUAJIBHBIX, MOPAJIbHBIX, INCUXOJIOTMYCCKUX,
XYHOKCCTBCHHBIX, MHTCIIJICKTYAJIbHBIX AaCIICKTax. HOTCHIII/IaJ'I MCIUAKYJIBTYpbl B COBPEMCHHOM
00pa3oBaTeIbHOM MPOIECCE OMPEEIISETCS IMUPOKUM CIIEKTPOM Pa3BHTHUS Y€IIOBEYECKOM JTMUHO-
CTH: SMOIIMSMH, HHTEIJUIEKTOM, CAMOCTOSTEIIbHOCTBIO TBOPYECKOTO M KPUTUYESCKOTO MBIIIICHHUS,
MHUPOBO33PCHUS, BOOOPAKCHHUSI, ICTETHYSCKOTO CO3HAHMS , AKTUBU3AIlUM 3HAHUH. YacTHYHOMY
PELICHUIO TaHHOW 3aJa4M CIOCOOCTBYET MPUMEHEHHE B Mpoliecce 00ydeHUs] HOBBIX MH(OpMa-
IMHOHHO-KOMMYHUKATUBHBIX TCXHOJIOT HUH.

KiroueBblie cioBa: MHpopManmoHHbIE TEXHOJIOTHUH, HOBIIECTBA, BAPUATHUBHOCTH YYEOHBIX
mocoouii, abCTPaKTHOE MBINIJIEHNUE, KOHKPETHO-00pa3Hoe MO3HAHKUE, CO3EPIaHUs dMOIMOHAb-
HOE COCTOSIHUE.

[IpumeneHne HHPOPMALMOHHBIX TEXHOJIOTHI Ha YPOKax PYCCKOro sI3bIKa MO3BOJISET: CACNATh
ypok Oojiee MHTEPECHBIM, MOTPY3UTh YUYE€HUKA B aTMoc(hepy Kakyro-1u0o Temy; MHTETpabHO
MIPEICTABIATh (DAKTHI U SBJICHUS; COOTHOCUTH 3HAHUS YEIIOBEUECTBA; MPUIATh COIEPIKAHHIO 00-
pa3oBaTeIbHOrO Mpolecca TBOPYECKUM, MTPOOIEMHBIN, UCCIEI0BAaTEIbCKUN XapaKTep; pacKphITh
MPEeIMET C Pa3HbIX CTOPOH.

O} PexTUBHOCTh YCBOCHHUS YYallUMUCA YpOKa BO MHOTOM 3aBHCHUT OT TOTO, KaK OpraHH30-
BaH U OCYHIECTBISETCS y4eOHO-BOCHUTATENbHBINA Mpouecc. KabuHeTsl, 000py10BaHHBIE COOT-
BETCTBEHHBIM Y4YEOHBIM HMYIIECTBOM M PA3JIMYHBIMM MaTepUANbHBIMU CPEICTBAMU OOyUYCHMS,
WCTIONB3YIOTCS JIIsl TIPUBUBAHMS YYalllMMCsl HABBIKOB M TEOpETHUYECKUX 3HaHUU. Ha coBpemen-
HOM JTare pa3BUTHs HAyKU M TEXHUKU HOBILIECTBA KOCHYJIMCh U yueOHOro Ipolecca.

OnuH U3 caMbIX BaXHBIX U Hanboliee paclpoCTpaHEHHBIX CPEACTB 00yUeHUs B ILIKOJE OCTa-
eTcs yueOHUK. YUEOHHK UTpaeT 3HAYUTEIbHYIO POJIb B OOYYCHHH, CBSI3aHHBIN C JPYTUMH y4eO-
HO-HaIVISIAHBIMU TIOCOOMSIMH U y4EOHBIMU CpPEACTBAMU. YUEOHHK B TOJHOW Mepe OTpakaer
cofiep)KaHue 3HaHUM, KOTOpbIE JOJKHBI YCBOUThH ydaliuecs, o0beM, IIyOuHY, CTPYKTYpy HEoO-
XOJIUMBIX YMEHUI U HAaBBIKOB.

Kak u3BectHO, Oe3 omryieHni, 6e3 JKMBOTO CO3EPIIAHUsI HEBO3MOXHO IMO3HAHHE — K KaKHM
Obl YpOBHSM aOCTpaklMM Hayka HU npuberana. YyBCTBEHHOE, KUBOE CO3EPLIAHUE COCTABISET
MepBOHAYAJIbHBINA (MCXOMIHBIN) 3Tan nporecca no3Hanus. Camble ClIOKHbIE abcTpakuu 0a3upy-
I0TCA BCErJa Ha YyBCTBEHHOM MaTepuase, Ha ¢akTax HaOllIoJAeHUs, YTO, €CTECTBEHHO, NMPUAAET
OTPOMHOE€ 3HAYE€HME JJIsl pa3BUTHs BooOpakeHus u (panrtazuu. [Ipu hopMupoBanuu 3HaHUl He-
00X0IMMO CHAOANUTh IIKOJIBHUKOB <«JIAHHBIMH HAOIIOCHUI», 00pa3aMu, cO31aTh YCIOBHS IS
(GKUBOTO CO3EPLIAHUS.

DTy 3afady W pelIalT dKPAaHHO-3BYKOBBIE CPEICTBA OOy4YCHHS — y4eOHbIe KHHOMUIBMBIL.
OTto0pakasi AeMCTBUTEIBLHOCTb, OHHM IO3BOJISIIOT B KJIacCe, HA YPOKE ONEepUpOBaTh HEMOCPEN-
CTBEHHO (hakTaMu >KU3HH, HayKd. DUIbM HE COAEPKUT IMOJHOLIEHHOIO 3HaHMsI 00 oObekTe, a
SIBIISIETCS JIMIIB MCTOUHUKOM, JAIOIIUM MarepHual Uil pa3MbILIUICHUS U BOOOpaXKEeHHUS.

l'apmoHnYeckoe pa3BUTHE JTHYHOCTH, CIOXKHBIE 3a/laid YMCTBEHHOTO Pa3BUTHS YYAILUXCS
TpeOyIOT OT YUMTENsl yMENIOW OpraHu3alii BCEro YyBCTBEHHOTO MO3HAHMS yYEHHUKA. «30JI0TOe
MIPAaBUJIO» AMJAKTHKH — HAIISAHOCTD, BBIPAXKAET HEOOXOAUMOCTh (DOPMHUPOBAHUS Y YHAIHXCS
MPEJCTABICHUN U MOHATHI HA OCHOBE BCEX UYBCTBEHHBIX BOCIPUITUN MPEAMETOB U SABJICHUM.

Harnsiiabie mocoOust SIBISIIOTCS OJHUM U3 CPEICTB JIOCTHIKEHUS Liele 00ydeHHs, OHU CIO-
COOCTBYIOT MPaBUJIBHON OpraHU3alKi MBICIUTEIbHON NESTEIbHOCTH yYaluxcs. 9TOMy Ccroco0-
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CTBYET paclpoCTpaHeHHe B 00yUYeHUH BUEOMATEPUAIOB, KHHO(UIBMOB, TEJIEBUICHHS U APYTUX
TEXHUYECKHUX CPEJICTB OOyUYCHHUS.

MOXHO BBIICIHTH CIIEAYIOMNE 0COOCHHOCTH ypOKa ¢ MPUMEHEHNEM KHHO(HIbMA:

DTOT YpOK BEIyT Kak Obl JBa yUUTENs — HApsly ¢ yuuTesleM B 0ObsICHEHUH, Oecesie, onpoce
y4acTBYeT TEXHHKA.

VY4yeOHble (UIBMBI — 3TO TEMAaTH4YECKHE WIM O030pHBbIE 3BYKOBblE (DUIBMBI, CHAOKEHHBIE
JUKTOPCKUM TeKCTOM. Kaxaplii U3 HUX ¢ OOsblIei MM MEHbLIEH MOJTHOTONW OCBEIAeT LETYIo
TEMY IPOrpaMMbl WIM UMEIOLIMM CaMOCTOSTEILHOE 3HAYEHHE BONPOC. YUMTEIb M3JlaraeT ma-
TEpUaJl, OPraHU3yeT U MPOBEPSIET CAMOCTOATENBbHYIO PA0OTy ydallluxcs B MIPOMEXKYTKAX MEKIY
JIEMOHCTpaIMel JacTel i (pparMeHToB (PriibMa M IMOCJIE JEMOHCTPAITHH.

B oTBeTax nposiBIsEeTCs CTPEMIIEHHE K JOTUYECKOMY MBIIIJIEHUIO, BOCIIPOU3BO/IS JIOTUKY M3-
JIOKEHUsI MaTepuaa, K Xyl0KECTBEHHOMY ONHUCAHUIO (IIOMCK BBIPA3UTENbHBIX JIUTEPATypPHBIX
CPEACTB, 3MUTETOB, MeTadop, cpaBHEHUN). VI yuuTenb MOXKET BUJIETh IBUKEHUE MbICIIN YUYEHHUKA
K BOCIIPHUATHIO M OTPAKEHUIO UCTOPUYECKOTO MM OOIIECTBOBEIUECKOTO MaTepuaia B Ipolecce
MPUMEHEHHs HaIAHBIX MOCOOWi. YmpaBieHHE Ha 3TOM OCHOBE MO3HABATEIBHOM AEATEIbHO-
CTBhIO B OOYYEHUHU CO3MAET JOTOJHUTEIbHBIE BOSMOKHOCTH YMCTBEHHOTO PA3BUTHUS YUAIHXCS.

Ho ucrnonb3oBanne MenuaTexHUKN B OOBIYHON IIKOJIE TIOKA CEPHE3HO 3aTPYAHEHO HE TOJIBKO
HEXBAaTKOW TEXHUYECKUX CPEICTB, HO YU HEIOCTATKAMM MMEIOLIET0Cs MEAUAaTUBHOIO Marepuaa,
B ILIKOJbHbIE OMOIMOTEKU MOCTYHNMIO OOJBIIOE KOJIMYECTBO TUCKOB C MarepuaiaMu, KOTOpbIE
YUUTENb MOXKET MPUMEHUTh Ha YpOKe, HO B OOJIBIIMHCTBE U3 HUX TpeOyroTcs Jau00 Meauamnpo-
eKTOp, JINOO KOMIBbIOTEPHBIN Kitacc.

Hcnonb3oBaHHas auTeparypa:

1. JJagpnxenckas . Peus. M., Ilegaroruka, 1990.

2. MaxkamoBa C.X, AomycamaroBa JI.X.. CoBpeMeHHbIE TEXHOJIOTHH MPETIOAaBaHUS PYCCKOTO
sa3eika. - T.: TI'TIY, 2007.
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OBYYEHUE PYCCKOMY S3bIKY C UCIIOJIbB3OBAHUEM 9JIEMEHTOB
CUTYATUBHOMU HAIJIAJHOCTHU

Paxumosa Depyza Myxmapoena

yuumesnb HA4ANbHLIX K1ACCO8 2-UIKObL
Illaxpuxanckozo paitona Anousicanckou oonacmu
Tenegpon: +998(99) 430 61 68

T'azuega Eprxunoii Kapumsconosna

yuumenb pycckozo azvika u aumepamypul 44-CI'OILL
Hlaxpuxanckozo paitona Anouxicanckou ooracmu
Tenegpon: +998(91) 491 27 22

AHHOTAIUSI: CTaThsl PACCMATPUBAET OOYUYCHUE SI3BIKY C MCIIOJIb30BAHUEM DIIEMEHTOB CHUTYa-
TUBHOM HaIJISITHOCTH.

KiroueBbie c10Ba: TBOPYSCKHIA TOAXOM, HATISTHO-CUTYATHBHBIA METOJ, KOJUICKTHBHAS Pa-
0oTa, MHIUBUyaJIbHAS paboTa, 00BEM CIOBApHOTO 3araca.

OcHoOBHasl 11eJTb YUUTENEeH - PyCUCTOB, pabOTaIONINX B Y30E€KCKUX KIIaccax, - 00ECIEUnTh Mpak-
TUYECKOE OBJIAJIEHUE YUYAUIMMUCS PYCCKUM SA3BIKOM. /IOCTHUB 3TOW L€ MOYKHO IPU YCJIOBUU
TBOPYECKOI'0 MOJIX0/1a K OPraHU3alMK Y4EOHOIo IpoLecca ¢ UCIOJIb30BAHUEM Pa3IMYHbIX METO-
JI0B, ITyTel 00OTalIeHus CIOBAPHOTIO 3araca, pa3BUTHs YCTHOM M MUCbMEHHOM peun y30eKCKHX
HIKOJIBHUKOB. Oc00eHHO O0sbllne TPeOOBaHUS MPEABSABISIOTCS B 3TOM OTHOUIEHUH K YUUTENISAM
CEJIbCKUX HIKOJI, PACTIOIOKEHHBIX B paliloHaX, IJI€ OTCYTCTBYET PYCCKOE SI3BIKOBOE OKPYKEHHE.

Coznarb nmogoOue 00CTaHOBKM OOIISHHMSI MTO3BOJISIET TaK Ha3bIBAEMbIN HAIVISAHO-CUTYaTHBHBIN
METO/1, MPEANOoIaratounii, B YaCTHOCTU, IPUMEHEHHE HA YPOKaX pa3IMUHbIX IPEIMETOB, HECIIOXK-
HBIX CIOXKETHBIX KapTWH, PUCYHKOB W T.I. CoaepaHHe HAIISTHBIX MOCOOUI JOKHO COOTBET-
CTBOBaTh 00BEMY CIIOBApHOTO 3amaca ydyalluxcsi, HHaue TPyIHO OyAeT OpraHu30BaTh JHAJIOT Ha
OCHOBE OTPa)XCHHOMN Ha PUCYHKE CUTYal[1H.

Pacckaxkem, kak HaMH MPUMEHSUICS B 6 KJlacce Ha ypoKax JIMTEPaTypHOrO YTEHHSI U PYCCKOrO
SI3pIKA WILTIOCTPATUBHBIN MaTepuan U HEKOTOPBIE MPEAMETHI C LENBI0 CO3aHUs TPOCTEUIITNX JKU3-
HEHHBIX CUTYyallli, CTUMYIHPYIOIIUX PEUYEBYIO NeATENbHOCTh yuammuxcs.Ha ypoke moBropeHus
u 3akperuieHus: Tekcra «CamoBop aenymka Moparum» u3 pacckaza D.[[xab6apoBa «lononHas
CTeNb» MO KapTuHe «B caay» J1eTH BBITOJIHINA HECKOIBKO CUTYaTUBHBIX YIPAXKHEHUU.

CHauana yyanyecsi IoO4epeHO YUTaIN TEKCT, 3aT€M NPUAYMBIBAJIU 10 €0 COIEP>KAHUIO BO-
MPOCHI, 3aMKUChIBaNIA WX Ha nocke: 1. Kro mpumen B ['onoanyto crens?

2. UTo OH MpUHEC B METIKE?

3. I'me »un nepymika?

4. Yro on Beipactun?5. Kaxoit ato Ob11 caa?

6. Kakue nepeBbs B cany?

3arem 2-3 yuyeHHKa COCTaBIISUIM CBSI3HBIN paccka3 mo Bompocam. Kpome Toro, co cioBamu 1o-
YKWIJIOHN, BaXKHbIN, 3HAMEHUTBIN, pa3Hble KOHCTPYHUPOBAIH Npeaoxkenus ( Hanpumep: B cany pa-
CTYT pa3Hble JepeBbsi. MHe nanu BaxkHoe 3ananue. M T.1.).

Yuutens: [{obpeie moau npeBparwiu [onoaayro crenb B nBeTymui caa. Jemymka Moparum
CBOHMM TPYJIOM IMPHUHOCHUT JOASIM PafocTh. OH BBIPACTHII OTPOMHBIA (PYKTOBBIN caja U 00ydaeT
MOJIOABIX €a/10BO/IOB. Kaxkiplii U3 Bac MOCiI€ OKOHYAHUS CPEIHEN ILKOJIbI MOXET BbIpAIllUBATh
caJibl ¥ BUHOTPaJIHUKHU. A ceifuac Mbl OyJieM BeCTH pa3roBop o kaptune «B camy». ( IlokasbiBaer
KapTUHKY, Ha KOTOpOil n300paxkeH GppyKkToBhIid can. Ha sOmonsx kpacHble s6moku. Oxono aepe-
BbEB CTOSAT SIIIUKH U KOP3UHBI, PAOM — IIOXKUIION YeNoBeK. DTo caloBoA. B cax npunum yueHukn
IOMOraTh B yOOpKe yporKas).

[To coneprkaHnI0 KAPTUHKH MPOBOAMUTCS Oeceia Ha OCHOBE 3alMCAHHBIX HA MIEPEHOCHOM J10CKe
BOTIPOCOB:

1. TI'’me naxomurcs can?

2.  Komy oH nmpuHaIexnuT?

3. Kaxkue nepeBbs pacTyT B cany?

4.  CKOJIbKO MaJBYMKOB M JIEBOYEK MPHIILIN B Caj?

5. Yto oHH XOTAIT AeyiaTh?
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6. Kakoii pasroBop BemyT pebsita ¢ cagoBonomM?3aTeM OAWH U3 YUEHUKOB PACCKA3bIBAET CO-
JIep’KaHUE KapTUHKU. JTO aBTOp.

Cpenu rpynibl yqauuxcsl, BbI3BaHHBIX K JOCKE, pacIpeIessiloTCsl poiau JeAyIIKU- CaJoBO/a,
CTapIICKIACCHUKA, YYCHUKOB, IPHUIICAIINX IOMOYb YOPaTh Yporkail GpyKTOB. YUaliuecs Ha3bIBa-
JIY TIO-PYCCKHU (PYKTHI, UX IBET, OPMY, BKYC H T.1I.

Pa3roBop mo conep:kaHUIO0 KapTUHKU MPOJOIKAETCS 7-8 MUHYT. DJIEeMEHThl CUTYaTUBHOW Ha-
IJISITHOCTU MBI HCTIONB3YEM U Ha ypOKaxX pyccKoro sizbika. Tak, mpu 3akperuieHnn TeMbl «IIpaBo-
MUCAHUE —T, -Tb, -TCS, -ThCS B INIAr0JIax» pazaaéM ydaniuMcsi KAPTUHKH, KPAaTKO KOMMEHTHPYEM HX
u npennaraeM 3ananusd. Kapmunka « B mazasuney.

Ha nonkax nmexuT MHOro pasHoro toBapa. Ha onHOM nonke — nocyna, Ha Ipyrov — ogexzaa u
00yBb. 3a MPUIABKOM CTOUT Tpozaasell. [IpencraBp, 4TO THI BOIIET B MarasuH.

1.YTo ckaxeub npoaasity?

2.Kakue npeameTsl Kynuiib?

3.Kakoii pasroBop Oyzenib BecTu?

B mporecce KOIUIEKTHBHOW M MHIWBUIYaTbHOW paOOTHI MO STUM U IPYTHMM KapTUHAM BHHU-
MaHMe ydyaluxcs oOpalaercs Ha TOT MaTephall, KOTOPBIi COOTBETCTBYET 3aKpEIUIIEMON TeMe.
Kpowme toro, npexe yem npeyioxKuTh MUCbMEHHO BBITIOJIHUTD YIPAXKHEHUSI, KOTOPBIE YCTHO pa3-
OMpArOTCs HA YPOKE.

Hcnonk3oBanHas nuteparypa:
1. JJagpokeHnckas . Peus. M., Ilenaroruka, 1990.
2. Jlumman-Opmnosa K. TTumm npaBunsno. M., Jloroc, 1991.

3. MaxkamoBa C.X, A0aycamaroBa JI.X. CoBpeMeHHbIE TEXHOJIOTMH MPENOJaBaHUS PYCCKO-
ro s3eika. - T.: TT'TIY, 2007.
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“NEW AND MODERN TECHNOLOGIES IN TEACHING FOREIGN LANGUAGES”

Abduraxmonova Hadicha Urazovna
Djizzakh, english teacher at school No: 14
Email: xadichaurazovnal 969@gmail.com

Annotation: This article describes the teaching of foreign languages, in particular, the use
of new technologies in the teaching of English, support for modern education, improving the
quality of education.

Keywords: education, reforms, new technologies, quality education, student support.

Teaching and learning foreign languages is one of the most important topics in our country
today. Foreign languages are at a high level in the conduct of international relations, the study
and implementation of trade, commerce, education in the international arena.

That is why today foreign languages are taught in schools and preschools. Pupils, students,
and commercial traders are paying particular attention to the English language. Business is very
important for international trade, especially in English.

Learning foreign languages is a bit difficult for students. Because the language is different,
the culture is different. But teachers are working hard. Knowing the basics of English teaching,
such as listening, writing, reading and comprehension, will help you to use the language fluently
in life and work. I think there should be more effort to improve hearing, because hearing makes
it easier to understand, comprehend and apply in speech. In the listening process, it is mostly
effective to listen to conversations. Even in free time, listening with concentration gives high
results. Concentration is an important part of both reading, listening and writing.

At school, students should be taught English texts, stories and essays and encouraged to tell
what they understand. Because through this, the issues of speaking and reading are realized at
the same time. At the same time, many English texts highlight the main facts of life, which serve
to enhance the student’s world of knowledge.

I think that in order to organize the speaking process, it is necessary to encourage students to
have a conversation with a partner in pairs. The teacher should divide the topics into interlocutors.
Then students will be prepared for topics that they may encounter by chance.

Now let’s go back to the problem of writing, which is so painful. Writing is a painful issue
that bothers many students and teachers. The teacher can give students a topic and write it down,
but it is a little difficult for the student to start writing in a foreign language. Therefore, the most
effective way may be to write a letter to these friends. One classmate sends a letter to another
classmate. The subject of the letter is given by the teacher. Then the student who sent the letter
writes a reply. As you can see, communication between two people takes place in writing in a
foreign language.

In order to communicate, students need to be encouraged to be articulate and enterprising.
Then they will be able to communicate freely throughout their lives.

It is more beneficial for students to use simple and fun methods like the ones above to
organize the lesson. At the same time, it contributes to improving the quality of education.
Education can also be used in teaching foreign languages. Because we all know that the Uzbek
people, education and upbringing go hand in hand.

References:
1. Hoshimov U, “Methods of teaching foreign languages™ T2003
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«ACHOJIb30BAHUE HOBBIX TEXHOJIOTWI B OBYUEHUU CTYAEHTOB
PYCCKOMY A3bIKY, HOBBIINNEHUE UHTEPECA»

Coouxosa /PrcamunA Mymunosna
Jicuszak, 14- wikona yuumenso

PyccKo2o A3bIKa
Teneghon: (998) 91599 09 73

AnHoTanusi: B crarbe packpbIBaroTCs CIIOCOOBI TTOBBIIMICHUS] HHTEPECA CTYIACHTOB K PYCCKO-
MY SI3BIKY U PELIeHHs] UX MPOOIeM.

KitoueBble ¢JI0Ba: WHTEIUIEKTyalbHbIE UTPbl, HHTEPECHBIE CIIEHBI, OOIIEHUE, KYIbTypa 00-
LICHUS.

Mpbl 3HaeM, 4TO CEroJHs MU3yYeHHE MHOCTPAHHBIX A3BIKOB HAXOAMUTCS HA MOAbEME. 3HAHUE
MHOCTPAHHBIX SI3bIKOB - aKTyallbHas MpolieMa Haiero BpeMeHu. [1oToMy 4To TEXHOJIOTHH - 3TO
MHOCTPAHHBIN S3bIK, a BHEILHS TOProBils TPeOyeT MHOCTPAHHOIO sI3bIKa. BOJIBIIMHCTBO MEXy-
HApOJHBIX OTHOIIEHUI TpeOyeT 3HaHMs PYCCKOro si3bika. Bo MHOrmx crpaHax oOwiaroTcst Ha
PYCCKOM SI3BIKE.

[Tpu 00y4yeHnn CTyACHTOB PYCCKOMY SI3bIKY, B IEPBYIO OUY€pEe/b, OHU JOKHBI HHTEPECOBATHCS
HaykoH. To eCTb IOJIE3HO BKIIIOYUTH PYCCKUH SI3BIK B IMPOLECC IPOCTOM pe4H B CBA3U C IOBCEJ-
HEBHOM kM3HbI0. Paznenure yuamuxcs Ha napbl. CTyI€HTHI JOKHBI MOMBITAaThCsS MOTOBOPUTH
CO CBOMM IapTHEPOM Ha Ty k€ TeMy. B yacTHOCTH, 3TO MOMOXET UCKaTh OOJIbLIE MacCaXKUPOB.
OHu nIyT CI0BapHBIN 3amac B CI0Bape, y4arcs UCIONb30BATh €ro B peyn. Takke ecTb BO3MOXK-
HOCTh OpraHu30BaTh Oecelbl B BUJE KapTUHOK. Hampumep, yuurtenb AaeT KapTHUHKY YYEHUKY,
Ha KapTUHKE MOTYT ObIThb M300pa)KeHbI KPECThSIHMH M Koposb. Kopone mpumen x ¢gepmepy u
CKa3aJ, uTo jkenaeT (epmepy TOro, yero oH xoueT. KoHedHO, mpouBeTaeT U TBOPYECTBO. DTO
MOXET OBITh CAMBIM OOBIIKM IOJICTIOPHEM B OpraHU3aluu clieH. HeKoTopbie CTyIeHThI TOBOPST
Ha B MHOCTpPaHHOM sA3bIKe. CII0KHO MPOU3HOCUTH @, U B PE3yJIbTaTe MOXKET YMEpPETh UHTEpEC K
n3yudeHHto A3bika. Clie0BaTebHO, HEOOX0IMMO IPUBJIEKATh OOJIbILIE CTYIEHTOB.

Taxke BaKHO COCPENOTOYMTH BHMMAHHE YYEHHKOB BO BpEMs ypOKa, IIOTOMY 4YTO MHOTHE
JETU HE MOTYT CKOHLICHTPUPOBAThCS, YTO IMPHUBOAUT K HENPABUIBHOMY NOHMMAHMIO YPOKa U
YXYIILIEHUIO TaMsITh. YToObI COCPEIOTOUUTh MBICIHM YUY€HHKa, HEOOXOAUMO JiesiaTh HEOObIINe
YIPaXHEHMSL.

UroObl 00mIaThCSl HA MPOTSHKEHUH BCEH JKM3HU, HY)KHO 3HATh PYCCKHH s3bIK. To ecTh ams
Oosblero ycrexa TpeOyeTcsi 3HaHUE MHOCTPAHHBIX S3BIKOB, B TOM YHCJIE€ PYCCKOTIO.

N3-3a clO)KHOCTH IpaMMAaTHKHU PYCCKOTO SI3bIKa CIEyeT HOOLIPSTh yYaIlUXCs CIyIlaTh 00Jb-
II€ PYCCKOSI3bIYHBIX TUAJIOTOB, CMOTPETh (DUIbMBI Ha PYCCKOM SI3bIKE M YMTATh KHUTU Ha pyc-
CKOM sI3bIK€, YTOOBI OHU MOIVIM JIETKO M OBICTPO BBIYYUTHb pyccKuil s3blk. IIpakTuka - Gonee
JeTKui croco0 10O0UTkCs ycnexa, yeM Teopusi. B mkona MoryT oOCyauTh ¢ yYeHHUKaMU PYCCKHMA
SI3BIK O IPOCMOTPEHHBIX UMU (PHIIbMAaX, YCIbIIAHHBIX JHAIOTaX WM MPOYNTAHHBIX KHUTAX. DTO
JYYIIUNA COCOO BBIYYUTh PYCCKUH SI3bIK. HEOOXOAHUMO.

Jleroe u3yueHue sA3bIKa U ycrex 0ojbllie 3aBUCAT OT yueHuka. OT yuurens TpedyeTcst TOIbKO
yKa3aTh IyTh U NPENOAATH IPABWIBHBIN YPOK.

Cnucok UCTONIb30BAaHHOM JINTEPATYPBI:
1. Bunorpanos B Pycckuii 5361k Mocksa 1972.
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“ONA TILI FANINI O‘QITISHDA YANGI TEXNOLOGIYALARDAN FOYDALANISH,
TA’LIM SAMARADORLIGINI OSHIRISH”

Yo‘ldosheva Gulnoza Toliyevna
Buxoro v, Romiton t, 37-maktab
ona tili va adabiyot fani o ‘qituvchisi
Telefon raqam: (998) 97 301 33 24

Annotatsiya: ushbu maqolada maktab o‘quvchilariga ona tili fanini o‘qitishda yangi
texnologiyalardan foydalanish, samarali ta’limni tashkil qilish ko‘rsatib beriladi
Kalit so‘zlar: ona tili, bilish nazariyasi, til, so‘zlashuv, nutq, matn, nazariya, amaliyot.

Ona tili fani o‘quvchilar uchun eng kerak bo‘ladigan fanlardan biri. Sababi, so‘zlashuv, matn
orqali aloga qilish, kommunikatsiya uchun ona tili birinchi o‘rinda turadi. To‘g‘ri shakllangan nutq
o‘quvchining hayoti davomida as qotadi. Shu sababli quyida ushbu fanni o‘qitish strukturalari
ko‘rsatib beriladi.

O‘quvchilarga ona tilini o‘rgatish, ularni tarbiyalash va har tomonlama rivojlantirish vazifasidan
kelib chiqib, bilish nazariyasiga asoslanib, ona tili o‘qitish metodikasi o‘z tamoyillarini ishlab
chiqadi. Bu tamoyillar umumdidaktik tamoyillardan o‘zgacha bo‘lib, o‘qituvchi bilan o‘quvchi
o‘rtasidagi o‘quv mehnatining yo‘nalishlarini belgilab beradi. Ona tili o‘qitish tamoyillari
quyidagilar:

1. Til materialiga, nutq organlarining o‘sishiga, nutq malakalarining to‘g‘ri rivojlanishiga
e’tibor berish tamoyili. Nutq, til qonuniyatlariga, oz bo‘lsa-da, e’tibor bermaslik amaliy nutq
faoliyatini egallashga salbiy ta’sir ko‘rsatadi.

2. Til ma’nolarini (leksik, grammatik, morfemik, sintaktik ma’nolarini) tushunish tamoyili.
So‘zni, morfemani, so‘z birikmasini, gapni tushunish borligdagi ma’lum voqea-hodisalar
o‘rtasidagi bog‘lanishni aniqlash demakdir. Til ma’nolarini tushunish tamoyiliga amal qilishning
sharti tilning hamma tomonlarini, tilga oid barcha fanlar (grammatika, leksika, fonetika,
orfografiya, uslubiyat)ni o‘zaro bog‘langan holda o‘rganish hisoblanadi.

3. Tilga sezgirlikni o‘stirish tamoyili. Til — juda murakkab hodisa, uning tuzilishini, izchil
tizimini fahmlab olmay turib, sal bo‘lsa-da, uning qonuniyatlarini, o‘xshashliklarini o‘zlashtirmay
turib, uni yodda saqlab bo‘lmaydi.

4. Nutqning ifodaliligiga baho berish tamoyili. Bu tamoyil til hodisalarini tushunmay turib
savodli yozish, nutq madaniyati vositalarining xabar berish vazifasini tushunish bilan bir qatorda,
uning ifodaliligini (uslubga oid) tushunishni, mazmuninigina emas, balki so‘z.

5. Og‘zaki nutqni yozma nutqdan oldin o°zlashtirish tamoyili. Bu tamoyil ham kishi nutqining
rivojlanishiga ta’sir etadi va til o‘qitish metodikasini tuzishda xizmat qiladi.

Yugqoridagi tamoyillar ko‘plab o‘quv qo‘llanmalari va kitoblarda berilgan. Bu tamoyillar
o‘quvchining muloqot jarayonini tashkil etishga yordam bera oladi.

Nutq inson hayoti davomida ganday natijalarga erishishida eng katta rol o‘ynaydi. Nutqi
to‘g‘ri va ravon rivojlangan o‘quvchi o‘z sohasida yuqori natijaga va muvaffaqiyatga erisha
oladi.

Foydalanilgan adabiyotlar ro‘yxati:
1. K. Qosimova “Ona tilini o‘qitish metodikasi” Toshkent-2009
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YAPON VA O‘ZBEK TILLARIDA FONETIK VOSITALARNING FUNKSIYALARI VA
STRUKTURALARI

Mo ‘minova Xumora Abdukarim qizi

O“zDJTU lingvistika yapon tili Il bosqich magistranti
Telefon: +998904609390
mominovaxumora@gmail.com

Annotatsiya: Yapon va o‘zbek tili fonetikasining umumiy va xususiy tomonlari- uning o‘ziga
xosligi o‘z aksini topgan. Bu maqola yapon tiliga qiziquvchilar va uni o‘rganuvchilar uchun
mo‘ljallangan.

Kalit so‘z: unli, undosh harflar, urg‘u, so‘z

Dunyoda tillar ko‘p bo‘lib, har birining o‘ziga xos ko‘rinishi va tuzilishi, yozilishi va talaffuzi
mavjud. Til tarqqiyoti va rivoji ma’lum qonuniyatlar asosida yuzaga keladi. Tildagi tarixiy fonetik
o‘zgarishlar ma’lum tarixiy fonetik qonuniyatlar asosida ro‘y beradi. Biz mazkur maqolamizda
ulardan ikkisini, ya’ni yapon va o‘zbek tillarining fonetik tizimiga to‘xtalamiz.

Avvalo, har ikki tilde mavjud fonetik vositalarni ko‘rib chigsak.

O‘zbek tili fonetik tizimi ma’lum fonetik birliklardan tashkil topgan bo‘lib,ular quyidagilar:

- Segment elementlar,

- Supersegment (ptosodik) elementlardan tashkil topgan

Yuqoridagi ikki birlik esa o‘z ichida bir nechta vositalarni qamrab olgan. Birinchi, asosiy
birlik bu segment elementlari bo‘lib, u quyidagi vositalardan iborat.

- Tovush

- Bo‘g‘in

- So‘z

- Takt

- Gap

Fonetik birliklarning ikkinchi asosiy qismi supersegment elementlari har doim birga keladi
va ularning birisiz ikkinchisini tasavvur qilib bo‘lmaydi.

Endi, yapon tili fonetik tizimining asosiy fonetik birliklariga to‘xtalsak, u ham o°‘z navbatida
segment va supersegment elemantlariga bo‘linadi. Yapon tili talaffuz qilinadigan konsonant
tipga kiradi. Endi yuqoridagi sanab o‘tilgan fonetik vositalarning funksiyalariga, ya’ni nima
uchun ulardan foydalanishimizga to‘xtalsak. Inson tili — tovushlardan tashkil topgan bo‘lib,
uni eshitish va talaffuz qilish mumkin. Tarkibida eng kamida bitta unli, undoshdan va albatta
urg‘udan tashkil topgan, ammo ko‘pincha ma’noga ega bo‘lmagan birikmaga — bo‘g‘in deyiladi.
Gapda biron so‘zga, so‘z birikmasida ham asosiy ma’noli sozga va yana so‘zda biron bo‘g‘inni
boshqalaridan ajratib ko‘rsatmoqchi bo‘lganda urg‘u ishlatiladi. Urg‘u bir xil yoziluvchi yoki
talaffuz qilinuvchi so‘zlarni bir-biridan ajratish uchun yordam beruvchi asosiy vositalardan biri
sanaladi. Yapon tilida urg‘u so‘zda keladi.

Yapon tilida bo‘g‘inlar undoshlardan, unli undoshlardan va unlilardan tashkil topgan.
Hamma so‘zlar unli bilan tugaydi. Undoshlar ketma-ketligi ushbu tilde mavjud emas. Bo‘g‘inlar
tutashuvida bir xil undoshlar uyushishi bilan yasaladi. Masalan:konnichiva ( tushki salom).

Yapon va o‘zbek tili fonetik strukturasining asosiy farqlari quyidagilardan iborat:

a) Yapon tilida so‘z tarkibi o‘zbek tili so‘z tarkibiga qaraganda, soddaroq, chunki yapon tilida
asosan ochiq unli bo‘g‘inli harflardan tarkib topadi;

b) O‘zbek tiliga xos urg‘u berish hamda so‘zlarni talaffuz qilinishi, yapon yapon tilida ton
o‘zgartirish tizimidan (ya’ni so‘zdagi har bir bo‘g‘in yoki bir nechta bo‘g‘inlarning toni o‘sishi va
pasayishidan) iborat. Bu esa qaysi bo‘g‘inning toni o‘sishi bu so‘zning ma’nosiga qarab ajratiladi.
(masalan, kaki —xurmo, kaki-dengiz molyuskasi);

¢) Yapon tilidagi uzun va qisqa tovushlar so‘z ma’nosini farqlash uchun ham xizmat qiladi.(
masalan, kata — taraf, katta- sotib oldim,

d) Bundan tashqari o‘zbek tilidagi mavjud ayrim tovushlar yapon tilida mavjud emas, bular-
dan 1 tovushi.

Demak, yuqoridagilarga asoslanib shuni aytish mumkinki, o‘zbek tili va yapon tilining fone-
tik tizimi asosini segment va supersegment elementlari tashkil giladi. Yapon va o‘zbek tillarining
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fonetika tizimida bir-biriga o‘xshash va farq qiluvchi tomonlari ham mavjud ekan. Shuning uchun,
avvalo talaba o‘z ona tilisining fonetik tizimini yaxshilab o‘rganib olishi va shundan keyingina
yapon tilining fonetika tizimini o‘rganishga kirishishi lozim. Bundan tashqari, xuddi yuqoridagi
singari har ikki tilning bir-biriga o‘xshash va farqli tomonlarini aniq farqlab, guruhlab olsa, keyin-
chalik kelib chigishi mumkin bo‘lgan har xil tushunmovchiliklarning oldini olgan bo‘ladi.

Foydalanilgan adabiyotlar ro‘yxati:

1. O‘zbek adabiyotlari

2. Irisqulov A. Tilshunoslikka kirish.Toshkent,1992y

3. Jamolxonov X. Hozirgi o‘zbek adabiy tili. Toshkent,2005y

Yapon adabiyotlari
L W TAAGEOTF | 20004
2. L% THAFESHFEAM] 20064

Internet saytlari

1. http://www.natlib.uz (O‘zbekiston Milliy kutubxonasi)

2. http://www.dbpia.co.kr (K R Fanlar Akademiyasining talabalar uchun maxsus sayti
3. www.jstage.jst.go.jp
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THE USE OF ICT IN ENGLISH LESSONS AT SCHOOLS

Ramazonova Maftuna Husen qizi
Navoi region Karmana district
school Ne 32, Teacher of English
+998-94-220-13-06

Annotation: Creating an active educational environment that would provide pupils with
access to various sources of information and help meet the interests of the modern pupil who
communicates in the Internet community. Therefore, the modern educational process should use
not only new technical means, but also new forms and methods of teaching, a new approach to the
learning process.

Keywords: means of information, computer technology, electronic textbooks, educational
resources, self-monitor

Means of information and communication technologies are software, hardware and hardware
and devices that operate on the basis of microprocessor, computer technology, as well as modern
means and systems for transmitting information, information exchange, providing operations for
collecting, producing, accumulating, storing, processing, transmitting information and the ability
to access information resources of local and global computer networks. The most frequently used
ICT tools in the educational process include:

- electronic textbooks and manuals displayed using a computer and multimedia projector;
- electronic encyclopedias and reference books; - simulators and testing programs; - Internet
educational resources; - DVDs and CDS with paintings and illustrations; - video and audio
equipment; - research works and projects.

Methodologists distinguish several classifications of ICT tools. According to the first
classification, all ICT tools used in the education system can be divided into two types: hardware
(computer, printer, scanner, camera, video camera, audio and video recorder, etc.) and software
(electronic textbooks, simulators, test environments, information sites, Internet search engines,
etc.).

The second classification of ICT tools allows us to consider the possibilities of using
information technologies in educational activities:

1. to search for literature on the Internet using browsers such as Internet Explorer, Mozilla
Firefox, etc., various search engines (Yandex.ru, Rambler.ru, Mail.ru, Google.ru, Yahoo. com,
etc.) and work with it (abstracting, taking notes, annotating, quoting, etc.);

2. to work with texts using the Microsoft Office core application package: Microsoft Word
allows you to create and edit texts with graphic design; Microsoft Power Point allows you to
create slide presentations for a more colorful demonstration of the material; Microsoft Excel to
perform calculations, analyze and visualize data and work with lists in tables and on web pages;
Microsoft Office Publisher allows you to create and edit booklets, brochures, etc.

3. for automatic translation of texts using translation programs (PROMTXT) and electronic
dictionaries (AbbyLingvo7. 0).

4. for storing and accumulating information (CD -, DVD-disks, Flash-disks);

These ICT tools create favorable opportunities for pupils to organize independent work in
English lessons. They can use computer technology both to study individual topics and to self-
monitor their knowledge. Moreover, the computer is the most patient teacher, able to repeat any
tasks as much as possible, achieving the correct answer and, ultimately, automating the skill being
worked out. With traditional methods of conducting a lesson, the main carrier of information for
pupils is the teacher, it requires the pupil to concentrate, focus, and strain memory. Not every
pupil is able to work in this mode. Psychological characteristics of the character, the type of
perception of the child become the reason for failure. At the same time, modern requirements
for the level of education do not allow reducing the amount of information required for a
pupil to learn the lesson topic. However, when organizing a lesson using computer programs,
information is provided to pupils in a colorful form, using animation effects, in the form of text,
diagrams, graphics, and drawings. All this, according to modern didactics, allows you to explain
the training material more clearly and easily than in oral form. It is also very important that in
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such lessons the pupil can work in an individual mode, moving forward in the comprehension
of new material at their own pace, returning to the misunderstood, if necessary, or getting ahead
of themselves. The computer is loyal to a variety of pupil responses: it does not accompany
pupils ¢ work with praise or negative comments, which develops their independence and creates
a favorable socio-psychological atmosphere in the classroom, giving them self-confidence, this is
an important factor for the development of their personality. Thus, speaking about the advantages
of working with a computer, we should mention its indisputable advantages: - General cultural
development of pupils; improving computer skills; improving the language level; creating a
favorable psychological climate; increase pupils’ motivation and interest in the subject; self-
affirmation of pupils; possibility to implement individualization of training; implementation of
the feedback principle; great opportunities for visual presentation of the material; excluding time
for writing material on the Board; saving of the expenditure of materials by the teacher; improving
the process of checking pupils’ work; - increasing the teacher’s authority. The computer can be
effectively used for familiarization with new language material, at the training stage, at the stage
of applying the formed knowledge, skills, and at the stage of their control.

Literature:

1. Albrecht K. N. Use of ICT in English lessons / / Electronic scientific journal “Information
and communication technologies in pedagogical education”. Moscow. 2010

2. Erben, T., Ban, R., Castafieda, M. . Teaching English language learners through technology.
New York: Routledge. 2009

3. Sharma, P., Barret, B. Blended learning: Using technology in and beyond the language
classroom. Macmillan. 2007.
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KVAZIOMONIMLAR (MINIMAL JUFTLIKLAR) VA ULARNING BOSHQA
BIRLIKLAR BILAN MUNOSABATI

Xolmonova Sadoqat,
tadqiqotchi
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Annotatsiya: Ushbu maqolada o°‘zbek tilidagi kvaziomonimlar, ularning til va nutqimizdagi
ahamiyati, omonimiya va paronimiya hodisalari bilan o‘xshash va farqli tomonlari, fonemalarning
relevant belgilarini aniqlashda minimal juftliklardan foydalanish haqida so‘z boradi.

Kalit so‘zlar: kvaziomonimlar (minimal juftliklar), fonema, omonimiya, paronimiya,
oppozitsiya.

Ma’lum bir tildagi tovushlar sistemasini fonologik tahlil gilishda minimal juftliklar katta
rol o‘ynaydi. Kvaziomonimlar — bir fonema yordamida farglanuvchi so‘zlar va morfemalardir.
Fonemaning fonologik maqomini aniqlashda biz ulardan foydalanamiz. Tilimizdagi tovushlar
minimal juftlikdagi so‘zlarda ma’no farqlash vazifasini bajarsagina fonema maqomini oladi.
Fonemalarni akustik va artikulyatsion jihatdan farqlashga xizmat qiluvchi alomatlar farqlanish
belgilari deb ataladi. Ana shunday farqlanish belgilari yig‘indisi fonema tushunchasini hosil
qiladi. Bu haqda A. Abduazizov shunday deydi: “Farqlanish belgilari o°z-o‘zidan kelib chigmay,
balki fonemalarni so‘zlar va morfemalarda bir xil o‘rinlarda solishtirish orqali (masalan, bir-
bur, qil-qul kabi) namoyon bo‘ladi. Struktural tilshunoslikda tildagi birliklarni bir xil o‘rinlarda
bir-biri bilan qiyoslashni paradigmatik aloqalar deb yuritiladi. Fonemalarni paradigmatik planda
qarash ularning farqlanish belgilarini aniqglash uchun yetakchi usul hisoblanadi”.[1. 45-bet]

Kvaziomonimlar tilimizdagi bir qancha tushunchalarga shakl va mazmun jihatdan ancha
yaqin turadi. Shulardan biri omonimlardir. Omonimlar deganda biz til birliklarining tashqi ifoda
tomonidan tengligi va mazmun tomonidan farqlanishini tushunamiz. Tilimizda shakli bir xil,
ma’nosi har xil birliklar gadimdan mavjud va biz ulardan nutqimizni bezashda, fikrimizni to‘g‘ri
ifodalashda, badiiy matnda esa turli uslubiy maqgsadlarda foydalanamiz. Masalan,

Qo‘lingdan kelgancha chiqar yaxshi ot,

Yaxshilik qil, bolam, yomonlikni ot.

Nasihatim yod qilib ol, farzandim,

Yolg‘iz yursa chang chiqarmas yaxshi ot.

