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[IpoOneMbl nNyOMUIMCTUKU TMPUHAUIEKHUT K YUCIy HaUMEHee U3YYEHHBIX B  Hallel
auteparypHoil Hayku .Hemacratouno momHo wusyyeHa wu myonuuuctuka JleBa  Tomctoro.
Masio u3y4eHo ujaeiiHoe conepxaHue ero crareil u tpakraros. [lyomunuctuka JI.H.Toncroro
BO3MOKHO , HE MEHBIIIE YEM €ro XyI0KECTBEHHOE TBOPUYECTBO OTPA3UJIA LIMPOTY HHTEPECOB
nucarens, NyOuHy €ro CBA3M C HapOJHOM JKM3HbIO, OCTPOTY BOCHPHUSATHUS OKpPY’KAIOIIETO.
[Ipn yrenun nyOmuuuctuyeckux npoussenenuit JI.H.Toncroro, Hapsiny co CTpacTHOCTBIO
TOHA M OCTPAaTOM B IIOCTAHOBKE OOIIECTBEHHBIX BOMPOCOB, YHUTATENb OOpallaeT BHUMaHHUE
Ha WX HAaCBIIIEHHOCTh OOpa3HbIMHU, H300pazutenbHbIMU dnemMenTamu. JI.H.Toncrolt mactepcku
BOCCO37aeT B HeH 00cTaHOBKY JepeBeHCKoil crpanpl. Cratesi «Komy y KOro y4urthes
MUcaTh, KPECThSIHCKUM pedsATaM y Hac WIM HaM Yy KPECThSIHCKUX peOsAT». NPUHAICKHUT K
CepUU pPAaHHUX Nenarorndyeckux crareid. Takum oOpa3oM Mpu OOy4YEHHUH PYCCKOMY SI3BIKY
CYIIECTBEHHBIM CTAHOBSTCS 3HAYCHHS BHEIIHOW Cpelbl M s3bIKa 0OyueHHs ( pomHasi - pOIHOM!
Hepoanast - Heponnoit) Cutyarnusi poaHO# SI3bIK - HEPOAHAs cpesia AeTaJbHO pa3paboThIBaeTCs
TpPaJAULMOHHOM MTEJarOTUKOW CUTyallsl POJHOM SI3BIK - HAPOJAHAs CPeAa BIIOJIHE YKJIAJbIBACT B
paMKH NpoOIeMaTHKU MEXKYJIBTYPHOTO B3aUMOAEHCTBUS, CUTYallUsl HEPOIHON SI3BIK - HEPOJHAS
cpela IOCJIEeNOBAaTebHO M CHUCTEMHO IIPAKTUYECKM He u3ydaercsa. Ha camom nene kaxnoe
3aHATUE II0 JIUTEPATYPHOMY SA3BIKY - OTO IEPEKPECTOK KYJIBTYp, 3TO IPAKTUKA E€XKKYJIbTYPHOU
KOMMYHHKAIM¥, IIOTOMY YTO Ka)KJI0€ HWHOCTPAHHOE CJIIOBO OTPakaeT WHOCTPAHHBIA MUP
U UHOCTPAaHHYIO KYJIbTYpYy: 3a KaXIbIM CTOUT OOYCJIOBJIEHHOE HAallMOHAJIBHBIM CO3HAaHHEM
IIPEICTAaBICHUE O MUPE.

Toncroii- myOGIMIMCT TOXKE HEMAJIO PAa3MBIIIJISUT O CBOMCTBAX sI3bIKa, U €r0 HE YIOBIETBOPSUI
TOCTIIOACTBOBABIIUN ITIAJAKUHI, T.€.CTEPTBIM SA3bIK )KYPHAJIBHBIX CTaTE U OH HEYyTOMHMO HCKaJl
HOBBIX MyTeH M BO3MOXKHOCTEH B 3T0i obmactu. Ctunp ToscToro myOnMIIMCTHKA CKIIabIBAJICS
B IIEPHOJI, KOTJA PYCCKHM JIUTEPaTypHBIN S3bIK BCICACTBHM OOLICH JEMOKPATH3AIMU KYJIBTYPBI
BOOpas B ce0si MHOXKECTBO PEUEBBIX MOTOKOB. B BbIpaO0TKE MPaBUIIbBHOMN ApTUKYISIIMKM OOJIBILIYIO
pOJIb WUIrPAIOT BBIPA3UTENbHOE UTEHUE W 3ayuyMBaHHE CTUXOTBOpeHHH. CTUXOTBOPEHUSIMHU
MOYKHO IIOJIb30BaTbCsl M JUI 3aKPEIUICHHsA IpamMMmarHdeckux TeM. Crienyer OTMETUTh poilb
IIECEeH IPU YCBOEHUM NPAaBUIBHON apTUKYIALMU CHEHU(DUUHBIX 3BYKOB M HHTOHAIIMOHHBIX
0COOeHHOCTEH Hu3y4yaeMoro s3blka. Tak Kak B MECHAX Iepegaercd OyX Hapoaa, a TaKxke
0CcOo0yI0 pPOJIb HAIVISIIHO - WJUTIOCTPATHBHBIX MaTepHAlIOB, TOMOTAIOIIMX YYEHHUKaM Onmxke
IIO3HAKOMUTBCS C TOM CTPAHOM M HApoAOM. SI3bIKy, KOTOPOTO OHU OOy4aroTCsl 3TO KapTUHKH,
¢dororpadun, HamMOHANBHASI OAEXKAA, HAIMOHAJIbHBIE TMecHW W 1p. Kak B paHHe#l crarhe B
no3AHeel pabore Mbl HAXOAUM 3pUMbIE KAPTUHBI HApOAHON >KU3HU, 0Opa3HbIE 3apUCOBAHUE
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U CIIEHbI, TOHKO IIOJJMEUEHHBIE JETAIU U 3/1€Chb YYBCTBYETCS, UYTO CTaTbl0 IHUCA] HE TOJBKO
MyOMUIMCT, HO M BEITUKUI XyI0XKHHUK. B BcTeuax ¢ KpecTbsiHaMH aBTOP PUCYET ST JKUBOITUCHBIX
KapTHH, JONOJHSIOUIMX OJHA JIPYI'YI0 U CO3JAOLIMX CBOEr0o pojia Xy/lI0KECTBEHHYIO TIOHapamy
KpPECThSHCKOM U3HU,ECTECTBEHHO BOILEAIIYIO B TKaHb IMMyOIUIIMCTUYECKON CTaThe.

XapaktepHoil ocobeHHOCThIO si3bika JI.H.Tomcroro B ero myOnuiucTuke ObUIO yMEHHE
TOBOPHUTH MPOCTO O CaMbIX CIOKHBIX IPEAMETaX U SBICHUAX, YMEHHE B OIHOMU (hpa3e BbIpa3UTh
MHOTOOOPa3HYIO MBIC/Ib, OXBATBIBABIIYIO PA3JIMUYHbIE CTOPOHBI SIBIEHUS B UX B3aUMOCBS3U U
B3aUMONpOHUKHOBeHUU. Cuiia BozzeiicTBus a3bika JI.H.Tonctoro - B ero HeoObruaitHo Ooraroii
CMBICIIOBOM €EMKOCTH M 3MOIMAJIBHOCTH.

Jlureparypa:

1. Toncroit JIH,ITomHoe  cobOpanue coumHenudi B 90.1.37.}1O0Ouneiinoe  w3gaHue
—M,T'octuznar,1928-1958.-C.53

2. Maiimun E,A, JI,H,Tonctoit —M.Hayxka,1980.-C.37

3. KosaneB B.A.Ilostuka JIsBa Toncroro. Wcropun.Tpanuuun-M.1983.-C.45
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FRAZEOLOGIK LUG’ATLARDA FRAZEMALARNING PARADIGMATIK
XUSUSIYATLARI

Bultakov Abdurasul
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Annotatsiya: Maqola frazeologik birliklar va ularning paradigmatik husiyatiga bag’ishlangan
bo’lib tahlil manbai sifatida Sh.Rahmatullayevning «O zbek tilining izohli frazeologik lug ati»
olingdi. Maqolada asosan frazemalarning morfologik jihatlari ham tahlil qilingan.

Kalit so‘zlar: Frazeologik lug’at, paradigmatik forma, egalik afiks, tuslanuvchi iboralar, leksik
birliklar, so’z komponentlar, son formasi, frazema.

Lug'atlar ma’lum xalq manaviyati va millly madaniyatini kelajak avlodlarga yetkazib
berishda muhim o'rin egallagan isbot talab qilmaydigan xazinalar jamlanmasidir. Lug atlar
ayrim ijtimoiy vazifalar bajarishi, jumladan, o’quvchiga muayyan hodisa yolki holat haqida
ma'lumot berishi, uni o'z onatili va o'zga tillardagi so'zlar bilan tanishtirishi, tilni, uning
lug’at tarkibini takomillashtirish va tartibga solishga yordam berishi bilan katta ahamiyatga ega
bo'lib, doimo zamonaga hamnafas tarzda mukammalashib borishi zarur hisoblanadi.