Ushbu bandda omonimlar so‘zlardan foydalanib, qofiyada tajnis san’ati yaratilgan.

Kvaziomonimlar esa shakl jihatdan omonimlarga yaqin hodisa hisoblansa ham, mohiyatiga
ko‘ra ulardan farq qiladi. Ya’ni omonimlarda leksemaning ifoda plani to‘liq bir xil bo‘lishi talab
gilinsa (masalan, ot — 0f), kvaziomonimlarda esa ifoda planida ma’lum bir fonemalar bir-
biridan farq qiladi va shu fonemalar yordamida so‘zning ma’nosi farqlanadi (masalan, o ‘#-of).

Kvaziomonimlardan biz fonemalarning integral va differensiad belgilarini aniqlashda keng
foydalanamiz. Masalan,

In — qush, hasharot va hayvonlarning yashash, bola ochish uchun qurgan joyi, uya;

Un — 1. Donni tegirmonda tortish yo‘li bilan olinadigan kukunsimon ozuqa;

2. Tovush, ovoz.

Ushbu misolda keltirilgan in va un so‘zlari i va u fonemalarining farqlovchi belgilari sababli
turli ma’nolarni ifodalab kelmoqda. Bu esa kvaziomonimlarning vujudga kelishiga sabab bo‘lgan.
Un so‘zining shakl jihatdan birlashib turli ma’nolarni ifodalashi esa omonimiya hodisasiga misol
bo‘la oladi.

Kvaziomonimlarga juda yaqin turadigan hodisalardan yana biri bu leksik paronimiyadir

Paronimiya ikki yoki undan oriq leksemaning talaffuzda o‘xshash va ohangdosh bo‘lishidir. Bu
o‘xshashlik ikki leksema o‘rtasidagi o‘zaro shakliy yaqinlikdan kelib chiqgadi va bu o‘z navbatida
ularni kvaziomonilarga o‘xshashligini ta’minlaydi. Masalan, bob va bop kvaziomonimlari oz
navbatida leksik paronimlar ham hisoblanadi. Chunki ularda b va p fonemalari ma’no farqlash
bilan birga so‘z oxirida p tarzida talaffuz qilinib o‘zaro ohangdoshlikni ham yuzaga keltirmoqda.
Lekin kvaziomonimlarning barchasi ham paronim hisoblanavermaydi. Paronimlar darajasida
bo‘lgan minimal juftlikdagi so‘zlar o‘zaro zidlanishda bo‘lgan tovushlar bilan bir-biriga yaqin,
o‘xshash talaffuz belgisiga ham ega bo‘lishlari shart, ammo kvaziomonimlarning ko‘pchiligida
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bunday xususiyat mavjud emas. Masalan, tuz va fus kvaziomonimlari o‘zaro ohangdoshlikni hosil
qilsa, fuz va buz kvaziomonilarida bunday xususiyat mavjud emas. Tor va bor, taxta va paxta,
taqdir va taqdim kabi kvaziomonimlarda ham farqlanayotgan tovushlarda bir-biriga o‘xshashlik
va ohangdoshlik yaqin bo‘lmagani uchun ular paronim hisoblanmaydi.

Umuman olganda, tilimizning boyligi va rang-barangligini ko‘rsatib beradigan omonimiya
va paronimiya hodisasi leksik birlik sifatida o‘rganilsa, kvaziomonimlar fonologik sistemada
fonemalarning birlashtiruvchi va farqlovchi belgilarini aniqlashda bizga yordam beradi. Biror
bir tovushning fonemalik maqomini belgilashda unga qarama-qarshi qo‘yish mumkin bo‘lgan
so‘zning bo‘lishi ahamiyatlidir. Yanada aniqroq bo‘lishi uchun fonema tushunchasiga ham
qisqacha to‘xtalib o‘tsak. Ma’lumki, fonema atamasiga olimlar tomonidan turlicha ta’riflar
berilgan. Jumladan, A. Abduazizov shunday deydi: “Fonema — tildagi ma’nodor birliklar bo‘lmish
so‘z va morfemalarning tashkil etuvchi va ularni farqlash uchun xizmat qiluvchi, tilning eng
kichik, o‘zi mustaqil ma’noga ega bo‘lmagan birligidir”. [1. 8-bet] Demak, tovushlar fonema
bo‘la olishi uchun so‘zlar va morfemalarni shakllantirishi va ma’nosini farqlashga xizmat qilishi
kerak. Masalan, #, o, g‘ tovushlari birlashib, tog*‘ so‘zini hosil gilmoqda. Xuddi shunday d, o,
g’ tovushlari esa dog’ so‘zini shakllantirmoqda. Bu fog‘ va dog‘ so‘zlarining ma’nosini t va d
fonemalari farqlab bermoqda. Aniqroq qilib aytganda, t va d fonemalari jarangli-jarangsizlik
farqlanish belgisiga asoslangan oppozitsiya vakillari sifatida yuqoridagi so‘zlarning ma’nosini
tafovutlamoqda.

Demak, o‘zaro zidlanishda bo‘lgan ikki tovushning fonemalik darajasi muayyan tilda shu
fonemalar vositasida farqlanadigan ikki so‘zning (minimal juftlikning) bo‘lishini taqozo qiladi.
Kvaziomonimlar fonologik sistemadagi vokalizm va kosonantizmni o°‘rganishda, ularning integral
va differensial belgilarini aniqlashda, oppozitsiyalarga birlashtirishda muhim o‘rin tutadigan
birliklar hisoblanadi.

Foyadalanilgan adabiyotlar ro‘yxati:

1. Abduazizov A. O‘zbek tili fonologiyasi va morfonologiyasi. — Toshkent: O‘qituvchi, 1992.
2. Jamolxonov H. O‘zbek tilining nazariy fonetikasi. — Toshkent: Fan, 2009.

3. Mirtojiyev M. M. O‘zbek tili fonetikasi. — Toshkent: Universitet, 1998.

Centsiopn [ 2020 7-kucm TomkenT
36



V3BEKMCTOHIA WIMHAN-AMAJINI TAJIKMKOTJIAP" MAB3YCH/IATH PECIHYBJIMKA %@
20-K¥VII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH C]

TUBBUET XOIUMJIAPA HYTKHJIA TIEPU®PA3AJIAP
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Tenegpon: +998(91) 244 91 45
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AHHoOTanusi: Makonaza >KaMUATHUHI MYXUM COXa BaKWJUIapu XHUCOOJaHTraH IH(OKop
HYTKHJ1a TIepupacTUK OUPIUKIAPHUHT KYJUTAaHUIIIH, Oe3aiun, OOMUTHINH, aJloKa-apaiairyBUHA
TabMUHJIANIN, KyHJIAJTUK MYJOKOTHUHT aCOCHN BOCHUTACU XMCOOMAHUIIN TUOOU OUpIUKIap MU-
COJIMJA aCOCIJIaHTaH.

Kamut cy3nap: nepudpasa, TacBupuii nudoaa, HyTK, HyTKHI MYJIOKOT, KaMHST, COLIUAII, MY-
oMaJa, MaJJaHuAT, KacO, TypMyIl Tap3u, THJI, TWILIYHOCIUK, THOOUH MYITOKOT.

Uwupoiinu, x03u0a0p, MabHIWIH, EKUMIIM HYTK Oapua 3aMOHJIap/a XaM WHCOH 30THHH y3Wra
KasO 3Ta OJNTAHJIUTH, NIYHAal HYTK drajapd XajK opacuia BOW3JIap, HOTHKIAP, CyXaHIOHJIAp
cudaruia KaapiaHuO KeITMHTAHIUTY Xe4 OMPUMH3Ta CHp 3Mac. byryHru paBp tanadu 103acuian
énnamagurad Oyicak, 6apua kacO sramapu ¥y3 coxacuaa MyBaddaxusTra 3pHIIUIIHA UCTaca
9HT aBBaJIO, HYTKWHU TahCUPIU XamJa SMIUTUMIMIUTHHUA TabMUHIAW onmumwm 3apyp. Llynnai
9KaH, cy3, HYTK, )Kymia mmdokop Oninan 6eMop ajJoKaCMHHM YpHATHIIAA MyXHM aXxaMusT Kaco
STaUTaH, JaBoyiall uinutapuaa MmyBaddakustra spummmmra €paam Oepaaurad Bocutaanp. Mana
IIyHJald BOCHTanapAaH Owpu mepudpaszanapaup. VHCOH calOMaTIIMTHHU Cakiall y49yH Kypa-
IIYBYM Ma3Kyp COXa BaKHJIapu HYTKUA XaM Myporkaar ajokacH cudaruia nepuppacTiuk Oupiu-
KJIap KyMakKka Kela€TraHiurura ryBox Oynamu3. ABBaJio, COXa BaKWJUTAPUHHUHT y3JIapura HUC-
OaraH caromamaux nocobonnapu, ok xaram coxubnapu, I unokpam xacamunu udeaniap, wugo
coxubnapu, Mon Cuno uzdownapu (mmdokopiap) kadu nepudpaszanap UNLIATHIUIINA 1Ty COXa
BaKWJUTAPUHUHT KaMUSTUMH3 TapakKKUETHIA YpHU OCHMXO0s KaTTa SKaHJIWTHIAH Jajonar oepa-
. berakpop, ry3ai, KUMKUMaI0p, TEHI'CU3 Xa3uHa OYiIraH TWIMMU3IArd TUOOui nepudpasa-
JapHHU KyHHIa KeITHPWITAaH MUCOJUIAp OPKAIM JaliiIalira Xapakar Kiuiiamu3. MacanaH:

Meouyuna ¢annapu kanouoamu Mypoo Anu cakku3z otioan bepu yium myuiazuoa «aHa Kem-
ou, Mana kemouy 6yaub émap, waxapuune Man-mamn 0ecarn muob apooonapu yHuHe YuKan-yuKai
0eb mypean JHCOHUHU MUHZ Hopa 8a maododoup Ouian XamKymuoa 3ypea mymub mypuuiap 30u
[1, 3].

Tana wyHnOau OywK ycmyHn sKkanku, y OusHu caxia6 mypaou («CajJoMaTIUK CHUpJIapH»
KypcaTyBUAaH).

Tymkanok Xypyscuoan ukKu-yu 0akuxa oi0uH Ky3amuiaoueau oapakuu oenzunap muoou-
émoa aypa 0eb amanaou, ynHune oup Heuma mypiapu o6op [2, 8].

Tyzpykxonanapoa uakaiokHu myuiean 3axomu oxna bagpuea 6ocuwl 6a KyKpak cymu Ouian
o3uxnianmupuws uynea Kyuunou [2, 8].

Onazca mabuam momonudan myxga smunean Oy MybHCU3AGUIL HELMAM MUMIMUBOLU 8YHCY-
ouoda eHeun xasm OYaud, YHUHe CONOM PUBONCIAHUMMUOA Kamma axamusam Kaco smaou [2, 8].

Bona mysunuwu 6unan unk apum coam unuoa yHu smMusuwiea xapakam Kunuul 103um. bynoa
o2u3 cymu xeiaou. Y myx capuk paneoa o0yaubd, bowuoa 1-2 momuuoan xeauwiu mymxun. O2u3z
cymu époamuoa OONanHuHe cmepul uyaxkiapuea myxum ¢poudanru dbakmepusiap 3>3Ku1aou ea Oy
aHcyoa myxum acapaén xucoonanaou [2, 8].

Tana Kuponu uncon Oymyn GyaucyOuHu OOWKAPY8UU Ba3udacuHu oOadcapubeuna Koimat,
xaém uynunu deneunab oepysuu omun xucoonanaou («CanaoMaTivK cupiapu» KypcaTyBHJIaH).

bow epaunune xomacuoa ymupeanuoa 0asonosuu OOKMop MmMud uamuea Xxoc muida Xxa-
cmanux cababnapunu 60aén Kunou. Yuume eaniapu Acaobexnumne Kynozuea xupmaou [3, 339].

bymyn oynénu xampab onean cosuo 19 eupycunu OyeyHeu eaxmea Keaiud Mymaxaccuciap
moxcoop eupyc oed6 amawimoxoa (Xammupa Xanugpa XoTamoBa HyTKHJIAH).

Kanua oasom smuwunu ounmaoumy, 6y myuwicus yuKy Oaiku Y30k, OAIKu KUCKA 8aKmeayd
oasom smap (Cy3nanryBaaH).

Vnka uncon yuyn wiupum nagac coxubu 6y1ub, y UHCOHHU, MAHAHU MO3A XAB0 OUNAH
mytuunmupaou («Ilync 11 41» kypcaryBuaas).
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Uncon yuyn 6en Kaoou-gomam maxmu xucooranaou. [y maxuu acpab, eaxmuda oa-
gonamacaxk Kyniab oaponapHune 1o3aea keauwiuea cabad oynaou («CaloMaTiIuK CUpIap»
KypcaTyBUAaH).

Kynozu cynnazannueu cababau ooamoa bananopox canupuuwiea myapu kenaou (Cy3nanryBaaH).

Mawaxkam mopmub mykKus o 8yxcyouda dpKaiab 6a HuUxosam Xaém Hypu oOepunuuiu aén
Kuwuoan kamma upooa manad smaou («Ilymnc 11 41» xypcatyBugan).

buz xap 6up eyscyo, ypub mypean xap oup xaém mumconu yuyn Kypawanmuz (Xamimpa
Hpona DnnazapoBa HYTKUAAH).

Hemak, 6yrox ycmyn (TaHa), oapaxkuu Oereunap (aypa), 3aMOHABUNl MUOOUEMHUNHE OYUMAHU
(uHTEpHET), KYyKpaxk cymu (03yKa), Myvorcuzasuil Hevmam (OHA CyTH), o2u3 cymu (03yKa), mana
Kupoau (ropax), mub uimu (TMOOUET), moocoop supyc (Kacalnuk), myuicus yuxKy (Koma XoJiaTH),
wupun Hagac coxubu (Yuka), kaoou-gomam maxmu (0en), Kyrozu eynnazan (Kap), Xaért HypH
Oepul (3mu3uIl), xaém mumconu (MHCOH) muUbOKOpIap HYTKU mnepudpazaiapuiup.

IOxopuna xentupwiran THOOMIl mepudpacTUK OUPIMKIAD KAMUATHUHT MYXUM OYFUHH
XMCOOIAaHTaH COXa BAKWJUIAPMHMHT KacOuil (aonusTy OmiiaH aloKaJopAup. AWTHIN 3apypKH,
mmdokopiap HyTKuAa nepudpaszanap OuiaH aUTHIUINN YT CaHAITaH €KW KUIIWHU KUPKAHTH-
pyBun (usmonoruk xapa€H Ba Xomucaiap, KHHCHH ab30 HOMJIApU KaOWJIapHU HYyTKIa HMILIa-
THO OYIMaciIuru OOWC YIApHUHT YPHUA WILIATHIIYBUH VM JHCOU, A8paAm, HAMCAC, XOMULAOOP,
arcucmonull AKuHaUK kKabu (CUpTIaH Kaparannaa rnepudpaszanapra yxmaii, aMMo yiaapAaH KeCKHH
¢bapkianyBun) 3BhemMusmiIap OuiaH TeHr 6apobapaa KyJIaHWIaIu.

dolinanaHunran agaduérnap pynxaru:

1. A6nynna Kaxxop. Myxa66ar. — Tomkent: Fadyp Fynom nHomunaru nanpuér-maroaa nxoauit
yiy, 2016. — b. 198.

2. «lloctmay», 2018. Ne 71. — b. 24.

3. Toxup Manuk. [aittanar. — Tomkent: O‘QITUVCHI, 2018. 2-xunn. — b. 735.
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TECTOJIOTUSI HABAPUSICU BA AMAJINETH

Komunoea Jlona Hocunnoegna

Towkenm waxpu «byxopo Aeumcenna

VKy6 mapkazu oHa muiu 6a adaduém yKumyeuucu,
menezpam +998909245100futureprogrammer03@gmail.com

AHHOTauus. XO03UPTU KyHJAa TECT TabJIUM TU3UMHUHHHT JESApiId Xap Oup OOCKWYHIA SHT
(dhaon KyuTaHWIAIUTaH METOoMIapAad Oupu xucoOmanaau TecT Xxam MyalsiH KOHYH — Koujamap,
TaMOWMIIIAp acocuja Ty3WIaau Ba M34WJ, MAaHTHKAH TYFPH, CaBOJI Ma3MyHU aHUK EPUTWITaH
TecTiaap GoiganaHyBuud YbTUPO3 TYyFAUPMANIH.

VYmly Makosaza TECT TYy3HII KapaéHH1a aXxaMUsAT KapaTHIl JIO3UM OYiIraH >KUxariiap Ba OHa
THJIM MAIIFYJIOTIapUia Japaxaiud TecmiapaaH (oiJalaHUIIHUHT MaB3yHH MyCTaXKaMJIallIaru
VYPHU Xam/ia TeCT TY3HWII )KapadHu/a Iyd KeJIMHAAUTaH allpyuM XaToJIUKIIap Ba yaapHu Oaprapad
STHI yCYJUIApU XYCYCHJIa CY3 IOPUTHIITaH.

Kanut cy3nap: Ttecrosorusi, TeCT, TECTHUHI Bazudanapu, TECT Ty3HIl TaMOWUIUIApH, TECT
Ty3ULI JKapa€HUard KaMYUIIMKIIap, TECT TaXJIMIIH.

V36ekucron Pecny6nukacu Ilpe3uneHTuHuHr “Onuil TabiuM TH3UMMHU SIHaJa PUBOXKJIAH-
TUPUII YOpa-Ta0UpIIapu TYFPUCHIA TH KapOpH Y3ITyKCH3 TabhJIUM TU3UMUHHU PUBOXKIAHTUPUIIL,
MaMJIAKaTUMU3ZHUHT W3YHJI PUBOXIIAHUO OOpaéTraH MKTUCOAMETUHH IOKOPH Majakald Kajapiap
OusiaH TabMHUHIIALL, Oapua Xyayajaap Ba TApMOKJIAPHU CTPATETUK KUXATAaH KOMIUIEKC PUBOXKIIAH-
TUPUILI MacajlaJapyuHU Xaj KWK Oopacuaa ojauil TabJIUM TU3UMU HIITUPOKUHU KEHTaWTHUPHIL
Wynumard sHa OMp MyXuM amanuii Kamamaup. ~“OHa tuian” ¢aHu Oyitmda TecT Kapa&HIapuHH
TAIIKWJI 3TUL, YHJA Ha3apuil, aManui, WoKOAUN KUXATIAPHUHU TYIUK aKC STTUPUO, MHHOBAaTCHOH
TEXHOJIOTHsJIap OMJIaH, XyCcycaH, TeCT Ty3HIl Ba amalijia KYJUlall OpKaJd OHA THIIMHU YKyBUHIIAp
OHTHJA SHAJAa MyCTaxKamJIall acoCuil Makcaa Kuiub onuHau. By YKyBunmnapHuHT GhaHHU Kynai
Ba OCOH Yy3namrTupHuuuiapura épram Oepuind, ¥3 ycTHAa WILIANUIAPH YYyH HIAPOUT sIpaTajul.
OHa TUIMHM YKUTUII TaMOMWIIapy, Ma3MyHHU Ba YCIyOMHHU Y3rapTHpuO, OHA TUJIMHM YpraHMII
Kapa€HUHU TE3NALITUPULI, YKYBUWIAPDHUHT YpTa MakTabna, akaJeMUK JUTCEH Ba KOoJUIexIap-
Jla OJITaH OMJIMMIJIAPUHM YYKYPJIAMITHPHII, TAKOMUAUTAIITAPHUIN OWIIaH OOFIMK OYJIraH Hazapuid
KYHMKMaJIapHU XOCHJI KWIHUII, Y30€K TUJIMHMHI OOW MMKOHMSATIAPHIAH ¥3 MYTaxaCCUCIUTU
oyitnua Qoinananui, GUKPHU TYFPHU, aHUK, MAaHTUKIU Hdoa STUILITA YpraHuil Ky3/aa TyTuia-
. Ulynapuu Ha3apaa TyTHO TECTOJOTHS Ba TECT TY3HII TaMOWWIIIApU YyKyp YpraHWIMOKIA.
KyHukManapHy makUIlaHTUpHILTa HYHaATHUPUITaH KOMMYHUKAaTHB TaMOMMIra acociaHuO Ty-
3unau. OHa TWIM YKUITHUHT OOEKTHB HaTI KaJapUHU MyHTa3aM TaXJIWI KWIKII TabauM cuda-
THHU OIIWPHUIITHUHT MyXHM Iaptu O0ynu0 xucobOnaHaau. TabiuM skapaéHiapuaa yKyBUHIapra
OwmM Oepurn, ynapHUHT (paH Oyiinya aManuid KYHUKMaJlapUHU aK/UTAaHTHUPUII Oyitnda Ky1iad
nactypiap amanra omupuiamokaa. [y Ouian Oupranukina YKyBumwiIap OMIMMHHM Oaxosaimiia
OF3aKku, €3Ma, aMaJInii KYHUKMa, MyaMMOJIM Macajaiap OuiaH OMpraiukia TeCT CUHOBIApUAaH
xaM (oinananu6 kenuaMokaa. Tectnap YKyBUM ncuxonorusicura y €ku Oy MabHOMA KyJla KaTTa
TAbCUP KWIAAH, YKYBYM OWJIMMHUHH TYPT OOCKMYJA SBHU HCIAII, MYJIOXa3a KHJIHII, OUp HedTa
€UMMJIApPHU TONUII Ba OWJIMMJIApHU Xaé€Tra TaTOMK STHULI OPKAJIM aHUKJAIIra HyHaaTHpUITraH
nefaroruk Metosx xucotmnanaau. TecTosiorus MHIIM34YA TECT-CMHOB, 0axoJall Ba IpeKya JIoroc
— OWIMM CcY3imapuaaH OJMHTaH OYauO OwynM onuil cudaruHu 0ax0JIOBYM, UMUK acOCTIaHTaH,
¢dannap apo ymMyMuil uiamuil HyHanum xucoOnaHaau. X03Uprd KyH/Aa TECTOJIOTUS TAbIMMHUHT
TYpJU HyHanMIulapuia, 11y >KyMmJajJaH MeAaroruka, THOOMET, TEXHUKA, MEHEKMEHT Ba OOILIKa
coxajlapya KYJUIAaHMJIMOKJIA. TeCTONOTHs - IIAXCHUHI TYpJIM XHJI XyCYyCUSTIIADUHU MaxXCycC
unuiad YMKWIraH TecTiap Ba YIAapHU TAJKUH KWIMLI yCy/uapu €paamuja 0axosaml MMKOHH-
ATIapuHu ypranyBuu (aH OYnuO, TeCTOJIOr TECTOJNOTUSHUHI Hazapuil Ba amMalluil Mmacajaiapu
OWIaH IIYFY/UTAaHYBYM MyTaxacCUCAUP. 3aMOHABHI TECTOJIOTHS €TyK amanuil pan 6ynuo, y3uma
TECT TONUIMPHUKIAPUHU SPATUIIHUHI aCOCHM TyIIyHYajapy Ba TEPMHHJIApUHH, TaMONWILIApH-
HU, WAaKIJIapuHU (TY3WIMIIMHM), Ma3MyHHMra, KMAMHJIWTUra KyWwiaguraH TajgaOlapHH, TecT
TOIIIMPHUKJIAPUHU 0axoiall MEb30HIAPUHH, STbHU TECT TONMIUPHUKIAPH OaHKUHU SpaTUIIOYHnda
(baonuaTHU OeNTUIOBYM MebEpIapHH y3uaa skamnmaiau. Tecromorust ¢dannapapo ¢an O0ymuo,
WIMHI acocilaHTaH Ba cU(aTiu MeJaroruk JMarHOCTUK YIIHOB METOAMKAcH Xakujaaru (ax ca-
HaJau.
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-Tectonorusi paHUHUHT OOBEKTH:

-Tect TonmmpUKIapuHU Ty3UII )KapaEHU;

-Tect TonmmpuKIapuHn aManuérra >KOpUi dTUII Ba YTKA3HUIL KapacHU,

-TecT TommmMpuKIapUIaH OJWHTAH HATH)KAJApHU YMYMIIAIITHPHIN JKapaéHu CaHajalu.

TecTo10rMSIHU KYJJIalIAa YMYMUH XyCyCHSATIAP:

- TeCTIap Ty3ULI METOANKACH,

- caMapajiopiuK,

- BapHAaTHUBIIUK,

- NIIOHYWIHITHK,

- xap Oup (aH COXaCHHUHT ¥3Hra X0C XyCyCHSTIapH,

- (haHHUHT TaBIMM Ma3MYHH,

- TECTJIAPHUHT MaHTUKUN TY3WIMILIH,

- TeCT CHHOBMHHUHT YTKA3WJIUII MaKca/y,

- KacOui Ba yMyMTabJIUM OWJIMMIIAPHU Ha3opaT KWIUII Ba Oaxojall TapTUOM Ba YIIYOBU
BbTUOOPTa ONUHAIH.

Xynoca YpHHIA aUTUII MyMKHHKH, 3aMOHABHI TECTOJIOTHS €TyK amanuii Gpan 0ynmo, y3umaa
TECT TONMIIUPUKIAPUHY SPATHITHHHT aCOCUH TYIIyHYATapy Ba TEPMHUHIAPUHH, TAMOWWIIAPUHH,
MIAKIUTApUHA  (TY3WJIMIIUHKE), Ma3MyHUTa, KHHWHIWUTHTA KyWWIaguraH TanaOlapHU, TecCT
TONIIUPHUKJIAPUHU 0axoJiall MEb30HIAPUHH, STbHU TECT TONLIMPHUKIAPH OaHKUHU sipaTUIl Oylinya
(daonusaTHU OeNTUIIOBUM MebEpIApHU Y3unaa skammaiinu. Tectomorusi ¢danmapapo ¢an 6yiuo,
WIMHN acociaHraH Ba cuU(amId MEJaroruk JAMAarHOCTHK VYIIYOB METOAMKACH XaKuaaru Qan
CaHaJa/Iu.

DoiitanaHuirad afaduéTiap pyixaru:

1. V36ekucron Pecniybonmkacununr 1997-inn 29-asrycraaru “Tabianm Tyrpucuia” ru Konynu.

2. Ax6opornoma UX.Y3PBMxysypunaru/lapnar tect mapkaszu.-T. 2001.

3. HycuanoB,b.A.Tectomoruss tect Tty3umcanbTH/b.A. Jlycuanos, b.C.Paxumos, C.K.
Cobupona. — Tekcr: HemocpencTBeHHUBIN//Mononoit yuensnid. — 2017. — Ne16.2(150.2).C.27-28.

4. laTepHeT calfTiiapu: H.CIOPTaL.py, HIyCCaH.aJuIOeCT.py, MeAaroruka. weocuo.py.
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ABCTPAKT CHU®ATJIAP TACHUOPU

Exy6oea Cegapa baxmuéposna

Towikenm myKumMauuiuk 6a eH2ul CAaHOAMU UHCIMUMYmu
aKademukauyenu y30ex muau ea aoaduému ganu 60wt yKumyeuucu
+998 90 9155501

AnHOTanus: Yimly Makoiaaa HHCOHTa XOC Oerd HOMJIOBUM aOCTPAKT cy3nap y30eKk Tuimaa
KaTTa JIEKCHUK-CEMaHTHK T'YPYXHH TalIKIJI KWIHIITN Ba Oy TYpyX ¥3 HaBOaTHIa MUKA TY3HIUIIUTA
Ba TapKUOJTAHUIIUTA ATATUTH EPUTUIITAH.

Kanur cy3nap: A6ctpakt cudariap, abcTpakT MOXUAT, MHCOHHUHT XapaKTepuHU UOIaT0B-
Yy cy3Nap, WHCOHHUHT KOOWIHMATHHM H(ONATIOBYM CY3Iap, dTHUK TyUIyHYaIapHU H(OAATIOBUN
cy3nap, 3CTETHK TyLIyHYajJapHU UdoranoBuu cy3iap

AOctpakT cudariap Oup NpeAMETHUHI OolIKa Oup MpeaMeTAaH akparud TypyBUM akKJaH
aHTJIaHAJUTaH OeNruch, XyCYCHSITH, Y3Wra XOCTUTH, KOOWIUATH KaOwiapHu udomamaiam.
Ymly rypyxHU TallKWi 3TyBUM Aespiau Oapya JiekceMasiap WHCOHHUHT cU(ATUHU HOMIAMIu:
begybop, 6omup, eagocus, BUNHCOOHCU3, OOHO, FUUPAK, MAZPyp, myepu, yamuyaH, ¢aon KaOu.
AOcTpakT cudariap rypyxu sJeMEHTIapUIaH aipuMiapd MHCOHHUHT cudariapu Ounan oup-
ra XalBOHJIApHUHT OCJIITUCHHH XaM HOMJIA0 Kella ONaiu: auép, axiiu, 6eosop, begyboop, 108ou,
KVPKOK, KypKmac, ago0op KaoOw.

AolcTpakT cudariap 6up NpeAMETHUHT OolIKa Oup MpeaMeT/aAaH axkparud TypyBUYM aKJiaH aH-
IIaHAJUTaH OEJTHCH, XyCyCHSTH, Y3UTa XOCIWTH, KOOWIMATH KaOwiapHu udomanaian. Ymoly
TYPYXHH TAIlIKWJI 3TYBYH Jespiid Oapya JiekceMasaap WHCOHHUHT CU(GATHHU HOMIIAWIU: aKIcu3,
bomup, 8uNCOOHCU3, OOHUWMAHO, 3VKKO, MAZPYp, MYEpu, yamuaH, ¢aon xaou.

WNuconra xoc OenruHu aOCTpakT MOXUST cu(aTHIa HOMIIOBYM JIEKCUK-CEMAaHTUK TYyPyXHU
Kylugarnya TacHu(Iam MyMKHH:

1. VHCOHHUMHT XapakTepuHH U(POJATOBYU CY3ap

2. VIHCOHHUWHT KOOWJIUSATHHHU MU(DOTATIOBUYH CY3IIap

3. OTuk TymryH4YajdapHu uQoaansoByu cy3iap

4. DcreTuk TyuryHuajgapHu UoaanoBuu cysmap

NHCOHHMHI XapaKTepMHH HOMJIOBYHM Oy HOMIIAPUTA KUZUKVBUAH, KypKMac, 6Gomup,
arcacyp, Kamvutl, KeCKuH, AAHO08YD, KYHSUNYAH, OKKVHIUL, €000d, Kammap, cogoun, KysHOK,
magpyp, axmcus, KAMCykKym, oOmu, eauup, aonax, yamuau, MOPMUHYOK, XUNCOLAMNAPACH,
MAHMAH, XYOOUHNUK, OUMOZ00p, dPKAmMoU, Oaneacd, mMexpuboH, 6a0cyMoH, paxmoun, Oepaxm,
KVPKOK, KAmMmMUuKKy1, wagkamcus, €120H4u, pocmeyi, eagocus, sdcudoutl, degapx, ounumcus,
xXywomaoeyu, munékiama, Koourusmcus Kabu JgexkceMaaap MUCOI OVmaau.

NHCOHHMHT KOOMIUATHTA O/ OeJITHIaAPHUA HOMJIOBYM JIEKCeMamnapra OuiumMooH, OU1a2oH,
UWOUIAPMOH, MOXUD, YCMAKop, 3Ulipax, ¢aon, yuoamiu, cepkuppa Kabu JeKcemayiap MHCOI
Oymamu. Maskyp rypyxnard Jiekcemanaap WHCOHHUHT Oumpop Oup daonusarra MONWIIUTHHU
omnaupanu. MacanaH, 3utipak JIGKCEMacu yTa CEe3THPIIMK KOOWIMATHHU HOMIIAWIu. bus ymoy
rypyxra OuiauMm OuiaH OOFIUK OuiuMOOH, OUna20H JEKCeMallapuHU KUPHUTIUKKH, Xap Oup Ou-
JUMIIM UHCOHTa HUCOATaH Ounumay, YKUTaH WHCOHTa HUCOATaH YKUMUuuLIy, 3uény JeKkcemMalapm-
HU KyJUtaim MyMKHH. JIekuH, OM3HUHIYa, MyXTa, MyKaMMas OWJIMMra STaluK: OulumMooH, Xyaa
KYTl OMITUMTa STraluK: Ou1a20H XaMMa WHCOHJIapJa XaM yupaMaiauran KOOWIUATAUP.

WNuconra xoc cudarnap TapkuOuAa ITHK TYHIYHYAJAPHH HOMJIOBYHM CYy371ap anoxuaa
TYPYXHH XOCHJI KMJIaau Ba ymly TypyX 3JIEMEHTIapH MHCOHHUHT axJIOKUH OeNTHiIapuHU HOM-
Talau: axuwiu, EMOH, 232y, €8y3, HCOXUL, KOMUL, OAPKAMOI, OOUl, XANO0aA, NOK, Mygpu, MAOaHu-
AMCU3, AXTIOKIU, 0000U, XYULMYOMANAIU, MAOAHUSAMCU3, AXAOKCU3, 0000CU3, Kynoi, atocus,
2YHOXCU3, OVUMAH, 30/IUM, KAOUX, UUMOHCU3, MAbHABUANICU3.

Maskyp TypyX 3J€MEHTIapUHUHT a0CTpaKIus Aapa)xkaiapH >kyaa IoKopu Oymanu. Macanas,
Axwu TeKCeMacuaa «sIXimy Oenrucu cyOctanius cudaruaa HoMIaHap 9KaH, YHUHT TalllyBUYUCH
OunaH, MOJIMIAIMK OWITaH Xed KaH/Aai OOFITUKINTH MaBXKyJl dMac. Axuiu TEKCEMAaCHHUHT CEMaH-
THUK MYHJApIDKacuaa XaM OSNTHHUHT 00BEKTH XaKuJa MabIyMOT MaBKyl dMac.

Wuconra xoc cudariap Kyiumarua Jiekcemanap TallKWiI KWIagu: 2y3ai, Aamogamiu, HA30-
Kamau, Haguc, HO3UK(KYUMa MavHoOa), J#co3ubadop. Ma3kyp Typyx dJIEMEHTIapUHUHT abCTpak-
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U Tapakacu dTUK TyIIyHYaJapHU HOMJIOBYH Cy3lapra HucOaTaH macTpoKAup. YyHKH 3CTETUK
cynap udonanaiiiuran GenruHu aKIui Ounin OmiiaH Oupra yiaap XMC XaM KuiuHaau. MacanaH,
T'y3aJUIMKHU KY3 OPKajIu KYypHII MyMKHH.

HNuconra xoc 6enru udoaanoBuu adbCTpaKT HOMJIAPHHUHT OOIIKa aOCTpakT HOMJIApAAH aco-
cuil gapkiapunan OUpHU LIYHAAKH, Ma3Kyp TYPYXHUHI Xap OWUp 3J€MEHTH KOHHOTAIMsra ira.
AOcTpakT 0eiaru HOMJIapH KYT ab30JId KOHHOTATHUB JapakalaHUIIAp XOCHI KUIAIH: AXUUIUK
- EMOHIUK, KYDKOKIUK - KVPKMACIUK, DOMUPIUK, HCACYPIUK KAOU.

Xynoca KUIUO alTHII MyMKHHKH, HHCOHTAa XOC O€Nrd HOMJIOBYHM abCTpakT cy3nap y30ek
THIHJIA KaTTa JIEKCUK-CEMAaHTUK TYPYXHH TAIIKUJ KWJIaau Ba Oy TypyX ¥3 HaBOATuaa WUKH TY-
3WINIIATA Ba TAPKUOIAHUIIIATA 3Ta.

WNuconnunr cudarnan HoOMIIOBUM abCTPaKT cy3mapaa 6enru cod €xku KOpUITUK Xonaraa udo-
JTajdaHUIM MyMKHH. benruau cod xonataa mndomanoBun adCTpakT cudariapra auép, degyoop,
daneaca, OuMo200p, OOHO, E120HYU, 3UUPAK, 3YKKO, KAIMAOUH, KAMMAp, KAMMAPUH, pocmeyil,
cogoun, paxmcuz xabu cy3nap mucon Oyiaa onaau.

WNHuconra xoc 6enru Ba X0JIaT ONMO3UIMSICHHIHT HEUpAUIAYBUHU KUBUKYEUAH, haon, atio-
cu3 JeKceMaapy aHriaTaéTraH MabHOJApAa KYpUIl MyMKHH. Ma3Kyp Jiekcemasap XaM HHCOH-
HUHT OCJITMUCHHH, XaM NIy Oelrud acocujia MaBxXyj XOJaTHU Homiaiau. Macaman, ¢gaon nek-
ceMacu KHINMHHUHT (aos XapakTepWHU HOMIIAIIM OWiIaH Oupra, mry XapakTepu acocHIa XOCHII
Oynaran XonmaTHM XaM HomuIanu. Mycauma ¢paon xu3 kabu OOFIaHMIIUIApAA XapakTep, SbHU
Oenru Oupnamum nosunusiaa Oyinca, Myciuma siwa ¢aon 6yn0u Tanuaa dca Xonar OeNruiIoBUN
MaBKena Oynmamu. buz abcrpakT cudaTiapuH OHOMACHOJIOTHK-CEMAaCHOIOTUK HYKTaW HazaplaaH
TacHU(] KUIraHuMu3aa Oenru OwiaupyBuH cudariap kabu MyHocabar OMnaMpyBUd cudartiap-
HU XaM ajoxuaa axparranmmi. FOKopuaa TabKuaIaraHuMu3/IeK, TPEIMETHIUHT OOITKa 00BEKT-
Jap TabcUpUcH3 «Pakar y3uaa» MaBKyll XyCyCHSTIapu OWIaH YHUHT OOIIKa OObEKTIap OWiIaH
miapTIaHraH «y3uJaH TallKapuaarw» OeNTMIapUHUHT CEeMaHTHUK XyCyCHUSTIapH, aOcTpakuus
napaxanapu ¢apkiaHumy Taouuii. Ymoy dapkimknap «oenrun(0y ypuHIa «Oenruy araMmacu
TOp, XyCycHii MabHOAA KYJUIAHMOK/A) Ba «MyHOCA0aT» TyIIyHYaJapUHU OMIO3HUIIUSIAII UMKO-
HUHM Oepaau. Jlekun Oup Katop aOCTpaKT HOMJIAp MaBXKYIKH, YIAPHUHI CEMaHTHKacuja Oe-
I Ba MyHOCa0aT OMIO3UIUSCHHUHT HEUTpaJUIallyBu Ky3artwiaaud. VHCoHra Xoc Oenru Ba My-
HOcCa0aT OMMO3UIMSCUHUHT HEUpAJUIAIYBUHU wagramcus, 8agocus, KammukKyl, MexpudoH,
Xywomaozyu, munéenama, 1ymmudo3 JeKceMalapy aHriaTaéTraH MabHOJIAp/Aa KYpPHUI MyMKHUH.
YOy cy3napHu Oenru OMITUPyBYH JIEKCUK-CEMAHTHK TYPYX TapKuOH1a OEpUIITMMU3Ta ap Iur-
MaTUK XoJjaTuja yjaap aHriaTaérraH MyHocabaT MHCOHTa XOC XapakTep, XyCycHusT OunaH Oei-
runaHaérranu cabab Oynau. JIekMH CHHTarMaTHK peajianlyBaa Ba3usTAaH Keaud unkuo, Oenru
€k MyHOca0ar ceMaJapuHUHT FOKOPU MaBKE ATaJUIalllMHK Ky3aTUIIl MyMKHH.

AOcTpakT cy3nap ypracuna HadakaT UKKH ab30JId, OAJIKH Y4 ab30JIH OeNTru+xonar+myHnocadar
OIIMO3UTHB MYyHOCA0ATIIApHUHT HEWTAJUIAIYBH Ky3aTiiaan. MacanaH, gagocus IeKceMacu «Ba-
dbocus» Oenrucunam, Bado KUIMACITHK XOJATHHHU, MyalssH Oup oObekTra HucOaTaH BabJaHU Oa-
KapMacIUK MyHOCAa0aTuHU OUIAUPAIH.

Xynoca KuiuO aWTUII MyMKHUHKH, ¥30eK Tuiuaa aOCTpakT orTiap OwiaH Oup karopaa ad-
CTpaKT cu(aTIapHUHT aXXpaTHIll J1o3uM. PakaT THOCEOIOTUK TadUaTIH OeNTHIapHu HPOAATOBUN
CY3nmapHUTHHA a0CTpakT cudatiap ASHUII MyMKHUH.

Qolinananunrad agabuérnap pynxaru

1. XaxumoBa M. «benrm» mabHOMM abctpakt Homuap // Unmuii xabapnap. @aprona, 2011.
Ne3, 36-39
_ 2. XakumoBa M. AGCTpakT HOMJIAp CEMAHTUK CTPYKTYPACHHHMHI Y3Ura XOC XyCycusTiapu. //
VY306ek T Ba anabuétu. —TomkeHt, 2012, Nel. 39-43-6etnap. .

3. XakumoBa M. AOCTpakT c¥3map TaIKUKUAA «MHCOH» OMIIN / Y30€K THUJIIIYHOCIUTHHUHT
non3ap0 macananapu. —Tomkent, 2012. 55-57-6etnap.
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HCIOJIb30BAHUE WHHOBAIIMOHHBIX TEXHOJIOTU B OBYYEHUN
PYCCKOMY A3bIKY U JIMTEPATYPE

Menukynoe Omabex Anmapoonosuu

Tawkenmckou oonacm Qunazckuil paiion

yuumens pycckoz2o azvika u aumepamypul Ne 34 — uwikonot
Ten: +998945114695

otabekmeliqulov64@gmail.com

Annoramus: Mcnons3ys KT Ha cBOoMX ypokax, sl peliar0 He TOJIBKO 3a7aud Pa3BUBAIOIIETO
00y4eHUs U MOATOTOBKU YUYEHHUKA, YMEIOLIETO MPUMEHATh HOBbIE TEXHOJOTHH B CBOCH AeaTeNb-
HOCTH, HO U CIIELIMaJIbHbIE IIPAKTUYECKUE 3a]1auH, 3aIIMCaHHbIE B IIPOIPAMME I10 PYCCKOMY S3BIKY
u nuteparype. Beé 310 criocobcTByeT (popMUpOBaHHIO Pa3HOCTOPOHHE Pa3BUTON JTUYHOCTH.

Kuarouessble cioBa: KT, anekTpoHHbIe yUeOHUKH U IEKTPOHHBIE KOHCIIEKTHI YPOKOB, CHA0-
KEHHBIE aHUMAlIUEH, peublo TUKTOpPA, MYJIBTUMEIUNHBIMU (P (PEeKTaMu.

S myboko yOexxaeHa B TOM, YTO HMH(OPMALMOHHO-KOMITBIOTEPHBIE TEXHOJIOTHH, MpHUMe-
HSIEMBIE HA YPOKaxX PYCCKOTO f3bIKAa M JINTEPATYpPBI, MOBBIIIAIOT UHTEPEC K HU3y4aeMbIM IIpE-
MeTaM, aKTUBU3HUPYIOT MO3HABATEJIbHYIO AEATEIbHOCTh YUEHHMKOB, Pa3BUBAIOT MX TBOPYECKUM
MOTEHIINAJ, TIO3BOJIAIOT (P(PEKTUBHO OPraHU30BaTh T'PYMIIOBYI0 M CAMOCTOSTEIBHYIO pabory,
OCYIIECTBIISIOT WHAMBHIYATbHO-TU(G(GEPEHIIMPOBAHHBIA MOAX0A B OOYYEHHUH, CIIOCOOCTBYIOT
COBEpIIECHCTBOBAHUIO MPAKTUYECKUX YMEHUN M HABBIKOB IIKOJIBHUKOB, 00€CTIEUMBAIOT HAIEXK-
HOCTh U OOBEKTHMBHOCTH OIICHKM 3HAHWH YYalIuXCs, MOBBIIAIOT 3(PGEKTUBHOCTh OOyUYeHUS,
KauecTBO 00pa3oBaHus (pa3BUTHE HMHTEIIEKTA IIKOJILHUKOB M HaBBIKOB CaMOCTOSATEIBHON pa-
00TbI TIO MOUCKY MH(OpMaIK, pasHooOpasue GopM yueOHOH NesTeNbHOCTH AeTel Ha ypoke),
BKJIIOYAIOT IIKOJHHUKOB M TEaroroB B COBPEMEHHOE HMH(pOPMALMOHHOE MPOCTPAHCTBO, CIIO-
COOCTBYIOT CaMOp€aln3allid U CaMOPa3BUTHIO JINYHOCTU yueHHKa. [Ipu oOydeHun pycckomy
A3bIKy M JuTeparype s ucnoib3yro MKT Ha ypokax 3akperuienus 3YH (coBepieHCTBOBaHHE
opdorpaduyeckux M MyHKTyallUOHHBIX YMEHUN U HaBBIKOB MPU BBIOJHEHUH TPEHUPOBOUHBIX
3a/laHuil KaK JUIsl TPYIIOBOM, TaK W Uil UHIUBUAYaIbHOU paboThl); HA ypoKax 000OMLIarOIIero
MOBTOpPEHUs (MCIONIb30BaHNE PAa3HOOOPA3HOTO MILTIOCTPATUBHOTO MarepHuaia: TaOIullbl, CXEMB,
QITOPUTMBI MO0 TEOPUH s3bIKa, opdorpaduu, MyHKTyallMH); HA YpPOKax — JIEKIMAX (CBEICHUS
O sI3bIKE, BBIIEPKKU W3 pabOT JIMHTBHCTOB, CJIOBapHbIE CTAaThH); Ha KOHTPOJIBHBIX YpOKax U
ypokax — 3auérax. Yto mcronb3yro Ha ypokax? Camble pa3TuYHbIC OOyYaroIIue MPOrpaMMBI,
OT IPOIYKLUUHU U3BECTHBIX (PUPM J0 CAMOCTOSITEIbHO BBIIIOJHEHHBIX MHOIKO M YUEHHKAMU Mare-
pHAJIOB C UCMOJIb30BAHUEM YHHUBEPCAIbHBIX MHCTPYMEHTAJIbHBIX KOMILJIEKCOB JJIs pa3pabOTKU U
peIaKTUPOBAaHUS Pa3IMYHOrO poAa yueOHbIX mporpamm ( Power Point ans co3manus npeseHTa-
1uii, TekcroBbie pegakropel Word, Excel ans tectoB). Mcnonb3yto mpeacTaBieHHbIe Ha AUCKaX
crnoBapu u HIuKIoNeanH, (Hanpumep: “B.W. anb. TonkoBbIil cioBaph KHUBOTO BETHKOPYCCKOTO
sa3bIka”, “Pycckue cnoBapu”, “bonbiias pycckas Ouorpaduueckas sHuukioneaus”). B mocnen-
Hee BpeMs MCIOJIBb30BaHUE WH(POPMALMOHHBIX TEXHOJOTHI MpH OOYYEHHUH PYCCKOMY SI3BIKY H
JAUTEpaType 3HAYUTEIBHO paciiupuiiock. [IOMUMO MepeynciIeHHbIX BbIIIE BAPUAHTOB I B CBOEH
paboTe MpUMEHSI0 CTaHJapTHBIE MPOTrpaMMHbBIE MOIYJIH, BXOSIINE B COCTaB MPOTrPaMMHO-Me-
Toanueckoro komruiekca cepun “IlkonbHbIi HacTaBHUK. Pycckuii si3pik. Cpennss mkona. Yacts
1, 2”, npu NpoBeICHUHU KOMIBIOTEPHBIX YPOKOB (5—11); mporpaMMHO-METOIUYECKUI KOMILIEKC
“YueOubiii TpeHaxkep. LleHTpanu3oBannoe tectupoBanue” (11 kiacc); mporpaMMHO-METOIUYE-
CKUIl KOMIUIEKC 1o JuTeparype “Bupryansaas mxona Kupumia u Medonus™ (5-11); xommbro-
TEP, MYyJABTUMEIUNHBINA IPOEKTOP AJIsl MOJArOTOBKH (PParMEHTOB YPOKOB U yUEOHBIX MpPE3eHTalNN
10 PYCCKOMY SI3BIKY M JIUTEPAType; 3JCKTPOHHbIE YUEOHUKHU MO PYCCKOMY SI3bIKY, KOMITbIOTEPHbBIE
nporpammel-penetutopsl Ha CD-nuckax, Hanpumep, “Pycckuii s3wik. [Iporpamma-tpenaxep”
n3 cepun “‘Penmerutop” (9—1), a Takke pasHOOOpa3HbIE KOMIIBIOTEPHBIC MPOrPAMMBbI, MPEIHA-
3HauEHHbIE JJIs1 pabOThl HA MHTEPAKTUBHOM JTOCKe. TeXHOIOTUs pa3BUTUS KPUTUUYECKOTO MBIII-
JICHHsI 4epe3 YTeHHE U MUChbMO pazpadbotana MexmayHaponHoi Acconumanueit 1 Koncopuumymom
I'ymanuctuyeckoit negaroruku. B nocnennue 15 netr oHa noiyuunsia MMpOKOE pacpoOCTPaHEHHE
B cHucTeMax o0mIero U mnpogeccuoHaabHOro obpaszoBanusi B 29 crtpanax mupa. Kputuueckoe
MBIIIJIEHHE — 3TO TOYKA OMOPHI JUIsI MBILIUICHUSI YEJIOBEKa, 3TO €CTECTBEHHBIN Cocod B3auMo-
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neicTBus ¢ uaesMu U uHpopmanueid. Mbpl M HalIM YYEHUKH YacTO CTOMM Iepen mpoOieMoit
BbIOOpa, BhIOOpa mMH(popManuu. HeoOXonnuMo ymMeHHe HE TOJNBKO OBIAAETh MHPOpPMAaLUEH, HO
Y KPUTHYECKU €€ OICHHTh, OCMBICINTh, IPUMEHUTh. BeTpeyasich ¢ HOBOM mH(popmanuei, o0-
ydaroniecst 5-6 K1accoB JOJDKHBI YMETh pacCMaTpUBaTh €€ BIyMUYHBO, KPUTHUECKH, OIICHUBATh
HOBBIC WJICH C PAa3JIMYHBIX TOYEK 3PEHMUS, JIeNIasi BHIBOABI OTHOCHTEIFHO TOYHOCTH W IIEHHOCTH
TaHHOW mHGpOpManuu. [OBOPUTH O COBPEMEHHOM YpOKe MOKHO MHOro. Kak He morepsiThes B
LIEJIOM OKEaHEe TEXHOJIOTUH, MeTOuK, npueMoB? Kak 3T0 COBMECTHTh B paMKaxX OHOIO ypoka?
OTBeT NMpoCT-HY>XEH aJaNTHUBHBIN YPOK. AJANTUBHBIA YPOK — COUETAHHE JIEMEHTOB PAa3JIMYHbIX
TEXHOJIOTHH, cO3/1al0IuX KOM(OPTHYIO Cpeay ypoka.

[Ipumensisi pa3nTUHBIE TEXHOJIOTHH Ha YPOKaxX, Mbl JOOMBaeMCs ycrexa: pe3yinbTaThl o0yue-
HUS CTAHOBSITCS BbIIIE. MBI 9yBCTBYeM cebst 0oJiee YBEpEHHO, TaK KaK BIIaJIeeM COBPEMEHHBIMH
METOJIMKaMHU.

Pexomennyemas nureparypa

1. Bacsuuna E. Mnrepuer pecypcebl mo PKU: noctmwxkenus u nerckue Oonesnu. Pycckuii
SI3bIK 32 pyOexom, 1, 2004, 60 — 70.

2. 3amxkosas H., Mouceenko 1. UnHoBanrionHbIe (OpMbI paOOTHI Ha YPOKaX pyCcCKOTO s3bIKa
Kak uHocTpanHoro. TammmnH, 2006

3. Kanapckas O. B. UnnoBanmmonnoe odydenune. CI16, 1997.

4. JlaBposa O. H. Mertadopu3zaiius TMHIBUCTHYECKUX TEPMUHOB Ha YPOKAX PYCCKOTI'O SI3bIKA.
B ¢6. «I'epuenoBckue nenarornueckue uyrenus». CI16, 2002, 11 — 15.
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INSON TILINING EVOLYUTSIYASIDA SINTAKSISNING USTUVORLIGI

Ashurova Asila Turg ‘unovna,
To‘rayeva Feruzaxon Sohibnazarovna
Andijon viloyati Shahrixon tumani
18-umumiy o°‘rta ta’lim maktabining
ona tili va adabiyot fani o ‘qituvchilari

Annotatsiya: Maqolada inson tili uning paydo bo‘lishi bilan bog‘liq har qanday nazariyani
hisobga olinishi kerak bo‘lgan ikkita asosiy xususiyatni taqdim etadi.
Kalit so‘zlar: gipoteza, ekspression, fleksion, elementar, integratsiya, gipoteza

Bizning asosiy gipotezamiz shundan iboratki, inson tilining paydo bo‘lishi hayvonlar
dunyosining boshga joylarida joylashgan oldindan moslashtirilgan ikkita tizim - masalan,
qushlar qo‘shig‘ida topilgan ekspression tizim va leksik tizim bilan bog‘lanishidan juda tez
paydo bo‘lgan. Biz til o‘zining to‘liq xarakteriga ega bo‘lishidan oldin bir qator bosqichma-
bosqich o‘zgarishlarni yoki bitta dastlabki protolingvistik bosqichni boshdan kechirgan degan
qarashga qarshi chigamiz. Integratsiyasini oldindan moslashtirilgan ushbu ikkita tizimdan to‘liq
rivojlangan tilni keltirib chiqaradi. Inson tili uning paydo bo‘lishi bilan bog‘liq har ganday
nazariyani hisobga olinishi kerak bo‘lgan ikkita asosiy xususiyatni taqdim etadi. Uning so‘nggi
yuz ming yil ichida paydo bo‘lgan so‘nggi evolyutsion rivojlanishi va uning avtapomorfik
xususiyati - bu faqat odamlarda uchraydigan va bir xil monofil guruhning boshqa tarmoqlari
bilan tagsimlanmagan xususiyatdir [1]. Bir tortishuv nuqtasi bu bosqichma-bosqich yoki tezkor
tarzda paydo bo‘lganligidadir. Ushbu maqolada gabul qilingan yangi fikr til evolyutsiyasining
bosqichma-bosqich qarashlariga bevosita qarshi. Asta-sekinlik yondashuvining asosiy g‘oyasi
shundan iboratki, inson tilining dastlabki bosqichlari tarkibsiz, sintaksisi bo‘lmagan tizimdan
iborat. Asta-sekinlik yondashuvining ba’zi tarafdorlari uchun inson tili mavjud bosqichlarida bir
ketma-ketlikda, dastlab bir-so‘z bosqichi ro‘y berib, keyin ikkinchi so‘zlar ibtidoiy jamoa orqali
aralashmalarga bitta so‘z birikmasi bilan proton-sintaktik-xarakterlanadi. Bu evolyutsiyaning
ketma-ket sekin va mayda o‘zgarishlarda davom etishi haqidagi darvinliklarning fikrlarini aks
ettiradi [2].

Bunday so‘zlashuvda “so‘z” tushunchasi noaniq, chunki “so‘z” lisoniy jihatdan keskin farq
qiladi. Biz “so‘z” tushunchasini chetga surib, odatda ba’zi bir kontseptsiyani, ya’ni asosni
anglatadigan asosiy ibtidoiylarni ko‘rib chiqgamiz. Asos so‘z bilan bir xil emas, chunki jumlalarda
uchraydigan so‘z kategoriya (masalan, ism, fe’l yoki sifat) kabi qo‘shimcha elementlar va fleksion
ma’lumot (masalan, son, zamon, hol va hk) bilan bog‘liq. Integratsiya gipotezasiga asoslanib,
asos A qgatlami bo‘lib, kategoriya va fleksion xususiyatlar kabi elementlar E qatlamini oz ichiga
oladi.

Ushbu ikkita qatlam birlashma deb nomlangan qoida bilan bog‘langan bo‘lib, u ikkita
elementni oladi va ularni tartibsiz to‘plamga birlashtiradi. Ushbu tuzilishni yaratish qoidasi
oddiy so‘zlardan tortib birikmalar va iboralarga qadar har qanday lingvistik obyektni berishga
godir bo‘lgan yagona sonli generativ dvigatelni keltirib chigaradi. Suning uchun “so‘zlar” til
evolyutsiyasida sintaksisdan oldin kelmaydi, ammo ular bunday tizim tomonidan chiqarilgan
[3]. So‘z ichki jihatdan murakkab, ko‘pincha butun iboralar singari murakkab, shuning uchun
ularni sintaksisning oldingi bosqichidagi “lingvistik toshlar” deb hisoblash uchun hech gqanday
sabab yo‘q. Integratsiyalashgan gipoteza, odamlarni olib qochish haqidagi fikrni qabul qiladi.
Tabiiy tanlanish natijasida shakllanadigan narsa yangi foydalanish uchun biriktirilgan - aslida
tilning o‘ziga xos funktsiyasini vujudga keltirish uchun ikkita tizim birlashtirilgan va biriktiril-
gan. Inson tili ikki komponentdan iborat bo‘lib, ekspressiv uchun E, A esa leksik uchun, ularning
har biri boshqa hayvon turlarida oldingi xususiyatga ega. E tipi qushlar qo‘shig‘iga o‘xshaydi,
unda “so‘zlarsiz” o°ziga xos nagshlar namoyish etiladi, shuning uchun qushlar qo‘shig‘i ma’no-
siz sintaksisga ega. Leksik komponent maymunlarining signal qo‘ng‘iroqlari kabi haqiqiy dunyo
ma’lumotnomalari bilan bog‘liq bo‘lgan alohida ajratilgan birliklarni ishlatadigan tizimlar bilan
bog‘lig. Ushbu o°zaro bog‘liglik inson tilidagi har qanday sodda so‘z yoki jumlaga dalillarni
topadi, chunki har bir sodda so‘z yoki jumla ikki ma’no qatlamidan iboratdir. Leksik ma’noni
o‘z ichiga olgan leksik tuzilish va shakl beradigan funktsiya elementlaridan tashkil topgan ifo-
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da tarkibi. So‘zni shakllantirishda asos leksik qatlam bo‘lib, asos ustida birlashtirilgan kategorial
va grammatik ma’lumotlarning ifoda qatlamidir.

Biz sintaksisning boshidanoq birikmalar “lingvistik asoslar” degan qarashga qarshi chiqdik,
0°‘z navbatida inson tili evolyutsiyasida protolingvistik bosqichlar bo‘lgan degan qarashga qarshi
chiqdik. Ichki murakkablik nafagat birikmalarda, balki ularning tarkibidagi barcha a’zolarda ham
mavjud bo‘lib, bu “so‘zlar” ga asoslangan leksik protolingvistik taxminni susaytiradi. Ierarxik
tuzilishni har qanday olingan so‘z bilan tasdiglash mumkin bo‘lganligi sababli, ularni
birlashtirishga, natijada birikmalar va so‘z birikmalarining shakllanishiga bevosita javob beradigan
“birlashtirish” to‘liq operatsiyasini qabul qilish mumkin. Bu zamonaviy inson tilida mavjud
bo‘lgan barcha lingvistik obyektlarni yaratishga imkon beradigan oldindan moslashtirilgan ikkita
tizim A va E o‘rtasidagi birlashuv natijasidir.

Foydalanilgan adabiyotlar:

1. Bervik, RC va Xomskiy, N. (2011). Biolinguistic Enterprise: Inson tili evolyutsiyasi va ta-
biatining yangi istigbollari fakultetida “Biolingvistik dastur: uning rivojlanishining hozirgi holati”.
Di Sciullo va C. Boeckx (Oksford: Oxford University Press), 19-41.

2. Bervik, RC, Okanoya, K., Bekers, GJL va Bolhuis, JJ (2011). Sintaksisga qo‘shiqlar: qush-
lar qo‘shiqlari lingvistikasi. Trends Cogn. [lmiy ish. 15, 113-121. doi: 10.1016 /j.tics.2011.01.002

3. Delfitto, D., Fabregas, A. va Melloni, C. (2011). “Interfeysdagi birikma”, Shimoliy Sharqiy
Lingvistik Jamiyatining 39-yig‘ilishi (Amherst, MA), 253-268.
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METOJUKA MMPEIOJABAHUS PYCCKOTO SI3bIKA B HAIIMOHAJIBHOM
HIKOJIE .

Xaxkumoea Huzopa Illakupoena

Yuumenwvnuua pycckozo azvika 3 wikonvt 2opooa Hasou
Teneghon: +998(97) 3777891

Awypoea Hapeuza A3amamoena

Yuumenwvnuya pycckozo asvika 3 wkonvt 2opooa Hasou

AHHOTanusi: MeToauka npenogaBaHusl PyCCKOTO sI3bIKa — 3TO MEJarornyeckas Hayka, ornpe-
JeNAoIas 1elu, cofepKaHue, o0beM M CTPYKTypy yueOHoro mpeamera «Pycckuil s3bik», a
TaK)Ke M3y4Yarollas U OMUCHIBAIOIIAs HauOoJee palMOHAIbHBIE METOABI U MPHEMbl 00ydeHUs
PYCCKOMY $I3BIKY M HCCIEAYIOIIAsl YCIOBUSI U MYyTH YCBOCHHUS YUYalIUMUCS TOYHO OYEPUYEHHOTO
Kpyra 3HaHUH, OBIAJCHUS ONPEAEICHHBIMA HaBbIKAMU U YMEHUSIMHU.

KuroueBnblie cioBa: MeToauka, nejgarornyeckas Hayka, yMEHUs, pedb, pa3BUTHUSA, KYJIBTypa
IIKOJILHUKOB, OOyUYCHHS.

B ycnoBusix pecryOnuKky pedb UAET O MO3UTHUBHOM JBYS3bIYMH U MOJUIMHTBU3ME, OKA3bIBAO-
1ieM O6J1aroTBOPHOE BIMSHUE HA Pa3BUTHE JIMYHOCTH IKOJIbHUKA IPU 0053aT€ILHOM COXPAaHEHUH
€r0 SI3BIKOBOM M KYJIBTYpHOU caMOOBITHOCTH. CHCTEMOH SI3IKOBOTO 00pa30BaHMS MPOECKTUPYIOT-
Cs pa3Hble YPOBHMU JIMHIBUCTUYECKOW M KOMMYHHKAaTUBHOW KOMIIETECHIIMH SI3bIKOBOM JIMYHOCTH
IIKOJIBHUKA HA JIByX T'OCYJapCTBEHHBIX s3bIKaX. M3ydeHHe pyCcCKOro s3plKa MPEAIOaraeT OB-
Ja/IeHue YYalluMUCS Pa3HbIMH THUIaMH KOMIIETEHIIMH — KOMMYHUKAaTUBHOW (peueBoOil), JIMHT-
BUCTUYECKOH, SI3bIKOBOM, 3THOKYJIBTYPOBEIUECKOM. S3bIK KAK OCHOBHOW MHCTPYMEHT KYJIBTYpbI
CHOCOOCTBYET Pa3BUTHUIO S3BIKOBOM JIMYHOCTU LIKOJIBHUKOB B JIMAJIOTE JBYX KYJIBTYp U MOCTH-
KEHUIO CUCTEMbI HAIMOHAIBHO-CIOBECHBIX 00pa30B, 3TUKETHHIX (POPMYINI U COLHUAIBHBIX (HOpPM
OOIIEeHUSs], TPUHATHIX B PYCCKOM SI3BIKOBOM COOOIIECTBE.

[maBHBIMU QYyHKIIUSMU SI3BIKOBOTO OOpa30BaHUs SIBISIIOTCS OJyuye€HUE 00pa30BaHUs C IIOMO-
LIbI0 PYCCKOTO SI3bIKa U COOCTBEHHO SI3bIKOBOE 00pazoBaHue. Pycckuil S3bIK IS YacTH ydallux-
Csl BBICTYNAeT B KayecTBE y4eOHOro mpeaMeTa CleluaIn3upyIoLIero xapakrepa (Hampumep, B
KJIacCaXT'yMaHUTapHOTO Mpoduiisi) U paccMaTpUBaeTCs Kak CpeACcTBO MpodhecCHOHAIbHOM MOATo-
TOBKH I10 JPYTUM CIEeUUaNbHOCTAM. L{enbio 00yueHust pycckoMy sI3bIKY B HAIMOHAIBHOM ILIKOJIE
SIBJISIETCS. PA3BUTHE JIMYHOCTH IIKOJIBHUKA YEPE3 CUCTEMY 3HAHUU O S3bIKE, YMEHUN U HaBBIKOB
B Pa3IU4HBIX BUJAX PEUYEBOU JEATEIBHOCTH.

HoBblll MeTOnMUYecKui MOAXOJ IPEANOoNaraeT COIJIaCOBAHHOCTh CONEPkKAHUSA U CTPYKTYpbI
KypCOB IO POJAHOMY M PYCCKOMY SI3bIKaM, BKJIIOYEHHE OTCBUIOK, CONOCTABICHMI, MEPEBOIOB.
B ycnoBusix nIBysI3bI4MsI M MHOTOSI3bIYMSI OTHBAIMOHHOE BO3JEHCTBHE MEKbSA3BIKOBBIX COIO-
CTaBlIeHUH OyAeT pa3HOHANpPaBIECHHBIM B 3aBUCUMOCTH OT XapakTepa B3aUMOJEHCTBHs KOHTAK-
TUpYIOIUX 53bIKOB.CoziepkaHue 00y4eHHs PYyCCKOMY SI3bIKY B IIIKOJIE BKJIIOYAET CIEIYIOLIHE
KOMIIOHEHTBI:

- SI3BIKOBBIC 3HAHUSA IO paszenaM Kypca pyCCKOro s3bIKa;

- YMEHHMs U HaBBIKU 10 BUJAM PEUEBOIl JIE€ATENHHOCTU M OOIEHUS B TUIIOBBIX CUTYalUsX;

- 3HAHUsA M0 JINHTBUCTHUKE TEKCTAa;

- croco0bl YYEOHBIX JACUCTBUN y4alllUXcsi IO YCBOGHUIO 3HAHUM, YMEHUN M HaBBIKOB IO pycC-
CKOMY SI3BIKY;

- OTHOKYJIBTYPOBEAYECKUI MaTepHall.

Ilepexon k 0Opa30BaTENBHBIM yCIIyraM ONEPEKAONIET0 XapaKTepa MPEeAroiaraeT BHEAPEHUE
«OTKPBITBIX» (pOpM 00yueHus, B TOM 4yuciie HHPOPMATU3AIMIO U KOMIIbIOTEPU3ALIUIO.

Cucremarnueckoe oOydeHHE PYCCKOMY SI3bIKY MpeaycmarpuBaercs ¢ 5 mo 11 kmace, yriy-
OJIeHHOE U clienuaIn3upyoee o0yueHne — B CTapIIMX KJIaccaX HAMOHAIBHOM HIKOMBI (IIPO-
GbuabHBIX). J[71s MIKOT TyMaHUTApHOTO HAMpPAaBIEHUS MpeIHA3HAYeHbI YIIIyOJIeHHbIE KypChl, 00e-
CTEeYHMBAOLINE COOCTBEHHO-TMHIBUCTHUYECKUE NPpOoduian oOydeHHs, CO3MAIONINE YCIOBHS IS
YCHEWHOro 00yueHus: B By3e€.

CrpyKTypa IKOJIBHOTO Kypca PYCCKOIO sI3bIKa OIpeesieTCs:

- LeJIIMM, 3a/1a4aMU U COAEP’KaHUEM KypcCa PYCCKOTO sI3bIKa KaK rOCYyIapCTBEHHOIO;

- BO3PACTHBIMU OCOOCHHOCTSIMU YUaIlIUXCSl MIIA/IIET0, CPETHETO U CTapIIero ypoBHs 00y4eHus;
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- IPEEMCTBEHHOCTBIO MEXYy YPOBHSIMY;

- HEOOXOJMMOCTBIO TIepepacipeesieHst y4eOHOro Mareprasia MeKay OCHOBHOW u 11-neTHei
IIKOJION C IIEJIbIO TIOBBIIICHUS KaueCTBa 00YUCHHS PYCCKOMY SI3BIKY.

N3ydeHue pycckoro si3plka OTBEYAeT MMparMaTHUECKUM LIEISIM U OPUEHTUPYETCS Ha MOBBIIIIE-
HUE ypOBHS (PyHKIIMOHAJIBHONW TPAMOTHOCTH.
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INTERACTIVE WHITE BOARD AS AN EFFICIENT TOOL IN EDUCATION

Bakoyev Komiljon Hikmatilloyevich
English teacher of the secondary school Ne 11, Zarafshan

Whereas students often lose interest during lecture-style teaching, interactive teaching styles
promote an atmosphere of attention and participation. Make it interesting. Make it exciting.
Make it fun. As you well know, telling is not teaching and listening is not learning.

Great teachers are nimble, observant, and responsive, always keeping an open mind about how
to best engage their students and get them excited about learning— and that means considering
trying out different interactive teaching styles in the classroom.

Interactive teaching styles are designed around a simple principle: without practical application,
students often fail to comprehend the depths of the study material. Interactive teaching is also
beneficial for you as the teacher in a number of ways, including:

- Measurable student accomplishments: Teachers making use of interactive teaching styles are
better equipped to assess how well students master a given subject material.

- Flexibility in teaching: Applying training methods that involve two-way communications
will enable you to make quick adjustments in processes and approaches.

- Practice makes perfect: Interactive instruction enhances the learning process.

- Student motivation: Two-way teaching dispels student passivity, and when more students
are engaged, you‘ll have much more fun too.

When introducing the lexical material, the most effective are such methods as: —Distribution
into groupsl, —Remove excessl, —Matchingl, —Filling gapsl. To develop these tasks, the
cloning function is used, which allows you to increase the number of identical objects which
makes possible not only to introduce new lexical units, but also to teach the question wording,
the compilation of a statement, the organization of a speech situation and efficiently contributes
to the development of communicative skills. Audio recordings made by native speakers, a user-
friendly interface, a game form allow the student to become interested and to achieve definite
results in learning to perceive and to listen to foreign speech. When teaching writing, the most
effective are the following: —Filling in the gapsl, —Restoring the deformed textl, —Text with
omissionsl. During the presentation of the grammatical phenomenon, one can present a scheme
using different colors to attract the attention of students to one or another aspect. Part of the
material can be hidden using the “Shutter” function. When studying individual speech patterns,
it is advisable to use tests with passes that allow you to control the formation of grammar skills
quickly and efficiently. You can use electronic tutorials and video tutorials. All the above given
can be done by a simple use of the functions of the interactive board.

Systematic work with the interactive white board ensures the integrity and consistency
of mastering the educational material, provides students with the opportunity to exercise
independence in the choice of tests and in the methods of performing tasks, helps to increase
motivation, create optimal conditions for selfcontrol.

The use of an interactive whiteboard allows you to include all students in the process of
learning at the maximum level of success for each student, to stimulate the development of
mental and creative activity, to intensify the learning process, to promote interest to the subject,
to create the best conditions for mastering the skills of speaking and perception speech by
listening.

The effectiveness and advantages of using interactive wide board in teaching can described
as follows:

1. The variety of colors available on the interactive whiteboard makes it possible to highlight
important areas and draw attention to it, connect common ideas or show their difference and
demonstrate the course of thinking.

2. The ability to make notes allows you to add information, questions to the text or images on
the screen. All notes can be saved, viewed or printed.

3. The possibility of moving objects on the board, grouping them according to certain
characteristics, allows you to work with written text, saving time.

4. The ability to use vivid illustrations that help to understand an unfamiliar word, and make
work with the material more colorful.
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5. The ability to show the decision keys on the board. They can be temporarily hidden behind
some object on the working slide or placed on the next slide.

In conclusion we can say that interactivewhite board make significant improvements in the
education sector by simplifying the learning processes. Using interactive whiteboards in the
classroomaffect both the students and teachers positively. With interactive whiteboards, a teacher
can easily formulate and plan for the lesson beforehand and schedule for specific learning tasks
like labeling parts of a picture and matching words with their respective meanings. Students can
understand how to handle naming tasks quite profoundly as the images are displayed right in front
of them. While on the hand, teachers will have an easier time delivering on what they have on
their lesson plan. These whiteboards will not only stimulate learning but will also save on learning
materials and inspire performance.
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TPR METHOD FOR TEACHING ENGLISH

Tkromova Kamola Utkirovna,
an English teacher of Namangan region,
Pap town, school # 3. Tel:+998 97 2505835

Annotation: This article studies the potential of the Total Physical Response (TPR) activities
to develop young learners’ foreign language skills and knowledge. Being a language teaching
method that uses movement/physical activity to teach language, TPR responds favorably to the
children’s need to be physically active, to learn by doing, and to learn language in meaningful
communicative contexts and stress-free atmosphere.

Keywords: TPR, teaching, method, games, create, children, effect, attempts

Total Physical Response (TPR) is a method of teaching language or vocabulary concepts by
using physical movement to react to verbal input. TPR stands for Total Physical Response and
was created by Dr. James J Asher. It is based upon the way that children learn their mother
tongue. Teachers have ‘language-body conversations’ with their students, the teachers instructs
and the student physically responds to this. The teacher says, “Look at me” or “Give me the
ball” and the student does so. These conversations continue for many months before the students
actually starts to speak. TPR attempts to mirror this effect in the language classroom. What is the
essence of the TPR method? The method consists in memorizing new words, phrases, and lexical
constructions using gestures, commands, pantomime, and games. For example, children use the
word bike to represent the object itself and actions with it. In this way, you can learn a huge
number of words by memorizing them associatively. When should TPR be applied? The basic
rule of TPR: you can’t understand what you haven’t done yourself. In the classroom, students
are not passive listeners, they are actively involved in the educational process: they repeat words,
phrases with different intonation, movements, come up with their own games, dance. Verbs of
movement, thus learn with a Bang. Such memorization involves visual and imaginative thinking
and does not require additional explanations or Parallels with the native language. It is enough
to remember the word and gesture or picture that characterizes it. You don’t need to translate
the words at all — just sing and show the body parts on yourself. Children will remember them
quickly and easily. Of course, as with any method, this has its pros and R cons. First, let’s look
at the positive aspects of using TPR: Children remember best what is fun and interesting (and
many adults do too) Therefore, games and changing roles from student to teacher contribute to
the involuntary memorization of new words and phrases and their further use in speech. Tasks
on TPR can play the role of physical education, do not let children get bored. With this method,
you can play almost any song, fairy tale, story and it will be remembered much better without
any cramming.

TPR can be applied even in large classes, without fear that someone might not like it. And
now, let’s focus in more detail on the disadvantages, which, unfortunately, also exist: The main
disadvantage of this method is the rigidity of adult thinking, the rejection of something new and
at first glance, strange. And at first, it is physically difficult to spend the entire lesson or part of
it in motion, invent movements, charge all children with a good mood and a desire to play. Also,
during classes, you need to use additional material that you need to prepare in advance and bring
(and this can be not just paper materials, but even dolls and a whole theater props). A significant
disadvantage of TPR is that it is almost impossible to use it when studying grammar. After all,
how can you show a rule? Although it is possible to automate some grammatical structures.
And, finally, it 1s quite difficult for adults not to learn the language at all, as children do — in
the game and in the movement. As you can see, the TPR method is very interesting, creative
and exciting. You can try it with your children and see how English turns from a boring lesson
into an exciting game.

Activity 1. “ Music cards”. Turn on music, preferably one of the songs on this topic from
your methodological guide. Distribute flash cards on the topic in the class (ideally the guys are
sitting in a circle). The guys must pass the card around while the song is playing. When the
music stops, the guys stop sending cards. Ask each person should be named in English, what kind
of card they hold. You may continue to repeat until all of the guys do not answer several times.
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Activity 2. “ Let’s make some noise!”. Ask the children to stand next to their desks. Take a
flash card on the topic, show one to the guys and name the word. If the word is named correctly, the
guys clap their hands. Use the “Clap your hands!” command. If the word is named incorrectly, they
stomp. Use the “Stomp” command your feet!». Repeat until you pass all the words from the cards.

Activity 3. “Find the word!”. Define a series of words on the topic that you want to repeat.
Read sentences that contain these words. When guys hear the right words, they get up and / or
perform a certain task action. Read the sentences again, leaving pauses in the places where you
were standing the words being studied. Children should remember which words were omitted,
and name them.

Activity 4. “Touch the card!”. Attach flash cards to the walls around the office. Make sure
that nothing will interfere with the children’s movement around the office. Ask the children to
go to the cards and show what you are doing. Use the command “Touch!»

In conclusion, we can say, that, all of the above proves that the game is really an effective
method of teaching English at the initial stage. Games enhance motivation to learn English,
create a friendly atmosphere in the classroom.
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BOSHLANG‘ICH SINFLARGA XORUJIY TILLARNI O‘QITISH METODIKASI

Karimova Nargiza Abduvaliyevna
Farg‘ona viloyati Marg ‘ilon shahar
8-umumiy o‘rta ta’lim maktabining
ingliz tili fani o‘qituvchisi

Telefon raqami: 91 129 52 30

Annotatsiya. Vatanimiz mustaqillikka erishgandan so‘ng mamlakatimizda chet tillarini
o‘rganishga katta e’tibor berib kelinmoqda. Jumladan, 2012-yil 10-dekabrda qabul qilingan
«Chet tillarini o‘rganish tizimini yanada takomillashtirish to‘g‘risida»gi O‘zbekiston Respublikasi
Prezidentining qarori hamda 2013-2014-o‘quv yilidan boshlab umumta’lim maktablarining
birinchi sinflarida xorijiy tillarni uzluksiz o‘rgatishning joriy etilishi buning isbotidir.

Kalit so‘zlar. Uzluksiz ta’lim , multfilm, traveling, qo‘shiq va she’rlar, aqliy harakat.

Psixologlarning fikricha, bolalar kattalarga nisbatan tilni tez va oson o‘zlashtiradilar. Bolalarda
til o‘rganishga bo‘lgan tabiiy moyillik, ularda taqlid qilish xususiyati kuchli ekanligi,kattalarga
qaraganda bolalar vaqtining ko‘pligi buning asosiy sabablaridandir. Shuni e’tiborga olish kerakki,
6—7 yoshli bolalar ma’lumotlar ma’nosini tushunib emas, uni mexanik tarzda yodlaydi. Shuning
uchun boshlang‘ich sinf o‘quvchilariga ingliz tilini o‘rgatishni grammatik tushuncha berishdan
boshlamaslik zarur. Aks holda chet tilini o‘rgatishning dastlabki qadamidanoq bolani zo‘riqtirib
qo‘yish va qiziqishini so‘ndirib qo‘yish mumkin. Shunday ekan,kichik yoshdagi bolalarga
xorijiy tilni o‘rgatish ancha mushkul va mas’uliyatli. Bolalarga ingliz tilini mazmunli va qiziqarli
o‘rgatish uchun quyidagi usullardan foydalanish mumkin:

- qo‘shiq va she’rlar orqali tushuntirish yoki esda qolishi qiyin bo‘lgan, ma’noga ega bo‘lmagan
harf yoki birikmalarni kuyga solib o‘rgatish.

Bunga misol qilib, bolalarning ingliz tili alifbosini qo‘shiq qilib o‘rganishlari shunchaki
yodlashdan ko‘ra samarali ekanligini ko‘rsatish mumkin.

- aqliy va jismoniy harakatlar bilan bo‘g‘liq bo‘lgan o‘yinlar;

- multfilmlar; Bolalar til o‘rganish mobaynida multfilmdagi gaplarni tushunma- sada, multfilm
qahramonlarining harakatlari orqali ular ishlatayotgan so‘zlarni tushunishga intiladi.Bu esa
bolalar uchun qiziq va til o‘rganishlari uchun samarali yo‘l.

- rol ijro etish(role play) o‘qituvchi biror ma’lumotni, masalan, hayvon yoki qushlarning
nomlarini o‘rgatayotgan paytda rol orqali ijro etishi yoki bolalarga ijro ettirishi lozim. Misol
uchun: bir o‘quvchi itning vovillashi, mushukning miyovlashini

ko‘rsatib bersa, boshga bir o‘quvchi bu tovushlar qaysi hayvonga tegishli ekanligini bilib,
uning inglizcha nomini aytishi zarur.

- mavzuga oid muhit; O*qituvchi mavzusiga qarab o‘sha muhitni yaratib bera olsa, bolalar tilni
yaxshi o‘rganishadi. Masalan: traveling, birthday, in the kitchen va boshqalar. Traveling(sayohat)
mavzusida o‘qituvchi sayohat uyushtirishi, sayohatga qanday vositalar orqali (foot, bicycle,
automobile, train, boat, airplane) borish mumkinligi, qayerlarga sayohat qilish(Tashkent,
Samarkand, Bukhara, England, USA) muhimligi haqida ma’lumot beradi.Bu hoi o‘quvchilarning
so‘z boyligini, til imkoniyatlarini kuchaytiradi, dunyoqarashini o‘stiradi.

- topishmoqlar; Bolalarda topishmogqlarning javobini topishga qiziqish kuchli. Shuning uchun
o‘qituvchi topishmoqni ingliz yoki o‘zbek tilida aytsada, uning javobini bolalardan ingliz tilida
aytishini talab qilishi lozim. Shunda bolalar so‘zlarni tez o‘rganishadi.

- amaliy mashg‘ulotlar(mevalar va boshqa ozig-ovqatlarni tatib ko‘rish, gullarni hidlab
ko‘rish); Bu jumlani bir amaliyotchi psixologning fikrlari bilan izohlash mumkin: « Bolalarning
esida biror narsaning mahkam o‘rnashib qolishini xohlovchi pedagog bola sezgi organlarining
mumkin gadar ko‘prog‘ini ko‘zi, qulog‘i, tovush organi, muskul sezgisi va, hatto, agar iloji
bo‘lsa, hidlash va ta’m bilish organlarini esda tutib qolish jarayonida gatnashtirishga harakat
qilishi kerak». Masalan: o‘qituvchi bir o‘quvchining olmani tatib ko‘rishi paytida uning rangi
qizil(red) yoki yashil(green), ta’mi shirin(tasty) yoki nordon(),xushbo‘y() hidi hagida ma’lumot
berishi va boshqa o‘quvchilarga ham mevalarni yedirib, u bolalardan o‘sha meva haqida inglizcha
ma’lumotlar berishini talab qilishi lozim.Bu hoi bolaning keyingi o‘rganishlarida ham yordam
beradi.O‘qituvchi o‘quvchilardan ranglarning inglizcha nomini so‘rab qolsa, bola darrov meva
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yegan paytini eslaydi, qizil-red, yashil-green ekanligini tez xotirlaydi. Demak, bunday usuldan
foydalanish o‘quvchining ma’lumotni uzoq muddatda xotirasida saqlab qolishini ta’minlaydi.

- ko‘rgazmali qurollar, plakatlar, kitoblar orqali;

- ko‘zga ko‘rinadigan va kundalik hayotda ko‘p ishlatiladigan narsa, buyumlarga

yozish. Masalan:eshik(door), kitob(book), stol(table), doska(blackboard),

oyna(window) va shu kabilarga yozish. Bunday narsa-buyumlar doimo ko‘zga tushib turishi va
amliyotda ko‘p qo‘llanishi bois, bola bu so‘zlarni ixtiyorsiz tarzda o‘rganadi.

— yangiliklar orqali; Bilamizki, bolalar qiziquvchan. Ular bir xillikdan tez zerikadi. i Shuning
uchun ularga har doim bir turdagi usullardan foydalanib dars o‘tish emas, balki I bunday usullarni
o‘zgartirib, yangilab dars o°tish lozim. Aks holda bolalar o‘qituvchining qanday dars o‘tishini
fahmlab olishadi va bunga tayyorgarlik ko‘rishadi. Usullarni yangilab dars o‘tish bolalarning
intilishlarini oshiradi. Xulosa qilib aytganda,kichik yoshdagi bolalarga til o‘rgatish majburiyat
sifatida emas, qiziqarli mashg*ulot tarzida olib borilishi, bir necha samarali usullardan foydalanib
dars o‘tish ularning kelajakda oladigan bilimlari uchun poydevor bo‘lib xizmat qilishi mumkin.
Bolalarga chet tillarini o‘rganish qanchalar muhimligini tabiiy sharoitlar orqali to‘g‘ri tushuntirib
borilishi darkor.Chunonchi, buyuk mutafakkir Abu Nasr Forobiy ham ko‘plab xorijiy tillarni
mukammal bilgan, bu tillarda bemalol gaplasha olgan hamda shu tillarda ijod qilgan. Bunday
imkoniyat allomaning dunyo ilm- fanini o‘rganishga, buyuk ishlarni amalga oshirishiga turtki
bo‘lgan. Zero, Navoiy bobomiz aytganlaridek, «Til bilgan — el biladi».

Foydalanilgan adabiyotlar:

1. O‘zbekiston Respublikasi Prezidentining 2012 yil 10 dekabrdagi «CHet tillarini o‘rganish
tizimini yanada takomillashtirish chora-tadbirlari to‘g‘risida»gi PQ-1875-sonli qarori.

2. Iriskulov A.T va boshqalar Kids® English pupil‘s book 2sinf —Toshkent —O°‘zbekiston;2014

3. Passov Ye.l. Kommunikativniy metod obucheniya inoyazichnomu govoreniyu. M.:
Prosvemenie, 1991
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ONA TILI DARSLARINI O‘QITISHDA METOD TANLASH
USULLARI

Qoragqalpog ‘iston Respublikasi

Beruniy tumani XTBga qarashli 1- maktabning
Ona tili va adabiyot fani o‘qituvchisi
Masharipova Muyassar DJumabayevna

Tel: 90-358-40-19

Annotatsiya: Biz ushbu maqolamizda ona tili fanini o‘qitishda metod tanlashda nimalarga
e’tibor garatish lozim, hamda ganday tanlanadi. Maqolada metod tanlash usullari haqida batafsil
ma’lumot beramiz.

Kalit so‘zlar: ta’lim, ona tili, metod, o‘quvchi, o‘qituvchi, tanlangan metod

Ona tili darslarining samaradorligi asosan o‘qituvchining o‘qitish metodlarini mukammal
bilishi, metodni to‘g‘ri tanlay olishi va ularning har birini 0‘z o‘rnida qo‘llay olishiga bog‘liq.
,, Ona tili” fanini o‘qitishning samaradorligi juda ko‘p omillar bilan chambarchas bog‘langan.
Shubhasiz o‘quvchilarning psixologik xususiyatlari va o‘quv imkoniyatlarini hisobga olish, ona
tili ta’limining mazmuni va maqsadiga muvofiq keladigan topshiriglar tizimi hamda metodlarni
to‘g‘ri belgilash, o‘qituvchi va o‘quvchi o‘rtasida pedagogik hamkorlikning o‘rnatilishi ,
darsda ishga solinadigan vositalarning maqgsadga muvofiq tanlanishi singarilarning barchasi
samaradorlikni ta’minlashda juda katta ahamiyatga ega hisoblanadi. =~ O‘quvchilarga ona tildan
bilimlarni tayyor holda bayon qilish seunum metod sanalmaydi. Chunki bilimlar o‘qituvchi
tomonidan tayyor holda berilar ekan, o‘quvchi shu jarayonning ishtirokchisiga, tinglovchisiga
va faqat andozaga qarab harakat qiluvchisiga aylanib qoladi.

Ona tili o‘qituvchilari ta’lim metodlarini tanlashda juda ko‘p giyinchiliklarga duch keladilar.
Ayrim o‘qituvchilar ma’lum bir metodga ortiqcha baho berib, ikkinchisini e’tibordan chetda
qoldiradilar, ba’zilari har bir metoddan bir shingil olishga urinadilar. O‘qituvchining ko*pchilik
qismi ta’lim metodini tasodifiy tanlaydilar. Shunday ekan o‘qituvchi ta’lim metodini tanlashda
quydagilarga amal qilishi lozim.

1. Tanlanayotgan metod o‘rganiladigan til materiali mazmuniga muvofiq kelishi, mavzuning
murakkablik darajasi. Agar mavzu hajm jihatdan katta va murakkab bo‘lsa, tushintirish, namoyish
etish metodini muammoli ta’lim metodi bilan qo‘shib olib borish magsadga muvofiqdir.

2. Tanlanayotgan metod ona tili ta’limining asosiy maqsadi va o‘rganilishi ko‘zda tutilgan
mavzuning xususiy maqgsadiga muvofiq kelishi shart. Ona tili darsida yangi mavzu o‘rganiladigan
bo‘lsa, o‘tilganlarni xotirada tiklash, izlanuvchanlik orqali o‘quvchilardan ijodiylikni talab
giladigan topshiriglarga ko‘proq e’tibor berish lozim hisoblanadi.

3. Tanlanayotgan metod o‘quvchining o‘zlashtirishini, mustaqil ishlash darajasini, yosh va
shaxsiy xususiyatlarini ham hisobga olish lozim. O‘quvchilarning real o‘quv imkoniyatlaridan
kelib chiqib, bir vaqtning o‘zida bir necha metoddan foydalansa bo‘ladi. Masalan, o‘quvchilar
tomonidan bilimlarni mustaqil egallash jarayonida o‘zlashtirishi bo‘sh o‘quvchilar uchun qayta
xotiralash va qisman izlanuvchanlik metodlaridan foydalanilsa, o‘zlashtirish darajasi yuqori
bo‘lgan o‘quvchilar uchun ko‘proq izlanuvchanlik metodidan foydalanish magsadga muvofiq
hisoblanadi.

4. Ona tili darsida qo‘llaniladigan metod mavzulararo, bo‘limlararo va fanlararo bog‘lanishlarni
ham hisobga olish lozim. Chunki, ,,Jarangli va jarangsiz undoshlar’” mavzusini o‘rganish jarayonida
o‘quvchilar bir vaqtning o‘zida ham jarangli va jarangsiz tovush ustida ish olib boradilar, har
bir so‘zga ma’nodosh, uyadosh qarama-qarshi ma’noli so‘zlar izlaydilar. Bunday holatlarda
bilimlar xotirada tiklash izlanuvchanlik metodlari bilan qo‘shiladi. O‘quvchilarning orfografik,
orfoepik va punktuatsion malakalari ustida ishlash ma’lum bir bo‘lim doirasida cheklanmaydi.
Bu malakalar deyarli har bir ona tili mashg‘ulotida takomillashtiriladi. Qo‘llanadigan metod ona
tili darslari zimmasiga yuklatilgan bu vazifani muvaffaqiyatli amalga oshirishga xizmat qiladi.

Ta’lim metodi ona tilidan beriladigan bilimlarning manbaiga ham bog‘liq. Agar o‘quvchi
bilimlari o‘qituvchining jonli so‘zidan oladigan bo‘lsa, tushuntirish- namoyish etish metodi
o‘quvchilarning mustaqil izlanishi bilan qo‘shiladi, agar bilim berilgan topshiriglarni bajarish
asosida o‘rganiladigan bo‘lsa, asosan, o‘quvchi faoliyati bilan bog‘liq metodlarga murojaat
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qilinadi. Tanlanayotgan metod o‘quv materialini o‘rganish uchun ajratilgan vaqt va o‘qituvchining
imkoniyatlariga ham muvofiq kelishi lozim. Mavzuni o‘rganishga ajratilgan vaqt oz bo‘lsa,
o‘quvchilarning izlanishiga asoslangan metodlarni qo‘llash imkoniyatlari ancha chegaralanadi.