Frazeologik lug’atlarning tildagi o’rni esa nechog’lik muhim va qimmatli ekanligini tassavur
qilish qiyin emas. Frazeologik lug atning so"zligi ibora bo'lib, u frazeologik birliklarni tavsiflaydi.
Bunday lug atlardan biri Sh.Rahmatullayevning «O zbek tilining izohli frazeologik lug ati» dir
[1].

Iboralarning paradigmatik formalari (turlanishi tuslanishi kabilar) dastavval ularning qaysi
so’z turkumiga mansub ekanligi bilan belgilanadi. Lug’atlarda aks etgan frazeologik birliklarning
asosiy qismi Fe’l so’z turkumiga mansub bo’lib ular tuslanadi. Agar iboraning ichki sintaktik
qurilishi gapga tenga bo’lsa ular tuslana olmaydi, doim 3 shaxs formasida turadi. Masalan: fan
olmog iborasini tuslab bo’lmaydi.

Biz Sh.Rahmatullayevning «O zbek tilining izohli frazeologik lug ati» ni tahlil manbai sifatida
oldik va lug’at tarkibidagi T harfi ga tegishli barcha iboralarni berib o’tdik. Tahlilga olingan
lug’atdda T harfi bilan 108 ta ibora berilgan:

Fe’l so’z turkumiga oid iboralar: Tabiatini xira qilmoq, Tabiati tirriq bo’ldi, Tan bermoq,
Tanbeh bermogq, Tanbehini berdirmoq, Tan olinmoq, Tan olmogq, Ta'rifini olmoq, Tashvishga
solmogq, Tashvishga tushmoq, Tashvish tortmogq, Tashvish chekmogq, 1a’zir bermoq, Ta zir yemogq,
Ta ’zirini berdirmoq, Ta’zirini bermogq, Ta’zirini yemoq, Taqdirga tan bermogq, Tegib ketmogq,
Tegmogq, Temirni qizig'ida urmoq, Tepa sochini tik qilib yubormoq, Tepa sochi tik bo’lib ketd;,
Tepa sochi tikka bo’ldi, Tepa sochi tikkaydi, Terisiga sig’'may ketmoq, Terisiga somon tigmogq,
Ter to’kmogq, Til biriktirmoq, Til bormaydi, Tilga kelmoq, Tilga kirmoq, Tilga olinmogq, Tili bir
qarich bo’ldi, , Tili bormadi, Tiliga tushmogq, Tilini besh garich qgilmoq, Tilini bir qarich gilmogq,
Tilini tishlamoq, Tilini uzun gilmoq, Tilini qisiq qilmoq, Tilini gismoq, Tilini gichishtirmogq, Tili
uzun bo’ldi, Til tegizildi, Tinkasi quridi, Tishining oqini ko rsatmogq, Tomonini olmogq, Tosh
otmogq, Toqatini toq qilmoq, Tumshug’ini sugmogq, Turib olmoq, Turmushga chigmoq, Turmush
qurmoq, Tuya gilmogq, To’ydan oldin nog’ara qogmogq.

Sifat so’z turkumiga oid iboralar: Tabiati xira, Tegirmonga tushsa butun chiqadigan,
Tekkanga tegib, tegmaganga kesak otadigan, Tepsa-tebranmas, Teringga somon tigilgur, Tili
qisiq, Terisi suyagiga yopishgan, Tili bir qarich, Tili bir quloch, Tili uzun, Tirnogdan kir izlamogq,
Tomdan tarasha tushgandek, Tog 'ni talqon giladigan, To rt ko z, To’g ri kelgan

Ot so’z turkumiga oid iboralar: Tap tortmaslik, Terisiga sig’may I, Tikkan ko ’zlar, Til degan
bir qarich, Tortgan azob, Turgan gap, Tuya ko 'rdingmi yo’q, To rt og’iz, To rt tarafi quibla, To’rt
ellik.

Ravish so’z turkumiga oid iboralar: Tayoqni alif deguncha Ter to’kib, Ter to’kib, Tor kelib
qolganda, To’rt gapning birida.

Fe’l frazeologik birliklarning leksik tarkibida, Fe’l so’z komponentdan tashqari boshqa so’z
turkum ham qatnashadi. Bunday so’z komponent ko’pincha ot bilan ifodalanib, uning tarkibida
egalik afiks qatnashadi. Masalan: Tagiga yetmogq, Teri to ’kildi, Tili boradi, Tili chiqdi, Tili qisildi,
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Tili gichidi, Tobi qochdi, Tishi o tmaydi, Tilini gichitmogq, Tiliga olmogq.