Xulosa qilib shuni aytishimiz mumkinki, bugungi kun talabi bilan yondashsak ona tili fani
o‘qituvchilaridan katta ma’sulyatni talab qilib kelinmoqda. Dars jarayonida har bir o‘qituvchi
o‘quvchilarni o‘z faniga qiziqtira olishi, bundan tashqari har bir darsni qizigarli va samarali
tashkil qilishi lozim. Turli xil metodlar yordamida shu asosida aniq maqsadga erishish mumkin
hisoblanadi.

Foydalangan adabiyotlar:
1. Nurmonov A. Sobirova N. ,,Hozirgi o‘zbek adabiy tili”
2. A.G‘ulomov, M. Qodirov ,, Ona tilini o‘qitish metodikasi”
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TA’LIM JARAYONIDA ZAMONAVIY INNOVATSIYALARNING O‘RNI

Nurjanova Zamira Azimbekovna
Navoiy viloyat Konimex tuman
26-umumta’lim maktabi o ‘zbek

tili fani o‘qituvchisi

Annotatsiya:Ushbu maqolada maktab dasturidaga bugungi ta’lim, uning mohiyati, bugungi
ta’lim- tarbiyaning talablablari va ijrosi, zamonaviy innovatsiyalar haqida fikrlar bayon etilgan.
Shuningdek, bugungi kunda o‘zbek tili fanining yosh avlod tarbiyasidagi muhim o‘rni va nufuzi
ham yoritib berilgan.

Kalit so‘zlar:ta’lim, ta’limsifati, barkamol avlod, magsad, interaktiv metodlar.

Mamlakatimiz ta’lim tizimida boshlangan tub islohotlar davom etayotgan hozirgi davrda qalbi,
ongini milliy mafkura va mustaqillik g‘oyalari band etgan yuksak bilimli va madaniyatli barka-
mol avlodni tarbiyalash, ularda vatanparvarlik, sharqona odob-axloq, eng yuksak ma’naviy-ax-
loqiy fazilatlarni tarkib toptirish asosiy masalalardan biridir.

Jamiyatimiz rivojlanib borgan sari ta’limning maqsad va vazifalari ham takomillashib
bormoqda. Xususan, o‘zbek tili ta’limi o‘z oldiga o‘quvchilarda mustaqil va ijodiy fikrlash,
og‘zaki va yozma nutq ko‘nikmalarini shakllantirish va rivojlantirish, ularda til sezgirligini
tarbiyalash kabi maqsadlarni qo‘yadi. O‘zbek tili ta’limini mukammal o‘rgatish ana shunday
belgilab olingan magsadlarni amalga oshirish jarayonida namoyon bo‘ladi. Uning namoyon
bo‘lishida esa har bir o‘qituvchining o‘ziga xos dars berish uslubi alohida ahamiyat kasb etadi.
Albatta, har qanday uslubiy xilma-xillik bir maqgsadga - o‘quvchining darsni yaxshi o‘zlashtirishiga
qaratilgan. Har bir dars jarayoniga ijodiy yondashuv nafaqat o‘quvchining qiziqishini uyg‘otadi,
balki o‘quvchi va o‘qituvchi orasidagi o‘zaro bir-birini tushunishni ham mustahkamlaydi. Shu
bilan birga ularning kashf etilmagan iste’dodlari, qizigishlarini ochishga yordamlashadi. Shunday
jarayonning takomillashuviga esa bugungi kun ta’lim tizimining asosiy talablari turtki bo‘ladi.
Zamonaviy bilimlarni egallash sari keng yo‘l ochish hamda ta’limni takomillashtirishda ilg‘or
pedagogik texnologiyalardan unumli foydalanish ta’lim tizimida belgilangan yuksak talablardan
biridir. Mazkur talabdan kelib chiggan holda aytib o‘tish joizki, ilg‘or pedagogik texnologiyaning
o‘quvchilar faolligini oshirish, bir-birining fikrini eshitish, tushunish, hurmat qilish, o‘rgatish,
ta’sir qila olish, o‘zining va boshqalarning menligini sezish, his qilish, fikrini o‘ylab, aniq, qisqa,
lo‘nda bayon qila olishga qaratilgan interfaol o‘qitish usullar tez sur’atlar bilan rivojlanib ijobiy
samara bermoqda. Natijada ta’lim tizimida qo‘llanib kelinayotgan bunday interaktiv usullar
zamonaviy pedagogik texnologiyaning ilg‘or o‘qitish shakliga aylanib bormoqda.

O‘zbekiston Respublikasining Prezidenti Shavkat Mirziyoyev “Biz ta’lim va tarbiya
tizimining barcha bo‘g‘inlari faoliyatini bugungi zamon talablari asosida takomillashtirishni,
ta’lim sifatini oshirishni o‘zimizning birinchi darajali vazifamiz deb bilamiz” deganda mutlaqo
haqdir. Hozirgi paytda respublikamizda yetuk mutaxassislar tayyorlash sifatini yaxshilash
bo‘yicha gator pedagogik izlanishlar olib borilmoqda. Bu izlanishlarning aksariyatida pedagog
olimlar, amaliyotchi va tadqiqotchilarning digqat e’tibori o‘qitish maqgsadi va uning natijalariga
erishishga, ta’limni texnologiyalashtirish orqali sifatli o‘qitishni tashkil etishga, shuningdek,
ilmiy asoslangan zamonaviy o‘qitish texnologiyalarini ishlab chiqish va ularni ta’lim-tarbiya
jarayoniga joriy etishga yo‘naltirilgan.

“Ta’lim to‘g‘risida”gi Qonun va “Kadrlar tayyorlash milliy dasturi’ni hayotga tatbiq etish
borasida qator ishlar amalga oshirilmoqda. Bu tadbirlar o‘z navbatida pedagogika oliy ta’lim
muassasalarida talabalarning kasbiy bilim, ko‘nikma, malaka va shaxsiy sifatlarni shakllantirish
uchun zamonaviy o‘qitish texnologiyalaridan foydalanib o‘quv-tarbiya jarayonini samaradorligi
va sifatini oshirish talablarini qo‘ymoqda.

An’anaviy o‘qitish tizimida ta’lim oluvchining pedagogik ta’sirlar ostida bilim olishi yotadi,
bunda talabaning faoliyati faol ijodiy xarakterga ega bo‘lmaydi. Turli predmetlarni o‘qitishda
yangi pedagogik, innovatsion, interfaol texnologiyalari, shu jumladan, muammoli vaziyatni
tashkil etishga asoslangan ta’lim, an’anaviy ta’limga qaraganda ancha yuqori samara berishi
kun sayin o°‘z tasdig‘ini topmoqda. Interaktiv metodlar asosida o‘qitish talabalarning bilish
imkoniyatlarini, ijodiy qobiliyatlarini va amaliy ko‘nikmalarini rivojlantirishi, ularni mustaqil
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fikr yuritishini tashkil etishda samara berishi kun sayin aniglanmoqda.

Interaktiv metodlar asosida o‘qitish ta’lim mazmunining barcha (bilim, ko‘nikma, malaka,
jjodiy faoliyat) komponentlarini o‘zlashtirishga, “jismonan sog‘lom, ruhan va aqlan rivojlangan,
mustaqil fikrlaydigan, Vatanga sodiq, qat’iy hayotiy nuqtayi nazarga ega yoshlarni tarbiyalash,
demokratik islohotlarni chuqurlashtirish va fugarolik jamiyatini rivojlantirish jarayonida ularning
ijtimoiy faolligini oshirish” ijobiy ta’sir etadi. Ular o‘quvchilarni fanlar uchun juda muhim
bo‘lgan holatlar, ya’ni mustaqil muammoni ko‘rish, uni ifodalash, yechish yo‘llarini topish va
yechishga imkoniyat beradi.
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HOW TO TEACH ENGLISH TO BEGINNERS

Qodirova Zilola Raxmatullayevna
English teacher at school # 3 Navoi city
Phone number: 91 330 71 33

Uzoqova Maxbuba Saydulloyevna
English teacher at school # 3 Navoi city
Phone number: 90 732 68 28

Annotation. The idea of teaching English to beginners (who have little or no knowledge of
English) can strike fear in the hearts of new TEFL teachers, especially if they don’t know the
students’ language. Teachers may wonder if it’s possible to teach this level or where to even
start. We’ll give you practical advice on how to teach English to beginners and tools you can
use in your classroom to get them excited about developing their English skills.

Key words: TEFL teachers, EFL student, CEFR, interview, Total Physical Response, beginners

What is the definition of a beginner ESL student?

First things first — let’s start with an overview of student levels. English students are typically
classified (by a placement test or interview) as either beginner-level, intermediate-level, or advanced-
level learners. Some schools have levels between these, too, such as high beginners. There are also
several popular, more in-depth classification systems, such as the Common European Framework
of Reference for Languages (CEFR), which assigns students to six different categories. However,
using the general three terms (beginner, intermediate, and advanced) is a worldwide practice. The
following is a breakdown of the principal characteristics of each level.

Beginner. A beginner English student is focused on learning essential vocabulary, such as
family names, household objects, basic adjectives, and place names. Beginners are also becoming
familiar with subject pronouns, frequently used verbs, and modal expressions. They may study
some grammar and syntax, but these lessons will mostly focus on basic concepts, such as asking
questions or constructing simple sentences. It’s worth noting that most students are not total
beginners, as they have had some exposure to English, whether through movies and music
or basic school lessons during younger years. These students are known as “false beginners”
because they don’t have enough skills to be considered intermediate but still have some basic
English knowledge.

Intermediate. An intermediate learner has mastered the basics, can communicate most ideas
in a basic way and is moving on to learn more difficult verb tenses and grammatical structures.
These students usually show more rapid progress and may seek to expand their vocabulary in
order to vary the language they use.

Advanced. Advanced English students able to easily communicate and are fine-tuning their
language skills and striving to sound more and more like native English speakers. They learn
more autonomously and may be interested in working with authentic English resources, such as
journal publications, magazine articles, and podcasts.

Is it difficult to teach ESL to beginners? TEFL certification courses prepare you to teach
English language learners of all levels; however, teaching beginners can be more difficult for the
obvious reason that they won’t understand most of what you say in English. This can make giving
instructions for activities more difficult and using immersion teaching (teaching completely in
English) more of a challenge. Sometimes, immersion teaching will be the preferred method of
the school or institute where you work, and other times it will be necessary due to teaching a
class of students with various L1s (first languages). However, these difficulties can be overcome,
and there are plenty of effective ways to approach teaching beginners.

Where is it common to teach total beginners English?

Total beginners are taught all over the world, and these students are a diverse group of people.
You can find opportunities to teach immigrant adult beginners in your native English-speaking
home country, or you can travel abroad and teach a range of ages.

While adult total beginners can be found in most countries, Asian countries like China and South
Korea put a strong emphasis on children learning English, so most situations involving teaching

Centsiops | 2020 7-Kuem TourkeHT
59



% V3BEKHCTOH/IA WIMHII-AMATTAN TAJKUKOTIAP" MAB3YCHUJIATUA PECITYBJIMKA
@5 20-KVII TAPMOKJIH WIMHAM MACO®ABHI OHJIAWH KOH®EPEHIIASA MATEPUAILIAPH

beginners are with young learners. There are tons of job opportunities to teach these young
learners in Asia if you’re looking to go abroad!

Do new TEFL teachers usually teach English to beginners?

Most often, new teachers will not teach many classes of total beginners because the local,
bilingual teachers at a language school or K-12 setting tend to teach lower-level students until
they’re ready for 100% English immersion. However, that isn’t always the case, and many ESL
teachers are required to teach a range of levels, so you may find yourself with a class of total
beginners as part of your daily teaching schedule.

Is it possible to teach beginner ESL students without knowing their language?

You can certainly teach beginners without knowing the local language! In fact, most TEFL
teachers don’t know the language where they teach. Sometimes knowing the language won’t
even benefit you if you have a class full of people from all over the world. Other times, your
employer may want you to abstain from using the students’ native language even if you know
it, to provide an immersive English experience. Immersion teaching is a method that has become
more widely accepted in recent years, and there are plenty of benefits for students to learn this
way.

What are some tips for teaching English to beginners?

These are some examples of the types of techniques you’ll learn in BridgeTEFL courses to
prepare you to teach beginners and other students.

Use Total Physical Response (TPR). Total physical response (TPR) is a fantastic way to teach
English to both adult and young beginners. TPR is a method that prescribes using your body
and facial expressions to relay meaning. TPR is so successful because no matter where in the
world you are, everyone can understand certain gestures and expressions. For example, when
using TPR to teach “cat,” you might hold your fingers up to your cheeks to imitate whiskers, or
when teaching the word “hop,” you could demonstrate the action.

Show plenty of pictures. Another great way to get beginners to understand you is to incorporate
images into your lessons. Pictures are a nice way to relay meaning without confusing students,
and they work well for learners of all ages. Plus, students may benefit from associating the
images with the English words, which can aid memorization.

Incorporate props. All beginners will benefit from incorporating props into your teaching. It
helps convey meaning and reinforces your lesson material. You can use either props or realia (real-
life objects) to teach vocabulary, form the basis of an activity or game, or test comprehension.

It’s understandable that you may feel intimidated if you don’t know how to teach English
to beginners! However, keep in mind that most new TEFL teachers will have few classes with
students at this level. If you do, approaching the class with patience, confidence, and some tried-
and-true activities for teaching beginner students will help both you and your students succeed.

Literature:
1. https://bridge.edu/
2.teachaway.com
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HCIOJIb30BAHUE WHHOBAIIMOHHBIX TEXHOJIOTU HA YPOKAX
PYCCKOI'O A3bIKA U JIMTEPATYPBI.

Mapoonosa Azuza Mupanuesna

Yuumenwvnuua pycckozo azvika 3 wikonst 2opoda Haeou.
Tenegpon: +998(97) 3777891

Paxmonosa /unoopa Axmamoena

Yuumenvnuua pycckozo azvika 3 wikonwvt 2opooa Hasou

AHHOTanusi: Pycckuii si3bIk — yueOHBIN TpeIMeT, Mo3HaBaTeIbHAs IIEHHOCTh KOTOPOTO Upe3-
BbIUAHO BBICOK: Ha TAaKUX YpokaX (DOpMHUPYETCS MBIIUICHHE, MPHUBBIIIACTCS YyBCTBO JIOOBU
K POAHOMY $I3BIKY, Yepe3 sI3bIK OCMBICITUBAIOTCS OOIEUYENIOBEUECKHE IEHHOCTH, BOCITHTHIBACT-
CA JIMYHOCTBH, C MIOMOIIBIO A3BIKA MPOUCXOAUT MHTCIICKTYAJIbHOC PA3BUTUC peGeHKa, YCBOCHHUC
BCEX JIPYTHX Y4YeOHBIX MUCHHILTUH. ['yMaHHOCTH OOIIECTBa, BhIpakaeMasi uepe3 o0ydeHHEe S3bI-
Ka, COCTOUT B CTPEMIJICHHUU PACIOUPUTH paMKU MO3HAHUSA, MOJAHATH INIAHKY MHTCIUICKTYAJIbHOT'O
pa3BUTHS yYECHHUKA.

KiroueBble cjioBa: MHHOBAlMOHHASI METOJIMKA,JUIAKTUYECKas WUIpa, WHHOBALIMOHHOTO 00-
y4eHUs

[TonckoBO-TEXHOIOTHYECKAsE MOJIENIb, TOCTPOEHHAs TI0 3aKOHaM WHHOBAaTHKH, OOecreunBa-
€T y4YuTelNs MeJarornyeckoil TEXHOJIOrHeH, KoTopast B mpoliecce OOydeHUs PYCCKOMY SI3BIKY
TpaHcpopMHUpyeTCsl B Y4eOHYIO TEXHOJIOTHIO yuyeHuKa. OCOOEHHOCTH MEeIaroruuyeckoil TexXHo-
JIOTHH BBIPAXaroTCs, BO-NIEPBbIX, B cmusie 00yUeHHUs, BbIIBUTAIOLIEM Ha MEPBbII IJIaH aKTUBHBIE
ero (oO0yuyeHus1) GOpMBbI, MPEANoJararoue He TOJIbKO compyOHu4ecmeo, HO U COTBOPUECTBO Ha
HETPaJULIMOHHO OPTaHU30BAHHOM YpPOKE; BO-BTODPBIX, B pa3pabOTKe U BbIOOpE TaKuUX y4eOHBIX
CPEACTB, KOTOPbIE MOMOTAIOT YYUTENIO - OPraHU3aToOpPy MpoLecca 00y4eHUs] U HOCUTEIIO IIeTIeH -
OHOBPEMEHHO pelIaTh 3aJlaul opeaHu3ayuy Ha ypoke yueOHOH O03HaBaTeIbHON AeITEeIbHOCTH,
BBI3bIBAIOIIEH MHTEpEC ydalluxcs, U 3aJadyd CO3JaHUsl YCTOWYMBOW MOJOXKHUTEIBbHOU Momusa-
Yuu 3a CYET HETPaJULMOHHOIO BOBJIEUEHHUS KJlacca B TBOpUeckoe Mo3HaHue. OTauuuTenbHON
0COOEHHOCTBIO Y4eOHO-I103HABATEIbHOM 1€ATEIIbHOCTH TP UHHOBALIMOHHOM OOYYEHMH SABIISET-
Csl TWUIl OBJIQJICHUs 3HAHUSAMH, NP KOTOPOM CO3JAIOTCSI YCJIOBHSI JUIS BKJIIOUEHUS YYalUXCs HE
IIPOCTO Ha AESTEIBbHOCTb, & HA TBOPYECKYIO AEATEIBHOCTD . DTO JOCTUTAETCS:

1) ucnonp30BaHUEM PA3TMUYHBIX WCTOYHUKOB JOOBIBAaHHMS 3HAHUI (MHHOBAIIMOHHAS HATJIsi-
HOCTb, TEKCTBI C «IIPO3PAaYHbIM» ACCOLIMATUBHBIM PSIOM);

2) BUJIOM Y4eOHOH AeSTeIbHOCTH (HAOMIONEHNE U TPAKTHYECKHE IEHCTBUS TPeodIagatoT Hal
CIIylIaHUEM, OOBSCHEHUEM YUMTENsl WIK €ro COIPOBOXKICHUEM);

3) OTUKOH MO3HABAaTENBHOIO Ipolecca (MHAYKIUS COMPOBOKAACT JETYKIIHIO);

4) y4eToM IICHXOJIOTHH I103HABAaTEIBHOIO MpPOILecca, ONMMUPAIOIIErocsi Ha MEXaHU3Mbl TBOP-
YEeCKOM NeATeNbHOCTU (aHaJIu3 Yepe3 CHHTE3, ACCOLUATUBHBIA M IBPUCTHUYECKUH, CBSI3b 3MO-
[IUOHAJIBHOTO U palnnoOHa’IbHOro). Criocod MHHOBALMOHHOTO OOy4YeHHsS MOXET OBbITh Ha3BaH
CHHTETHYECKUM (MJIM MHOTOACTIEKTHBIM), TOCKOJIbKY OJHOBPEMEHHO BBICTYHAET KaK CIoco0 op-
raHu3aluy yueOHO-MT03HABATEIbHON JESITEIbHOCTH M CIOCOO0 OpraHu3alyy JIMHIBUCTUYECKOTO
cofiepkaHusl. OTO M CIIOCOO MPAKTHYECKOTIO MOCTHXKEHUSI CTPYKTYPBI AEATEIbHOCTH MPHU OJIHO-
BPEMEHHOM (OPMHUPOBAHUM TOJIOKHUTEIBHON y4eOHOW MOTHBALMU, U CIIOCOO MepeBoja MUCHOI-
HUTEJIBCKOH JIeSTENbHOCTH Ha YPOBEHb IMPOJYKTUBHOIO TBOPUYECTBA; 3TO M CIIOCOO CUCTEMHOTO
YCBOEHHUS 3HaHUH (C MOMOIIBIO CUCTEMbl MHHOBALlMOHHBIX CPEACTB M CUCTEMbI PACIIOJIOKEHUS
3TUX CPEACTB B 00ydarolIeM IMpoIecce).

3a MOHATHEM «UHHOBAYUOHHAS MEMOOUKAy BUIUTCS HOBas METOAMKA HUCIIOJIb30BaHUS MHHO-
BallMOHHOTO croco0a opraHu3aluy y4eOHOro Marepuaja U WHHOBAIIMOHHBIX JTUAAKTHYECKHX
CPEACTB, NO3BOJISIIOIIAS IPEAJIOKHUTH YUEOHYIO U I1€1arornYecKyto TEXHOJIOTHI0, HAIIPABICHHYIO
Ha BOCCO3/1aHUE B YCJIOBUSAX MHHOBALMOHHOW OpraHMU3aluy y4eOHOro mpolecca reHe3uca u pas-
BUTHS KPEATUBHBIX CIIOCOOHOCTEH JTMYHOCTH.

dopmupoBaHue yuyeOHOM MOTHBAIMM B paMKaxX BBIMOJIHEHHOTO MCCIIEAOBAaHMS MPOTEeKaa Ha
YpOKe-HCCIIeI0BaHUN U YPOKE ITUJAKTHUYECKON HUIrpe.

JupakTuyeckasi Urpa - CpeJiCTBO OpraHu3aliy MO3HaBaTeIbHONW MPOAYKTUBHO-TBOPUYECKOM
JESITeIbHOCTH YYalllUXCsl, HAIIPABJICHHOE HAa BOBJEYEHHE Ka)JOTr0 Y4YEHUKa Kak cyObekra Jes-
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TEJILHOCTH B TBOPYECKO KOMMYHHMKATHBHO-TIO3HABATEIbHOM IPOLIECCE, B KOTOPOM MPOUCXOIUT
€r0 MHTEJUIEKTYaJbHO-3MOIIMOHAIFHOE PA3BUTHE U pealu3alvs WHAWBUIYAIbHBIX BO3MOXKHO-
CTEe U CIOCOOHOCTEH.

[Ipu ocymiecTBIeHNA HHHOBAIMOHHOTO O0YYEHHUsI OCOOYIO POJIb UTPAET OOIIEeINAAKTUICCKIHA
MIPUHIUI HADJIAJHOCTH, OKa3blBas BIMSHUE Ha pa3paboTKy cpelacTB oOyueHus. HasHauenue Ho-
BOW (DYHKIIMH HAMISAHOCTH CBA3aHO C MPOOJEMON CHUCTEMHOCTH M 3aKJIFOYAETCsl B BOBJIEUCHUU
CyOBbeKTa AEATeNIbHOCTH B TBOPUECKYIO pabOTy MyTeM CO3JaHMs MOJIOKUTEILHOTO SMOIMOHAb-
HOrO (oHa, B TPeoOpa30BaHUM UCTOYHUKA ITOJyUYEHUs 3HAHUI B CPEJICTBO OpraHU3alMy yueOHOM
JeSITeIbHOCTH Ha KaYeCTBEHHO HOBOM YPOBHE, IO3BOJISIOIIEM yCBaWBaTh 3HAHUS OJJHOBPEMEHHO
C YMEHHUSIMH, YCBaUBaTh JOOPOBOIBHO, YBICUEHHO, JOCTATOYHO CAMOCTOSATEIBHO.

Jlis pa3HBIX pa3/ienoB U ATarnoB o0yuyeHUs pa3padoTaHa MHHOBALMOHHASI HAIVISAHOCTH (CBO-
eo0pazHoe onmpeIMEeYNBaHNE CUCTEMBI SI3bIKa), TPaHCHOPMHUPYIOMIASICS IO Mepe HaAO0OHOCTH U3
CXEMBbI-OIIOPBl WJIM OINMOphl Y4eOHON KAPTHHKU B YpPOK, COKPAIAIOIIAACA 10 KOMIIAKTa, Mpeod-
Pa30BHIBAIOIIASACS B YUEOHBIN KM WM MPUHUMAIOILIAS BHUJI ONMIOPHOTO KOHCIIEKTA.

Kpartko chopmynupyeM OCHOBHBbIC TPeOOBaHUS K pa3padoTke TUAAKTHYECKOI0 odecreye-
HHUS JTHYHOCTHO-OPMEHTHPOBAHHOIO Tpolecca:

-y4eOHbIIl MaTepHuall (XapakTep ero NMpeabsBICHU) T0JKEH 00eCIIeunBaTh BBISIBIIEHUE COJEP-
KaHUsI CyOBEKTHOTO OIBITa YUEHHKA, BKJIFOUAs OMBIT €r0 MPEIIIeCTBYIOMET0 00yICHNUS;

-U3JI0KEHHE 3HaHUHN B ydyeOHMKe (y4UTeseM) JIOJDKHO ObITh HAIlPaBIEHO HE TOJIBKO HA pac-
HIMpEHHUE UX 00beMa, CTPYKTypUpOBaHHUE, HHTEIPUPOBaHKUE, 0000IIEHUE TPEIMETHOTO CoJlepKa-
HUS, HO U Ha Ipeo0pa3oBaHHe HAJIMYHOTO OMbITA KaXJIOTO YYCHHKA;

-B Xo1e 00y4eHHsI HEOOXOJMMO MOCTOSIHHOE COIVIAaCOBAaHHE OIbITa YYCHHWKA C HAyYHBIM CO-
JIEpKAHUEM 3a]1aBa€MbIX 3HAHUU;

-aKTUBHOE CTHUMYJIUPOBAHNE YYCHHKA K CAMOIIEHHOW 00pa30BaTEIbHON JEATEIBHOCTH JTOJIK-
HO o0ecreynBaTh €My BO3MOKHOCTh CaMOOOpa30BaHUs,

-CaMOPAa3BUTHUS, CAMOBBIPAXKEHUS B XOJ/I€ OBJAJICHUs 3HAHUSIMU,

-y4eOHBIN Marepuai J0JKeH ObITh OPraHU30BaH TaKUM 00Pa30M, YTOObI YUYEHHK MMEJ BO3-
MOXHOCTh BBIOOPA IPHU BBHIMOJHEHUU 3a/IaHUH, PELICHNH 3a/1a4;

-HEOOXOAMMO CTHMYJIHPOBATH YUYAIIUXCS K CAMOCTOATEIBHOMY BHIOOPY M HCIIOIB30BAHUIO
HanOoJIee 3HAYMMBIX ISl HUX CIIOCOOOB MPOpadOTKK y4eOHOTO Marepuaa;

- -HEOOXOIMMO O0ecIeunBaTh KOHTPOJb M OLEHKY HE TOJBKO pe3ylbrara, HO TJIABHBIM 00-
pa3oM Ipolecca y4eHus, T.e. TeX TpaHC(HOpMaluii, KOTOpbIe OCYLIECTBIAET YUYCHHUK, YCBaUBas
yueOHbII Marepual;

-00pa3oBaTeNIbHBIA MpoLEcC JOKEeH o0ecrneyuBarh MOCTPOCHUE, pealln3aluio, peQaeKcuio,
OLIEHKY YYEHHS KaK CyOBbEeKTHOM nesTenbHOCTH. [ 3TOro HeoOXOAMMO BBIJENICHHE €IMHMIL
yUeHHsI, UX OIMCaHMe, MCIIOIb30BAHNE YUHUTEIEM Ha YpPOKe, B WHAMBHUIYAIbHOH pabore (pas-
AYHBIE POPMBI KOPPEKIIUHU, PETIETUTOPCTBA).

Criucok aureparypsl:

1. Meroauueckue peKOMEHAALNU K MPOBEICHUIO YPOKOB pazjena « CTUIMCTUKA U KYJIBTypa
peun» (s yuntenen mxon u IITY). - JL., JIT'TIM, 1978. - 43 c.

2 Meroaudeckue peKOMEHAAUN K OpraHU3alud U MPOBEICHUIO YPOKOB 000O0IIAIOIIEro Mo-
BTOpEHUs B (popMe AuIaKkTHIECKON UTphl Ha Marepuane Mmopdomoruu. - JI.: JITTIN, 1985. - 94 c.

3. Meronnyeckrue peKOMEHIalluU K OPTaHu3alluid U MPOBENECHUI0 (DaKyIbTaTUBHBIX
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DEVELOPING SPEAKING SKILLS IN THE YOUNG LEARNERS CLASSROOM.

Sadikova Dilrabo Tursunovna
English teacher at school # 3, Navoi city
Phone number: 934389744

Annotation: When teaching young learners we constantly have to keep in mind the fact that
what we have in front of us is a mixed class with varied abilities, expectations, motivation level,
knowledge and last but not least, different learning styles. Thus, we need to vary our approaches
and offer as much opportunity as possible to make the whole class find a little something to
hold on to, expand and grow. Developing speaking skills definitely deserves a closer look and
the article provides a few guidelines to keep all the students involved and interested.

Key words. young learners’ classroom, my teaching practice, relaxed atmosphere, oral
emphasis, pronunciation, practice, interaction, choral

Young learners are like sponges, they soak up everything we say and how we say it. Thus
clear and correct pronunciation is of vital importance, since young learners repeat exactly what t
hey hear. What has been learned at an early stage is difficult to change later on. One of the rules
that applies here is: slowly and steadily, through constant revision and recycling. Furthermore, I
always strive to achieve a positive and relaxed atmosphere in my young learners’ classroom, as
this proved a decisive factor in achieving maximum results. With the help of mixed activities, such
as dialogues, choral revision, chants, songs, poems and rhymes students’ speaking abilities grow,
their pronunciation gets better and their awareness of the language improves. When applying
the above-mentioned tools into my teaching practice, I try to keep in mind that interaction is an
important way of learning. Therefore, increased oral emphasis should be included in our teaching
to give the students as much speaking time as possible. Many textbooks for young learners offer
shorter texts written as comics, introducing characters learners can relate to and through which
they get to know the language, the culture and the people of a certain country. Instead of simply
following the text (with books either open or closed), I often divide the class into various parts
or teams (e.g. A and B, depending on the number of roles in the comics) and then the learners
read with the tape. Choral reading has always proved a lot of fun and children are excellent at
imitating, thus producing brilliant copies of the original. Do not forget to change roles after the
text has been read a few times. Further on, as you see learners getting familiar with the topic
and vocabulary, make them work in pairs. If they want to, they can also perform in front of the
class — keep in mind that at an early age they are mostly extroverts and love showing off their
English. However, there may be students who are terrified of being exposed, some are in the so-
called silent phase — never force these students to speak in front of the whole class. Instead, give
them some other role — e.g. they “act” as a ringing phone in the comics, appear as the voice of a
dog or the like. I can tell from my own experience that this does bring results and eventually also
these students come out of their shell and express themselves in English. Needless to say, each
and every attempt should be accompanied by our approval and appraisal, the same being the case
with other speaking activities the learners are involved into. Do encourage them constantly as
this builds their motivation and self-awareness. Note. A slow progression from choral shadowing
to smaller-group shadowing and finally to pair-work is advisable as students gain confidence
through each stage and providing them with a lot of opportunities widens our chances of success
in trying to provide a stimulating environment for all — the courageous and the shy ones.

Learning the Dialogues Textbooks are usually filled with situation dialogues, helping the
students learn language in real-life situations, therefore offering them the tool which opens many
doors to various subjects. But learning these dialogues by heart is a definite no-no. It is much
better and far more useful to substitute the words so that they are true to students and their
world. Thus each student uses his/her own variation, there is an obvious transition from pure
imitation to conscious changing, which speeds up remembering and offers varied communicative
opportunities. By imitating, sharing and discussing students benefit — modeling, understanding
and picking it up seem to be natural. Through imitating, interacting and internalizing the process
is later on understood explicitly on a higher level, by practising social phrases in everyday
situations the learners are building a basis on top of which new information is to be added from
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lesson to lesson. Note: with young learners, grammatical points should be taught implicitly only,
after they are 11 and up, the explicit approach can be used as well.

Songs, Poems, Rhymes and Chants. Throughout our English lessons students are
learning to speak, express ideas, share opinions and exchange information. Using songs, poems,
rhymes and chants is a wonderful way of making students sing/talk and at the same time
(unconsciously) work at their grammar, vocabulary, pronunciation. Try to include the above-
mentioned activities by providing learners with those that require total physical response, shortly
known as “TPR”. Year by year, children get highly enthusiastic about songs like: “Row, Row,
Row Your Boat” and “Head, Shoulders, Knees and Toes”) where (excessive) body movements
are required. Confidence and motivation are built through the process. Sometimes new lyrics
can be added to traditional songs, making things a bit different and out of the expected. e.g.
“Row, row, row your boat” can easily be changed into “Fly, fly, fly your plane” the movements
change accordingly and so does the rest of the lyrics. It is basically the teachers’ call what and
how to change the song, and it is always welcomed by the learners. After telling them the new
lyrics is your own invention, maybe they can try and come up with another version as a part of
their home assignment (trust me: even parents get involved in the process and the list of newly
written songs has become endless and a true inspiration when a bit bored with the originals).
Note: There never seems to be enough of the TPR-based activities in class — they are a great tool
in satisfying different learner types: visual, aural and kinesthetic (the so-called VAK distinction),
further expanding positive opportunities for the varied classroom.

Used literature:

1. Bomia,L.,Beluzo,L.,Demeester,D.,Elander,K.,Johnson.,B(1997).The Impact of
Strategies on Intrinsic Motivation. Champaign, IL:ERIC Clearing houuse on Elementary
and Early Childhood Education.(ERIC Document Reproduction Service No. ED 418 925)
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THE IMPORTANCE OF TEACHING VOCABULARY

Suyundikova Dilbar Baxtiyor qizi
English teacher at school #5,
District Khatirchi, region Navoi

Phone number: 94 2218588

Annotation. The basic reason for learning foreign languages that all people have in common is
communication - in any mode. It is a two-sided process, which requires the ability to understand
each other, to be able to code a message that someone wants to convey to someone else in a way,
which will be comprehensible to the receiver and also appropriate to a concrete situation and status
of all participants.

Key words: communication, ability, idioms, assimilation, dictionary.

To know a language means to master its structure and words. Thus, vocabulary one of the
aspects of the language to be taught in school. The problem is what words and idioms pupils
should retain. It is evident that the number of words should be limited because pupils have
only 2-4 periods a week; the size of the group is not small enough to provide each pupil with
practice in speaking; schools are not yet fully equipped with special laboratories for individual
language learning. The number of words pupils should acquire in school depends wholly on the
syllabus requirements. The later are determined by the condition and method used. For example,
experiments have proved that the use of programmed instruction for vocabulary learning allows
us to increase the number of the words to be learned since pupils are able to assimilate them
while working independently with the program.

We know the following fact that

I- words used in reading, II - words used in auding,

[T - words used in speaking, IV - words used in writing.

The main aim of teaching vocabulary is assimilation of the meaning, form of the words
and its usage in oral and written speech —that is formation of lexical habits. People can have
many aptitudes, but without a large and precise English vocabulary to express them, they cannot
take full advantage of these abilities. Unlike aptitudes, vocabulary is not a natural ability; it can be
improved if one is willing to make the effort to do so.

Perhaps the most important factor in a successful vocabulary-building program is motivation.
It will be very difficult for you to study words month after month without a strong feeling that it
1s worth doing, that a larger vocabulary will help you in school and on the job, and that it can well
lead to a more exciting and fulfilling life.

For the first according to the topic of our research paper we identify four basic steps to a better
vocabulary:

1. Be Aware of Words 2. Read 3. Use a Dictionary

4. Study and Review Regularly

While there are not any magic shortcuts to learning words, the larger your vocabulary becomes,
the easier it will be to connect a new word with words you already know, and thus remember its
meaning.

Perhaps the most important factor in a successful vocabulary-building program is motivation.
It will be very difficult for you to study words month after month without a strong feeling that it
is worth doing, that a larger vocabulary will help you in school and on the job, and that it can well
lead to a more exciting and fulfilling life.

For the first according to the topic of our research paper we identify four basic steps to a better
vocabulary:

1. Be Aware of Words

2. Read

3. Use a Dictionary

4. Study and Review Regularly

While there are not any magic shortcuts to learning words, the larger your vocabulary becomes,
the easier it will be to connect a new word with words you already know, and thus remember its
meaning.
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Types of activities using Audio-lingual method:

1. Dialog Memorization: Students are given a short dialog to memorize then they must use
mimicry and applied role playing to present the dialog. Examples of dialogs that could be used are
included in the materials section.

2. Backward Build Up: Provide students with the sentence fragments found in the materials
section. Students repeat each part of the sentence starting at the end of the sentence and expanding
backwards through the sentence adding each part in sequence.

3. Transformation Drill: The teacher provides a question which must be transformed into a
statement. An extension of this activity is to have the students make a question out of a statement.

4. Complete the Dialog: Have the students fill in the blanks in the dialogs provided. The proper
English word must be inserted into the text. This activity is much like a cloze activity.

5. Dictation: Using any piece of literature at the students’ reading level, read the piece aloud
several times. Have the students write down what they hear. The idea is to write what they have
heard as literally as possible.

6. Flashcards: Using flashcards with words that are relevant to them brainstorm other words
about the word on the card. A new word could be chosen each day. Objective: Make connections
between text, prior knowledge, and personal experiences.

7. Chain Drill: A chain of conversation forms around the room as the teacher greets or questions
a student and that student responds then turns to the next student and greets or asks a question of
the second student and the chain continues.

Used literature

1. Anderson, A & Lynch T (1988) Listening. Cambridge: Cambridge University Press.
2. Andrew, W. (1989) Pictures for language learning. Cambridge University Press.

3. Brown, G. (1990) Listening to spoken language. Longman.
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TEACHING PRONUNCIATION AT SCHOOLS.

Tilavova Dilnoza Ro ‘zboyevna

Navoiy viloyati Navbahor tumani 19-umumiy
o‘rta ta’lim maktabi ingliz tili fani o‘qituvchisi
Telefon raqami: 934354029

Annotation. Pronunciation here includes all those aspects of speech which make for an easily
intelligible flow of speech, including segmental articulation, rhythm, intonation and phrasing,
and more peripherally even gesture, body language and eye contact. Pronunciation is an essential
ingredient of oral communication, which also includes grammar, vocabulary choice, cultural
considerations and so on.

Key words: pronunciation, oral communication, word stress, vowel sounds, phonemic
symbols;

The communicative approach to teaching pronunciation: ‘communicative’ in four ways:

1. teaches material which is useful for real communication outside classroom.

2. order of teaching is based on what is most important to listeners in Communication.

3. learners are taught to think of speech as communication and pay attention to needs of
listener.

4. focus on good communication between teachers and learners about pronunciation itself.

Pronunciation work has traditionally taken a secondary role in language teaching to work on
grammar and more recently lexis. The reason of pronunciation tends to be neglected: firstly, the
lack of clear guidelines and rules available in course books, and secondly the fact that isolated
exercises once a month do not seem to have much of an effect. This is not surprising, however;
like all other areas of language teaching, pronunciation needs constant attention for it to have a
lasting effect on students, which means integrating it into daily classroom procedures. Scientists
find that addressing issues regularly during the language feedback or group correction stage of a
lesson helps to focus learners’ attention on its importance and leads to more positive experiences.

Using student talk to teach pronunciation

Pronunciation work can be kept simple and employ exercises which are both accessible and
enjoyable for students, whatever their level. Whenever students do a freer speaking activity, the
main aim is usually for them to develop their spoken fluency in the language. However, the
activity also serves to work on students’ accuracy through the feedback teachers give them on
their use of language.

When students do such a group or pair work activity at any level teachers listen in and take
notes which are divided into three areas of language: pronunciation, grammar and lexis. Within
the latter, as well as unknown lexis teachers will also include areas such as register, function,
set phrases...and within the former teacher will include notes on any area of pronunciation that
leads to miscommunication. This includes diphthongs, vowel sounds (including weak forms),
consonant sounds, word stress and sentence stress. All of these areas can be dealt with quickly
and efficiently by having some simple exercises ready which require nothing more than the
board and a basic knowledge of the phonemic chart.

If learners are introduced to the phonemic chart one phoneme at a time, it can be introduced
from beginner level and students are quick to appreciate its value. A rule for when ‘ea’ is
pronounced /e/ (head) and when it is pronounced /i:/ (bead) will not necessarily aid production,
whereas the activities teachers propose here will.

Word stress. Here is a simple exercise teacher repeats regularly for work on word stress and
individual sounds. Teacher hears a pre-intermediate learner say: ‘I suppose (pronounced with
stress on first syllable) I will see her tonight’. The listener doesn’t understand because of the
mispronunciation and asks the other student to repeat until finally they write it down and we
see what the word was.

After the activity, on the board teacher puts a column with two bubbles to represent word
stress, the first small, the second much larger. I write ‘suppose’ under the bubbles and drill it
before asking students to think of other two-syllable words with second-syllable stress.

I get ‘outside’, ‘today’, ‘below’ and ‘behind’, which I accept as correct before asking for
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verbs only. I then get ‘accept’, ‘believe’, ‘forget’....and these go in the same column.

If a student asks for rules during this exercise, in this case ‘Do all 2-syllable verbs have this
stress pattern?’, for example, I either ask them to think of examples that contradict their rule to
give myself time to consider it or I tell them we will look at rules for this the following lesson. As
a general rule I find that this procedure encourages learner autonomy by having learners form their
own hypotheses which are then confirmed or disproved by the teacher in the following lesson.

Vowel sounds. Teacher hears a pre-intermediate learner say: ‘Not now because he is did (dead)’.

After the activity, on the board teacher draws a column with the heading /e/. In this column
teacher writes the word ‘dead’ and have students repeat it. Teacher then asks for examples of
words which rhyme with this, which students find easy (‘red’, ‘bed’, etc.).

Teacher doesn’t write these, however. Teacher then asks for words which rhyme and have the
same vowel spelling, i.e. ‘ea’. Teacher put students in pairs or groups to think of words, giving
myself some thinking time, too. In this case, depending on the level Teacher will get ‘head’,
‘bread’, ‘read’, ‘lead’,... and they end up with an extendable list of words with the same spelling
and sound.

It is the cognitive work of trying to think of similar words, writing them down and their
organisation into columns that helps learners retain sounds and spellings, rather than their simply
revising the lists. This is why all students should be encouraged to copy the list into their
notebooks.

If the classroom allows it, it’s also a great idea to have students pin posters with sound columns
up on the wall and add to them whenever a new item comes up for that sound, particularly if it
is a strange or different spelling.

The idea is to get a basic poster with a phoneme at the top and various columns with different
spellings.

le/
‘e7 ‘ea, ‘ai,
Bed dead said
Pen head

Recommended literature:

1. Celce-Murcia. M. (2001). Teaching English as a Second or Foreign Language (3rd ed).
USA: Heinle&Heinle.

2. Long M.H & Richards, J.C. (1987). Methodology in TESOL. USA: Heinle&Heinle.
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MAKTABDA INGLIZ TILINI O‘QITISHDAGI 10 MUAMMO VA UNING
YECHIMLARI

Toshova Olima Mirzayevna

Buxoro viloyati G‘ijduvon tumani
49-umumiy o°‘rta ta’lim maktabining
ingliz tili fani o‘qituvchisi

Telefon raqami: 91 441 87 24

Annotatsiya. Umumiy o‘rta ta’lim maktablarida chet tillar aynigsa ingliz tilini o‘qitishdagi
asosty muammolar har ganday chet tilini ikkinchi til sifatida o‘qitishda kelib chiqishi
mumkin bo‘lagan muammolar bir xil.

Kalit so‘zlar. Chet tillar, fikrlash , imkonsiz, og‘zaki , yozma , chet tili madaniyati.

Shaxsiy tajribam va kuzatishlarim natijasida maktab o‘quvchilariga ingliz tilini o‘qitishda
quyidagi asosiy 10ta muammo eng ko‘p uchraydi, degan qarorga keldim.

1. Ona tilidan ko‘p foydalanish

Chet tili darslarida to‘liq xorijiy tilda gapirib dars o°‘tishning imkoni yuq. Yosh o‘rganuvchilar
bilan o‘zbek tilini ishlatmasdan ingliz tilini o‘rgatish imkonsiz,deb hisoblayman. Ammo ona
tilini ham haddan ortiq ko‘p ishlatish o‘quvchilarning chet tilini o‘rganishga katta to‘siq bo‘lishi
mumkin. Sinflarda ingliz tili darsi vaqtida o‘qituvchining ingliz tili va o‘zbek tilidan foydalanib
dars o‘tishi o‘rtasida balans bo‘lishi kerak.

2. O‘quvchilarning o‘qituvchiga haddan ortiq suyanib qolishi

O‘quvchilar bilan ishlash jarayonida bu holatni ko‘p kuzatganman. Bunday vaziyatlarda
menimcha o‘qituvchi o‘quvchini mustaqil fikrlashga ,kerak bo‘lsa kitobi va daftaridan foydalanib
bo‘lsa ham javobni mustaqil ravishda topishga undashi to‘g‘riroq bo‘ladi.

3. O‘quvchilarning topshiriglarni to‘liq tushunmasliklari

Ingliz tilida tushuntirishning aniq bo‘lishi uchun o*qituvchi qo‘llar harakati, yuz tuzulishi,maxsus
harakatli belgilar asosida o‘quvchiga topshirigni ko‘rgazmali tarzda tushuntirishga ham urinishi
kerak. Og‘zaki + ko‘rgazmali tushuntirish ikki barobar yaxshi natija beradi.

4. O‘quvchilarning zerikib qolishi

Darslarni yanada qiziqarliroq o‘tkazish uchun o‘qituvchilar sinfdagi har bir o‘quvchi bilan
suhbatlashib bo‘lsada sinf a’zolarining shaxsiy qiziqishlari haqida bilib olishi va sinfning umumiy
qiziqishlarini hisobga olgan holda mavzuni tushuntirishga o‘tishi kerak.

5. Bitta yoki bir nechta a’lochi o‘quvchining doimiy faol bo‘lishi

Bu holatga ingliz tili darslarida yo‘l qo‘ymasligi kerak. Ingliz tili darslarida hamma teng
ishtirok etib, teng qatnashishi va o‘rganishi kerak. Sustroq o‘zlashtirayotgan yoki darsga to‘liq
qatnashmayotgan o‘quvchilarni unutib qo‘ymasdan ularni ko‘proq rag‘batlantirib, darsda faol
qatnashshi uchun imkon yartib berish kerak.

6. O‘quvchilarning darsga tayyorlanmay kelishilari

Bunday holatni oldini olish uchun esa har bir dars so‘ngida o‘qituvchi uyga vazifani aniq
tushuntirishi,har bir o‘quvchi tushunganligiga ishonch hosil qilishi va kerak bo‘lganda o‘quvchilar
bilan darsdan keyin alohida ishlash orqali uyga vazifani to‘g‘ri bajarish haqida ko‘rsatma berilishi
kerak.

7. Darslarga ba’zan kech qolishi

Bunday holatda o‘quvchilarni tartibga chaqirish magqgsadida ingliz tili darsi qoidalariga
kechikishni ta’qiqlovchi qoidalarni kiritish lozim

8. O‘quvchilar o‘rtasidagi o‘zaro tortishuvlar

Bu holat faqat ingliz tili darslarida emas,balki har ganday fan darslarida ham yuz berishiga
garamasdan,bunday salbiy holatning oldini olish uchun har bir o‘qituvchi yuqorida aytilgan
tavsiyalar asosida darslarni tashkil qilishlari zarur.

9. O‘quvchilarning dars mavzusini “olib qochishi”

Bu holat uchrashiga sabab o‘quvchi emas. Chet tilini chet madaniyatiga o‘xshab farqlashimiz
va uni o‘qitish jarayonida chet davlat metodlarini qo‘llab chet meyorlariga javob beradigan bilim
yaratishimiz kerak. Shunda maktab o‘quvchilariga mukammal fundament yaratiladi.

10. To‘polonchi,shovqinli,darsga halal berishi
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Chet tili darslarida o‘quvchilarni qiziqtirish ,fan ma’lumotlari bilan oz bo‘lsada tanishtirish
uchun dars imkon qadar rangli rasmlar , chizmalar bilan boyitilishi,tilni bilmagan holda ham o‘qu-
vchilar uchun ma’lumotni yetkazib berishda yordam beruvchi multimedia vositalari bilan ta’min-
lanishi zarur.

Har bir darsning kamchiliklarsiz o‘tishi o‘qituvchi ga bog‘lig. Yuqoridagi misol qilib
keltirilgan 10ta eng ko‘p uchraydigan muammoning deyarli hammasiga yechim topishda
o‘qituvchi va o‘quvchining hamkorligi muhim o‘rin tutadi. Shunday ekan, muvaffiqiyatli
o‘qituvchi 0oz o‘quvchilari uchun ustoz bo‘lishidan tashqari , ular bilan do‘stlashib olishlari ham
muhim ahamiyatga ega.

O‘tayotgan har bir soarlik darsimiz o‘quvchilar uchun bilimlarni samarali o‘zlashtirish fursati
bo‘lishini ta’minlashimiz kerak.

Foydalanilgan adabiyotlar:

1. O‘zbekiston Respublikasi Prezidentining 2012 yil 10 dekabrdagi «CHet tillarini o‘rganish
tizimini yanada takomillashtirish chora-tadbirlari to‘g‘risida»gi PQ-1875-sonli qgarori.

2. Iriskulov A.T va boshqalar Kids‘ English pupil‘s book 2sinf —Toshkent —O*zbekiston;2014

3. Passov Ye.l. Kommunikativniy metod obucheniya inoyazichnomu govoreniyu. M.:
Prosvemenie, 1991

4. Xoshimov O°. Yoqubov I. Ingliz tili o‘qitish metodikasi. T., - 2003

5. Vyatyutnev M.N. Obuchenie inostrannomu yaziku v nachalnoy shkole. /inostranniy yazik
v shkole, 1990
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RUS VA O‘ZBEK TILLARIDA FE’L NISBATLARI

Turg ‘unova Laylo
O‘zbekiston davlat Jahon
Tillari Universiteti
2-bosgqich talabasi
Tel:+998949422373

Annotatsiya: Ushbu maqola rus va o‘zbek tillaridagi fe’l nisbatlari hagida bo‘lib, o‘zbek tilida
yoritib berilgan. Har bir fe’l nisbatlari misollar orqali tushuntirib berilgan.
Kalit so‘zlar: aniqlik nisbat, o‘zlik nisbat, majhullik nisbat, orttirma nisbat, birgalik nisbat.

Nisbat 0‘zi nima?

Fe’ldan anglashilgan harakatning bajaruvchisi va bajariladigan harakat o‘rtasidagi munosa-
batining ifodalanishi fe’l nisbati deyiladi. O‘zbek tilida 5ta fe’l nisbatlari mavjud. Ular: anig-
lik, o‘zlik, majhullik, birgalik va orttirma nisbatlardir. Rus tilida esa fe’Ining 3ta nisbati bor.
Ular peiicTBUTENbHBIN, CpeaHEBO3BpaTHBIM, cTpamarenbHblii. O‘zbek tilidagi aniqlik nisbati
fe’lda harakatning bajaruvchisi grammatik jihatdan ega vazifasini bajargan shaxs yoki pred-
met bo‘ladi. To‘ldiruvchi esa harakatning obyekti bo‘ladi. Gaining bunday qurilishi tilshunos-
likda faol qurilma deb ataladi. Masalan: Navoiy shiringina yasog‘liq uyda tanho ishlar edi.
(O) Bunday shaklda maxsus nisbat ko‘rsatkichi yo‘q. Bu nisbat ma’nosi fe’l asosi orqali
ifodalanadi, shuning uchun ham u boshqa nisnat shakllarini hosil qilishi uchun asos bo‘la oladi.
Rus tilida aniq nisbat o‘timli fe’llarning o‘z ichiga oladi. Aniq nisbat subyektning harakatini
obyektga yo‘naltiradi. Aniq nisbat sintaktik xarakterga ega. Subyektning harakatini ega, obyekt
esa to‘ldiruvchi o‘timli kelishigida ko‘makchisiz bo‘ladi. Masalan: Tinchlik urushni yengadi.
O‘zbek tilida o‘zlik nisbatidagi fe’lda harakatning subyekti bilan obyekti bir shaxsning o°zi
bo‘ladi. Harakatning bir shaxs yoki narsaning o‘zida sodir bo‘lishini anglatadi. Masalan: Uzo-
gdan notanish sharpalar ko‘rindi. O‘zlik nisbati maxsus affiks qo‘shimchalarga ega —n(-in), -1(-
il), -sh(-ish). Rus tilida o‘zlik nisbati o‘timli fe’llarga —cs affiksini qo‘shish orqali hosil glinadi.
O‘zlik nisbati subyekt harakatini obyektga emas, balki subyektning o‘ziga tegishli ekanligini
ifodalaydi. Masalan: Ishchilar uylarni qurishyapti — uylar ishchilar tomonidan qurilyapti.

O‘zbek tilidagi majhullik nisbati shaklidagi fe’lda harakat bajaruvchisi subyekt emas, obyekt
sanaladi yoki haqiqiy bajaruvchisi noma’lum bo‘ladi. Harakat to‘ldiruvchi anglatgan narsa yoki
shaxs tomonidan bajarilib, egaga o‘tadi yoki haqiqiy bajaruvchisi noma’lum bo‘ladi. Masalan:
Ot-aravalar birin ketin saroyga olib kelindi. (H.G.) majhullik nisbatining maxsus affiks qo‘shim-
chalari: -n (-in), -1( -il) (taraldi, keltirildi). Rus tilida majhul nisbat (cpenneBo3BpaTHBIit) aniq
nisbatning qarama qarshisi bo‘lib o‘zining sintaktik va morfologok shakliga ega. Majhul nisbat
fe’lga affiks  -cs qo‘shish orqali hosil qgilinadi. Birgalik nisbatdagi fe’lda ish-harakat bir necha
subyekt tomonidan birgalikda bajariladi. Bu nisbatning maxsus affiks qo‘shimchasi —sh(-ish)
Masalan: Ayollar chaqalogqa ko‘z tegmasligi uchun qilinadigan irim-sirimlarni bitirishgach ,
bolani beshikka belashdi. (O‘.H) birgalik nisbat shaklidagi fe’l ko‘plik ifodalovchi —lar af-
fiksi bilan sinonim hisoblanadi: yozdilar-yozishdi. Orttirma nisbat shaklida harakat Gramma-
tik subyektning boshqa bir obyekt yoki subyektga ta’siri tazyiqi bilan ifodalanadi. Harakatning
boshqa bir shaxs yoki narsa ta’sirida, tazyiqida bajarilishi, orttirilishini ifodalovchi fe’l shaklidir.
Orttirma nisbatni hosil qiluvchi affikslar: -t, -tir(-dir), -ir, -ar, -giz(-qiz, -kiz), -gaz (-kaz, -qaz)
Orttirma nisbat boshqa nisbatlardan farqli ravishda fe’lga birdan otriq affikslar qo‘shish bilan
yasalishi mumkin jo‘na+t+tir+di. Orttirma nisbat o‘timli yoki o‘timsiz fe’llardan ham yasaladi:
uhla-uhlat, o‘qi-oqit kabi.

Foydalanilgam adabiyotlar ro‘yxati:
1. Pozentans /1.3. ['ony0 N.b, TenenkoBa M.A. CoBpeMeHHBIN pycckuit si361k MockBa 1991t
2.  Muhitdinova X va boshqalar O‘zbek tili Toshkent 2012y

Centsiops | 2020 7-Kuem TourkeHT
71



% V3BEKHCTOH/IA WIMHII-AMATTAN TAJKUKOTIAP" MAB3YCHUJIATUA PECITYBJIMKA
@5 20-KVII TAPMOKJIH WIMHAM MACO®ABHI OHJIAWH KOH®EPEHIIASA MATEPUAILIAPH

THE USE OF TONGUE TWISTERS IN EFL TEACHING.

Xodjametova Indira Polatovan

Qoragqalpog ‘iston Respublikasi Ellikqal’a tumani
44- maktabning ingliz tili fani o‘qituvchisi
Telefon ragami: 90 590 36 30

Annotation. This article examines various possibilities for the use of tongue twisters. It
mostly focuses on their practical application in teaching, both children and adults. Research was
conducted in order to establish whether adult learners consider tongue twisters to be something
that should be taught only to children or a teaching resource to be used regardless of the age
group. An overall positive attitude was noted in 73.5% of the answers, while a generally negative
attitude towards the use of tongue twisters in adult pronunciation classes was found in 26.5% of the
answers. Depending on the individual question in the questionnaire provided, answers generally
gravitated towards a greater percentage of positive attitudes, in terms of introducing elements of
entertainment, usefulness, relaxation, etc.

Key words: EFL, pronunciation, tongue twisters, practical application.

Can they be used effectively to help ESL and EFL learners improve their pronunciation?
And if so, how? Many native English speakers are not very good with tongue twisters; and I’ve
never been much of a fan of them in general. I was never taught the strategy of using tongue
twisters for teaching pronunciation (or at least I don’t remember it) during my TESOL training
course or other ESOL courses. Twisters are useful ways to practice pronunciation with your
class, especially if the sound you are practicing does not exist in the students’ mother tongue.For
example, the /f/ sound does not exist in Greekl and is often pronounced /s/ by Greek students.
So, students in Greece can often benefit from:

1. learning the method of producing the sound /[/

2. practice saying it with a tongue twister such as, She sells sea shells on the sea shore.

The reason this is a tongue twister for English speakers is that it relies on two similar but
distinct phonemes. In this case they are /f/ and /s/. Thus a tongue twister can not only be used for
students to practice the sounds, but also as a teaching aid to demonstrate the difference between
the sounds and the importance they have (much like minimal pairs).

Selection and Usage. There are plenty of tongue twisters you can find online, but rather
than use them randomly make sure they fit in with the pronunciation problem that needs to be
addressed and, if you can, the theme of the lesson. In this latter case you can use a tongue twister
to help students remember a word or phrase. For example, suppose you have just taught the
idea of -ish as a suffix meaning approximately. A quick tongue twister activity to help students
remember would be for them all to say this word ten times quickly: sixish

Some teachers like to make a collection of tongue twisters which they can use when a specific
problem arises.

Note that usually tongue twisters are supposed to be said 3 times fast. You may often notice
that a tongue twister which is very difficult for a native speaker is in fact easier for a learner of
English and vice versa. This is due to a sound combination which is perhaps uncommon in one
language being common in another.

Finally, avoid using tongue twisters which use poor English. The student who repeats these
many times will come to learn the mistake as correct English!

Sample Tongue Twisters. Not all these will be useful for your class, but you can choose those
which work well.

* A cup of proper coffee in a copper coffee cup.

* A cheap sheep is cheaper than a cheap ship.

* Black bug‘s blood

*  Greek grapes.

* Red leather, yellow leather..

Tongue Twister Game. When you’ve practiced tongue twisters with the class, here’s a simple
game you can play with them. You’ll need a list of tongue twisters and a stopwatch. Simply
divide the class into groups of 5 or 6 students. Get the first group to the front of the class and
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give them a tongue twister. Then, in turn, each student in the group has to say the tongue twister
3 times and you note the time it takes for the whole group to finish. Then the next group and
the next. The team who says the tongue twister quickest wins!

Regarding the age of the learners who should be provided with tongue twisters, most
students felt that tongue twisters ought not to be restricted to being used with only some age
groups. A small number felt that they should be used only with children, whereas some students
expressed the opinion that they should be introduced as early as possible. However, introducing
tongue twisters at an early age does not necessarily have to be the best solution, since children
take themselves very seriously, and laughing on the part of peers may cause much greater
damage to their self-esteem than to an adult individual. Therefore, we need to carefully consider
the arguments for and against, as well as the individual learners and their ability for dealing
with the task, before using tongue twisters in class. This is not to say, however, that we should
automatically exclude them from the classes, because “without risks and mistakes we could not
learn anything”

Medium Tongue Twisters- Try these slightly more difficult tongue twisters

1. Can you can a can: Can you can a can as a canner can can a can?

2. Copyright: When you write copy you have the right to copyright the copy you write.

3. Fuzzy wuzzy: Fuzzy Wuzzy was a bear, Fuzzy Wuzzy had no hair, Fuzzy Wuzzy wasn’t
very fuzzy, was he?

4. Good cook : How many cookies could a good cook cook. If a good cook could cook
cookies? A good cook could cook as much cookies as a good cook who could cook cookies.

5. How many cans ?: How many cans can a cannibal nibble, if a cannibal can nibble cans?
As many cans as a cannibal can nibble if a cannibal can nibble cans.

6. I have got a date: I have got a date at a quarter to eight; I’ll see you at the gate,so don’t
be late.

7. 1 thought of thinking: I thought, I thought of thinking of thanking you.
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TYPES OF EDUCATIONAL GAMES FOR LEARNING ENGLISH

Yondashboyeva Moxinnur Raxmonali qizi,
an English teacher of Namangan region,
Pap district, school #3. Tel: +998 93 6755352

Annotation: This article is about types of educational games for learning English. This article
aims to find out how games are important and effective when used in EFL classrooms.
Keywords: educational, games, learning, various, interest, motivation, create

Games are a great way to turn any boring activity into an exciting one, which means that
you can achieve results faster. And games that can be downloaded make this process even more
convenient, because you can play them anywhere. Through the use of various games in foreign
language lessons, the child learns a foreign language in a fun and entertaining way, develops
memory, attention, intelligence, team spirit, and maintains interest in a foreign language. Using
the game in English lessons helps to relieve fatigue and tension, create a friendly atmosphere in
the classroom, remove the psychological barrier, and increase motivation to learn the language.
In the game, the child’s abilities and character are most fully manifested. Of course, it is worth
remembering that each age period is characterized by its own type of leading activity. The
methodological typology of games for learning English is diverse, as well as their purpose. In
this article, I would like to tell you about the most popular types of games. First of all, it should
be noted that currently there is no single unambiguous classification, and all existing ones are
very conditional. In the book «Educational games in English lessons» M. F. Stronin identifies
two categories of such games: Grammar, lexical, phonetic, and spelling games that promote
language skills. Creative games that contribute to the further development of speech skills and
abilities, allow you to show independence

1. Grammar games for learning English: The main goals of grammar games: to teach children
the use of speech patterns containing certain grammatical difficulties; to practically apply
knowledge of grammar, to create a natural situation for the use of grammatical constructions in
natural communication situations.

Activity 1.Act as you say. Goal: training the use of Present Continuous.

Game progress: the Task is to execute commands with comments. Play 3 students: 1 — gives
the command, 2 — performs and says what he does, 3 — describes the actions of the second.

1 — Play volleyball. 2 — I am playing volleyball. 3 — He/ She is playing volleyball.

1 — Wash your face. 2 — I am washing my face. 3 — He/ She is washing his/ her face.

1 — Do exercises. 2 — I am doing exercises. 3 — He/ She is doing exercises.

Activity 2. Hide — and — Seek in the Picture. Goal: training the use of prepositions of place.
Game progress: you need a large picture of the room. The driver (one of the students) «hides»
somewhere in the picture, writes on paper where he hid and gives it to the teacher. Children,
asking the driver General questions, «look» for him in the picture.

- Are you under the bed?

- Are you behind the door?

- Are you on the chair?

- Are you in the box?

2. Lexical games. Memory game. Goal: memorizing thematic vocabulary (animals, fruits,
vegetables, food, clothing, professions, home, family, sports, etc.) Course of the game: the
Teacher lays out 10 cards with drawings in front of the students, everyone calls the words in
chorus. The teacher asks you to turn away or close your eyes and takes one card. Students must
guess which card is missing by naming all 10 words in order. There are no cards left at the end,
but the children name all the words in the correct order.

3. Phonetic games for learning English. At the initial stage of learning a foreign language,
much attention is paid to the correct pronunciation of sounds. The educational goal of phonetic
games is for children to correctly pronounce and recognize the required sounds in words,
working out intonation. At the initial stage of learning a foreign language, phonetic games are
used regularly. In the future, phonetic games are held at the level of words, sentences, rhymes,
tongue twisters, poems, songs.
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4. Spelling games. Spelling games contribute to the formation and development of speech
skills. The main goal of these games is to master the spelling of foreign words. Some games
are designed to develop children’s memory, while others are designed to reproduce the spelling
image of a word.

Games help students to make and sustain the effort of learning. Games provide language
practice in the various skills — speaking, writing, listening and reading. They encourage students
to interact and communicate. They create a meaningful context for language use. Playing games in
the classroom increases overall motivation. By playing games, students become more motivated
to learn, pay attention and participate in set tasks. Games help students to become a part of a
team as well as take responsibility for their own learning.

Thus, the use of the game in a foreign language lesson makes the educational process
more qualitative and successful, since the game involves all students in cognitive activity and
encourages students to learn a foreign language.
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Anotanus. ['a3erana »opusulaHFaH Xop KaHJal MaKaJaHBIH OKBIYIIBUIAPFa KBI3BIFAPIIBI XOM
TapTHIMIIBI OOJBIYBI OHBIH THWIMHE Oaitmanbicibl. COHIBIKTAH Aa Oyl Makajaga Kapakalmak
KYHJCTUKIN 0acmace3n TWIMHIETH MaTepHajulapAa €e3 KOJJIAHBLY, TIUIEpAu IyphIC Kypay
MaceeIepH XaKKbIHIa CO3 CTHIICIH.

I'mat ce3aep. Tekct, rasera, ce3, JEKCHKa, KaHp, Marepua, KypHAJIUCT, JyOJeT, CHHOHUM,
BapUaHT, JUAJIEKT, (PyHKIIMOHAIb CTUIb, (HAKTOP.

[Nazera marepuasiblH OKBIYIIbUIApFA TYCHHUKIH, Ma3MYyHJIbI, aHBIK XOM TOCHPIM TYple
KETKEPHUYIe CO3 TaHJIAY XOM OHBI TONTHH Ma3MYHbBIHA COMKEC KOJIJIAaHBIY €H 0aciibl MISPTIAEPIAUH
Ooupu. Ce3 KOJUIaHBIY MOcelleCH KoM YaKblTiapiaH Oepiau THIIIM WIMMIa3nap, Oacrace3
XBI3METKEPIIEPUHHH JIBIKKAT OpalbIHIaFbl Macesie OonbIn kenMekTe. JKopusiianraH Makajianapaa
aHay sAMaca MbIHAY CO3UH KOT€ KOJUIAHBUIFaHbl aWbIPBHIM MbICAJIIAD TUHMKAPBIHAA KOPCETUI
Ooepunren. Kynpenukmm Oacmace3 THWIMH KO3[€H KEIIMPIreHAE CO3IWH MOHUCHH TOJBIK
TYCUHOECTEH CO3JIep/Id TEKCTTE KATE KOJUIAHbLY, CO3 MOHWJIEPUHUH LIETapachlH X9IZIEH ThICKAPhI
KEeH TYCHHHUII, CO3I1 0acKa JEKCUKAJIBIK OMPIUK MEHEH OPBIHCHI3 OMpre KOJIJIaHbLY, OUp-OupuHe
ColKeC KEeIMEUTYFbIH CTHJIMCTUKAJIBIK OCNTUiIepre wile coslepau OMp TEKCTTE KOJIJIAHBIY, IIeT
TUJUIEPUHEH ©3JIECTHPUIITEH CO3JIEP/IN OPBIHCHI3 KOJIJIAaHBIY XM OJlap/ibl TOKUpapiai oepuy, Thi-
JIeTU TIApOHHUM CO3JIEpAM apaliac KOJUIAHBIY, KAHTOMHMHAIIMS KyOBUIBICHI siMaca €KU XOM OHHaH
Kol ce3iepau Oup-OMpu MeHEH OMPUKTUPHUIT KOJUIAHBLY, 39pYpiauru Ooimmaca Ja JHANEKTH3M,
OKKa3MOHAIM3M, TUIEOHA3M, KaHIIESPU3M, TaBTOJIOTHS CO3JIEPIN KOJUIAaHBIY razera OeTiaepuHe
yIIBIPACHaKTa.

Kapakannak kyHaenukiaun Oacnace3wHe JIEKCHKAJbIK HOpPMa TOMEHJErn Karjailiapnaa
Oy3bUIMAKTa;

1) Hy6net cesnepau KOMUIaHbIYIa Xop TYPAWIHK, OyHIa 1yOJIeTTUH MOHUCHH €carKa aiMay:
«Conail exeH Mamiekemumuzoe caiamam ayiaoiapuimM30bl Mapousiay, onapea umuoap Xom
2AMXOPILIK Kepcemuy dcokapsl 0apedcede Oen otnauman» (EK., 27.02.1018). dupne 2amxop,
Ooupae 2amkop TYPUHJAE KOJUIaHFaH. «Moacenen blcCobliblK 91eKmp CMaHyusnapblvly 0apecu
(komup canviievl) yaxmol keaun maywvicovliviyol mymkuny (YK..15.10.2016). bynna orcanviizo
CO3WHUH KapaKaJlak oJcOnil TUIMHACTH BapUAHTHI Jcanap mai. byn Mbicana sxaHap Mail ce3u
apThIKIIa KOJJIAaHFaH.

2) 3ar xoMm KyObLIbIcTapra atama Oepuye TUHUCIM aTamalapbl naigananoay:

3) CuHOHUM ce3lepau 63 OpHBIHAA KOJIaHOAY iMaca OPBIHCHI3 KOJUIAHBLY: « KaxaH JcoKapbl
oaxanazan eny (YK.,27.08.2016). Byn xxepie aBTop «K» ceclaepruHeH OaciiaHFaH Co3JIepau Karapa
KOJUIAHBII, ajNIMTepalns KyObUIBICHIH Maiga eTuyre yMThlUIFrad. bupak kapakannak oaeOuii TH-
JUHIE MHCIXIH CO3UHUH CUHOHUMHU OYHbA CO3U, CHHOHUMIIMK KaTapia (IyHbs, 9JIeM, JKOXOH)
JIOMUHAHTa XbI3METHH aTKapajabl. «Keyuniepee Kyyauolul 0AbIUNARAH YIbICMbIY VIIbl KYHU
KeM mamutiunieneer 12 wanapax az3anapvlna, cekceH xcacmau ackau 13 xemnup ananapea
cayzanap 6epunouy (EK.,22.03.2018). byn xxepie kemnup ananapea co3uHUH OpPHBIHA MebdepuK
HYpaHblil ananapvimvized CAHOHMMUH KOJUIAHBUIFAHBl MakKCeTKe MyVyambIK Oonap eau. «3yib-
Qua amvlHOAbLl MIMIEKEMIUK CHILIBIKMbIY JAypeamiapvl XoM 2anadba xabap KypailapulHbly
voxunnepu xamuacmor» (EK.,8.03.2018). Byn mbicannarel aypeam CoO3WHUH OpPHBIHA COHFBI
VakbITIaphl Ullecu CO3U KWWK KOJJTAHBIJIMAKTA.

4) Cesnepau apThIKIIA KOJUTAHBIY, CO3AMH MOHUCHHE UTHOAp Oepmeymunuk: « Conoaui-ax,
HAYKACIAH2AH AOAMHbIH 60C YaKmvl Kon 001aobl, COHOAU YaKblmma 02aH KUmaniap saKu KuHo-
OUCKIep cayea emuH, CU3UH CAY2aAHbl3 No3emus Keunusm oepe anviyvl oeada axmutiemauy (YXK.,
15.10.2016). Byn Mbicaniarsl no3umué CO3UHUH OPHBIHBI YHAMJIbL CO3UH KOJUIAHBIY MaKCETKE
MyYyanslK 0onap enu. «Lllayapax xom drcomutiemmuy yCmuHU, OMUPUMU3OUY Kym-oepekemu Xom
KOpKU O0Nean Xaan-Kol3napovl KoOUpiey, onapaa Xypmem-u33en Kopcemu) XaaKblMbl3 YULbIH d3€l-
a3zenoen Vvl Kaoupusm oonvin xeneen xom couoai 6onvin xanaowvr» (EK.,8.03.2018). byn mbiI-
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cajsia ycmuH CO3UHHMH OPHBIHA CymuUH CO3U KOJUIaHFaHbl Oypsic. «[llanapak Kypwvin amuvipean
eKU HCACKA «O371epUHU30EH OHUN-OCUHIEDY KKEeLeCU HCbLIbl LA MOUbIH MOUIAUBIKY 0en Hcachl
yaxennep namus 6epeour (YXK.,31.10.2016).

5) bup cesznu Oup ronre OupHerie Moprede Tokupapiay: «buzee beneunu bonzan cebennep
MeHen OY1 dcepee Kenun Kan2an 0anaHvly KblCblyMemuHe Hea3vli2an 0anianviabl ycul ycepoe o3u
colaAKabl Kem keyun oananap apaceinoa emmuy (YXK.,22.08.2016). byn xepne éana ce3u yur
MOpTe KalTajlaHFaH.

6) uanektusmiepaud ©3 OpHBIHIAA KoJmaHOay simaca 6acka THIUIEPACH KHUPIeH CO3Iepau
OPBIHCHI3 KOJUIAHBLY: «byHHan meickapvl co0ekiep KyHOeIuKIu ayKamianusl)y payuonblna eped-
Ka, butidai xom backa oa sycapmanapovt kupumuy maxcemxe myyanvigy (YK., 15.10.2016). byn
MbIcasiia 9/1eOuil TUIIUMU3/ICTU Hapechme CO3UHUH OPHbIHA 200€eK TNAJeKTU3MU KOJJIAHBUIFaH.
Kapakannak TwinHIe codex COUHHUH aHKAy, cada ceManapsl 1a 0ap: aneooex.

7) backa ¢yHKIMOHANbL CTUIBJIEPre TOH CO3IEPIU OPBIHCHI3 KOJUIAHBIY, MOCEIECH, KOPKEM-
ofeOUsAT CTUIIMHE TOH OOJIFaH CO3NIEPIN OPBIHCHI3 KUK KOJIJIAaHBIY apKajbl OQNIEHT MOpYasIbIK,
no01e0enasnbIKThl naiiaa eTuy: «Huillemu Kanvic exeH, Kolneodicoe bupee OKbleaH 0OCIAPbIHbIY
usune epun, Tawmkenmu azumoen waxapee xcon anrovly (YXK.27.08.2016).

8) Oxka3zmoHAIM3MIIEPIU KOTE KOJUIaHBIY (OKKa3noHaN (Ppa3eosioTu3miep).

9) Keickapran cesnepre TYCHHUK OepMey:

Xa3upru Kapakaianak 0acrnace3uHie yIIblpacaTyFbIH albIpbIM JKaFIaiaapra JbIKKaT ay1apcax:

1) Kapakannak THJIMHE MOMIICKETIMK TUJ OUNIUTH OEpUIMYU Tyypaibl HbI3aM KOWOapbI
JI0/1aJIaHbIN aThIpFaH A9YHUpAe OaciaHFaH XOpEKeT XQ3HUpre LIeKeM JjayaM eTHIl aTbIp. SFHbIN pyc
THJIM XOM PYC THJIM apKaJibl ©3JIE€CKEH CO3JIepIu TYPKHUi, Kapakajimakiia, apad-mapcel ce3iepu
MEHEH aJIMACTBIPBIY, jKaHA CO3 XOM araMayiapibl JOpEeTUY MEHEH OalaHBICIbI KaFlal eJere
IIEKeM J1ayaM eTnekTe. ['azeranapaa ce3 XxoM aramaliapiAbl KOJUIAHBIYIa XOp KbIMJIBUIBIK YIIIbI-
pacazabl. JKoMUHETIININK TOPENMHEH KOT€ €KeHJIUTU KOPCETHN OTWITeH KOJJIAHBIYAAH IIBIFBII
OapaTbIpraH ailbIpbIM CO3JIep razerajapja BapuaHT TYPUHJE KOJUITAHBUIMAKTa. MbIcanbl: «AybLi
X02HCANBIZbL MAWUHA KYPBLIBICLIH PAVANCIAHOBIPLLY — IHCOKAPHI OHUMOAPILIKIMbIY, (DAKMOopbl»
(EK.,17.03.2018) makasia TemachlHJIaFbl haKkmopsl COZUHUH OPHBIHA depezu CO3UH KOJIaHFaH
MaKyI.

2) Ces KoyaHbly1a apThIKIIIA TOKUpaApIIaY Kar1aibl ybipacasl, Oy 601ca TEKCT Ma3MyHbI-
Ha XOM BIKIIAMITBLIBIKKA KEPH TOCHP JKacaiiipl: «Bynoaii orcayvls nuiiemaunep Yamanoimui30azol
MBIHBIUIBIKMbL KOpe aiMall, ele2e uweKem 631ePUHUY JHcaybl3 Huliemiepur amen2e acblpblyOaH
kavumxan scoxy (YK.,27.08.2016). Byn Mmbicanna scaysi3, Huilem co3u €K MIPTE KalTaaaHFaH
XOM AcChipbly HUtleMUHeH KAumkaH i#cox OOIBIYBI KepeK.

JKokapseiarsl MbIcaiIapAarbl OyHIal KEMITHITUKIIEP TONTETH CTHIIBIUK aHBIKJIBIKKA XOM Ma3-
MYyHBIHA TOCHUP €TKEH.

3) T'azeramapna allblpbIM TYCHHUKCHU3, TYCHHIUPHUI OTUIMYU Tajall €THJIETYFbIH CO3JIEPIU
KOJUTaHBIY Karjailnapel na yiblpacaisl. [a3zerasa KochbIMIIA TYCHHHUK Tajal eTHJIETYFbIH
ce3JIepaAd MYMKUHIIMIUTHA OOJFaHBIHIIA KOJUTaHOAY Kepek.

4) JlvanekTu3MiepAM KOJJIaHbIY KEeWMHIW YakplTnapAa Kyueiun Oapmakra. Byn mypseic
emec.

JleMek, KYHIOCNUKIM Oacrace3d TUIMHICTU JICKCHKAJIBIK, CTUIMCTHUKAIBIK HOPMAaHbIH
Oy3bUTBIYBIHBIH KON CO3 KOJUIAHBIY MOCEICCHHE OailJIaHbICITBI.
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TEACHING GRAMMAR THROUGH AUTHENTIC TEXTS

Gofurova Matluba Husanbayevna,
English teacher of the secondary school Nel0),
Andijon region Ulugnor district

Therefore there are many controversies on the matters of teaching grammar.

As it is known, the schools and lyceums in our country prepare learners to enter the Higher
Educational Establishments, where the entrance examinations are based on knowing the grammar
rules.

However, we should teach student not only to do grammar tests, but also correctly use the
grammar rules while speaking. Students often complain that they know all the grammar, but
they are still incorrect when they speak and cannot use properly grammar rules in their speech.

Using communication activities to teach grammar can offer variety to the students and cater
to the needs of learners who are keen to develop their ability to use English. It also provides
opportunities for teachers to give systematic feedback on students® errors.

In the classroom we need to provide learners with opportunities to understand the grammatical
system of the target language and relate this grammatical system to the meanings it conveys in
communication.

There are many ways of teaching grammar in communicative approach. In this article we
want to present the advantages of teaching grammar through authentic texts.

As it 1s known, authentic texts give more opportunity to learners to acquire the language as
it is.

There are the following advantages in teaching grammar through authentic texts as providing
co-textual information, allowing learners to deduce the meaning of unfamiliar grammatical
items from the context; if the texts are authentic they can show how the item is used in real
communication; as well as grammar input, texts provide vocabulary input, skills practice, and
exposure to features of text organization; their use in the classroom is good preparation for
independent study; if the texts come from the students themselves, they may be more engaging
and their language features therefore more memorable. One more benefit of it is that introducing
grammar, using the authentic texts should be taught together with teaching reading, listening,
writing and speaking skills. Involving all the skills learners grasp the language and alongside
with it grammar will be in the centre.

However, with advantages we can also mention some disadvantages. The first one is the
difficulty of the text. Some teachers attempt to use a dense newspaper article with low level
students. The linguistic load of unfamiliar vocabulary and syntactic complexity can make such
texts impenetrable, and ultimately very demotivating. Considering that, the teacher should
choose the texts appropriate to the level and also they should be adequate with the syllabus
of the discipline taught. One of the alternative is to use simplified texts as they may give a
misleading impression as to how the language item is naturally used, again defeating the purpose
of using texts. Not all texts will be of equal interest to students. Therefore the teacher should
select the materials considering learners® interest.

The learners are to achieve a functional command of a foreign language, they will need to
be able to understand and produce not just isolated sentences, but whole texts in that language.
The language is context-sentitive, which means that an utterance becomes fully intelligible only
when it is placed in its context. That is why, when we give grammar through context it will be
more efficient to acquire the language structure and use grammar rules appropriately.

Teaching grammar through the authentic texts will give learners opportunity to master their
communicative skills too. The authentic texts tend to make easy understanding and displaying
the specific features of grammar.

Thus, the aim of the teacher in teaching grammar through the authentic texts is to select the
necessary materials related to the level, interest of learners.
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USING MODERN PEDAGOGICAL TECHNOLOGIES IN ENGLISH LESSONS

Ibragimova Gulshan Raimovna,
The English teacher of the School 28
+99897830 85 87

Annotation: It is written about using modern pedagogical technologies in English lessons.
Key words: technology, concept, process, pedagogical, application,modern approaches

The concept of “pedagogical technology” appeared in the early 1960s. Technology is a set of
methods and techniques for obtaining, processing and processing of raw materials. Pedagogical
technology is not just research in the use of technical means of education or computers; it is
research to identify the principles and develop methods to optimize the educational process by
analyzing the factors that increase educational efficiency, through the design and application of
methods and materials, as well as by evaluating the methods used.

The main purpose of foreign language teaching is the formation and development of
communicative culture of schoolchildren, teaching practical mastery of a foreign language. The
teacher’s task is to create conditions for practical mastery of the language for each student
and to choose teaching methods that would allow each student to show his or her activity
and creativity. Modern pedagogical technologies help to implement a personalized approach
to learning and ensure individualization and differentiation of learning, taking into account the
abilities of children and their level of learning.

Information and computer technologies (ICT)

One of the important directions in the educational system at school is the development and
introduction of pedagogical technologies that meet the requirements of time. Today, the rapid
development of technology has led to the technicalization of modern society, which, expanding
the opportunities of man, entails changes in the system of life values and norms. The consequence
of this transformation was the development of the Internet, which served as the beginning of a
new evolutionary process called informatization.

Now in many schools teachers can no longer imagine a modern lesson without using information
technologies. ICT is becoming an indispensable tool for increasing students’ interest in the
problems they learn and for developing visually-oriented thinking. All this leads to a new system
of knowledge, a change in consciousness, and a rethinking of the whole picture of the world:
there is automation of the person himself, who in communicating with people manifests himself
differently.

The use of ICT in the learning process at school makes it possible to activate cognitive,
thinking and independent activity of students, intensifying the learning process. Information
technology provides an opportunity not only to change the forms and methods of learning,
but also to significantly transform and enrich educational paradigms. The English language is
a fertile ground for the formation and development of a child’s personality. English language
learning develops intellect, imagination, attention, observation, speech and creativity.

Application of computer technologies at English lessons becomes a highly effective creative
realization factor of use of various forms of development, education and training.

Such way of organization of educational activity allows not only in a fascinating creative form
to solve all problems of a lesson productively, but also to carry out educational communicative
cognitive activity.

The teacher with a computer has a unique opportunity to intensify the process of learning,
to make it more visible and dynamic. Now many schools have enough computer equipment,
multimedia installations, interactive whiteboards and free Internet access. Therefore, the use of
information technology in English language learning has become not only necessary but also
quite possible. It is no secret that learning English at the primary level is difficult for many
students; learning is usually based on rote learning. Using a computer makes it much easier
to learn a language by implementing one of the principles of learning - clarity. English at the
primary level requires more visualization than other school subjects, which entails the use of a
large number of explanatory drawings.

An important aspect of using ICT in English lessons is project activities combined with a
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multimedia presentation.

It is well known that multimedia presentations are actively involved in the process of English
language teaching. Students use the Internet to gather material. One of the possibilities of using
multimedia technologies in the lesson is to prepare and conduct combined, integrated lessons.
Creating presentations involves subject-specific relationships: teacher-creator or student-creator.

Modern approaches to English language learning emphasize the importance of using
computers in lessons, and the project and the presentation.

The use of information technologies in combination with the project method allows
schoolchildren to practically apply their knowledge, skills and abilities, that is why it is one of
the forms of research and cognitive activity organization, in which cooperative collective activity
is successfully implemented, which allows to increase motivation for learning English. The focus
of this work process is on the student himself with the possibility of free expression. Children
find practical applications to their knowledge of foreign language speech. This method opens up
a limitless field of activity for organizing work on a wide variety of topics, on different steps
of learning, with children of different ages. Such organization of learning activities gives each
child the opportunity not only to express himself or herself, to show their skills and knowledge,
but also to receive positive evaluation.

Moreover, in today’s environment, given the great and serious interest of students in
information technology, this technology can be used as a powerful tool to develop motivation
in English lessons.

A teacher who uses educational computer programs in English lessons must know that any
educational technology must meet the following methodological requirements:

- Concepciousness: a scientific concept that includes psychological and socio-pedagogical
justification for achieving educational goals;

- consistency: the presence of all the features of the system (logic of building a process);

- efficiency: guarantee of the results, corresponding to the educational standards;

- flexibility: the ability to vary in content to ensure the comfort and freedom of interaction
between the teacher and students, taking into account the specific conditions of pedagogical activity;

- dynamism: the ability to develop or transform the technology used;

- replicability: the possible use of technology by other teachers in the educational institution
or elsewhere.

Also, an undoubted advantage of the use of computer technologies is the transfer of the
centre of gravity from verbal methods of teaching to methods of search and creative activity of
teachers and students.

Basic principles:

(a) Groups of pupils are formed by the teacher before the lesson, taking into account the
psychological compatibility of the children. Each group should be made up of girls and boys of
different abilities. The composition of the group may vary from lesson to lesson;

b) the group is given one task, but when it is done, the roles of the group members are
distributed;

c) the work of the whole group is assessed;

d) The teacher chooses the student of the group to report on the task.

Inter-subject relations.

Inter-subject links become very relevant at the current stage of school education development,
the improvement of which follows the path of knowledge integration. Integration is the process
and result of creating an inseparable whole. Integration is a process and the result of creating an
inseparable whole. In learning it can be done by merging in a single synthesized course of study
subjects, summarizing the basics of science, revealing complex learning topics and problems.
Language lessons provide teachers with great opportunities for inter-subject relationships. Synthesis
of knowledge obtained in secondary school, occurs in the process of research such fundamental
objects of knowledge as nature, society, man, labor, technology, language. Subjects are both the
basis for communicative skills and the result of communicative activities. They contribute to
the multifaceted and holistic development of children by combining the educational, educational
and development capabilities of different subjects. In addition, inter-subject communications
expand the content of foreign language teaching and lead to the formation and development of
children’s broader interests, aptitudes and abilities for various types of activities. These links
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create conditions for the motivated practical application of foreign language knowledge, skills
and abilities and enable children to see the results of their work and enjoy and be satisfied with it.

The main significance of inter-subject links is that they provide an opportunity to “link” all
the knowledge gained in the various lessons into a single system and also to gain new knowledge
as a result of these links. The proper establishment of inter-subject links and their skilful use are
important for creating flexibility in children’s minds, for activating the learning process and for
the practical orientation of foreign language learning.

When studying country studies texts in high school, a lot of cognitive material is based on
knowledge of geography, history, also inter-subject links with literature, physics are realized.
When working on the material, I seek to arouse interest in the facts of the life of the country,
highlighting the problematic issues when considering this information, comparing life abroad,
in English-speaking countries and in our country.

For example, studying holidays in the USA, Great Britain and Russia; political system;
writing letters; studying phone numbers (each number is pronounced separately), sports popular
in Great Britain, USA and Russia.

To increase interest, I also use various kinds of works, texts, questions, Quiz, games ‘“Narra
Cascade”, “What? Where? When? “,” “Do you know?”

In 9th grade, when studying “Great Britain”, I give questions on the subject, the game “What?
Where? When?”, trying to give more additional material, using the materials of newspapers,
magazines, news of today. To sum up, I conduct a test, which includes such tasks, e.g.

1) Answer the questions:

What are the British Isles?

Where is the cotton industry concentrated?

How many houses do the British parliament consist of?

e.g. 2) Name:

The longest river in Great Britain;

The capital of the United Kingdom;

The head of the government.

Differentiated approach to learning.

Learning about students’ interests and aptitudes and their learning opportunities, as well as
analyzing the prospects for developing these opportunities, should serve as a starting point in a
differentiated approach to foreign language learning. I have seen from my own experience that
it is not easy to do all this in practice. The main difficulty is the selection and use of tasks of a
differentiated degree of difficulty. When performing tasks of the same complexity, able and less
able students can achieve the same result only with different time consumption.

Knowledge of the individual characteristics of children allows us to anticipate the emergence
of possible conflict situations in the classroom, as, for example, in the case of mismatch between
the self-esteem of a student and the teacher’s assessment of his response. I usually try to schedule
a survey of students in class. This gives me the opportunity to think about the students’ answers,
their reaction to the response of their classmate. I assign grades for each speech activity, which
allows me to identify individual gaps in knowledge.
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MABTAB TIZIMIDA ONA TILI FANINING TUTGAN O‘RNI, UNI
O‘QITISHDAN ASOSIY MAQSAD

Qoragqalpog ‘iston Respublikasi

Beruniy tumani XTBga qarashli

11- maktabning Ona tili va adabiyot fani o‘qituvchisi
Kazakova Gulsara Arapovna

Tel: 99-628-79-26

Annototsiya: biz ushbu maqolamizda maktab tizmida ona tili fanining tutgan o‘rni haqida.
O‘quvchilarni mustaqil fikrlash, og‘zaki va yozma savodxonlik darajasini rivojlantirishda
nimalarga e’tibor qaratish lozimligi haqida batafsil yoritib o‘tdik.

Kalit so‘zlar: Ona tili, o‘quvchi, o‘qituvchi, og‘zaki, yozma, nutq, metod

O‘zbek tili mustaqil O‘zbekisto Respublikasining davlat tili bo‘lib, uning umumiy o‘rta ta’lim
maktablarda o‘qitilishi davlat ahamiyatiga molik ijtimoiy, iqtisodiyva ma’naviy ahamiyatga
ega. Yoshlarda ijodiy tafakkur, ijodiy izlanish mavjud imkoniyatlardaneng magbulini tanlash,
maktabda ona tili fanining tutgan o‘rni va imkoniyatlari benihoya kattadir.

Maktabda ona tilini o‘quv fani sifatida o‘qitishning ijtimoiy ahamiyati shundaki, jamiyatimiz,
xalqimiz, millatimiz ravnaqining kelajagi, uning gullab-yashnashi bugun maktab partasida
o‘tirgan yoshlarning mustaqil turmushga, nutqiy faoliyatiga, yuksak madaniyat bilan so‘zlasha
olishiga qay darajada tayyorlanishiga bog‘liq. Chunki so‘z qudrati insoniyat tarixida hamma vaqt
yuksak qudratga ega bo‘lgan.

Maktabda ona tilini fan sifatida o‘qitish qanday moddiy manfaat berishi mumkin, ganday
qilib ona tili ta’limini moddiy jihatdan manfaatli, foydali qilish mumkin?

Bilamizki, ona tili fani moddiy manfaat keltirmaydi degan fikrga qo‘shilib bo‘lmaydi. Ona tili
fanining moddiy ko‘rsatkichlari bolaning imlo savodxonligi, so‘z boyligi va undan foydalanish
mahorati, mustaqil ijodiy fikrlay olishi, fikr mahsulini maqsadga muvofiq ravishda og‘zaki va
yozma shakllarda bayon qila olishi namoyon bo‘ladi.