Ba’zi iboralar sintaktik qurulishiga ko’ra teng bo’lib, doim 3 shaxsda ishlatiladi. Tepa sochi
tikka turdi, Tepa sochi tik turdi, Tarvuzi qo’ltig’idan tushdi, Temirni qizig’ida bosmoq, Tishini
tishiga bosmoq, Tirnoq orasidan kir izlamaogq, Teri to Shini ters kiyib olmogq, To nini teskari kiyib
olmog.

Ayrim iboralarda ot komponentga egalik afikslarning faqat ko’plik formalari qo’shiladi (3 shaxs
egalik afiksi son jihatdan neytral): gapingiz bir joydan chiqdi.

Ot so’z komponentga tugaydigan ayrim iboralar kelishikda o’zgaradi, son formasini
o’zgartiradi: Tilining uzun bo’lgani, Tushiga kirmaslik, Tosh bag’ir, Tosh bag’irlarga, Tosh yurak,
tosh yuraklarni.

Misollardan ko’rinib turibdiki, tuslanish, egalik afiksini olib o’zgarish odatda kishi bilan
bog’lanishda yuzaga keladi, narsa predmet bilan bog’lanishda esa doim 3 shaxs tuslovchi yoki
egalik afiksi keladi.

T HARFI BILAN KELGAN IBORALAR

m Fel so'z turkumiga oid iborlaar W Sifat so'z turkumiga oid iboralar

m Ot so'z turkumiga oid iboralar W Boshqa so'z turkumlariga oid iboralar

Xulosa o’rnida taniqli fransuz yozuvchisi A.Frans bildirgan fikirlarni keltrib o’tamiz “...lug at
— alfavit tartibida joylashtirilgan xazina. Agar yaxshiroq o'ylab ko'radigan bo'lsak, lug'at — bu
kitoblarning kitobidir”. Demak har qanday tilning rivojlanishida uning leksikasi tez, sezilarli va
jiddiy o'zgarishlarga uchraydi.

Foydalanilgan adabiyotlar: .
1. PaxmarymnaeB 1. ¥V306ek tunuHuHT n3oxu (pazeonoruk myraru. T. YkryBuu, 1978.
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THE METHODS OF TEACHING AND IMPROVING READING SKILLS
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Abstract: The education demanded always move along with global technological development.
In relation to education, teaching and learning in the class was demanded to be innovative and
creative. This article discussed various teaching strategies, the effects of the teaching strategies
on students’ attitude towards learning, and the effects of the teaching strategies on students’
academic performances.

Key words: reading, skill, intensive and extensive reading, oral and silent reading.

Reading is one of the English skills as part of four essential skills such as speaking, listening
and writing. It is the way to understand written messages. According to researchers, reading
means a result of interaction between the writer’s mind and the reader’s mind. It is the way how
the reader tries to get the message or the intended meaning from the writer. In this process, the
reader tries to create the meanings intended by the writer, the reader can get the point. Reading
can be defined as the instantaneous recognition of various written symbol with existing knowledge
and it also can be defined as comprehension of the information and the idea communicated.

There are many reasons why knowing how to read is important. In order to function in today’s
society one must know how to read. Understanding instructions on a medicine bottle, filling
out job applications, reading road signs, writing and responding to emails, and even following
a map are some of the normal day-to-day activities that involve reading. Reading is required in
order to find a substantial job. Reading is required for reading reports and memos, responding
to employees, and accomplishing tasks. Failure to master reading skills will lead to slower job
performance. Knowing how to read leads a child to success in the world economy. Proficient
readers will be able to obtain new skills needed for the fast-changing global marketplace. In
order to master reading, children are presented with many building blocks that help them develop
the ability to read. These include talking and listening, opportunities to see prints and books,
phonological awareness, letter, recognition, and opportunities to hear books read aloud. Reading
aloud to children benefits their chances of becoming a successful reader. “Reading aloud, with
children participating actively, helps children learn new words, learn more about the world, learn
about written language, and see the connection between words that are spoken and words that
are written”.

Reading aloud to children can increase a child’s vocabulary, increase listening comprehension
skills, promote syntactic development, and lead to word identification. “Read-aloud provides a
wonderful opportunity to promote children’s love of literature, and they can be a treasured time
together”.

Reading can be categorized into some types regarding the purpose of the readers. In this
regard, that purpose three types of reading, namely academic reading, job-related reading, and
personal reading. There are students who do not fully master the building blocks of reading
when presented in kindergarten through second grade. It is important for educators to find the
best teaching strategies to meet the needs of the students who are not proficient in reading.
Administrators and educators must research the best strategies to meet the needs of the struggling
readers in order to direct them in the way of success, graduation, and global readiness.