Maktabda ona tilini fan sifatida o‘qitmay turib, ma’naviy barkamol shaxsni tarbiyalab
bo‘lmaydi. Chunki ona tili fani o‘quvchilarni milliy til va uning tarixi, boy madaniy o‘tmishi
bilan tanishtiradi. Maktabda o‘quvchilar hayotida ona tili fanining o‘rni va ahamiyati juda katta
hisoblanadsi. Shu boisdan o‘qituvchilarimiz bunday juda katta ma’sulyatni his qilgan holda
ish olib bormog‘i lozim. Ya’ni o‘z fanini o‘zi mukammal bilishi, bundan tashqari o‘quvchi
yoshlarimizga zamon talabiga mos holda darslarni takomillashtirmog‘l lozim. Har kuni bir
qolibda darsni tashkil qgilsa o‘qituvchi bunday vaziyatda o‘quvchilarimizda fanga nisbatan
qiziqish shakllanmaydi. O‘quvchilarning mustaqil fikr yuritishi mulogat madaniyatini, muomila
odobining rivojlanishi ham ona tili fani negizida shakllanadi. Maktabda ona tili o‘qitishning
bosh magsadi tilning jamiyatda tutgan o‘rni, bajaradigan vazifasi bilan belgilanadi. Ma’lumki, til
jamiyat a’zolari o‘rtasida aloga-almashuv vositatasi, insonning fikrlash va fikr mahsulini og‘zaki
hamda yozma ravishda bayon qila olish, o‘z ichki kechinmalarini ifodalash vositasi bo‘lib xizmat
qiladi.

Shuni takidlashimiz joizki, ona tili ta’limi oldiga qo‘yilgan ijtimoiy vazifa o‘quvchi shaxsini
fikrlashga, o‘zgalar fikrini anglashga va shu fikr mahsulini og‘zaki hamda yozma shaklda
savodli bayon qila olishga, ya’ni komunikativ savodxonlikni rivojlantirishga o‘rgatishdan iborat.
Shundan kelib chiqqan holda ona tili ta’limi oldiga mukammal shakllangan, mustaqil fikrlay
oladigan, nutq va mulogat madaniyati rivojlangan- savodxon shaxsni kamol toptirish maqsadi
go‘yiladi. Buning uchun o‘qituvchilarimizdan katta kuch va salohiyat talab qiladi. O‘qituvchi
dars jarayonida kundalik hayot uchun zarur bo‘lgan ish qog‘ozlarini yuritish ko‘nikmalarini
o‘rgatib bormog‘i, bundan tashqari yosh va malaka darajasiga mos bo‘lgan badiiy, ilmiy
siyosiy asarlarni o‘rganib, ular haqida fikr-mulohazasini, shaxs munosabatini og‘zaki va yozma
shakllarda to‘g‘ri bayon eta olish ko‘nikmasini o‘quvchilarda shakllantirib bormog‘i lozim. Shu
bilan birga moddiy borligni o‘rganish va uni tafakkur birliklarida ifodalashda, jamiyat a’zolari
orasida muloqgat o°‘rnatishda ona tili va boshqa tillarning beqiyos ahamiyatini his etish uchun zarur
bo‘lgan nazriy ma’lumot va amaliy ko‘nikmalarni berishni asosiy vazifa qilib olishi lozim. Ona
tili darslarining samaradorligi o‘qituvchining o‘qitish metodlarini mukammal bilishi, metodni
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to‘g‘ri tanlay olishi va ularning har birini 0‘z o‘rnida qo‘’ay olishiga bog‘liq. Metod tanlashda
o‘quvchilarning yosh xususiyatlarini hisobga olgan holda tanlashi lozim.
Xulosa qilib shuni aytishimiz mumkinki, ona tili fanining o‘qitish samaradorligi juda ko‘p

omillar bilan chambarchas bog‘liq. Ta’limiy o‘yinlardan foydalanib darslarni tashkil gilish ham
samarali natija hosil qiladi.

Foydalangan adabiyati.
1. Xalq ta’lim jurnali 2005, 3-son, 76-78-bet
2. A. Gulomo‘v Ona tili o‘qitish metodikasi
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ONA TILI TA’LIMI JARAYONIDA O‘QUVCHILARNI ISH
QOG‘OZLARIDAN FOYDALANISHGA O‘RGATISH

Qoraqalpog ‘iston Respublikasi Beruniy tumani
: \ XTBga qarashli 46maktabning
Ona tili va adabiyot fani o‘qituvchi

\) Ramanova Rozaxon Alimovna

. Tel: 97-788-69-63

Annotatsiya: biz ushbu maqolamizda o‘quvchilarga ona tili fanini o‘tish jarayonida ularni ish
qog‘orlari bilan tanishtirib borish. Kichik sinflardan boshlab yuqori sinf bo‘lgunicha barcha ish
qog‘ozlarini mukammal bila olish darajasida shakillanishi kabilar haqida batafsil yoritib o‘tdik.

Kalit so‘zlar: ish qog‘ozlari, ariza, bayonnoma, taklifnoma, o‘quvchi, o‘qituvchi

O‘quvchilarni ish qog‘ozlaridan to‘g‘ri foydalana olishga o‘rgatish hayotiy zaruriyatdir.
Zero,,0°zbekiston Respublikasining Davlat tili hagida™ gi Qonunining 7-maddasida: O‘zbekistonda
muassasa, karxona tashkilot birlashmalarda ish davlat tilida yuritiladi deb qayd qilinadi.

Ish qog‘ozlaridan foydalanishga o‘rgatish til sathlarini o‘qitish bilan chambarchas
aloqadorlikdaamalga oshiriladi. Ona tilining deyarli barcha bo‘limlarini o‘qitishda o‘quvchilar
hujjatlarning ayrim turlari bilan tanishib boradilar, uni yozishni o‘rganadilar. Bu ish qog‘ozlarni
o‘zlashtirish har bir bo‘lim yoki mavzu o‘tish jarayonida tushintirilib borilishi lozim. misol uchun:
,Fanetika” bo‘limini o‘rganishda manzilgoh yozish, matn ustida ishlash, ariza yozish kabilar
ko‘zda tutilgan bo‘lsa, ,,Leksikologiya’da e’lon, taklifnoma, dalolatnoma, tavsiyanoma yozish,
,Morfologiya” bo‘limida esa tarjimayi hol, majlis bayoni, bildirishnoma, tilxat, ishonchnoma,
ma’lumotnoma va boshqa hujjatlar ustida ishlash lozim. ,,Sintaksis”’ni o‘rganishda esa o‘quvchilar
buyruq, farmoyish, yo‘rignoma, shartnoma, hisobat kabi hujjatlarni o‘rgatish mumkin.

Ona tili fani o‘qituvchilari oldida juda katta ma’sulyat bor. Ushbu ma’sulyatni his qilgan holda
har bir o‘qituvchi dars o‘tish jarayonida o‘quvchilarni yuqorida sanab o‘tgan hujjatlarimiz bilan
tanishtirib bormog‘i lozim hisoblanadi. Zero, yoshlarimiz ona tili fanidan egallagan bilimlari
asosida ish qog‘ozlarini bemalol yurita olish darajasida shakillanmog‘i lozim. shunday ekan,
ona tili mashg‘ulotlarida ish qog‘ozlaridan foydalanishni samarali tashkil etish uchun avvalo
shu hujjatning murakkablik darajasi hisobga olinishi lozim. kichik sinflarda 5-6- sinflarda
asosan, sodda hujjatlar ustida ish olib borilsa, keyinchalik murakkab hujjatlar ustida ish olib
borilsa, o‘quvchilar barcha hujjatlarni mukammal darajada bilib oladilar. Shunday ekan bu
hujjat turlarini o‘rgatishda o‘qituvchilarimizdan juda katta ma’sulyat talab giladi. Buning uchun
asosan o‘qituvchi bir xil qolibda dars tashkil qilmasdan turli xil metodlar zamonaviy pedagogic
texnologiyalardan unumli foydalangan holda darslarni qiziqarli tashkil qilib, o‘quvchilarni ona
tili faniga qiziqtirish. Ana shundagina ko‘zlangan maqgsadga erishish mumkin.

Ish qog‘ozlari matniga bir qator talablar qo‘yiladi. Shu talablarni chuqur o‘rgatib borish
lozim. Ya’ni hujjatlar matni boshqa ijodiy yozma ishlar kabi imloviy, ishoraviy, uslubiy jihatdan
to‘g‘ri bo‘lishi kerak. Buning uchun o‘quvchilarimizga fanetika bo‘limida egallagan bilimlari,
hamda punktuatsiya bo‘limida egallagan bilimlari ast qotadi. O‘quvchilarimiz shu talablar
asosida biron- bir ish qog‘ozlarni to‘g‘ri mukammal yozishga o‘rgansa. Ona tili fanidan olgan
bilimlarni amaliyotda qo‘llay bilish darajasi shakillanadi albatta. Bugungi davr talabi ham bizdan
aynan shuni taqoza qilmoqda. Sababi, o‘quvchilarimiz ona tilida yoki boshqa fanlardan olgan
bilimlaridan amaliyotda samarali foydalanib bilmog‘i lozim.

Shunday ekan o‘quvchilarimizga dars o‘tish jarayonida yosh xususiyatlarni inobatga olgan
holda metod tanlab darslarni tashkil qilish lozim. ish qog‘ozlaridan ,,Taklifnoma” yozishga
o‘rgatishda 5- sinfda ,,Grammatika va leksikalogiyadan dastlabki ma’lumotlar’ bo‘limini
o‘rganish jarayonida tanishtirish magsadga muvofigdir. O‘quvchi taklifnoma yozish uchun taklif
qilinayotgan shaxsning, muassasaning nomi, qanday tadbirga taklif qilinayotganligi, tadbirni
o‘tkazish sanasi va vaqti, o‘tkazilish joyi, tadbirni tashkil etuvchi muassasa nomlarini bilishi
kerak. Kichik sinflardanoq mana shunday ish qog‘ozlarni yozishga o‘rgatish samarali natija
beradi albatta. Buning uchun o‘qituvchilarimizdan juda katta mashaqatli mehnat talab qilinadi.
O‘quvchilarni hisobat yozishga o‘rgatish jarayonini esa til sathlarini o‘qitish orqali, ,,ljodiy
yozma matn ustida ish”, ,,Insho va uning turlari” ushbu mavzularni o‘rgandan keyin o‘rgatish
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mumkin. Hisobat yozish jarayonida o‘quvchilar orasida maktab hayotiga oid hisobatlardan keng
foydalanishga to‘g‘ri keladi.

Xulosa qilib shuni aytishimiz mumkinki, ona tili fani o‘quvchilar hayodida juda katta
ahamiyatga ega hisoblanadi. O‘quvchilar ongiga singdirish uchun o‘qituvchilarimizda juda katta

ma’sulyat talab qilinadi. Har bir o‘qituvchi ushbu ma’suliyatni his gilgan holda darslarni samarali
tashkil qilib borsa magsadga muvofiqdir.

Foydalangan adabiyotlar:
1. Xalq ta’lim jurnali 2005, 3-son, 88-90-bet
2. A. G'ulomo‘v Ona tili o‘qitish metodikasi
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KOREYS XALQ MAQOL VA IBORALARINING KELIB CHIQISHI VA ULARNING
MA’NOVIY TAHLILI

Raximberdiyeva Ozoda Doniyor qizi
Toshkent davlat Sharqshunoslik universiteti talabasi
rahimberdievaozoda@gmail.com

Annotatsiya: Maqolada koreys xalqining lingvistik ijjodida maqol va iboralarning tutgan roli
va ahamiyati, shuningdek, koreys xalgining ijtimotiy, iqtisodiy hayoti, turmush tarzi, qolaversa,
hayotning barcha muhim holatlari aynan ularda o‘zining badiiy timsolini topganligi haqida so‘z
yuritilib, maqol va iboralarning boshqa xalq og‘zaki ijodi namunalari bilan alogadorligi hamda
ularning ma’no va mazmuniy jihatdan tahlili ko‘rib chiqiladi.

Kalit so‘zlar: Maqol, xalq og‘zaki ijodi, qishloq xo‘jaligi, ajdodlarga sig‘inish, moddiy
madaniyat, topishmoq, satirik ibora, koreys madaniyati.

Koreys magqollari folklor janri sifatida koreys yozuv xati yaratilishidan ancha oldin paydo
bo‘lgan va ular insonlar hayoti va turmush tarzi bilan chambarchas bog‘liq bo‘lgan. Koreyslar
kundalik kuzatuvlarga asoslangan holda o°zlarining alohida mulohazalarini izchil bayon etishgan
va xalq tajribasi asta-sekin butun jamoaning umumiy xulosasiga aylangan. Masalan : 20| 7| 2™
2 & AtCHAgar juftlik teng bo‘lmasa, u uzoq umr ko‘rmaydi. O‘zbek tilida ushbu ibora teng
tengi bilan tezak qopi bilan degan maqolga to‘g‘ri keladi). & 0|2t Z] 0| I}Of =22 2L} (Yerni
chuqur kovlabgina hosil olinadi. Ya’ni mehnat qilsang, rohat ko‘rasan yoki mehnat mehnatning tagi
rohat. Biron bir ishga chuqurroq yondashsang, natjasi ham yaxshiroq bo‘ladi degan ma’noda ham
ta’riflasak, mubolag‘a bo‘lmaydi). Shuning uchun bugungi kunda maqol va iboralar odamlarning
turmush tarzining o°ziga xos xususiyatlarini to‘g‘ri idrok etish, koreyslarning xulg-atvor normalari
va dunyogqarashini anglash, xalq donoligi chuqurligiga kirishning o‘ziga xos kalitidir.

Koreys xalqi madaniyatining ajralmas qismi bo‘lgan maqollar, iboralar, hikmatli so‘zlar,
vogelikning barcha hodisalariga har doim sezgir munosabatda bo‘lib, koreyslarning hayoti va
dunyoqarashini har xillik bilan aks ettirgan va bugungi kunda ular bizga qadimdan odamlarning
kundalik, ijtimotiy, falsafiy, diniy, axloqiy estetik qarashlarini yetkazishgan.

Qishloq xo¢jaligi koreys maqollari va iboralarining yaratilish poydevorlaridan biri hisoblanadi.
Koreys xalqi Uzoq vaqt davomida qishloq xo‘jaligi bilan shug‘ullanganliklari uchun iqlim
sharoitlariga to‘liq bog‘liq bo‘lganlar. Shu sababli, tabiatni, tabiiy hodisalarni doimiy ravishda
kuzatib borganlar va natijada uzluksiz kuzatuvlar xalq hayotidan belgi beruvchi koreys maqollari
asosini tashkil etdi. Masalan: &= B0| @& o= EHO0| =Lt (Ko‘p qor yog‘gan yilda mo‘l
hosil bo‘ladi). £X|7§7} S0 EH dMIt 20 MEQ £EH H|7F 2Ct ( Agar kamalak
sharqdan chigsa, yaxshi ob- havo bo‘ladi, g‘arbdan chigsa, yomg‘ir yog‘adi). Hj 20| &= & m|H
Z 0| =Lt (Agar nok ikki marta gullasa, hosilga boy yil bo‘ladi).

Ajdodlarga sig‘inish, yoshi katta insonlarga hurmat va ularni qadrlash va boshqa konfutsiy
ta’limotining qadriyatlari hamda me’yorlari koreys xalqining xalq og‘zaki ijjodida ham aks etgan.
OFSHALZLO| SIALENS St E 7| K| R =LCHH Of X| 2| RIC} (Agar yoshi kichik insonlar
yoshi katta insonlarga bosh egmasa, betartiblik yuzaga keladi)

Koreyslarning moddiy madaniyati an’analarini aks ettiruvchi uy-joy, kiyim-kechak, oshxona
haqidagi maqol va iboralar alohida qizigishlarga sabab bo‘lgan. Masalan Vatan, uy koreyslar
hayotining ajralmas gismi hisoblanadi. Ular ta’riflashicha, HX| &= & &2 QIC} ( Tilanchini
ham o‘z uyi bor). & %| LI2tE {5 10 =L Li2tE o] S22t (Yashasang ham vatan
uchun yasha, o‘lsang ham vatan uchun o‘l). @ = L 0|2} ( Yerim Kambag‘al bo‘lsa ham,
men uchun jannat degan ma’noni ifodalamogda). Koreya magqollarida ko‘pincha vatandan
ajralishning qanchalar jiddiyligi, uni sog‘inish va yo‘qotishning achchiqligi aks etadi. LI2} gl=
At & Qle 7H3F &2 SIC} ( Vatansiz odam uysiz kuchukdan yomonroq). 740t = L{ &
7tor 2t BFZECH (Qarga bo‘lsa ham, o‘zimning yurtimdan bo‘lsa xursandman). Xalgning
chuqur vatanparvarlik tuyg‘ulari vatanni dushmanlardan himoya qilish mavzusida aytilgan
hikmatli so‘zlarda namoyon bo‘ladi. LI2tES U0 At= AELCE FSICH S= 40| WL} (
Vatanni yo‘qotib yashagandan ko‘ra, uni himoya qilib o‘lgan yaxshi).

Kiyimlarda odamlarning turmush tarzi va xarakterini kuzatish mumkin. Shuni ta’kidlash
lozimki, koreyslar har doim kiyim va tashqi ko‘rinishga katta e’tibor berishgan. Buni ushbu

Centsiopn [ 2020 7-kucm TomkenT
86



V3BEKMCTOHIA WIMHAN-AMAJINI TAJIKMKOTJIAP" MAB3YCH/IATH PECIHYBJIMKA %@
20-K¥VII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH C]

magqolda kuzatishimiz ham mumkin: & & @11 0|2 A}ZH RICt ( Yaxshi kiyingan insonning
xunugi bo‘lmaydi).

Eng bargaror va konservativ elementlar koreys xalqining moddiy madaniyati bo‘lmish oziq
— ovqat an’analarida o‘z aksini topgan. Va hozirgi kunda ham koreys tilida pap (guruch), kuk
(sho‘rva), ttok (guruch unidan tayyorlanadigan non), kimchi, kuksu, tenjang ( soya pastasi) kabi
0ziq- ovqat mahsulotlariga alogador ko‘plab maqol va iboralarni uchratishimiz mumkin. Masalan:
| Xt Oto| £0t0of £Qt0| & ZIC} ( Tenjanning mazasi yaxshi bo‘lsa, uyda hammasi yaxshi
bo‘ladi). Z X| = B OFA|X| 22} (Kimchi sho‘rvasidan boshlab ichma. Ya’ni hamma narsaning
o‘z vaqti bor). 7t= HO0| 7{0f @ = 0| AL} (Boradigan ttok katta bo‘lsa, keladigan ttok ham
katta bo‘ladi, ya’ni salomga yarasha alik yoki ekkaningni o‘rasan deb ham ifodalash mumkin).
=S4 A E Al S A (Hatto Kimgansan tog‘i ham ovgatdan so‘ng tomosha qilinadi).

Koreys maqollarining kelib chiqishi folklorning boshqa janrlari bilan ham alogadordir. Ushbu
muhim manbalarga- ertak, topishmoq, qo‘shiq va boshqa janrlar kiradi. Ertaklarning boshlanishi
va tugashida, shuningdek, voqealar rivojida maqollarni ko‘plab uchratishimiz mumkin. Yana bir
muhim manba bu — topishmoq. Maqolli masal, topishmoqlarning umumiy jihatlari juda ko‘p.
Masalan mashhur topishmoqni olsak, & & X| MOIFE F10 ME EX| 25=H F2A0|LF?
() ( Tog‘ning ikki yonida ikki aka-uka yashaydi, ammo bir-birini ko‘rmaydi, bu nima?) (ko‘z)
Ushbu topishmogq bir-biri bilan aloga qilmaydigan yaqin insonlarni xarakterlab magqol sifatida
ham fodalaniladi.

Ba’zi koreys magqollari xalq e’tiqodidan kelib chiqgan. Masalan, 220 20| EC} (Ajdodlar
qabrida gullar gullab yashnagan). Ajdodlarga sig‘inish Koreyada azal-azaldan mavjud bo‘lgan.
Ajdodlar gabri uchun joyni muvaffaqiyatli tanlash avlodlarga sharaf, boylik va shon-sharaf
keltiradi deb ishonishgan. Shu sababli, ota-bobolarning qabrida gullar ochilishi ularning avlodlari
ko‘tarilishini va zodagonlikni va’da giladi. Yana bir hikmatli so‘zga e’tiborimizni qaratsak, =} 9|
X2k EFX]|- ushbu hikmatli so‘zning ma’nosi: Boshqga birovning ota onasi kasal bo‘ladi, lekin
u eski e’tiqodga ko‘ra o‘zining barmog‘ini kesadi, chunki o‘g‘il yoki qiz barmog‘ini kesib, bemor
ota yoki onasiga uning qonini ichirsa, ular sog‘ayib ketishadi. Ushbu ibora begonalarga nisbatdan
haddan tashqari g‘amxo‘rlik ko‘rsatadigan yoki o‘zgalarning ishiga aralashadigan odamlarga
nisbatdan qo‘llaniladi.

Ko‘plab magqollarning asosolarini koreys xalqining qadimgi urf- odatlaridan izlash lozim.
=2 LFE MAF X|ZICt ( Egri daraxt ajdodlar gabrini qo‘riglaydi). Ma’ nosi: Ibora jismoniy
nogironlik sababli o‘g‘il armiyaga olib ketilmaganda ishlatiladi va u ota onasi bilan birga qolib,
ularga g‘amxo‘rlik qiladi.

Badiiy adabiyotdan kirib kelgan ba’zi aforizmlar, keskin satirik iboralar orqali hukmron
tabaqa vakillari tanqid ostiga olingan. Bir qator maqollar va hikmatli so‘zlar Koreya o‘rta asr
adabiyotidagi belgilar bilan bog‘liq. Bunga misol tariqasida ushbu maqolni keltirish mumkin:
S22 X HH| A7) BHE 2230} ( Xingbuning uyida hatto galdirg‘och bolalari ham bo‘lolmaydi).
Noshukur odamlarga nisbatdan shunday maqol ishlatiladi. Ikki aka-uka- boy Nolbu va kambag‘al
Xingbu hagida hikoya qiluvchi o‘rta asrlar ertagida qanday qilib Xingbu qaldirg‘och bolasini
qutqarib va buning uchun sehrli oshqovoq urug‘I bilan mukofotlangani haqida bayon etiladi. & A}
=2} (Nolbu kabi juda yomon) matali ham shu ertak bilan alogadordir. Nolbu zigna va ochko‘z
obrazda tasvirlangan.

Xulosa sifatida shuni aytish joizki, Koreys xalq og‘zaki ijodida maqollar, hikmatli so‘zlar
va iboralar juda katta hajmni tashkil etadi. Ularning salmoqli qismi doimiy ravishda ishlatilib,
kundalik suhbatlarda, ommaviy nutqlarda, matbuotda hamda adabiyotlarda keng qo‘llaniladi.
Shuningdek, ular koreys xalqining ulkan ma’naviy boyligiga tog‘ridan to‘g‘ri yo‘l ochadi va
dunyoga qo‘shimcha eshik bo‘lib xizmat qiladi.Aynan ular orqali koreys xalqining mentaliteti va
turmush tarzi bilan aloga o‘rnatilib, fikrlash tabiati va dunyoqarashi ko‘rsatib beriladi.

Foydalanilgan adabiyotlar:

1. 3. X. JInm, U. B. Kopreesa, U. E. Ye, K. B. Jle. Kynsrypa Kopeun

B Bompocax u orBerax. Oxno-Caxanunck CaxI'V 2018

2. IIpoucxoxxkaenue kopeickux mocioBuil u moroBopok. Ilxait E.B., JIkBoBa U.C. https://
koryo-saram.ru/proishozhdenie-korejskih-poslovits-i-pogovorok/

3. SEO| i JjabT BOjOf Z0{Y 21 B UOIOF & WIRA £E 100 FO|Y A
2|=-080|5 ZA|5 2 | &2lf | 2014 058 20¢
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O‘ZBEK TILI DARSLARIDA O‘QUVCHILARNING NUTQIY
MALAKALARINI O‘STIRISH USULLARI

Qoraqalpog ‘iston Respublikasi Beruniy tumani
XTBga qarashli 39- maktabning

O‘zbek tili  fani o‘qituvchisi

Reyimova Munavvar Saparbayevna

Tel: 97-353-78-18

Annotatsiya: Biz ushbu maqolamizda o‘quvchilar hayotida o‘zbek tili fanining o‘rni va
ahamiyati haqida batafsil yoritib o‘tdik.
Kalit so‘zlar: o‘zbek tili, o‘quvchi, o‘qituvchi, turkman tili, qoraqalpoq tili,

Tilning xususan, ona tilining shaxs kamolatidagi o‘rnini hech narsa bilan giyoslab bo‘lmaydi.
Birinchi Prezidentimiz I.A.Karimov ta’kidlaganidek, ,,Ona tili- bu millatning ruhidir. O‘z
yo‘gatgan har ganday millat o‘zligidan judo bo‘lishi muarrar”

Nutq — kishi faoliyatining turi, til vositalari ( so‘z, so‘z birikmasi, gap asosida tafakkurni ishga
solishdir. Nutq o°zaro aloqa va xabar funksiyasini, o‘zaro fikrni his-hayajon bilan ifodalash va
boshgqalarga ta’sir etish vazifasini bajaradi.

Yaxshi rivojlangan nutq jamiyatda kishi faoliyatining muhim vositalaridan biri sifatida xizmat
qiladi. O‘quvchi uchun esa nutq maktabda muvofaqqiyatli ta’lim olish qurolidir. O‘quvchilarning
og‘zaki va yozma nutqini o‘stirishda samarali usullarni ishlab chiqish hozirgi vaqtda o°zbek tilini
o‘qitish metodikasi oldida turgan eng muhim vazifalardan biridir. Chunki ijtimoiy hayotdan o‘rin
olish uchun to‘g‘ri yozish, o‘z fikrini erkin bayon etish kabi ko‘nikmalar va malakalar zarur.

O‘zbek tiliga davlat tili maqomi berilishi, ta’lim o‘zbek tilida olib boriladigan maktablarda
bu tilni asosiy fan sifatida o‘qitish imkoniyatini kengaytirib, unga bo‘lgan ma’sulyat hissini
kuchaytirdi.

O‘zbek tili mashg‘ulotlari oldiga bosh magsad qilib nutqiy ko‘nikma xosil qilish qo‘yilgan va
unga erishuvning asosiy omili darsda nutq mavzusi talabi darajasida nutqiy vazifalarni bajarish,
shunga qaratilgan nutq vaziyatlaridan muntazam foydalanish hisoblanadi. Shundagina turkiyzabon
sinf o‘quvchilari o‘zbek tilida erkin muloqatga kirisha olish malakasini qiyinchiliklarsiz
egallaydilar.

To‘g‘ri, o‘zbek tili tillarning biri bo‘lganligi bois, rusizabon va turkman sinf o‘quvchilariga
nisbatan turkiyzabon sinf o‘quvchilari uchun o‘zbek tilini o°zlashtirish va nihoyat, o‘zbekcha erkin
muloqgat malakasini egallash, badily matnning mazmunini tushinishlari qiyin emas. Ammo ta’lim
turkman tilida olib boriladigan maktablarda ,, O‘zbek tili”” o‘quv fanini puxta o‘zlashtirilganligi
goraqgalpoq va o‘zbek tillari orasidagi farqglarni bilish darajasi: o‘quvchilarning o‘zbekcha
matnlarni tez, ravon, to‘g‘ri va ifodali o‘qish malakasi: o‘zgalar fikri va matn mazmunini anglash
malakasi: fikrni og‘zaki va yozma ravishda bayon qilish malakasi, turkman matnni o‘zbek tiliga,
o‘zbek matnni turkman va qoraqalpoq tiliga tarjima qilish o‘girish darajasi, o‘quvchilarning gap
tuzish malakalari, ish qog‘ozlaridan foydalanish darajasi kabi me’yorlar bilan belgilanadi.

Matn ustida ishlash, matn yaratish o‘zbek tili mashg‘ulotlarining tarkibiy ajralmas qismiga
aylanmog‘i, o‘quvchilar kuzatgan, eshitgan o‘qigan, bilgan, tasavvur qilgan narsa, voqea-
hodisalarni, og‘zaki va yozma shakllarda magsadga muvofiq ravishda to‘g‘ri, ixcham, mazmundor
va badiiy ta’svirlay olishlari yoki hikoya qila olishlari zarur.

O‘quvchilar nutqiy malakalarining ahvolini o‘rganish va ular ustida ishlash o‘zbek tili
o‘qituvchilaridan katta ma’suliyat talab etadi. O‘quvchilarning o‘zbek tilini amaliy jihatdan
bilishlarini nazarda tutib, ularga murakkabiroq topshiriglar berish tavsiya qilinadi.

Har bir o‘qituvchi o‘z fani yuzasidan chuqur bilim, ko‘nikma, malaka talablarini egallashi
lozim hisoblanadi. O‘qituvchi o‘quvchilarda qiziqish uyg‘otib, fanga mehr-muhabbat tuyg‘usini
shakllantirsagina, o‘quvchi har bir darsni mehr bilan o‘rganadi va o‘zlashtiradi. Dars o‘tish
jarayonida zamonaviy ilg‘or texnologiyalardan unumli va samarali foydalanmog‘l lozim
hisoblanadi. Agar o‘qituvchi bir xil shaklda dars jarayonini tashkil qilsa u dars sifatsiz bo‘ladi.
Shuning uchun zamon bilan hamnafas bo‘lgan holda ilg‘or tajribalar asosida dars tashkil qilinishi
lozim.

Xulosa qilib shuni aytishimiz mumkinki, o‘quvchilar hayotida o‘zbek tili fanining ahamiyati
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va o‘rni juda katta hisoblanadi. Ushbu fanni chuqur bilsagina ish qog‘ozlaridan unumli foydalanib
biladi. Yozma va og‘zaki savodxon bo‘lishida katta ahamiyatga ega hisoblanadi.

Foydalangan adabiyotlar:

1. Mahmudov N. O‘qituvchi nutq madaniyati- Toshkent Alisher Navoiy nomidagi O‘zbekiston
Milliy kutubxonasi nashryoti,2007.-188-bet

2. G‘ulomov A, Nematov X. Ona tili ta’limi mazmuni.- Toshkent O‘qituvchi, 1995
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ONA TILINI O‘QITISHDA NAZARIYANI AMALIYOT BILAN BOG‘LASH

Qoragqalpog ‘iston Respublikasi

Beruniy tumani XTBga qarashli 28- maktabning
Ona tili va adabiyot fani o‘qituvchisi

Ro‘zimova Nodira Urazbayevna

Tel: 97-505-80-15

Annotatsiya: biz ushbu maqolamizda ona tili fanining bugungi kundagi ahamiyati, hamda
o‘quvchilar olgan bilimlarini amaliyotda qanday qo‘llay olish usullari haqida batafsil yoritib
o‘tdik.

Kalit so‘zlar: amaliyot, nazariya, ona tili, o‘quvchi, o‘qituvchi

Barchamizga ma’lumki, ona tili fanining jamiyat hayotida tutgan o‘rni beqiyos hisoblanadi.
Shuning uchun ona tili o‘qitishda nazariyani amaliyotga bog‘lash deganda o‘quvchilarning
ona tildan egallayotgan ilmiy-nazariy bilimlarni amalda qo‘llashni ta’minlash, ularni mustaqil
turmush uchun zarur bo‘lgan amaliy ko‘nikmalar bilan qurollantirishni tushunamiz. Shunday ekan
nazariyani amaliyotga bog‘lash ona tili o‘qitishni foydali maqsadlarga burish, o‘rganilayotgan til
hodisalarini o‘quvchilarning faoliyatini rivojlantitishga bo‘ysundirish, til ta’limini hayot bilan,
kundalik turmush bilan bog‘lash lozim.

O‘quvchi o‘z ona tilini yaxshi o‘rganib olsagina, uning zehni, aqli, ongi va umumiy madaniy
darajasi ortadi. O°z tilining keng imkoniyatlaridan og‘zaki va yozma nutqda bemalol foydalana
oladigan shaxsgina xalq yaratgan madaniy-tarixiy merosimizdan xabardor bo‘ladi. Bundan
tashqari og‘zaki va yozma nutqdan foydalanish malakasiga ega bo‘lgan o‘quvchi ertangi ishlab
chiqarish va ijtimoiy hayotda ijodiy faoliyat ko‘rsata oladi.

Mustaqil turmushga uning ona tildan bilganlari, to‘g‘ri yozish va o‘qish malakalari, mazmunli
va chiroyli so‘zlash san’ati, ijodiy fikr mahsulini nutq sharoitiga mos ravishda ifodalash
ko‘nikmalari, i1sh qog‘ozlari bilan muomala qilish tajribasi samarali yordam beradi. Shuning
uchun ham ona tili o‘qitishda nazariyani amaliyot bi;lan bog‘lash juda muhim hisoblanadi.

Ayrim o‘qituvchilar,, o‘quvchi o‘z ona tilining qonun- qoidalarini bilsa, aytib bersa, u savodli
yozadi”,- degan fikrni ilgari suradilar. Bu fikrga qo‘shilish qiyin albatta chunki, ona tilining
qonun-qoidalarini bilish boshqa, undan amaliy ish jarayonida foydalanish ko‘nikmalariga ega
bo‘lish boshqa.

Ona tili o‘qgitishda nazariyani amaliyot bilan bog‘lash maqsadida har bir soatlik dars
mashg‘ulotida o‘qituvchi o‘quvchilarga mavzu yuzasidan nimalar bilishlari va nimalarni
amalda qo‘llay olishlari lozimligi muhim ahamiyatga ega hisoblanadi. Sababi olingan bilim
yuzasidan o‘quvchi nima qila oladi. Grammatik bilmiga asosan yoki, mafologik bilmi yuzasida,
leksikologiya bo‘limi yuzasidan nimalar qilishini o‘ylaydi, ariza, va boshqa ish qog‘ozlarni to‘g‘ri
yoza olishi mumkin. Yoki inshoni mukammal holda yoza olishi mumkin. Bundan tashqari ona
tili mashg‘ulotlarida o‘quvchilar tomonidan tuziladigan matnlar, yoziladigan bayon va insholar
nazariy bilimlarni amaliy ko‘nikmaga aylantirishga yordam beradi.

Shunday qilib, til hodisalarni tahlil qilish va tahlil qilingan hodisalarga tayanib xulosalar
chiqarish, o‘rganilgan qoidalarni dalillash vositasida isbotlash, matn ustida ishlash, ijodiy-amaliy
topshiriglardan foydalanish nazariyasini bevosita amaliy faoliyatga olib o‘tadi.

Ona tili ta’limini turmush bilan bog‘lashning asosiy omillaridan biri o‘quvchilarga ish
qog‘ozlaridan foydalana olish malakalarini singdirishdir. Bundan tashqari o‘qituvchi har bir
bo‘lim va mavzuning talbi ham imkoniyatlaridan kelib chiqib, bu ishni amalga oshirish choralarini
ko‘rish ko‘rishi lozim.

,»Atoqli otlar va ularning imlosi” mavzusini o‘rganish jarayonida joy nomlarini yozish ustida
ish olib borilsa. ,,Shart maylidagi fe’llar” mavzusini o‘rganish jarayonida qaror matni ustida
to‘xtalib o‘tilsa maqsadga muvofiqdir.

Ona tili fanini o°qitishda nazariyani amaliyot bilan bog‘lash prinspi vaqtida matbuot, ommoviy
axborot vositalar, badiiy adabiyotdan unumli foydalanishni talab etadi.

Fonetika bo‘limini o‘tishda o‘qituvchi o‘quvchilar nutqidagi dialektal xatolarning oldini olish
va bartaraf etish uchun qator ish usullaridan foydalanishi mumkin. Misol uchun: talaffuzi qiyin
bo‘lgan so‘zlarning sheva variant bilan adabiy-orfoepik shaklini giyoslash, so‘zlarni adabiy til
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me’yorlariga muvofiq talaffuz etish, o‘quvchilarning nutqini yozib olib olib, qayta eshittirish
orqali ularning xatolarini aniqlash va tuzatish mumkin.

Xulosa qilib shuni aytishimiz mumkinki, ona tili fanining ahamiyati o‘quvchilarimiz hayotida
juda katta ahamiyat kasb etib kelmoqda. Shunday ekan, har bir soha vakillari bu ma’sulyatni xis
gilgan holda ish olib bormog‘l lozim hisoblanadi.

Foydalangan adabiyotlar:
1. Xalq ta’lim jurnali 2005, 3-son, 76-78-bet
2. A. Gulomo‘v Ona tili o‘qitish metodikasi
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TARJIMADA YONDASHUV

Tojiboyev Islom Odil o‘g‘li

Samarqand davlat Chet tillar instituti talabasi
Gmail:@islomtojiboyevodilovich@gmail.com
+ 998 93 999 36 08

Anotatsiya: Tarjima — bir tildagi matnni boshqga tilda qayta yaratishdan iborat adabiy ijod
turi. Tarjima millatlararo muloqotning eng muhim ko‘rinishi. Tarjima qilishda tarjimonning
ro‘li va uning soxadagi maxorati. Tarjima jarayonida yuzaga keluvchi muammolari va ularning
yechimi.

Kalit so‘zlar: Tarjimon, mohiyat, pragmatika, milliy so‘zlar, nazm, mahorat

Tarjima - sertarmoq va shuning bilan birgalikda murakkab faoliyatdir. Tarjima tufayli biz
insoniyat taraqqiyoti tarixini ochig-oydin tasavvur etamiz. Tarjima xalqglar o‘rtasidagi “buyuk
ko“prikdir”.

Yozuvchi hayotning mushohadalarini, ko‘rganlarini asarda o°z tilida bayon etsa, tarjimon shu
asarni boshqa tilda qayta gavdalantiradi.

«Har bir xalqning o‘ziga xos ruhiy hayotini aks ettiruvchi (ko‘pincha xos so‘zlar bilan
ifodalangan) tasavvur va tushunchalarni bir tildan boshqa tilga o‘tkazish tarjimondan nihoyatda
ehtiyotkorlikni talab etadi'.»

Tarjima qilishda shuni e’tiborga olish joizki, asarning asl mohiyati ochib bera olish, har bitta
detalni ham nazardan chetda qoldirmaslik, asar mohiyatini o‘zgartirib yubormaslik juda muhim
hisoblanadi. Tarjimon biror asarni tarjima qilar ekan, u shu asarni qaytadan yaratadi va unga
qaytadan jon beradi.

Bunda tarjimon har ikki tilni ham chuqur bilishi kerak, ya’ni asliy va tarjima tillarini.
Chunki adabiyotda turli xil iboralar, qochirmalar, kinoyalar, priyomlar, shevalardan, badiiy
tasvirlardan juda keng foydalaniladi. Tarjimon personajlar nutqining asliy holatida saglashi,
frazeologizmlarning muqobil variantlarini tanlay bilishi, tabiiylikni saqlab qolishi muhim
hisoblanadi va bu tarjimondan katta mashaqqat va mehnatni talab etadi. Tarjima jarayonida
qilingan tarjimon xulosalari, tarjimaga aniqligiga putur yetkazmasligi lozim.

Tarjimada pragmatika juda katta o‘rin tutadi. Tarjimada asardagi hissiyiyotlarni, emotsional
holatlarni 0z holicha ochib berish muhimdir. Adabiyotchi asarni o‘qish davomida unda asarga
bo‘lgan munosabati, unga nisbatan fikr uygona boshlaydi. Aynan mana shu narsa pragmatik
munosabat hisoblanadi.

Tarjima ilmi va amaliyotida o‘girish qiyin bo‘lgan so‘zlar bir talay. Ularning asosiylari milliy
o‘zigaxos so‘zlar bo‘lib, xalqaro terminda realiyalar deyiladi. Realiyalar deganda ma’lum bir millat
va elatga xos narsa-hodisalarni ifodalovchi so‘zlar va tushunchalar anglashiladi. Bu tarjimondan
yuksak mahorat talab qiladi.

Tarjima jarayonining mohiyatini o‘zbek tarjimashunos vakillaridan biri G‘aybulla Salomov
shunday asoslaydi: «Tarjima jarayonining mohiyati asl nusxada aks etgan shakl bilan mazmunning
birligini, yaxlitligini saqlash uchun bo‘lak tildan muqobil vositalar qidirib topishdan iborat.
Bundan tashqari, asl nusxa mazmunini boshqa tilda berishning mavjud bir nechta imkoniyatlari
orasida eng muqobil va muvofiq variantini tanlash ham adekvat tarjimaning asosiy talablaridan
biri hisoblanadi. Ana shu muqobil til vositalarini qidirib topish va muvofiq variant tanlash ijodiy
xarakterga ega bo‘lib, tarjima qiluvchi kishi, ya’ni tarjimondan ongli mehnatni talab etadi. Tilning
ifodaviyligi bilan chambarchas bog‘liq bolgan ijtimoiy-siyosiy adabiyotlar tarjimasida ham
muayyan badiiy-ijodiy masalalarni yechishga to‘g‘ri keladi. Bu tarjimondan adabiy mahoratni
talab qgiladi. Bunday tarjima san’at jumlasiga kiradi*».

Nafaqat o‘zbek adabiyotlarini yoxud asarlarini boshqa tillarga tarjima qilishda, balkim boshqa
jahon adabiyot durdonalarini tarjima qilishdagi muammolar bir talay. Milliy qadriyatga aylangan
so‘zlarning to‘liq va aniq tarjimasining chigmasligi va buning natijasida yuzaga kelayotgan
muammolar, ya’ni qadriyatlarimizni, an’ana va urf-odatga aylangan merosimizni to‘g‘ri tatbiq

! Hamidov X.X. Tarjimashunoslik fanidan ma’ruza matnlari. Toshkent-2012. 64-bet

2 Salomov G*. Tarjima nazariyasiga kirish. -T.: «O‘qituvchi», 1978. 149-bet.
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etolmasliklari va to‘la-to‘kis yoritib berolmasliklari, chet el adabiyotshunoslarining xalqimiz
haqidagi fikrlarining o‘zgarib ketishi va shu kabi bir necha muammolarga sabab bolishi mumkin.
Misol uchun, nazmda turli xil o‘xshatishlar, tishni durga, marvaridga, sochni ipakga yoki sunbulga,
ko‘zni ohuga, kipriklarni nayzaga, ko‘ngilni kulba yoki vayronaga qiyoslashadi. Tarjimada esa
bu bir gancha qgiyinchiliklarga sabab boladi. Bundan tashqari jigarim, qo‘zichog‘im, do‘mbog‘im
kabi erkalash so‘zlarini to‘g‘ridan to‘g‘ri tarjima qilib bo‘lmaydi.

Nafaqgat bizda, balkim boshqa millatlarda ham erkalash yuzasidan ko‘proq hayvonlarga
o‘xshatiladi. Masalan o‘tgan asrda amerika kinoekranlarida keng namoyish etilgan «Jungli»li
nomli filmidagai ayol obrazi o‘rmondan topib olgan chaqaloqqa nisbatan «you are my frog» -
mening qurbagam deya erkalaydi. Bu bilan u chaqalogni badbashara qurbagaga emas, o‘zbekchada
mening qo‘zichog‘im atamasi bilan ifoda etish mumkin.

Xulosa qilib aytganda, tarjimon tarjimaga to‘g‘ri yondasha bilishi, mugqobillikni saqlashi, tub
mohiyatni anglab, uni o‘zgartirib yubormasligi, barchaga tushinarli, sodda til bilan ifodalashi
lozim. Tarjimon va tarjimonlik faoliyati bo‘yicha Abdulla Qodiriyning «O‘tgan kunlar»
romanini ingliz tiliga tarjima qilgan tarjimashunos Mark Riss o‘zining jurnalistlarga bergan
nutqida: «Tarjimon kimningdir asarini oladi-da, uni boshqa xalglar o‘quvchilari tushunadigan
tilda ifodalaydi. Tarjima bu gqandaydir fan sohasi emas, balki muallifning fikrini yetkazib berish
san’atidir»- kabi jumlalarni keltirib o‘tadi.Tarjima- milliylikni, asrlar oshgan tarixni, bir millat,
bir yurtning barcha javhalarini dunyoga, insoniyatga ko‘rsatuvchi, talqin etuvchi va ochib
beruvchi buyuk ko‘prikdir. Qisqa qilib aytganda, millatni dunyoga tanituvchi muhim omillardan
biri- tarjimonlikdir.

Foydalanilgan adabiyotlar:

1. Hamidov X.X. Tarjimashunoslik fanidan ma’ruza matnlari. Toshkent-2012

2. G‘aybulla Salomov. Tarjima tashvishlari. G‘afur G‘ulom nomidagi adabiyot va san’at
nashriyoti Toshkent-1983
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COPING WITH THE PROBLEMS OF MIXED ABILITY CLASSES AND ITS
SOLUTIONS

Umarova Nodiraxon G‘aforovna
English teacher and deputy director
for spiritual affairs at school # 33
Balikchi District, City Andijan

Annotation: Mixed ability classes are a fact of not only language classes but of all courses.
Since no two students can be the same in terms of language background, learning speed, learning
ability and motivation, it is a utopian view to think that our classes could be homogeneous
in terms of these aspects; no matter where we live in the world or at which school we teach.
Therefore, the language teachers should be aware of the problems of mixed ability classes and
their solutions to identify the source of troubles in their classes and to cure them.

Key words: mixed- ability classes, educational aim , effective learning , speech, in-class ac-
tivity,open-ended tasks, contingency plans .

The differences which cause problems in heterogeneous classes are in language learning ability,
language knowledge, cultural background, learning style, attitude towards language, mother
tongue, intelligence, world knowledge, learning experience, knowledge of other languages, age,
gender, personality, confidence, motivation, interests, and/or educational level (Ur 1996, 304).
However, these variations may occur in different degrees in different classes. Thus, if the teacher
wants to ensure that all students perform to their maximum potential, the teacher must identify
these problems and deal with them accordingly.

Effective Learning. As a teacher, our aim is to reach all of our students. However, it is well
known that every student has a different way of learning, and learns and progresses at different
speeds. Thus, while some students may find the learning task very easy to deal with, others may
find it difficult to understand. Besides, learning also depends on what students have brought
with them into class. Since each comes from a different family, a different environment and/
or a different nation, the multi-cultural population of the classroom may be an obstacle for the
teachers in reaching the students, which eventually results in ineffective learning. Moreover,
although it is quite difficult for the teacher to know about each student and to follow what each
one does during the lessons even in small classes, it is important for teachers to monitor each
and every student and to reach their needs in a variety of ways to achieve effective teaching.
Materials. Since most language textbooks are designed for an ideal homogeneous classroom
environment, teachers always have to deal with the problem that students react to the textbook
differently due their individual differences. First of all, some students may find the textbook
boring and very hard, whereas some find it interesting or very easy. In addition, as language
teaching course materials are currently based on content-based or theme-based syllabi, some
students may find the topics dull, strange, or meaningless; whereas others find it enjoyable,
familiar or interesting. Therefore, it is usually necessary for the teacher to evaluate and adapt
the materials according to his/her class.

How to Cope with the Problems

1. In order to solve the problems of mixed ability, teaching should appeal to all senses, all
learning styles and all intelligences. Moreover, it should be based on a meaningful context for
all learners. To exemplify, visuals are always useful for all age and proficiency levels, so even
using coloured chalk or board markers attracts learners’ attention to the teaching point. Hence,
teachers can make use of visuals to grab students’ attention and to motivate them because even
the most passive learners are often interested in realia and/or colourful and interesting posters.

2. It is advisable to have contingency plans for the early finishers in case they finish the
tasks earlier. This contingency plan might be an extra exercise, a handout or a reading passage.
Recently, some of the textbooks have been prepared considering the mixed ability classes and
include contingency activities in teacher’s books. Nevertheless, teachers are the ones who should/
could know which contingency plan works better after which activity in their class.

3. All students do not need to carry out an entire in-class activity. While every student
should do certain parts, only some of the students (weak ones or early finishers) do all of it (Ur
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1996, 306). In relation to that, the tests could include optional questions: While every student
completes some parts of the test, some other parts may have options from which the students
choose. Furthermore, different tasks can be given to different learners according to their language
progress or interest, or optional tasks can be prepared from which students choose.

4. Open-ended tasks or questions (such as writing a letter, an ending of a story/book/film,
or a response to a picture) have a variety of possible correct answers instead of a single answer.
These tasks allow each learner to perform at his/her own level. Some of the students may be
good at understanding but might be weak in expressing themselves orally or in written work;
thus, open-ended tasks give them the chance to express themselves without trying to find the
one and the only correct answer.

5.Students love games, competitions and dramatisation, so these are ways of ensuring their
interest in the lesson. Regardless of the differences among the students in terms of language
level and learning styles, they are motivated to use the target language while they are playing a
game or participating in a completion or a role-play.

6. Extra homework always helps teachers of mixed ability classes. However, considering the
level and the interests of the students, extra work should be of something that the students would
enjoy doing. Therefore, a good way of dealing with mixed ability may be individual and team
projects. In addition, students would be more enthusiastic to work in such projects if they can
choose their topic such as preparing a poster on their favourite extreme sports like parachuting.

I believe this activity was effective for all students, as they really liked to express their
ideas, thoughts and feelings through a letter as if they had written it to someone, who knew
nothing about them. They used the language at their own level; writing about themselves
made the task personalised, and they were all successful at the end as they finished their
letter. Being quicker is not a disadvantage for the early finishers; they enjoyed giving
feedback to a piece of work, which is a useful contingency plan to improve language.
The only problem was that some students could not decide what to write about as quickly
as the other students. However, that may have been due to the fact that they rarely
write to express themselves in the target language, so they were not used to it. It is for
sure that with these kinds of activities for mixed abilities, they will get used to them.
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DIFFERENT METHODS OF TEACHING ENGLISH LANGUAGE FOR CHILDREN

Xodjalepesova Zayda Utepbergenovna
A teacher of English language
of school Ne38 of the Republic

of Karakalpakstan, region Shimbay
Telephone: +99891 372 44 14

Annotation: The article is about the methods of teaching English language for children.
There I made an effort to give some arguments about the ways of teaching called as deductive
and inductive. Having read this article you can easily understand and differ them.

Kew words: Methods, teaching language, children, Deductive, Inductive, difference, young
learners.

A foreign language, especially English, is very popular. Indeed, all people want to learn En-
glish. Also interest in the teaching English to young learners has been steadily growing in the
recent years. There are lots of ways of teaching English language, but two of them are main that
we tend to teach grammar: deductively and inductively. Both deductive and inductive teaching
have their pros and cons and which approach we use when can depend on a number of factors,
such as the nature of the language being taught and the preferences of the teacher and learners.
Some agreement exists that the most effective grammar teaching includes some deductive and
inductive characteristics.

So what is deductive and inductive grammar teaching? Deductive reasoning is essentially a
top-down approach which moves from the more general to the more specific. In other words, we
start with a general notion or theory, which we then narrow down to specific hypotheses, which
are then tested. Inductive reasoning is more of a bottom-up approach, moving from the more
specific to the more general, in which we make specific observations, detect patterns, formulate
hypotheses and draw conclusions. These two approaches have been applied to grammar teaching
and learning. A deductive approach involves the learners being given a general rule, which is
then applied to specific language examples and honed through practice exercises. An inductive
approach involves the learners detecting, or noticing, patterns and working out a ‘rule’ for
themselves before they practice the language. A deductive approach starts with the presentation
of a rule and is followed by examples in which the rule is applied. An inductive approach
starts with some examples from which a rule is inferred. Both approaches are commonplace
in published materials. Some course books may adhere to one approach or the other as series
style, whereas some may be more flexible and employ both approaches according to what the
language being taught lends itself to. In other words, exercises and questions guide the learner
to work out the grammar rule [5](211-219). The following course book extracts illustrate the
two different approaches. The subsequent practice exercises are similar in both course books.

First and foremost, it is perhaps the nature of the language being taught that determines if an
inductive approach is possible. Inductive learning is an option for language with salient features
and consistency and simplicity of use and form. The basic forms of comparative adjectives, as
shown above, is an example of this. Conversely, teaching the finer points of the use of articles
(a/an, the) inductively, for example, would most probably be problematic. The metalinguistic
tools that the learners will need to accomplish the task is also a factor. However, the learner-
centred nature of inductive teaching is often seen as advantageous as the learner is more active
in the learning process rather than being a passive recipient. This increased engagement may
help the learner to develop deeper understanding and help fix the language being learned. This
could also promote the strategy of ‘noticing* in the student and enhance learner autonomy and
motivation. On the other hand, inductive learning can be more time- and energy-consuming and
more demanding of the teacher and the learner. It is also possible that during the process, the
learner may arrive at an incorrect inference or produce an incorrect or incomplete rule. Also,
an inductive approach may frustrate learners whose personal learning style and or past learning
experience is more in line with being taught via a more teacher-centred and deductive approach.
Nevertheless, while there are pros and cons to both approaches and while a combination of both
inductive and deductive grammar teaching and learning is probably inevitable, an inductive
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approach does seem to be broadly accepted as being more efficient in the long run, at least for
some learners. But nowadays, the use of multimedia in English classes is a requirement of today
and helps in the work of a teacher.

At a foreign language lesson with young learners, no matter which method we use, we come
across the same problem: children tend to rely on the patterns of their native tongue which they
are also still learning to use correctly. On the other hand, once they learn a few words, they are
ready to communicate, to talk. Poems and songs are extremely useful, as well as fairy-tales, short
plays, cartoons, any and all kinds of visual aids. Have them draw simple diagrams, repeating the
same forms over and over again. Children can recite the same poem, listen to the same fairy-tale,
sing the same song, and watch the same cartoon hundreds of time. They will enjoy drawing the
same picture and laugh at the way grammar can be learned.

David Singleton states that in learning a foreign language, “younger - better in the long
run,” but points out that there are many exceptions, noting that five percent of adult bilin-
guals master a foreign language even though they begin learning it when they are well into
adulthood, but it is generally agreed that younger people learning a foreign language typically
achieve fluency more often than older learners. Older learners may be able to speak the lan-
guage but will lack the native fluidity of younger learners [4](p.2192-226). Teaching English
to young learners has its own peculiarities based on psychophysiology of their age. Psychol-
ogists assert that preschoolers’ perception, memory and attention are involuntary [3](p.313-
319). Children cannot regulate their perception and analyze an object. Use of Games in the
educational process Language learning is hard work. One must make an effort to understand,
to repeat accurately, to manipulate, and to use the whole range of the target language in the
written composition. Games also help the teacher to create contexts in which language is
useful and meaningful. Many games provide this repeated use of a language form. If it is
accepted that games can provide intense and meaningful practice of language, then they must
be regarded as central to teacher’s repertoire. Games can be found to give practice in all the
skills (reading, writing, listening and speaking), in all the stages of the teaching/learning,
sequence (presentation, repetition, recombination and free use of language) and for many
types of communication functions. Class and individual work, work in groups and in pairs of
the four types of grouping, pair and group work are very important if each learner is to have
sufficient oral practice in the use of the language. In class work it is easy to demonstrate that
learners say only one or two sentences in a lesson. The greatest «mistake» is for the learner
not to speak at all! [6] (64:10-11). The method of project work is worth mentioning too: it
gives every student a good chance to show their creative individuality and develops their team
spirit at the same time.

Pair work is easy and fast to organize. It provides opportunities for intensive listening
and speaking practice. Pair work is better than group work if there are discipline problems.
Indeed, for all these reasons we often 1rjfjr to organize games in pair or general class work,
rather than in group work. Results Learners should be motivated by a desire to succeed,
to explore, to develop and to improve, not by a fear of failure. We learn by doing. Young
learners feel the need for a demonstration when they are learning any language skill. This
is because they want to know how they can best do it, when and where it is appropriate to
make use of their skill. Most learners prefer a definition of their learning task [1](156-157).
Conventional methods, techniques paved the way for the unified requirements for foreign
language learning: x a child should master the language consciously; x training should
not become an imitative process; X children should master the language as a medium of
communication. The main functions of the foreign language as a subject of the school are to
develop willingness to use a foreign language as a means of communication, to familiarize
with other national culture.

Today nobody is to be convinced that early language training contributes not only more
durable and practical knowledge, but also carries a great intellectual, educational potential.
According to long-term observations early teaching of foreign languages: stimulates the
language and overall development of children and, as a consequence, increases the value of
comprehensive early childhood education and elementary education as the foundation of general
education; attaches children to other cultures, thereby forming a universal consciousness;
creates a favorable basis for mastering a foreign language , as well as for further language
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learning at later stages , as it prevents the formation of the psychological barriers that arise at
the beginning of learning a foreign language at the age of 10-11 years old; improving general
educational skills (e.g, ability to work with the book) by expanding their scope in the process
of mastering a foreign language.
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ONA TILI TA’LIMIDAGI MUAMMO VA YECHIMLAR

Xoligova Malika

Navoiy viloyat Navoiy shahar
6-umumta’lim maktabi ona tili
va adabiyot fani o ‘qituvchisi

Annotatsiya:Ushbu maqolada maktab dasturidaga ona tili va adabiyot darslarida bo‘sh
o‘zlashtiruvchi o‘quvchilar bilan ishlash, tilshunoslik bo‘limlarini o‘rgatish usullari, nutqdagi
takrorlarning oldini haqida fikrlar bayon etilgan.

Kalit so‘zlar:BKMlar, metod, tilshunoslik, murakkab mavzular lug‘atlar.

Ona tili ta’limining bugungi kundagi muammolaridan biri-o‘quvchilarning og‘zaki nutqining
sustligidir. Shuning uchun o‘qituvchi har darsida bu muammoning yechimini topishga harakat
qilsa, nur ustiga a’lo nur. Buning uchun yangicha didaktik o‘yinlar o‘tkazish, interfaol metodlar
va usullardan unumli foydalanish lozim. O‘quvchilarning BKM hamda kompetensiyalarni
shakllantirish uchun qaysi metod va usullar orqali mavzuni tushuntirish yaxshi natija beradi?
Jumladan, “Ergashgan qo‘shma gaplar” mavzusini o‘rganish jarayonida, INSERT texnologiyasidan
foydalanish yaxshi samara beradi. Buning uchun tarqatmalar yordamida o‘quvchilarga matnlar
beriladi. O‘quvchilar matn ichidan bugun o‘rganilayotgan mavzuga oid gaplarni aniqlab, belgi
qo‘yib boradilar. O‘gituvchi mavzuni tushuntirib bo‘lgach, birgalikda muhokama qilinadi.
Zeroki, “INSERT” metodi — matnlardan mustaqil foydalanish, olingan axborotlarni tahlil qilish,
tizimlashtirish, ularni qisqa va aniq og‘zaki bayon qilish ko‘nikmasini rivojlantiruvchi metoddir.

Hozirgi kunning o‘yinqaroq bolalari uchun mavzularni oddiylikdan murakkablikka qarab
o‘rgatish zarur. Aynan bunda “Klaster” metodi qo‘l keladi. Masalan: Zidlov bog‘lovchili
bog‘langan qo‘shma gap mavzusini tushuntirishdan oldin ushbu metod yordamida quyi sinflarda
o‘rganilgan “Zidlov bog‘lovchilari” mavzusini eslash lozim: ammo, lekin, biroq, balki. Bu
bog‘lovchilar yordamida avval sodda gap, so‘ngra qo‘shma gaplar tuzish magsadga muvofiq.

Ona tili ta’limining bugungi kundagi muammolaridan biri-o‘quvchilarning og‘zaki nutqining
sustligidir. Shuning uchun o‘qituvchi har darsida bu muammoning yechimini topishga harakat
qilsa, nur ustiga a’lo nur. Buning uchun yangicha didaktik o‘yinlar o‘tkazish, interfaol metodlar
va usullardan unumli foydalanish lozim. O‘quvchilarning BKM hamda kompetensiyalarni
shakllantirish uchun qaysi metod va usullar orqali mavzuni tushuntirish yaxshi natija beradi?
Jumladan, “Ergashgan qo‘shma gaplar” mavzusini o‘rganish jarayonida, INSERT texnologiyasidan
foydalanish yaxshi samara beradi. Buning uchun tarqatmalar yordamida o‘quvchilarga matnlar
beriladi. O‘quvchilar matn ichidan bugun o‘rganilayotgan mavzuga oid gaplarni aniqlab, belgi
qo‘yib boradilar. O‘qituvchi mavzuni tushuntirib bo‘lgach, birgalikda muhokama qilinadi.
Zeroki, “INSERT” metodi — matnlardan mustaqil foydalanish, olingan axborotlarni tahlil qilish,
tizimlashtirish, ularni qisqa va aniq og‘zaki bayon qilish ko‘nikmasini rivojlantiruvchi metoddir.

Hozirgi kunning o‘yinqaroq bolalari uchun mavzularni oddiylikdan murakkablikka qarab
o‘rgatish zarur. Aynan bunda “Klaster” metodi qo‘l keladi. Masalan: Zidlov bog‘lovchili
bog‘langan qo‘shma gap mavzusini tushuntirishdan oldin ushbu metod yordamida quyi sinflarda
o‘rganilgan “Zidlov bog‘lovchilari” mavzusini eslash lozim: ammo, lekin, biroq, balki. Bu
bog‘lovchilar yordamida avval sodda gap, so‘ngra qo‘shma gaplar tuzish magsadga muvofiq.

Ona tili ta’limining bugungi kundagi muammolaridan biri-o‘quvchilarning og‘zaki nutqining
sustligidir. Shuning uchun o‘qituvchi har darsida bu muammoning yechimini topishga harakat
qilsa, nur ustiga a’lo nur. Buning uchun yangicha didaktik o‘yinlar o‘tkazish, interfaol metodlar
va usullardan unumli foydalanish lozim. O‘quvchilarning BKM hamda kompetensiyalarni
shakllantirish uchun qaysi metod va usullar orqali mavzuni tushuntirish yaxshi natija beradi?
Jumladan, “Ergashgan qo‘shma gaplar’” mavzusini o‘rganish jarayonida, INSERT texnologiyasidan
foydalanish yaxshi samara beradi. Buning uchun tarqatmalar yordamida o‘quvchilarga matnlar
beriladi. O‘quvchilar matn ichidan bugun o‘rganilayotgan mavzuga oid gaplarni aniqlab, belgi
qo‘yib boradilar. O‘qgituvchi mavzuni tushuntirib bo‘lgach, birgalikda muhokama qilinadi.
Zeroki, “INSERT” metodi — matnlardan mustaqil foydalanish, olingan axborotlarni tahlil qilish,
tizimlashtirish, ularni qisqa va aniq og‘zaki bayon qilish ko‘nikmasini rivojlantiruvchi metoddir.

Hozirgi kunning o‘yingaroq bolalar uchun mavzularni oddiylikdan murakkablikka qarab
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o‘rgatish zarur. Aynan bunda “Klaster” metodi qo‘l keladi. Masalan: Zidlov bog‘lovchili
bog‘langan qo‘shma gap mavzusini tushuntirishdan oldin ushbu metod yordamida quyi sinflarda
o‘rganilgan “Zidlov bog‘lovchilari” mavzusini eslash lozim: ammo, lekin, biroq, balki. Bu
bog‘lovchilar yordamida avval sodda gap, so‘ngra qo‘shma gaplar tuzish magsadga muvofiq.

"FSMU” texnologiyasi. Bu texnologiyadan foydalanishda o‘qituvchi har bir o‘quvchiga
“FSMU” texnologiyasining 4 bosqichi yozilgan qog‘oz varaqglarini tarqatadi va yakka tartibda
ularni to‘ldirishni iltimos qiladi. Bunda:

O‘qituvchi o‘quvchilar bilan bahs mavzusini belgilab oladi. Yakka tartibdagi ish tugagach,
o‘quvchilar kichik guruhlarga ajratiladi va o‘qituvchi kichik guruhlarga FSMU texnologiyasining
4 bosgqichi yozilgan katta formatdagi qog‘ozlarni tarqatadi. Kichik guruhlarga har birlari yozgan
qog‘ozlardagi fikr va dalillarni katta formatda umumlashtirgan holda 4 bosqich bo‘yicha
yozishlari taklif etiladi. O‘qituvchi kichik guruhlarning yozgan fikrlarini jamoa o‘rtasida himoya
qilishlarini so‘raydi. Mashg‘ulot o‘qituvchi tomonidan muammo bo‘yicha bildirilgan fikrlarni
umumlashtirish bilan yakunlanadi.

“Kichik guruhlarda ishlash” usuli-ta’lim oluvchilarni faollashtirish magsadida ularni kichik
guruhlarga ajratgan holda o‘quv materiallarini o‘rganish yoki berilgan topshirigni bajarishga
qaratilgan. Ushbu usul qo‘llanganda ta’lim oluvchi kichik guruhlarda ishlab, darsda faol ishtirok
etish imkoniga, boshlovchi rolida bo‘lish, bir-biridan o‘rganish va turli fikrlarni qadrlash imkoniga
ega bo‘ladi.
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KELAJAK AVLODNI ILM-HUNARGA YO‘NALTIRISHDA, MAKTABI VA
OILANING HAMKORLIGLLHAMDA E’TIBORLI JIXATLARI

Yaqubbekova Dilnozaxon
13-umumiy o°‘rta ta’lim maktabi
fransuz tili fan o‘qituvchisi
Andijon viloyati Oltinko‘l tumani

Annotatsiya:Ushbu maqgola bugungi kunda o‘qituvchi-o‘quvchi,o‘quvchi-ota-ona,o‘qituvchi-
ota-ona o‘rtasidagi hamkorlik,0‘quvchini kelajakdagi shaxsiy va ijtimoiy hayotda o‘z o‘rnini
topishida maktab va Oilaning ahamiyatlari haqida.

Kalit so‘zlar: Oila, maktab, ta’lim-tarbiya, ota-ona, o‘quvchi, o‘qituvchi, hamkorlik, mubhit,
mutaffakkirlar, Muslihiddin Sadi Sheroziy.

Yoshlarga munosib ta’lim berish, ularning ilm-fanga bo‘lgan intilishlarini ro‘yobga
chigarish-muhim vazifadir.

Sh.M.Mirziyoyev

O‘zbekiston Respublikasi Prezidenti

Mustaqil O‘zbekistonimiz rivojlanishning yuksak darajasida olg‘a borayotgan bir davrda,
ulg‘ayib kelayotgan yosh Avlodni ta’lim-tatbiyasi juda katta ahamiyat kasb etadi.Yurt kelajagi
farzandlarimiz qo‘lida ekan, ularga hayotning dastlabki kunidanoq buyuk maqsadlari sari
intilib yashashi,unib o‘sishi uchun, oila va maktab hamkorlikda yordam berishimiz,qo‘llab
quvvatlashimiz,kerakli Imkoniyatlarni yaratib berishimiz va albatta o‘z o‘rnida doimiy
nazoratni unutmasligimiz kerak. O‘quvchining bilim salohiyati ganchalik muhim bo‘lmasin, bu
ishni,,Oila»ning ko‘magisiz hal etib bo‘lmaydi

Chunki oila ilk tarbiya o‘chog‘i, birinchi muallim, farzandlarlarimizning Ilm-hunar
o‘rganishga layoqatini,turli sohalarda qobilyatini,ijtimoiy qiziqishini uyg‘otadigan dastlabki
,,larbiya» maskani hisoblanadi. Farzandlarimizning voyaga yetishida,kamol topishida
tarbiyaning kuchi va qudratiga alohida e’tibor beriladi.Sog‘lom oilaviy muhit, ota-onalarning
oiladagi namunasi, ilm va hunarga bo‘lgan munosabati,hamda atrofdagilarga ko‘rsatgan mehr-
oqibati muhim o‘rin tutadi.Shu o‘rinda Sharq mutaffakkirlaridan biri bo‘lgan Muslihiddin Sadi
Sheroziyning fikrlarini keltirib o‘tmoqchiman: ,,Oila-bolaning baxti,kelajagi uchun zamin
yaratuvchidir.Oilada asosiy tayanch otadir,ma’suliyatli tarbiyachi hamdir.Ota o‘z farzandlarini
tarbiyalashi, o‘qitishi, hunar o‘rgatishi va jismoniy chiniqtirishi kerak». Demak ota oilaning
tarbiyachisi hisoblansa,ona o°‘z navbatida ,,Oilaning muallimasi»bo‘lmog‘i darkor.Mana
shunday tarbiya maskani shakllangan oilada kamol topayotgan farzand, o‘zida yaxshi odat
va fazilatlarni mujassam etadi. Har bir ota-ona farzandini o‘zidan ham baxtli, farovon va har
tamonlama komil inson bo‘lib kamol topishini hohlaydi.Shunday ekan farzandini ta’lim va
tarbiya olish uchun ham har bir ota-ona mas’uliyat bilan yondoshmog*‘i zarur. Sababi ta’lim-
tarbiya egiz bo‘lib, bir-biri bilan uzviy bog‘liq, ta’limni-tarbiyadan yoki aksincha tarbiyani-
ta’limdan ajratib bo‘lmaydi.Eng nufuzli maktabni tanlab,eng tajribali Ustozni qo‘liga farzandini
ilm olishi uchun topshirib, keyin esa ishonch tufayli befarq bo‘lgan ota-onalar yutqazadi.
Chunki ular yuqorida aytib o‘tganimdek oilaning tarbiyachisi va muallimasidirlar. Shunday
ekan farzandini maktabdagi o‘quv jarayonidan ham xabardor bo‘lib, hamkorlikni yo‘lga
qo‘ygan ota-ona kelajakdagi orzu qilgan magsadi,farzandining buyuk kelajagiga sazovor
bo‘ladi.Farzand bir nihol bo‘lsa albatta unga ota-onalarning go‘zal tarbiyasi, Ustozlarning
mukammal bo‘lgan ilmi kerak.

Bugungi davr talablaridan biri shuki, o‘qituvchi-o‘quvchi-ota-ona o‘rtasidagi alogalarni izchil
yo‘lga qo‘yish kerak.Ana shunda farzandlarimizning ta’lim va tarbiyasida bo‘shliq bo‘lmaydi.
Oila va maktab hamkorligi natijasida farzandlarimizning ta’lim-tarbiya olishlari uchun sog‘lom
muhit shakllanadi. Barkamol avlod ta’lim-tarbiyasi,bu uzluksiz jarayon bo‘lib,bunda juda katta
mas’uliyat biz o‘qituvchilarnig ham zimmasiga tushadi. Shu o‘rinda biz oqituvchilar ham oz
hushmuomilaligimiz, o‘z faninimizni puxta va yaxshi bilishimiz bilan birga o‘quvchilarga
o‘rnak bo‘lmog‘imiz zarur.
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Mustaqil O‘zbekistonimizning barkamol avlodlarini ta’lim-tarbiyasiga katta e’tibor
qaratishimiz,maktab-oila hamkorligini ijobiy yo‘lga qo‘yib,butun borlig‘imiz bilan harakat
qilmog‘imiz kerak.

Foydalanilgan adabiyotlar ro‘yxati.

1. O‘zbekiston Respublikasi Prezidenti Sh.M.Mirziyoyevning ,,Erkin va farovon demokratik
O‘zbekiston Davlatini birgalikda barpo etamizy»asari.

2. O‘zbekiston Respublikasi Prezidenti Sh.M.Mirziyoyevning ,,Niyati ulug‘ xalqning ishi ham
ulug‘,hayotim yorug* va kelajagi farovon bo‘ladi»asari.

3. Abu Ali Ibn Sino ,,Tadbirim manzil»asari.

4. ,,Sharq mutafakkirlarining farzand tarbiyasi haqidagi fikrlar jamlanmasi» Toshkent-2003.

Centsiopn [ 2020 7-kucm TomkenT
102



V3BEKHCTOHJIA MJIMHN-AMAIIANA TAIKHUKOTJIAP" MAB3YCHIATH PECIIYBJIHKA
20-K¥VII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH e’

HCIIOJIb30BAHUE OIIOPHOM TEXHOJIOTMU B OBYYEHHWU PYCCKOI'O
A3BIKA

Comeonouesa Illoxucma Heamoepouesna,
Yuumenw pycckozo azvika Ne 32
Tawkenm, Cepzenu

OmnopHas TEXHOJIOTHS, METONUKA KPYITHOOIOYHOH MOJayil MaTepHalia Wik OTIOPHBIE CHTHa-
JBI — 3TO TPUMEHEHUE KOHCIIEKTOB, WLTIOCTPATUBHBIX KApPTHH, NPEIMETOB, Pa3HBIX CXEM, Ta-
OnuUI] B KauecTBE OMOpP Ha YpOKax Jisi OOBbSICHEHUS U 3aKpPEIUIEHHUs HOBOTO Marepuaina, Jjs CH-
cTeMaTu3alud U 00O0OIIeHHs 3HAHUM, OpraHU3alK OOIICHUS, OPraHU3alllud CaMOCTOATEIbHON
paboThl y4aluxcs.

Texnonorust paboTHI C OMOPHBIMU KOHCIIEKTaMU ObljIa MPEAJIOKEHa U pa3paboTaHa yUSHBIMU
B.®.laranoseM, F0.C.Mexenko, O.M.Jlro6umoBbiM. JlaHHAST TEXHOJOTUSI COOTBETCTBYET CO-
BPEMEHHBIM TICUXOJIOTHICCKAM PEKOMEHIAIIUSM, TIOJTYYUBIIHM ITOTBEPIKICHUE B MHOTOYHCIICH-
HBIX JKCIEPUMEHTOB W3BECTHBIX YUCHBIX, I7ie Oblia joka3zaHa 3(¢GEeKTUBHOCTh BTOPOTO BHIA
0000111eHNsT — IBMXKEHUSI OT a0CTPAKTHOTO K KOHKPETHOMY, PAHHETO COMOCTABIICHUSI CXOJIHBIX
MOHATUMN, & HE U30JIMPOBAHHOTO M3YYECHUS KaXKIOTO M3 HHX.

BBenenue kpynHbIX OJIOKOB TEOPETHUECKOTO MaTepHalia OCYIIECTBISETCS C TOMOIIBIO ONOp-
HBIX CUTHANIOB.OTOPHBIN CUTHAT - 3TO aCCOIMATUBHBIA CUMBOJI, 3aMEHSIOIIUNA HEKOE CMBICIIO-
BOE3HAYCHUE, OH CIIOCOOCH MTHOBEHHO BOCCTABUTH B NMAMSTH HW3BECTHYIO, M paHHEE IMOHATYIO
nHpopmanuio. [lom OMOPHBIM KOHCIIEKTOM MOHHUMAETCs CHCTEMa OTMOPHBIX CHTHAJIOB, UMEIO-
LIYI0 CTPYKTYPHYIO CBSI3b U MPEACTABIAIOMNX COO0N HAIVISAHYIO KOHCTPYKIIHIO, 3aMEUIat0NIyI0
CUCTEMY 3HAu€HUH, MOHATHUI, UJei KaK B3aMMOCBS3aHHBIX AJIEMEHTOB.

OO0y4eHue 1o ONMOPHBIM CUTHAIAM TpeOyeT aKTUBHON MBICTUTENbHOM 1eATeIbHOCTH yUalliuX-
csi. OHU TOMKHBI O0NafaTh HABBIKAMU BOCHPHATHS WH(GOPMAIMU, COOTHECEHUS €¢ C paHee
YCBOGHHOM, yMEHHEM BBIIENAThH INIaBHOE. YBHUJIETh OOJBIIYIO TEMY B LIEJIOCTHOM BHJE Oe3 cxe-
MaTU3UPOBAHHOTO KPAaTKOIO KOHCIIEKTA JI0OBOJBHO TpyAaHO. Cxema mpeacTasiseT co0oil mpuem,
oOreryaromuii BOCIpUITHE TeMbl U ¢ moHnManue. Cxema IiesieHanpaBieHHoe 00001IeHne Ma-
TepHuasa OHa MO3BOJSET 0003peTh CYTh MpEAMETa HCCIeAO0BaHUs, OTOPOCUTH 3aT€MHSIOIINE
menoun. CxeMy yCBOUTH JIETKO — 3HAYUT, OCTAIOTCSl CUJIBI Ha TO, YTOOBI MIPOABUHYTHCS Jajbllle,
T.€. IOCTABUTh TUIIOTE3bl U OPTaHU30BATh MX MPOBEPKY.

WHbIME clTOBaMU OTIOpHASI TEXHOJIOTHUS MPEICTABISIET ¢ COOON OpraHU3aIUI0 TEOPETUIECKOTO
Mmarepuaia B Gpopme rpaduyeckoro u300pakeHus, 3puTeNIbHO MOAYEPKUBAIOLIETO COOTHOLIICHHUE
Y 3aBHCUMOCTD SIBJICHHH, XapaKTEPHU3YIOIINX OINPEEIICHHYIO SI3BIKOBYIO IPOOIeMy TpaMMaTHye-
CKyto, opdorpaduyecKyro U MyHKTyaIl[MOHHYIO.

[To MHEHHIO NICHUXOJIOTOB, y Ka)KJOTO YesoBeKa padOoTaloT B pa3HOW CTEIEHU BCE TPHU MeXa-
HU3Ma MaMATU: CIlyXOBasi, 3pUTeNbHasA, ABUTrareibHas. M ecnu B mpouecce oOydeHHs] BCe OHU
I[eJICHAIIPABICHHO HCIIONB3YIOTCS, TO YPOBEHb YCBOCHHUS HOBOTO MarepHalia TOBBIIIAETCS.

[Ipu 0OBsiICHEHHH HOBOTO MaTepuaja ¢ MOMOIIbIO OTIOPHBIX CUTHAJIOB PabOTAIOT 3pUTENbHAS
U CIIyXOBasl TIOMSITh, IPUYEM CIIOCO0 3alIOMHHAHUS HE MEXaHWYECKHI, B OCHOBAaHHBIA HA yCTa-
HOBJICHUW CMBICJIOBOTO TIOHUMaHUsI CUTHAJIOB. [Ipy BOCTIpPOM3BEICHUH OMTOPHBIX KOHCIIEKTOB KaK
KOHTPOJILHOM MOMEHTE YCBOEHUS 3HAHHI MOJKIIIOYAaeTCs JBUTATEIbHAsI MOTOPHAS TAMSTh.

[IpaBunbHO OOPMIICHHBIN KOHCIIEKT MPUBIIEKAET, 3a0CTPsIET BHUMAaHHE Ha TJIABHOM, T.€. BO3-
JEICTBYeT HAa YYEHUKA CBOUMHU ICTETUYECKUMHU U TICUXOJIOTHUECKUMH Ka4eCTBAMH.

OnopHbIe CXEeMBbI U KOHCTICKTHI MPUBJIEKAIOT MPOCTOTON COCTABICHUS U MPOCTOTOM MpHUMeE-
HeHusi. OHM YMECTHBI Ha pPa3HbBIX dTamax oOy4YeHUs: MPU BBOJE HOBOTO MOHSATHS , 3HAKOMCTBE
¢ opdorpaduyeckuM mpaBuIOM, IPH OTPAOOTKE, 3aKPETUICHUH U MMOBTOPCHUH YYEOHOTO Mare-
puana.

[Ipu ucnonb30BaHUU OMOPHOM TEXHOIOTMH HEOOXOJUMO yUUTHIBATH:

- Ha JaKOHUYHOCTb, MAKCUMYM 3aKOJIMPOBAHHOM HH(GOPMAIIUHN TPU MUHUMYME BU3yaJIbHBIX
WK rpaduecKrX 3HAKOB;

- Ha CTPYKTYPHOCTb, OJJUH OJIOK COJEPKUT HECKOIBKO TEM;

- yIOOCTBO BOCHPHUSATHS M BOCIIPOU3BENICHUS, HETIOXOKECTh OTIOPHBIX KOHCIIEKTOB MEXKIY
coboit, paznooOpazue Gopm, CTpyKTypupoBaHusi, MpUPTOB;

- aKIICHT Ha OCHOBHBIX CMBICJIOBBIX JIEMEHTAX;
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- TIPUHIIMII IPUBBIYHBIX CTEPEOTUIIOB U aCCOIMALINH;

- 3aHUMATeNIbHOCTD, MTAPaI0OKCAILHOCTD;

- 1BeToBOE OOpPMIICHHE.

[IpumeHnsist ONOPHYIO TEXHOJIOTHUIO Ha YPOKaX PYCCKOTO sI3bIKa HE0OXOMMO YUUTHIBATh U ATAIbl
00yueHHs, ¥ CTEMEHb TMOATOTOBJICHHOCTH YYaIUXCS K MOJHOLECHHOMY BOCIPHUSTHIO U aHATHU3Y
CXEeMbI, UX CIIOCOOHOCTh CaMOCTOSITEIBHO COCTAaBUTh W 3amucarh MOA00HYI0 HH(OpMAIIHIO,
o(opMIICHHYIO B BUJIE CXEMBI, 1 YMEHHUE MOJIb30BATHCS CHO B MPOIECCE SI3BIKOBOTO aHAIIN3A.

Cne;[yeT OTMCTUTL TOJIOKUTCIIbHBIC CTOPOHBI HCIIOJIb30BAHUS OITOPHBIX KOHCIICKTOB. Bo-
MIEPBBIX, TCOPETUYECCKUI Marepuai rpynnupyeTcs B KPYIHbIE OJIOKH, U TOSBIISIETCS BO3SMOKHOCTD
3HAYUTEIBHO YBEIMUNUTh 00BEM N3y4aeMoro Ha ypoKax Marepuasia 0e3 neperpy3ku yyammxcsi, 4To
B 3HAUUTEIILHOU CTEIIEHU AKTUBU3UPYCT MMO3HABATCIIbHYIO JCATCIbHOCTDb YUallluXCA. BO-BTOpBIX,
KOJIMpOBaHUE yueOHOU HH(DOPMAIHH, YMEHHE YMTATh OMTOPHBIC CUTHAJIBI, TPEJACTABUTH MaTepHall
B CXKAQTOM, TO B Pa3BEPHYTOM BH/IC- 3TO BaXKHbBIC HABBIKA TBOPUYECKOTO MPOIECCa, TTO3BOJISIONINE
peayin3oBarh TPEOOBAHKSI PA3BUBAIOIIIETO OOYUCHHS.

Hcnonp3oBaHHas auTeparypa:

1. Axmenosa JI.T. Jlarait E.A. CoBpeMeHHbIE TEXHOJIOTHU NPENoJaBaHus PyCCKOTO Si3bIKa U
autepatypbl. T.2016

2. M.X.TyxraxyxaeBa, Humonosa u npyrue —Ilegarorukal Tamkent 2010 r. 3.B.Kapumona
[Tengaroruka.llcuxonorus.Yue6Hoe nocobue Tamxkent 2012 1.
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OCHOBbBI OBYYEHMSA A3BIKY CHEIUAJIBHOCTU HA IMPAKTUYECKHUX
SAHATUAX PYCCKOT'O SA3bIKA

Xaupynnaesa Moxuna baxwunno kusu,
Yuumenw pycckozo azvika wikonvr Ne2(
Haegouiickasa oonacme Kvizolimenucnkuii paion

Metoauka 00ydeHUs SI3bIKY CIIEIUATBHOCTH CITIOCOOCTBYET YCKOPEHHOMY OOIIEHUIO OyTyIInX
CHEIHMAJINCTOB B cpepax MPOU3BOJICTBA, PA3BUTHUIO JEJIOBBIX OTHOLIEHUN B aIMUHUCTPATUBHBIX
Kpyrax Kak Ha pOJHOM, TaK U Ha PyCCKOM SI3bIKaXx.

Ha mpakTtudeckux 3aHATHUAX PYCCKOTO S3bIKa 3aKJIa/bIBAIOTCS OCHOBBI NMPO(ECCHOHAIBHOIO
MacTepCcTBa ydalluxcs, OTCroa Jitodast paboTa, CBs3aHHast ¢ Oyayllel CenuaabHOCThIO CTY/IEH-
TOB JOJDKHA CIIOCOOCTBOBATH AKTUBU3ALMHU UX PEUEMBICIUTEILHONW JAEATEIbHOCTH.

Jlnist 1ieneHanpaBieHHON MOATOTOBKU 00y4aeMBIX K MX OyAyIied AesTeIbHOCTH HEOOXOIUMO
OTIpE/IETUTh KJItoueBble cepbl JaHHON JESTENbHOCTH - cepbl NPOPeCcCHOHATBHOTO OOIIEHUS.
B cootBercTBHM C colMaiIbHBIM 3aKa30M B CHUCTEME IOJATOTOBKH MOJOAEXKH K Oyayuieil mpo-
(eccur MOXKHO BBIIEINUTH JBE OCHOBHBIE c(hepbl OOIIEHUS: NPOPeCcCHOHATBHO-TPYAOBYIO; CO-
LUAJIbHO-KYJIBTYPHYIO.

[Ipodeccronansho - TpynoBas cepa BKIIOUACT ACATEIbHOCTb CTYJEHTa — PYCUCTa, HCTOPH-
Ka, MaTeMaTHKa, SKOHOMHCTA U T.J. B MpeJeiax By3a: pa3BUTHE U

COBEPILICHCTBOBAHHME PEUEBBIX YMEHHUH 00ydaeMbIX C yd4eToM Oyaymiei mnpodeccHoHaTIbHON
NesTeNIbHOCTH (B cepe mearoruku, 5JKOHOMUKH, UH(POPMATUKHU, IOPUCTIPYACHIIMH U JIp.), @ TaK-
Ke caMo0o0pa30BaHWE U CaMOPa3BUTHE, TTOJYYCHHE HABBIKOB PAaOOTHI ¢ YUeOHOH JIMTEpaTypOil.

CoumanbHO-KyJIBTypHas AESATEIbHOCTb OyIyIIEro crenuainucTa - 3a npejeiaMu By3a, o0rie-
HHUE CO CIEIHATUCTAMHU, C HOCUTENISIMHU 53bIKa, paboTa B Ka4eCTBE YUMTENsl, SKOHOMHCTA, OaH-
KHpa, Oyxranrepa U T.I. YKa3zaHHbIe cepbl OOIIECHHS SIBJISIOTCS OCHOBOIOJIATAIONIUM (HaKTOPOM
IIPU OTIPEECIICHUH 1eJIell 00yUeHHsI PYCCKOMY S3BIKY ¢ MPO(eCcCHOHAIBHON OpUEHTAIHEH.

Crpemienne K mpoeCCHOHAIBHOW KOMIIETEHTHOCTH MPEACTABISET COO0H CI0KHOE MOTHBA-
LUOHHOE 00pa30BaHKe, BKIIOYAIOILEE, [TPEXKAE BCErO:

- TI03HABaTEJbHbIN MHTEPEC K U3YUEHUIO HAyUYHO-TEXHUUECKOH HH(pOpMaIH;

- JKeJIaHue XOPOILO MOJArOTOBUTHCSA K M30paHHOI npodeccuy;

- JKeJIaHUE CTaTh BHICOKOOOPA30BaHHBIM CIIELUAIHUCTOM;

- Toly4eHue ofoOpeHHUsi CO CTOPOHBI CIIEUAINCTOB, MPO(hecCHOHAIOB.

B cBs13u ¢ 3TUM MHOTrHE HCCIIEA0BaTeNN B MOCJEIHEE BPEMs HAalpaBUIM CBOE BHHUMAaHME Ha
HEHCIOJIb30BaHHBIE PE3EPBbI MEKIIPEIMETHBIX CBSI3EH.

B npaktuueckoM Kypce pyccKoro si3blka Ui CTYJ€HUYECKON MOJIOAEKH Mpe/ICTaBIeHa THUIIO-
JIOTUS 3aHATHH CIIEAYIOINUM 00pazoM:

1) Kypc peueBoit ananTauuu (KOppeKTUPOBOYHBIN KypcC);

2) ayIUTOpPHOE 3aHSATHE;

3) 3aHATHA Cc Mcnoyb30BaHUEM coBpeMeHHbIX TCO (BHuzeo- Teneanmnaparypsl, - 00y4aromux
MalIvH, THHrad)OHa, KOMITBIOTEpa);

4) wuHTerpaTuBHbIC 3aHATUSA (OObEIUHEHHBIE);

5) UMKIIBI 3aHATHH € UCIIOIB30BAHUEM HOBBIX MEJAarorMueCcKuX TeXHOJIOTHH U JIp.

JUIs KaXK0ro CrenualucTa BaXXKHO 3HaTh M TEPMHHOJIOTMYECKYIO JIEKCHUKY. I1o BbIpaXkeHH O
BhIJIatomIerocs: yuénoro A.A.PegopMaTckoro, «TepMHUHBI, KaK MX COCTABHbIE YaCTH, SBISIOTCS
MHCTPYMEHTOM, C IOMOIIBI0 KOTOPOTro ()OPMUPYIOTCSI HAYYHBIE TEOPUH, 3aKOHBI, IPUHIIHIIBI, 110-
JIOKEHUSD», TO €CTh «B TEPMUHAX OTPaKAaeTCs COLMAIbHO OpPraHU30BaHHAasl JEHCTBUTEIBHOCTD,
[I03TOMY TEPMUHBI UMEIOT COLIMATIBLHO 0053aTENbHBIN XapaKTep».

B cBsi3u ¢ 3TUM HamMM IPOBOJUTCS OMpenenéHHas padoTa ¢ TEPMUHAMU U3 pa3HbIX oOnactei
3HaHus. CTyJeHTaM, Ha Hall B3IV, Ba)KHO MOSICHUT HE TOJIBKO, YTO JAHHOE CJIOBO TEPMHH, HO
II0Ka3aTh €ro 3Ha4YeHHE, TOJIKOBAHUE, KOTOPOE AAETCS B pa3HbIX TEPMUHOJIOTHUECKUX CIIOBAPSX,
nate nosicienue. K npumepy Ha 3aHATHAX ObLIM NPEAJIOKEHBI TEPMUHBI (MEMAl, Colb, MKAHb
U J1p.), KOTOpbIE OJHOBPEMEHHO SIBJISIIOTCS OOBIYHBIMU CJIOBAMHU OOIIEHAPOIHOTO si3bIKa. Takux
CJIIOBTEPMUHOB OI'pOMHO€ 4ucia0. OHM M3BECTHBI Ka)XJA0MY TOBOPALIEMY, UX MOXHO HAWTH He
TOJIBKO B CIELMAJIBHBIX CIIPAaBOYHUKAX, HO U B (puiioornyeckux (Hampumep, TOIKOBBIX) CIIOBa-
psix. 31ech HEOOXOAMMO MOSICHUTH CTYACHTY, YTO YKa3aHHbIE CJIOBa MOTYT ObITh U TEPMHHAMHU
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ornpenenéHHON cdeprl (OKCHI MeTajia, HaTpueBast Cojib, MBbIIIEUYHAsE TKaHb U T.1.).