Children come into the classroom five days a week with many different challenges and
struggles to grow academically. There are students who have living situations that have influenced
their reading proficiency. This includes parents that work long hours, parents who speak limited
English, parents who have medical conditions that prevent family involvement, and even parents
who are not proficient in reading. The problem happens when students fall behind because they
have struggled in reading and comprehension. Reading can affect all other subjects in school.
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Genres of reading that belong to academic reading are textbooks, thesis, essays, papers,
references material, editorials and so on. Types of reading which are job-related reading are such
as memos, applications, schedule, letters or emails, reports and so on. Genres of reading that
belong to personal reading are such as newspapers, magazines, invitations, novels, short stories,
etc. There are some reading performances proposed by Brown:

1) Oral and silent reading. Oral reading is the first performance done by the learners. This
is aimed to serve as an evaluation check on bottom-up processing skills, double as pronunciation
check, and serve to add some extra student participation if the teachers want to highlight a certain
short segment of a reading passage. However, practically, the learners will find it difficult to
comprehend texts if they read orally. They need to read silently because the readers can rehearse
the next paragraph and other readers will not lose their attention for other readers who are reading
aloud.

2) Intensive and extensive reading. Intensive reading attempts to focus on linguistic or
semantic details. The learners will pay more attention on the surface structure details to get the
literal meanings, implications, rhetorical relationships, and others. This reading is sometimes called
content related reading which deals with short texts. Extensive reading gives more concentration
on the general understanding of a longer text. Extensive reading deploys to more than one page
text which may be essays, articles, technical reports, short stories, and books. Although the learners
read longer texts, they still have to comprehend the text as the main objective of reading. That is
the reason which the teachers motivate their students to read.

Teaching is a process when a teacher sends materials to the learners consciously so that the
learners can get new information based on their levels. The teaching of reading is transferring
skills for language learners in which the goal is to make the learners able to read and get the
ideas or understand any written texts. The teaching and learning process deals with how learners
comprehend any texts consisted of words, numbers, symbol, etc. Reading aloud is also needed for
the students. This is stated by Campbell in Richards saying that having students read silently and
aloud will send a strong message that reading signifies for teachers and that student. To do this, the
materials are focused on the students’ favorites. It is believed that they can achieve the message
of the texts.

In providing materials, teacher should consider materials which are interesting for the students.
It is believed that they will gather the information from the text better. Besides, the teacher is
expected to provide them with extra comprehensible materials. The teacher should create a lot of
interesting reading activities which can raise the students’ motivation in learning. To keep them in
highly motivation, the teacher should be able to organize the teaching and learning process well.
By adding materials which are one level higher, the students will have enthusiasm in joining the
lesson. Moreover, an attractive way of teaching reading will contribute positive effects on the
students’ comprehension.

Teaching is defined as a process of showing or helping the learners or someone to learn how
to do something, providing knowledge, causing to know or understand. In conclusion, teaching is
giving any help from the teacher for students to run the process of learning well. In relation to the
eight grade students of junior high schools, they study three kinds of genres namely descriptive,
recount, and narrative. Students have to comprehend those text types to access knowledge from
their environment. For that reason, the process of teaching reading should facilitate students to
comprehend descriptive, narrative and recount.
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TIL RIVOJLANISHINING ICHKI VA TASHQI QONUNLARI
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Annotatsiya: Maqolada til rivojlanishining tashqi qonuniyatlari va ularning mamlakatning
milliy tiliga va lingvistik guruhlarga ta’siri o’rganiladi. Ko’p millatli mamlakatlarning til
siyosatini rivojlantirishda.

Kalit so’zlar: tashqi qonunlar, tilni rivojlantirish, ijtimoiy va hududiy dialektlar, tarixiy
bosqich, qarz olish

Til rivojlanishining ikki xil qonuni mavjud: ichki va tashqi. Ichki qonunlar jamiyatning
rivojlanishiga bog’liq emas, ular tilning fonetikasi va grammatik tuzilishidagi o’zgarishlarga
asoslanadi.Ushbu ishda tilni rivojlantirish yo’llari sifatida talqin qilinishi kerak bo’lgan tashqi
qonunlar ko’rib chiqiladi. Til rivojlanishining tashqi qonuniyatlari butun vaqt davomida tillarning
o’zgarishiga ta’sir qiluvchi omillarni hisobga olgan holda shakllantirilgan.