B «Cnosape pycckoro si3bika» C. M. Oxerosa, MeTam — 3TO «XMMHYECKH IIPOCTOE BEIIECTBO
(a Taxke cruiaB), oOnaaaroNIee 0COOBIM 01eCKOM, KOBKOCMbIO, XOPOUIEH menionpo8ooOHOCMbIO
U 271eKmponposooumMocmoioy. VI3BECTHO, YTO METaILIbl — 3TO cene30, Medb, cepedpo, 3010Mmo,
aniomuHul; OHU OBIBAIOT uepmble, yeemHvle, OpazoyeHHvle, UCTIONb3YIOTCS, HaIpUMep, A 13-
TOTOBJICHUS JIBEPEH, JIECTHULL, YTO METAJUIbl Pa3JInYalOTCs MO gecy (ATIOMHUHUH Jierde CBUHIA);
OHU TOHYT B BOJE; METAJIbl OKHUCISIOTCS U PXKABEIOT; OHU OBIBAIOT MATKUMH U TBEPABIMH.
MHorue (He CIenUalIMCThl) 3HAIOT, KAKOe 3HAYCHUE /IS 4eJIOBEUYECKOW LMBUIIM3ALIMY, B YaCT-
HOCTH, SKOHOMHKH, a TAKXKe O TOM, 4TO /JoHbacc M Ypan - UEHTPBI IPOU3BOJCTBA METAIUIOB, 8
Tyne npou3BOIAT OPYKHE, MOXKHO BCIIOMHHTb U3 reorpaguu: o Kypckou MarHuTHOM aHOMaJIUH
u Kyzbacce, 0 niaske *ene3HON PyIbl, a TAKXKE O JHcele3HOU OUCYUNIUHe, CMAIbHOU 607e, O
JrcenesHom nomoke u m.0. Kak U3BECTHO, C TOUKM 3pEHUS CEMAHTUKHU CIOBO U TEPMHUH PaBHBI
MEXIy co00i: oHM 00a oOmanaroT nmoHsTHEM U (poHOM. OfHAKO copep)KaHUE MOHATHS U (poHa
CJIOBA CYIIECTBEHHO OTIIMYAETCS OT COAEPKAHUs MOHATHS U (POHA TEPMUHA, IOATOMY MBI JIOJDK-
HBl OOBSICHUTH CTYICHTaM, YTO JIOJDKHBI TOBOPHUTH 00 3THX 3JIEMEHTaX C COOTBETCTBYIOLICH
muddepeHnraueit, T. €. B COCTaBe COUYETaHHs «JIEKCHYECKUi (POH WM HaydHOE MOHATHEN.

Ha mesrcnpeomemuvix 3anamusix pycckozo sA3blka cmyO0eHmbl 3HAKOMAMC ¢ MEPMUHAMU Onpe-
OellenHoll obaacmu 3HAHUs, 20e OCYULeCMENaemcs C853b C MAKUMU OUCYUNTUHAMU KAK UCTOPUS,
eeozpagus, usuxa. Inagnoe y cmyoenmos pazeueaemcs peuemvlCaumenbHas 0esmenbHoOCmb,
obozawaemcs cr06apblil 3anac, pacuiupsemcs kpyzozop. llogoOHas pabota ¢ TepMUHOIOTHEN
MO3BOJISIET COBEPILIEHCTBOBATh U JIMHIBHCTUYECKOE UYThE ydalleics MOJNIOAEXH, JKelaHue 3a-
HATBCSI IOMCKOM OTBETA WJIM HAy4YHO-HCCIIEI0BATEIbCKOM paboTOM.

Ha ocHOBaHUUM M3J10)KEHHOTO BBIIIE JIETKO pa3rpaHUUYMBAIOTCS CQepbl MPUIOKEHUS CHII TIpe-
MoJlaBaTelsA-pycucTa U IMpenojaBareis-NpeAMETHUKa B OOy4eHUM CTYAEHTOB TEPMHUHOJIOTHYE-
ckoll siekcuke. [IpenonaBarenb-pycuCT HMOSCHUT JaHHOE CIIOBO, HE BJaBasCh B MOJPOOHOCTH,
KOTOPBII JIOJDKEH 3HaTh CHELMAIMCT TOM WM MHOM cdepbl, npenogaBaTelb-NpeMEeTHUK JacT
oApOOHOE OMKMCAHUE CBOMCTB, KAUECTB U JPYTUX 0COOCHHOCTEH TEPMUHOIOTHUECKON JIEKCUKH.

B kadecTBe mpuMepa MOXKHO MPHUBECTH BCEM M3BECTHOE CIIOBO «cToi». OOBsICHEHUE 3Haue-
HUS CJIOBA «CTOJD B TOJIKOBOM CJIOBapE€ OTHOCHUTCS K JIOTUYECKOMY ONPEAEIICHUIO, T. €. OIpee-
JICHUIO TIOHATHUS Yepe3 ONMKalIiid posl U BUAOBOE OTIMYHME: «UYTO ATO TaKoe?» - mpenaMeT mede-
7Y, 3aT€M TMPU3HAKK BUOBOTO MOHSTHS ITOTO K€ poja: Kakoi? mist yero? - «Cron — mpeaMer
Me0enu B BUJE LIMPOKOM TOPU3OHTAIBHOM JOCKM Ha OAHOM WJIM HECKOJIBKMX HOXKax (MHOIZAa
C SILIMKaMM, TyMOOYKaMH), Ha KOTOPbIM KJIaayT WIM CTaBIT 4TO-1100». [l cCpaBHEHHSI MOXHO
IIPUBECTHU TOJIKOBaHUE clioBa: «CTONI — HEOThEMIIEMast YacTh ObITa, OOIIECTBEHHBIX U APYTHX Y-
PEKICHUID» MM «IUIOCKOCTh PA3IMYHBIX (POPM, KOTOpast CIIYXKHUT JJIsl yIOBJIETBOPEHUS YI0OCTB
yenoBeka B pabote». CommacuTech, 4TO MOA IMOCIENHEEe ONpeIeIeHNEe aHaIH3UPYyEeMOro CIIOBa
MOJKHO TO/IBECTH JIpyTH€ CJ0Ba (HampuMep: 3TO MOXKET OBITh «CTyJd, KpOBaTbh, JUBaH, KpECJO
u np.). Kax BUIHO, Npu JIOTHYECKOM OMNPECIIEHUU MEePEeUucsieTcss He BCE, a TOJIbKO OTIIMYH-
TEJIbHBIE BU/IOBbIE MPU3HAKU OIPEIEIIEMOro MOHSITHUS.

Hcnonb3oBaHue TEPMUHOB B peud TpedyeT ocoOoro BHUMaHMsA. CuuTaeM, 4To B MOJOOHBIX
Cllydasix CTy/IEHTaM LieJIecoo0pa3Ho 00paliaThCs K CIOBApSM TEPMHHOJIOTHYECKOTO XapaKTepa.
Ecnu TepMuHBI HETIOHATHBI a/ipecary, OHH HE BBIMOIHAIOT HH(POPMATUBHYIO (DYHKIHUIO U Mella-
I0T BOCIPUSTHIO pedud. 3JI0ynoTpedaeHre TEpMUHAMU JIMIIAET pedb JOCTYNMHOCTH, 3aTPYIHSET
ee BocrpusTie. Bc€ To, yTO, OBUIO OTMEUEHO BBIIIE, MPOBEPSIOCH MYTEM 3KCIIEPUMEHTAIIb-
HBIX HCCIIEIOBAaHUH, PE3yJIbTaThl KOTOPBIX IOBOPAT CaMM 3a ce0s: KauyeCTBO PEUYEBBIX HABBIKOB
U YyPOBEHb 3HAHUS CTYAEHTOB TEPMMHOJIOTHYECKON JIEKCHUKH — si7jpa Mpo(eCcCUOHANbHOM peun,
- moBelcwicd. CuuTaeM, 4TO BayKHBIM TaKXke SBISETCS TO, YTO MPENoAaBaTellb JOJKEH HayYUTh
CTYJCHTOB MPABUIBHO M YMECTHO MPUMEHSTh TEPMHUHBI 110 CIIEIUATBHOCTH.
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INNOVATIVE METHODS OF TEACHING FOREIGN LANGUAGES

Qodirova Dilnoza Mamanazarovna, teacher
Bukhara region, Qorakul district, School No 52
qodirova_teacher@inbox.uz

Annotation: In this articles highlights of innovative activity in the teaching foreign languages.
Key words: innovation, innovative activity, multimedia programs.

At the present stage of development of science, technology, international trade, various types
of business communication, knowledge of foreign languages is not only a necessity, but also a
need for specialists. There are many traditional methods of teaching foreign languages that are
quite effective. However, the modern development of society requires the search and use of more
advanced methods and technologies. Knowledge of several languages becomes the norm of life.
For fast and effective teaching of foreign languages, innovative methods are needed to form the
practical skills of a qualified specialist who is able to solve professional problems at the level
of foreign language communicative competence.

When teaching pupils foreign languages, the most effective methods are the following:
multimedia presentation, project method, testing interactive programs on-line, on-line modules,
interactive whiteboards, multimedia programs, creating a pupil’s language portfolio, case method
(based on situational teaching methods), competency analysis (represents the assessment of game
participants by competencies, building profession by specialty), distance learning, etc.

Innovative methods allow us to achieve the following goals:

1) accessibility of perception of educational material,

2) systematization of knowledge;

3) development of creative abilities of students;

4) self-education;

5) understanding of educational material, analysis of the learned material. One of the modern
methods of teaching foreign languages is the use of computer technology. Computer language
programs bring diversity to the learning process, contribute to the creation of a favorable creative
atmosphere and, at the same time, individualize the learning process and facilitate ongoing
monitoring. Multimedia programs increase the effectiveness of teaching, interest in learning
foreign languages, expand the possibilities of perception and assimilation of educational material
(using video, graphics, testing, etc.) and also allow you to distribute tasks in a group according
to the degree of complexity. Multimedia programs have a number of advantages, which are
expressed in the following:

1) use of fascinating country studies videos with text support, which can be excluded for
tasks of increased complexity;

2) virtual speech contact with native speakers, the opportunity for the student to become a
participant in events, control the quality of foreign language communication;

3) the opportunity for the student to make an audio recording of their own speech and compare
the accuracy of pronunciation on an evaluation scale;

4) the opportunity not only to hear, but also to see native speakers, imitate their gestures and
articulation;

5) the ability to consolidate grammatical material using games.

Multimedia programs motivate students to learn a foreign language, give them the opportunity
to effectively work out and independently control phonetic, lexical and grammatical skills.
Computer programs develop students’ cognitive activity, their intellectual abilities, logical
thinking, memory, attention, and imagination.

Thus, the use of various innovative methods of teaching foreign languages has a number of
advantages that help teach students to actively acquire new knowledge, develop their creative
and organizational abilities, and provide a powerful incentive to learn the language. Innovative
technologies allow you to perfectly combine theory with practice, form knowledge of the subject,
professional skills and abilities.

References:
1. Boltayeva M. L. Business game in training. -M., 2012.
2. Ochilov M. New pedagogical technologies. - Qarshi, 2000.
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Annotatsiya: Maqolada mugaddas dinimiz — Islom dinidagi Alloh taolo elchilari —
payg‘ambarlarning hayoti haqidagi hikoyatlarning muqaddas kitobimiz Qur’oni Karim bilan
xalq og‘zaki ijodi ta’sirida shakllangan hikoyatlar o‘rtasidagi ixtiloflar haqida so‘z boradi

Kalit so‘zlar: Payg‘ambarlar hayoti, “axsan”, ixtilof, sabr

Islom dinining muqaddas kitobi “Qur’oni Karim” boshqa dinlarning muqgaddas kitoblari
hisoblanmish xristianlik “Injil”, yahudiylar “Tavrot”, hinduiylar “Veda”lar kabi muhim ahamiyat
kasb etadi. Qur’on suralarida payg‘ambarlarning hayoti ma’lum bir oyatlar ichida ishora yoki
to‘liq ko‘rinishda aytilib ketiladi. Ba’zida esa butun bir suralarni o‘zi bitta payg‘ambarga
bag‘ishlanadi va yoritiladi. Bu oyatlarda payg‘ambarlarni hayotidan olib berish nima uchun
kerak degan savol tug‘iladi. Bu keltirishlar o‘sha yetkazilishi kerak bo‘lgan fikrni islom dinida
tan olingan payg‘ambarlar hayotini ibrat qilib keltirish va insonga xulosani o°‘zi chiqarishga va
biron-bir yo‘nalish berishga yordam beradi.

Yuqorida keltirganimizdek ba’zi bir suralar ma’lum bir payg‘ambarning hayotiga to‘ligligcha
bag‘ishlanadi. Shunday suralardan biri “Yusuf” surasidir. “Yusuf” surasi “Qissasi Rabg‘uziyda”
“axsan” qissa ham deb aytiladi. “Axsan” so‘zi arabchadan tarjima qilinganda “husnliroq” degan
ma’noni anglatadi (arabcha “husn” so‘zidan kelib chiqqan). Ya’ni boshqa suralardan ko‘ra
husnliroq va yaxshiroq degan ma’noda aytilgan. Haqiqatdan ham “Yusuf’ surasida boshqa
suralarga qaraganda ibrat oladigan va komil insonni tarbiyalash uchun muhim ahamiyat kasb
etadigan jihatlarga boy. Unda oilaviy masalalardan tortib davlat ishlari-yu, tush ta’birlarigacha
so‘z yuritiladi. Masalan: Yusuf alayhissalom otalari Ya’qub alayhissalomning sabrlari. U kishi
farzandlari ichidagi eng yaxshi ko‘rgani Yusufni yo‘qotganda qanchalik qayg‘uga tushsa-da
chiroyli sabr bilan qissa oxirida Yusufni diydoriga erishadi. Sabr timsoli faqatgina Ya’qub
alayhissalom emas balkim Ayub alayhissalom ham hisoblanadilar. Ba’zi bir boshqa asarlarda
badanlari yara bosib qurtlab ketgan degan ma’lumotlar ham uchraydi. Ammo marhum Shayx
Muhammad Solih Muhammad Yusuf hazratlarining “Hadis va hayot: Anbiyolar qissasi’da bu
ma’lumotlar ishonchli emasligi ta’kidlanadi. Ya’nikim “Ayub alayhissalom haqgida, u zotning
sabrlari haqida to‘qilgan, yolg‘onlarning eng odoblisida aytilishicha u zot juda xunuk dardga
mubtalo bo‘lgan emishlar. Yaqinida turib bo‘lmaydigan darajada yomon ahvolga tushgan
emishlar.”!

“Bunday afsonalar payg‘ambarlik maqomiga mutlaqo ziddir. Alloh taolo boshqalarga o‘rnak
bo‘ladigan xos bandasiga- payg‘ambarga odamlar nafrat bilan garaydigan darajada jirkanch
kasallik bermaydi.” 2 Xuddi shunday ixtiloflardan biri Yusuf qissasida ham keladi: Qissasi
Rabg‘uziy”’da Yusuf alayhissalomga tush ta’biri yechish ya’ni bilishi uchun Alloh taolo Jabroil
alayhissalomni yuborib ular zindonda namoz o‘qityotgan paytlari o‘g‘izlariga uzumga o‘xshash
meva solib u erib qonlariga singgandan so‘ng tush ta’birini bilish qobiliyati paydo bo‘ladi. Biz
bilamizki Alloh taoloning elchilari payg‘ambarlarga odamlarga Alloh taoloni elchiligini bildirish
uchun g‘ayrioddiy qobiliyatlar beriladi. Masalan Dovud alayhissalomga temirni mumdek qilib
ishlov berish, Sulaymon alayhissalomga esa ins-jinslrani bo‘ysundirish va boshqarish. Ammo
Yusuf alayhissalomga tush ta’birini bilish qobiliyatini berish haqida Qur’oni Karimda bunaqa
fikr yoki so‘z yuritilmagan. Bunday ixtiloflar kelib chiqishiga nima sabab bo‘lgan degan savol
tug‘iladi. Buning sabablaridan biri xalq o°g‘zaki ijodining rivojlanishi. Xalq og‘zaki ijodida bir

! “Hadis va hayot” 20-juz “Anbiyolar gissasi”” Shayx Muhammad Solih Muhammad Yusuf - Hilol nashr.:Toshkent
-2014,285-bet 1-xatboshi

2 “Hadis va hayot” 20-juz “Anbiyolar gissasi” Shayx Muhammad Solih Muhammad Yusuf - Hilol nashr.: Toshkent
-2014,285-bet 2-xatboshi
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hikoyat og‘izdan og‘izga ko‘chish jarayonida yangi material yoki detallar bilan boyib boradi
va shuning hisobiga payg‘ambarlar gissasiga ham qo‘shimcha detallar, materiallar qo‘shiladi.
Shu sababli o‘zgarishlar davom etadi va asliylik yo‘qoladi.  Bu fikrlardan kelib chiqadiki
ba’zida odamlar og‘zidagi hikoyatlar hammasi ham Qur’oni Karim bilan to‘g‘ri kelmaydi va bu
ixtiloflar insonlarni chalg‘itadi xuddi muqaddas Injil kitobini to‘rt nusxasini to‘rt inson yozib
to‘rt xil tahlil gilgandek gap. Shunday ekan faqat va faqgat Qur’on Karimda va Hadisi Sharifda
keltirilgan hikoyatlarga ishonaylik. Biz hali ikkita payg‘ambar qissalaridagi ixtiloflarni ko‘rib
chiqdik. Qur’onda esa 24 ta payg‘ambar nomi tilga olingan va bu Islom dinimizning muqgaddas
kitobi Qur’oni Karim va boshqa asarlar o‘rtasidagi ixtiloflar ko‘pligining bir belgisidir.
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Abstract: This article discussed about concept of role-playing games, major characteristics
of the role-playing techniques and its types.
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Today, a new theory has been developed by sociologists and socio-psychologists, revealing
the idea of using role behavior. This theory is called “role theory”. Those who are in favor of
“role theory”, it is believed that the unity of a person with his environment this is manifested in
the fact that a person is the performer of several roles: for example, in the family — the role of
the son, in school - the role of the student, and so on. These roles determine the speech and non-
speech behavior of the individual in the society. Thus, the concept of a social role is a component
of public relations, in which the environment acts as a primary socialization in relation to the
individual. Naturally, a person receives a social experience that fixed in the language. Natural
social roles in educational settings this is “teacher-student”, means, when using role-playing
games as learning tools, we will talk about the so-called “secondary socialization”, which
simulates “primary socialization” in its defining features. Speaking of secondary socialization,
it social roles are artificial (tasks usually have following wording: “imagine that you work as a
guide interpreter””). Moreover, the measure of conditionality may differ: for example, performing
as a literary character or a fairy-tale character a hero. It happens that role play is in the nature
of assimilation, in other words, simulates a situation typical for the environment, and sometimes
role play can get complicated conflict, high point and interchange. But the element of Convention
is inherent in all types of role playing [1; p. 169]

Play along with work and learning is one of the key types human activity, an extraordinary
phenomenon of our existence. A person has an inherent need for play, which is an especially
strong manifest itself in childhood. By definition, a game is a type of activity in situations,
aimed at recreating and assimilating the social experience in which self-management of behavior
develops and improves. [4, 16]

There are a variety of learning tools available. Funds training — a set of resources for achieving
educational goals purposes’. The game is one of them. Learning tools can be divided into means
of teaching and means of learning. Teaching tools they are mainly used by teachers to explain
and consolidate the educational process material, and by means of teaching-students to learn new
knowledge. In at the same time, some tools are used both in teaching and in learning.

Teaching tools are essential for implementation information and control functions of the
teacher. They help excite and support the cognitive interests of students, improve visibility of
educational material, make it more accessible, provide more accurate and complete information
about the subject being studied they intensify independent work and allow you to conduct it at
an individual pace. R. P. Milrud defines role-playing as «a methodical technique, related to the
group of active methods of teaching practical foreign language proficiency” [2; p. 8].

The role-playing game is based on the interaction of students in according to the roles
distributed between them and the game plot. So, role-playing game is both speech, and game,
and educational activity at the same time. Through the eyes of students, role — playing is a game
activity where they have a chance to” try on «different roles. Most often, the educational nature
of the game is not realized by students. However, the role-playing game is manageable and its
educational character is clearly understood a teacher.

Speaking about the principles on which the role-playing game is built, it is worth mention
interpersonal relationships. Role playing is a model interpersonal communication: it creates a
real need for communication, encourages motivation to participate in communication on the
in English, therefore, it performs a motivational incentive function. Also, role-playing games
can be classified as educational games, since it determines the choice of language tools and
develops speech skills and skills. Role-playing is a special exercise for mastering speech skills
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and skills within the framework of interpersonal communication, allowing you to simulate the
act of communication in certain situations. In role-playing games, hard work, and discipline can
be developed, ability to work in a team, activity, ability to be involved in different activities
types of activities, ability to make a compromise decision. The ability to change masks, or social
roles, is extremely important ability from a psychological point of view, and role-playing forms
this ability. Role play defines the model of speech behavior, a characteristic of the performer
in various situations: for example, the choice of certain speech turns, compliance with the rules
of speech etiquette, knowledge of background and active vocabulary related to socio-cultural
information, in other words, involves preliminary work with language material, its training in
exercises. Role playing can be considered as the most correct communication model, since it
imitates the realities of the surrounding world in the most essential features, in addition there is
speech and non speech behavior in the role playing game communicants [3; p. 69].

Gaming activities perform the following functions: entertainment (this is the main function
of the game - to entertain, give pleasure, inspire, and arouse interest);

e communicative: mastering the dialectic of communication;

e  self-realization in the game;

e game therapy: overcoming various difficulties, arising in other types of life activity;

. diagnostic: detection of deviations from the standard behavior, self-knowledge in the
game,

e  correction function: making positive changes to the structure of personal indicators;

e the function of international communication: assimilation of common for all people of
social and cultural values;

e  socialization: inclusion in the system of public services relations, assimilation of the norms
of human community.

Most games have four main features:

e free development activities undertaken only by at the request of the child, for the pleasure
of the process itself activity, not just from the result (procedural pleasure);

e creative, largely improvisational, very the active nature of this activity (“field of creativity»);

e emotional elation of activity, rivalry, competition, attraction, etc. (sensual the nature of the
game, ““ emotional tension»);

e there are direct or indirect rules that reflect the content of the game, its logical and temporal
sequence development.

Role playing is one of the various means of teaching culture a foreign language. Words such
as role-playing, modeling, and drama is sometimes used as synonyms, but, in fact, they illustrate
different concepts. Some scientists believe that the difference between role-playing game and
simulation consists in the authenticity of the roles assumed students. Modeling is a situation in
which students play a natural role, in other words, a role that sometimes occurs in real life (for
example, buying groceries or booking a hotel) [5; 26]. In a role-playing game, students play a
role that they have never played before play in real life (for example, Prime Minister, Director
an international company or a famous singer). Some scientists consider a role-playing game as
a component or element modeling. Thus, in a role-playing game, participants are assigned roles
that they follow within the script. In modeling, emphasis it is based on the interaction of one role
with other roles, not on the game individual role. Anyway, role-playing games prepare students for
communication in various social and cultural settings.

Role playing has several useful characteristics of language learning and one of the goals of
this work is to introduce and discuss advantages of using role-playing games in teaching English
language in middle classes. It should be noted that the role-playing game does not limited to
language practice as language learning. To role-play the game was effective; it should be part of
the methods category language learning. Role-playing events offer opportunities for the actual use
of the language.

There are several types of role-playing games. The goal is to involve students in solving
problems that exist in the real world. Role-playing is often chosen to create such a situation that
students actively interacted in the language; thereby making it learning is more meaningful. At the
same time, students are introduced to different learning styles - listening, memorizing, discussing,
writing and performing in public.

Role play is useful for practicing appropriate behaviors in complex social interactions that
students should choose from a wide range of possible behaviors. Good themes for role-playing
games include the exchange of materials between schoolmates, during which students must
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support and fix someone who makes a mistake. Role playing allows the teacher to recognize the
complexity of situations and provide students with practice in making responsible decisions.

Role-playing is a very flexible learning activity that it has a wide scope for variation and
imagination. Role-playing games they use various communication techniques and develop free
speech language proficiency, promote interaction in the classroom and increase motivation. This
encourages mutual learning and separation responsibilities between the teacher and the trainee that
occur in the process of learning.

Role playing can improve students ¢ conversational skills at any time it helps students interact
with each other. As for shy students, role-playing games help them open up by providing student
“mask”. In conclusion, this activity is quite fun, and most students will agree that reproducing
certain this leads to better assimilation of the material.

Every teacher wants to teach their students to think, but at any level at the level of complexity
this requires the implementation of three interrelated components: problem solving, interaction
with other participants and self-awareness. These skills cannot be learned while reading any
number of books, although didactic material can be useful in creating an intellectual Foundation
for adaptive learning. Hurry up in total; the types of skills required for flexible, creative, rational
thinking should be implemented in practice and to learn in the process of interaction, making risky
decisions, self-expression, feedback and encouragement.

One of these activities is role-playing, which is a way to bring a real-life situation to the
classroom. But any a role-playing game cannot exist without a certain structure. In the structure of
a role-playing game, it is customary to allocate the following components: roles, initial situation,
role actions.

The first and perhaps most important component are roles. Roles that belong to students in the
classroom can be social and interpersonal. Social roles are determined by the individual’s place in
the system of objective values. Social relations (professional, socio-demographic), interpersonal
roles are determined by the individual’s place in the system interpersonal relationships (leader,
friend, rival, etc.) role Selection it should be carried out in such a way as to develop the skills of
schoolchildren active life position, best personal qualities: feeling collectivism, mutual assistance
and mutual assistance.

There are different ways to classify roles: status roles that can be given from birth or acquired
in the course of life (the role of a citizen of a particular state, etc.); positional roles are usually
encoded rules that define a certain position in society (professional, family roles, etc.); situational
roles, presented in the form of fixed standards of behavior and activities that only need to be played
a short-term participant in a communication situation (the role of a guest, tourist, pedestrian, etc.).

The second component of the role-playing game-the initial situation-acts as the way it is
organized. When creating a situation, you must take into account and real-world circumstances
and relationships interlocutors. The following components of the situation are highlighted:

1) Subject.

2) The object (subject of conversation).

3) The attitude of the subject to the subject of conversation, the conditions of the speech act.

The third component of the role-playing game is the role-playing actions performed students
playing a role. Role-playing actions as a variety of game actions are organically related to the role-
the main one a component of role-playing games. Thus, the functionality of the role the value of
the game increases with a clear understanding of its structure [1; p. 143].

In a role-playing game, participants speak and react individually, and they separate roles are
assigned that can be written out on the cards. For example, the role on card A: “You are a customer
in a pastry shop, you want to buy a birthday cake for a friend, he or she loves chocolate very much
“Role on card B: you are a sales consultant in a pastry shop, you have there are many types of
cakes, but not chocolate ones.” Very often role playing done in pairs, as in the example above,
sometimes it includes interaction between five or six different roles.

Role-playing is almost the only way that can give students can practice the language in the
classroom by imagining situations from real life, and is an extremely effective method if students
are confident and ready to act; but more depressed or introverted people find role-playing difficult,
and sometimes even difficult awkward. Factors that contribute to the success of role-playing
games: vocabulary compliance with the requirements within the learner’s abilities; enthusiasm of
the teacher; careful design and instructions.

In simple variations of the role-playing game, a General theme can be given, according to
which each of the students should speak out. In more complex situation types of role playing game
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the teacher’s activity can be more detailed, and the activity of students-more specific. The teacher
could for example, explain the situation and describe the cards that describe the specific roles that
students should play. Such Role playing can be applied to language teaching in many ways areas.
In most role-playing games, one person plays the judge, or referee, who can be considered as
the”Director” of the story. In this role usually the teacher speaks. The teacher describes the world,
and the students will take on roles in this world, and guide your characters through the story they
create.

There are several types of role-playing games.

Moderate controlled role-playing game - role-playing game, when preparation for which
students get a generalized idea of their roles, on the basis of which prepare their individual role-
playing task. The difficulty lies in the fact that the features of the role-playing behaviors are
known only to the performer. It is important for other participants guess what line of behavior their
partner should follow, and accept the appropriate decision about your own reaction. Game plan it
is developed by the teacher and students are given a list of all typical and problematic situations in
which they will have to take part participation. All typical and problematic situations are worked
out in detail in the lessons, we study samples of dialogues, and you can get a teacher’s consultation
on lexical and grammatical material.

Free role-playing game is a role-playing game, in preparation for which students receive the
circumstances of communication. This game serves formation of individual and group skills of
independent works on the subject. Students should not only choose for themselves theme and
develop a game scenario, but also choose the appropriate one material, search for information
using the recommended literature.

Most often when working with artistic texts a scenario game is used. When preparing for a
scenario game, students develop a plan and scenario under the guidance of a teacher. They pick
up language content of certain roles in individual mode, pair or group work. In preparation for the
scenario role the game forms the skills of collective learning activities on creating its scenario,
identifying problem situations, searching for more information on the topic. In preparation for
this game the teacher clearly using an explanation, filling in various forms tables, problem-
solving questions demonstrates to students methods of working with text, while teaching the
search, learning, and introductory reading. Basic text for the role-playing game it is studied under
the guidance of a teacher, considering possible the reasons for the appearance of this text are
determined by its “author” or from whom when there is a narrative or dialogue, assumptions are
made about the character or characters, students make predictions: what will follow after this text,
how events will unfold. Thereafter work begins on defining roles and filling them with specific
content language content based on modified previously studied texts of the textbook, literature
recommended by the teacher. During role playing presentations each student can change any of
the following their statements of their own volition, thereby contributing to the role-playing game
element of surprise, improvisation [1; p. 168].

To ensure that the interest in role-playing games does not decrease, and training to them, it
did not become an algorithmic exercise, the types of role-playing games it is recommended to
alternate.
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AnHoTanus: byryn onam capnocu MmyamMmmocu OyTyH HHCOHMSITHU Xap Ka4OHTHJIaH-/1a KATTUK
TAIIBUIITa COJMOKJA. YHra KapIlM Kypalluill >KapaéHu KOMIUIEKC EHJAIlyBHM Tanad 3Taj.
AXO0OpOT, UKTUCOANH, TabJIUM Ba MMKOHUATIIAPDHU KEHFaUTHPUIL JIOWMXajJapyu LIylap *KyMJlacu-
nanaup. Yoy aacTypiap opacuaa axOopoT JOHUXaldapu aJoXuAa axamMHsaTra sra. Yjiaap TH3U-
MU/Ia OMMaBHi axOOpOT BOCHTAJIapy MyXHMM YpHH sramiamu myoxacus. Ymoly makonaga OAB
BaKWJIJIApU TOMOHHJIAH OMp-OMPHHMHT YpHUAA HOTYFpU KYJUIaHWIAIWraH Oab3W araMaiapra
WIIMUN U30XJ1ap OepuiraH.

Kaaut cy3aap: omam caBmocu, atamajiap, OMMaBUi axOOpOT BOCHTalIapu, OJaM CaBJIOCHTa
KapLI¥ Kypar

ByryHru KyHnaa omam caBiocu SHr XaB(uiM Ba T€3 TapKala€TraH >KMHOATYUIMK Typiapu-
naH Oupu xucoOmanaau. Y30ekucrtoH PecnmyOmukacu «OpaM caBmocura Kapiid Kypariuin
Tyrpucuia»tu KoHyHMHUMHT 3-Mojacuia «0aM CaBIOCH» aramacura Kyhiujaaruda u3ox oepu-
Jaau: «Kyd OWJIaH TaxXIuA KUIUII €KW Kyd MIUIaTUIl €Xya OolIKa MakOypuiall Iak/ulapuaaH
¢doitnananum, yrupiaml, GupuOrapiuk, ajaaail, XOKUMUSTHI CYHUCTEbMOJ KUIUII €K Ba3UAT-
HUHT KaNTUCIWUTUAAH GoiJamaHuIl OpKaidu €xyd OOIIKa IMIAaXCHU Ha30opar KUIYBYM HIAXCHUHT
PO3WINTHHY OJIUII YYYH YHH TYIOBIap €KU MaH(aaTAOp STUII SBa3Ura OFAUPUO ONUII OPKAIH
ofmamuiapaaH GoiaTaHuIl MaKCaauIa yIapHH EIUIall, TAlluIl, TOMIIUPHUII, SITUPUIT EKH KaOyl
KWIHID. By niatra Kapimm Kypammiga oMMaBii ax00poT BoCUTaIapy aXOJIMHUHT xabapaop-
JIMTY Ba XyKyKUH CaBOJXOHJIMTHMHU OLIMPUIIJIA MyXUM YpUH 3rauiaiian. AXOOpOTHH TYFpH €TKa-
3MII YUYH KypHAJIUCTIApHUHT Y3/1apu Ha3apuil OmiinMiapra sra 6ynuinuiapu, xap oup cy3 Ba uoo-
paHy, Iy XyMJaJaH aramMajlapHy TYFpH KYJulai Oudiuiapu Makcaara MyBoQuKanp. Xycycas,
2016-2019 #immnap nunna Y3o6ekuctoHHUHT «Hapomnoe ciioBoy, «IIpaBma Boctoka», «Huqugy,
«[lapakun», «Qalqon» Ba Poccustnunr «Poccuiickas razeray», « Mup HoBocTei» Ba OOIIKa Halll-
prapuaa 4or STHITaH MaTepuajuiap TaxXJIHIW IIyHU KYpCaTIWKH, aKCapHsT XoJulapaa KypHa-
JUCTIAap Ba Makoja Myautudapy atamanapJad KeHr (HoiIanaHuIIagm: npuryoumenbHoii mpyo
(madxcOyputi mexHam), mopeosis 100bMu (00am cagoocu), Hele2albHas muepayusi (HOKOHYHUL
MU2payus),; cexcyanvbHas IKCniyamayus (Waxeonuti IKCHIyamayus), peunmezpayus besxcenyes
(KouoKnap peunmezpayusiaulysu); nocmpaoasuiue (JHcaOpianeaniap); yrouwean 2ypyx, coxma
Xyarcolcamaap,; Hcadbpoutioanap, nomeHyuaIbHslll OOHOp (ROMeHYUanl OOHOp), MPAHCNIAHMAYUS
0peaHos (Mmana av3onapu MmpancniaHMayuscu), KOppeKyus MuepayuoHHOU KOHbIOHKIMYpbl (Mu-
2payuon Kowvionkmypaza mysamuuinap xupumuur). Amvo OAB Bakuiapu TOMOHUIAH Oup-
OMPHHMHT YPHUAA HOTYFPH KYJUIAHWJIUIIN MYMKWH OyiraH 0ab3u aramajiap XaM MaBxya. Ma-
canaH, «Tpapur», «Tpa@pPUKUHI», «0AaM caBAOCH». YUeT 311 CY3IapuHUHT U30XJIU JTyFaTHIA
«TpaduKr» TYIIyHYaCH Kyluaarnda u30xJjianaau: «0y ToBap aiupoomiani, capno ontummy, Kem-
Opumx JyFaTHjia 3ca «KHOKOHYHHI caBo» (MabHONapaaH OupH) aed kypcarwirad. MHmu3 tunuaa
-ing KYIIMMYaCHHUHT KYIIWIUINY kapa¢H, OUTUM aKTHHU aHrIataad. byHaan kenub 4yuKaauky,
«Tpaduk, TpadGUKUHT» KYPHATUCTUK MATHIAPHUHT KOHTEKCTYall KOHCTPYKIUUIapU1a MyKOOHIT
cudaruia Xu3Mar KWIMIIH MyMKHH, aMMO Cy3 KM MOOPaHUHT MabiyM OUp M30XCH3 MYCTAaKHUII
Ky UtaHWHIY (MacajiaH, capiiaBxaiapia) YKyBUMHU daFuTaan. MHMM3 Trnaa aifHan «human
trafficking» €xu «trafficking in human beings» n6opacu mapxyn 6116, Oy «omam caBIoCcH» ara-
Macura énnom xucoobmanaau. M. FO. BypskauHT cy3nmapura kypa, «BOKEIUKHU TAJTKUH KUJIHIII
y4yH jKOHCHU3 Hapcasap [TpadpukuHr |HH HOMIAIAA KYUTaHWIAAUraH aTaMaHy UIUIATHII COUP
OynaéTran XOAMCAHHUHT, aHUKPOFH YHHHT OMp TOMOHJIaMa MOXMSITHHHU aHIiamra épaaM oepaau-
ra" MyalsH UIPOK TYINIMHYATAPUHU KeITHPUO YUKApaIu — MHUPOBAp/] HATIXKAAA ofamiiap XymaIu
XKucMIap KaOu MaHumynsius (uctudona) KwinHaanm». busHuHrya, 6apua xojuiapaa «oaaM cab-
nocw» ubopacu unuiaruica, Tpaguk, TpapUKUHT aTaManapu 3ca YKyBUMra TYIIyHapid KOH-
TekcTna (wioBa €KUM MIIOPaa) KyJUITaHWICA, MaKcaara MyBopuK OYyiaiu.
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«Ma:x0ypuii MexHaT» Ba «MeXHAT JIKCIIyaTAUMSACH» aTaMallapHHHU YalIKaTHpUO r000p-
Maciuk J1o3uM. XMT (Xankapo MexHaT TalIKWIOTH) «MaKOypuil MEXHAT»HU «XOXHIITa KapIIH
Ba Xap KaHJal jka30 TaxJIUIU OCTHIa Oakapuiaaurad uin 1ed taspudnaian. by aca omammap-
HH 3YPaBOHJIMK €KW KYPKUTHII HUYJIM OpKadu €KW YHIMPWIAIWTAH Kap3, IIAXCHU TACAUKIOBYH
XyAOKaTIapHu onu0 KYHuIl € MMMUrpanus uaopajapura TakIuM JTHUII TaXIuAu KaOu Mmy-
pakka® BocuTajap OpKaJIM HIUIAITa MaxOyp OYnran xonariapra TaamyKiauaup». MexHat
JKCIUTyaTanuscu - Oy ofaM CaBAOCH KypOOHJIApUHUHT MEXHAT HATHXKAJIApUHH Y3IallTHPHILI
OpKaJIM KUHOSTYMIIAD TOMOHUAAH (oiiga onuHUIuAnp. Jlemak, MaxOypuil MexHar jkapaéHuia
XapakaTHU KHHOWH (aonusaT KypOoHimapu (ymap O0ocuM ocTuaa MexHarT (aonusSTHHUA aMaira
olMpaauiIap), MEXHAT SKCIUTyaTalusCUuAa 3Ca >KUHOSTUMIAPHUHT Y3imapu Oaxapanunap (ui-
namra Maxoypnamanu, ¢oiina kypumann). llynnait kummb, maxOypuii MeXHAT ofaM CaBJo-
CU KypOOHJIApUHHUHT MEXHAT HKCIUTyaTallUsACH Kapa€HUJaru JacTiaOKu TapKuOWil KucmiiapiaH
Oupu (€xu OYFUHIapUAaH OupH) XUCOOIaHUO, y amalra OLIUIIN OWIaH KUHOSTYUIAP MOTUSBUN
¢oitna omumaay.

[lyHUHIIEK, «MYKH 0JaM CaBAOCH» Ba «MaXaJUIHil OJaM CaBIOCH» aramajiapu ypracuia
¢dapk MaBxkya. MUk omaM caBoocH TPAaHCMMJUIMH OaM CaBAOCHAAH (GapKiIu YIapoK, MHII-
Ui derapanap aoupacuaa (Outrta maenar xyayauna) amanra ommupuiaan. C. M. OkeroBHUHT
¢ukpura kypa, Maxamiui - Oy «MabJiyMm OMp XyAyl €KU TyMaHJa amajira OHIMpUIaJuraH €Ku
axaMmusTra sra Oynran ymymaaBiaT Oyamaran» TyuryH4ya. bunobapus, Mmaxamimii ogaM caBaocu
MYKU OJlaM CaBJIOCUTa Kaparauia reorpaduk XuxaTaaH TOppok. MacanaH, MaMmIaKaTHUHT aii-
pUM Xyayajnapuaa Mauiiui, yi-KoH, 1eMorpaduk mapouTIaH Kenu0 YMKKaH X0/1a THIaHIHINK
€xkn Qoxumabo3MMK KEHT TapKajiraH OYIWIIN MyMKUH.

«@oxXMIIATHK» Ba «IIAXBOHMI IKCILIyaTalUs» TyLIyHUYagapu Oup xui smac. Qoxulagiuk
- Oy HOKOHyHUU EKM KOHYHHH (aonusT Oynmmb, yHIa MIDKO3JIapra MOAAui MaH(aaTr 3BasH-
ra ¢axm xuMmariapu kypcarunaau. lllaxBonuii skcrimyaranus - Oy MonusiBui ¢oiga ydyH
aénnapHy ¥3 XOXHUIIapura Kapiliy IMIaXBOHMM Makcaaiapia MIUIATUIIIWAD. Xap KaHaai xal-
praHa€TraH maxc >KUHCUH XU3MaT KypcaTuiira MaxOyp KWIMHHUIIA MYMKWH, aMMO Oy MHTUM
XU3Mar Kypcaraaural xap Oup aénm ogam caBIoCH KypOOHUTa aillaHTaHIMTUHH aHTIaTMalan.
Bomkaya kummb aitranga, 6ab3u aémmap yuyH OyHmail ¢aonuar MXTUEPHiA, Ba XaTTO KacOMii
Mamrynoraup. Mkku araMaHUHT GapKiv KUXaTiapy xaasaina kypcarwirad (Kaasaa 1).

Kansaa 1. «Doxuimanuk» Ba «IIaXBOHUH SKCILTyaTalysh aTamaaapu MabHOCHATH (hapkiiap:

WIIYMJIap Ba MUKO3TIAPHUHT Y3apo MaHdaaTin
MOJAUN aJloKaJdapu YpHATWIAJAUTAH THUXKOPAT
MaHOau.

OOXNHIAJIUK IMAXBOHWM SKCIIJIYATAIIMSA
Kymmaunnapnuk, xuHcUd  anmoka, (axm |[IlaxBormit makcan ydyH €maHran aémiap
XU3MAaTUHA  aMalra OLIMpyBUM  €JUTaHMa|MEXHAT HaTH)KaJlapUHUHT  JKCIUTyaraTopiap

(3ypaBoHIap) TOMOHMJAH MOIJUN TYJIOBCHU3
Y3IaTUPHL KapacHHU.

bab3u mamnakarinapga Oy KoHYHHMH (aonust
TypH, OOlIKa JaBiaTiapAa KOHYH Japakacuaa
TaKUKJIAHTaH.

Opnam caBmocuHuHr Oy 1makiaw cudaruga
JYHEHUHT OapyaMamJIaKaT/Iapyia TAKUKJIAHT aH.

By omam  caBmocum  kaOpiaHyBUWIApH
SKCIUTyaTalusg KWIMHUIIM MYMKHH Oyiran
coxanapaaH Oupuaup.

XKaOpnanyBunnap Hadakar (oxuirabo3nukia,
0anKu <OKUHCHM XapakTepAard KYHruioyap
TaadupiIapAa WIITUPOK ATHII, MOPHOTpaduK

Marepuaiap €ku Oyromjiap WIUIad YWKapHII
€KM JKMHCUHM KYIUIMKJa cakjam Ba ymoiad
TYPHII YIyH» XaM 3KCIUTyaTaIus KIITHHHIIUTAPH
MYMKHH.

«Onam caBaocH» Ba «KYJ €CaBIOCH» aTamaiapu xam ajoxuzaa 3btudopra ynonuk. B. . Ko-
BaJICHKOHHUHT CY3JIapura Kypa, «HadakaT CEeMaHTHK JKUXAT/aH, 0aJKd KaThHi KOHYHUH MabHOA
XaM oJlaM CaBIOCH Ba KyJ CaBJOCH OMp XWJI TyIIyHYa 3Mac, YyHKH «KYJ CaBIOCH» TyIIyHYa-
CHUHM C¥y3Ma-Cy3 TalKWH KWIraHjaa, IIyHIall Xyjnocara KeJWHAAWKH, YHIA OOBEKT (IBHHU Kyi)
KOHKpeTiamran 0yiau0, yHra HucOaraH caB/io amalra omupuiIaany, 0y MaKoM sca Mepoc 0Ynuo
HaclaH-Hacara yTub OopaBepaau. byHaaH Tamkapu, Ky/ulap CaBIOCH TapUXUH HyKTau Hasap-
JIaH KOHYHUH MKTHCOMUH (aonusar cudaruaa Kadya KWIMHTAH, OaM CaBIOCH 1Ca IIaXC XYKYK
Ba SPKUHJIMKJIAPUHUHT KYIOJ paBuilia Oy3wIHMIINIa oidu0 KelyBUM, KOHYHAH >KaBOOrapiauKka
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TOPTWIYBYM XKHUHOAT Typu XucoOmaHaau. ['apum Kyl caBAOCH »JEMEHTIApH YHCYypiapu ojam
CaBJIOCH XOJAMCAcHIa MaBXKyn Oyica-ia, UKKHHYMCHHUHT OOBEKTH cu]aruaa 3pKUH OfaM Ha-
MOEH OYynajau, sKcIUTyaTalus kapa€HM YHUHI HMpojacura Kapiiu amanra omupunaau. llynra
acocyaHu0, Ou3 «ollaM CaBJOCH» Ba «KyJl CaBIOCH» aTaMaJlApUHUHT KypHAJUCTHK MaTHJapaa
¥3 MabHOCHA KYJUIAHWIUIIHN Tapadropumus.

Hlynnait kuin6, Ou3 o1aM caBIOCH MaB3yCuaa €3aIuraH KypHaaucTiap GaoausTuaa TYFpH, ¥3
YpHUA KYJUTAaHWINIIM Kepak OYiraH sHI MyXUM aTaMajiapura aMaauéria JaakallIiK XoJaTiapy
103ara KeJIMacJIuI'¥ MaKcaiu/1a WIMHMIA acocliaHTaH n3oxJjap oepauk. Tepmuniapaan ¢oinananum
MaTHHUHT aHUK, KUCKA, JTYHAa Ba OUp MabHOIHM OYIMIINHA TabMUHIARAM, Oy 0aM caBIoCH Kabu
HO3MK MaB3yHHU ypraHulAa KyJ1a MyXUMIHP.
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