Tashqi qonunlar ko’p jihatdan jamiyat va til tarixi o’rtasidagi munosabatlarga va inson
faoliyatining turli jihatlariga bog’liq bo’lib, bu til tuzilishidagi doimiy o’zgarishlarga olib
keladigan tashqi sharoitlarni nazarda tutadi. Shunday qilib, tilni ishlatishda hududiy yoki
ijtimoiy cheklovlar hududiy va ijtimoiy dialektlarning shakllanishiga olib keladi. Til va ijtimoiy
shakllanishlarning rivojlanishi o’rtasidagi bog’liglik jamiyatning tarixiy rivojlanishi jarayonida,
xususan, milliy tillar va milliy adabiy tillarning shakllanishida uchraydi. Ijtimoiy hayotning
murakkablashishi, jamiyat a’zolarining mehnat taqsimoti uslublar, stilistik navlar, ilmiy va kasbiy
tafovutlar va boshqalarning shakllanishiga olib keladi. [1]

Biroq, ba’zi so’zlar va tushunchalarning yo’q bo’lib ketishi bilan birga, til doimiy ravishda
yangilari bilan to’ldirilmoqda. Zamonaviy dunyoda inglizcha so’zlar o’zbek tiliga tobora ko’proq
kiritilmoqda. Odamlar, asosan o’spirinlar va yoshlar, 0’z nutqida ingliz tilidagi so’zlardan ko’p
foydalanishadi. Yuqoridagi so’zlarning barchasi so’zlashuv nutqi bilan bog’liq bo’lishiga qaramay,
bu shubhasiz boy o’zbek tilini o’zgartiradi va ma’lum darajada uni rivojlantiradi. Bu qarz olish
har doim bo’lgan. O’tgan asrlar davomida o’zbek jamiyati asosan rus tilida so’zlashdi, shuning
uchun leksikonda leksemalar (ruchka, shkaf, umvalnik va boshqalar) so’zlar mavjud. Tillarning
aralashishi, chunki til rivojlanishining yana bir tashqi qonuni ba’zi mamlakatlarning rivojlanish
darajasi. Masalan, ingliz tilida so’zlashuvchi AQSh va Buyuk Britaniya dunyoning eng rivojlangan
mamlakatlari qatoriga kiradi. Shunga ko’ra, ingliz tili xalqaro tilga aylandi. Xuddi shu narsa
tarixning turli bosqichlarida frantsuz va nemis bilan sodir bo’lgan. Shuning uchun xalqaro tillar
orasidan ko’plab so’zlar o’zbek tilida tezda odatiy holga aylandi.

Qarz olishga mutlaqo zid bo’lgan til rivojlanishining tashqi qonuni ham mavjud. Yuqorida
ta’kidlab o’tilganidek, ba’zi xalglarning hududiy va ijtimoiy izolyatsiyasi dialektlarning
shakllanishiga olib keladi. Ijtimoiy dialektlar muayyan ijtimoiy guruhlarning tilidir. Umumiy tildan
faqat lug’atda farq qiladi. Ijtimoiy lahjalar orasida professional, guruhiy yoki korporativ tillar,
jargon, yoshlar shivirlashi, argo [2] mavjud. Argo (o’g’rilar argo) dunyoda eng ko’p ishlatiladi.
Jargon og’zaki muloqotda odamlarni kasb, qizigish yoki yosh asosida birlashtirgan alohida
bargaror ijtimoiy guruhlar tomonidan ishlatiladigan nutq turi. Bularga, masalan: dasturchilar,
qiziqishlar va yoshlar jargoni kiradi. Jargon umumiy tildan o’ziga xos lug’at va frazeologiyada va
so’z hosil qilish vositalaridan maxsus foydalanishda ajralib turadi. Hududiy lahjalar butun tilning
bir qismidir yoki uning lahjalaridan biridir, shuning uchun bir lahjani boshqga til yoki boshqa
lahjalarga qarshi qo’yish mumkin, ular bilan umumiy til xususiyatlari orqali birlashadilar. Hududiy
lahjalarda ovoz tuzilishi, grammatika, so’z shakllanishi va so’z birikmalarida farglar mavjud. Bu
farqlar ahamiyatsiz bo’lishi mumkin, shuning uchun bir xil tilning turli lahjalarida gapiradigan
odamlar bir-birini tushunishlari mumkin. Bunga misol qipchoq lahjalari, og’iz lahjalari.
Tilning rivojlanishidagi yana bir muhim tashqi omil bu davlatning til siyosati. Ko’p millatli
davlatlardagi til siyosatiga alohida e’tibor berilishi kerak, chunki bunday mamlakatlarda bunday
omillarni hisobga olish kerak. Ko’p tilli sifatida milliy tarkibiy va millatlararo munosabatlarning
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o’ziga xosligi, individual tillarning va ularning tashuvchilarining ijtimoiy hayotdagi o’rni. Til
siyosati leksik-semantik tizimga, xususan, ijtimoiy-siyosiy lug’atga va adabiy tilning stilistik
farqlanishiga, tilning dialektal bo’linishiga va dialektal farqlarni yo’q qilishga, davlat tomonidan
olib borilayotgan imlo islohotlariga ta’sir qiladi. O’zbekiston ko’p millatli mamlakatning yorqin
namunasi bo’lishi mumkin. Endi bir necha davlatlar o’rtasida tillarni aralashtirish masalasi emas,
balki bitta davlat ichida. Kichik til guruhlariga kelib chiqishini yo’qotmaslik, balki o’zlari olib
boradigan o’z tili va madaniyatini rivojlantirishda davom etish imkonini beradi. Aks holda,
tobora ko’proq tillar yo’q bo’lib ketish xavfi ostida deb tasniflanadi va ularni qaytarib berishning
iloji bo’lmaydi. Hatto til oz sonli odamlarga tegishli bo’lsa ham, u yo’q bo’lib ketish arafasida
qoladi va oxir-oqibat 0’z faoliyatini to’xtatadi. Shuning uchun davlat ko’p millatli mamlakat
hududida barcha tillarni saqlab qolish uchun ba’zi choralarni ko’rishi kerak. Masalan: ko’p
millatli aholining istiqgomat giladigan mintaqalarida ikki tilli munosabatni saqlash zarur: o’quv
yurtlarida milliy, davlat tili va alohida mintaqalarning tili parallel ravishda rivojlanib borishi
va yashash uchun bir xil imkoniyatlarga ega bo’lishi uchun mintaqada ishlaydigan ikkita tilda
dars berish. [3]. Shunday qilib, aytish mumkinki, til rivojlanishining tashqi qonuniyatlari dunyo
xalqlari tillari madaniyati va tarixini saqlashda muhim jihatdir. Qonunlar ularning ba’zilarining
mugqarrar ravishda yo’q bo’lib ketishiga yo’l qo’ymaydi, aksincha, ularning rivojlanishini qo’llab-
quvvatlaydi va ularning mavjudligi uchun qulay sharoit yaratadi.
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Annotation: This article informs about commonly encountered troubles such as phonological
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It is important to maximize efficiency of listening skill for foreign language learners. According
to Rubin (1995), “ For second language/foreign language learners , listening is the skill that makes
the heaviest processing demands because learners must store information in short term memory at
the same time as they are working to understand the information “ . In addition to this , they face
up to the following obstacles :

Background information. It is actual fact that materials for listening comprehension consist
of'a mixed variety of scientific and cultural information. In Ahkam Hasan Assaf’s point of view, if
foreign language learners do not know about the different aspects of second language culture, they
will come across issues in listening comprehension. As a result, this brings about lack of absolutely
complete comprehension. But by listening different audio materials related to any thing is the
best solution to prevent possible troubles while testing listening. It can be significantly helpful for
listening practice. It can increase background information significantly.

Phonological unawareness. Rost (2011) stated that effective speech recognition involved an
automated knowledge of the phonotactic system of a language . That’s why some students who
have lack of phonological knowledge have problems to comprehend proper phonemes during
listening comprehension. For tackling this problem, students must gain phonological knowledge
and listen tape script of words. Then revising by spelling phonemes is reliable practice to keep
gained knowledge in mind.

Word recognition. Some of foreign learners tend to get stressed to learn new words. For this
reason, they may have difficulties with dealing with new words during listening comprehension.
According to the research of Andi Asmawati, 85 % of students stop listening and think about
the meaning of the word while coming across an unknown word. Actually it doesn’t matter
importantly all the time in order to answer questions properly. Andi Asmawati stated that because
of this reason they miss vital data. In stead of paying particular attention to unknown words, they
must try to comprehend general meaning of context. So ignorance of new word’s interpretation in
the listening tasks is the best way to keep in touch with speakers if that word doesn’t have to be
written in order to complete statements.

Reduced forms. Gary Buck considered that a test type is related to the redundancy tests in
many ways. Andi Asmawati found out that many students have a lot of misunderstanding with
releasing the meaning of reduced forms. It occurs owing to poor grammar knowledge. That’s why,
it is crucial to get enough knowledge on grammar connected with redundancy for foreign language
learners.

In conclusion, if language learners have eagerness to learn a foreign language they have to try
to gain enough knowledge as well as regular practice. And also they should talk to native speakers
by social networks. It would be natural and effective practice for them. Importantly, belief in their
efforts is a key solution any problem.
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Water pollution is the contamination of water bodies, usually as a result of human activities.
Water bodies include for example lakes, rivers, oceans, aquifers and groundwater. Water pollution
results when contaminants are introduced into the natural environment. For example, releasing
inadequately treated wastewater into natural water bodies can lead to degradation of aquatic
ecosystems. In turn, this can lead to public health problems for people living downstream. They
may use the same polluted river water for drinking or bathing or irrigation. Water pollution is
the leading worldwide cause of death and disease, e.g. due to water-borne diseases.

Water pollution can be classified as surface water or groundwater pollution. Marine pollution
and nutrient pollution are subsets of water pollution. Sources of water pollution are either point
sources or non-point sources. Point sources have one identifiable cause of the pollution, such
as a storm drain or a wastewater treatment plant. Non-point sources are more diffuse, such as
agricultural runoff.

Pollution is the result of the cumulative effect over time. All plants and organisms living in
or being exposed to polluted water bodies can be impacted. The effects can damage individual
species and impact the natural biological communities they are part of.

The causes of water pollution include a wide range of chemicals and pathogens as well
as physical parameters. Contaminants may include organic and inorganic substances. Elevated
temperatures can also lead to polluted water. A common cause of thermal pollution is the use of
water as a coolant by power plants and industrial manufacturers. Elevated water temperatures
decrease oxygen levels, which can kill fish and alter food chain composition, reduce species
biodiversity, and foster invasion by new thermophilic species.

Water pollution is measured by analysing water samples. Physical, chemical and biological tests
can be conducted. Control of water pollution requires appropriate infrastructure and management
plans. The infrastructure may include wastewater treatment plants. Sewage treatment plants and
industrial wastewater treatment plants are usually required to protect water bodies from untreated
wastewater. Agricultural wastewater treatment for farms, and erosion control at construction sites
can also help prevent water pollution. Nature-based solutions are another approach to prevent
water pollution. Effective control of urban runoff includes reducing speed and quantity of flow.
In the United States, best management practices for water pollution include approaches to reduce
the quantity of water and improve water quality.

A Billion People Worldwide Lack Safe Drinking Water”. About.com.Water is typically referred
to as polluted when it is impaired by anthropogenic contaminants. Due to these contaminants it
either does not support a human use, such as drinking water, or undergoes a marked shift in its
ability to support its biotic communities, such as fish. Natural phenomena such as volcanoes,
algae blooms, storms, and earthquakes also cause major changes in water quality and the
ecological status of water.

Water pollution is a major global problem. It requires ongoing evaluation and revision of
water resource policy at all levels (international down to individual aquifers and wells). It has
been suggested that water pollution is the leading worldwide cause of death and diseases. Water
pollution accounted for the deaths of 1.8 million people in 2015.

The organization Global Oceanic Environmental Survey (GOES) consider water pollution as
one of the main environmental problems that can present a danger for the existence of life on
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earth in the next decades. One of the main concerns, is that water pollution, heart phytoplankton
who produce 70% of oxygen and remove a large part of carbon dioxide on earth. The organization
proposes a number of measures for fixing the situation, but they should be taken in the next 10
years for being effective.

India and China are two countries with high levels of water pollution. An estimated 580
people in India die of water pollution related illness (including waterborne diseases) every day.
About 90 percent of the water in the cities of China is polluted. As of 2007, half a billion
Chinese had no access to safe drinking water.

In addition to the acute problems of water pollution in developing countries, developed
countries also continue to struggle with pollution problems. For example, in a report on water
quality in the United States in 2009, 44 percent of assessed stream miles, 64 percent of assessed
lake acres, and 30 percent of assessed bays and estuarine square miles were classified as polluted.
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Currently, English is considered one of the most commonly used language in the globe.
Learners of this language can be found in nearly all the countries of the world. However, a huge
number of people confront some obstacles while learning.

Below, we will see 5 main barriers in learning English as a second language and some
possible solutions to them:

1. Not organized lessons

2. Overusing of native language

3. Pronunciation and spelling

4. Limited learning environment

5. Strong students dominate the class

The first problem is that many people cannot feel any improvement on themselves even they
study something new in English daily. In most cases, the vital reason for that is their study is not
organized. To reach something, to feel any improvement in this language, they should organise
their learning materials and choose a good tutor for themselves, as well.

The second problem in learning English as a second language is overusing of native language
in the classroom. This affects negatively both lessons and learners and slow down the learning
process. It will be hard to reach expected results in this kind of atmosphere. Students have to try
to speak in English as much as possible. They should be taught not to afraid of making mistakes,
vice versa they can also learn from their mistakes.

The third problem for most learners is pronunciation and spelling. They can be somehow
challenging but there are several possible ways to improve them. For instance, it is recommended
to listen to different podcasts, music in English to improve pronunciation. And to better spelling
and to do less mistakes, it is the most efficient way to practise writing words more and more
in spare time.

In addition, most students complain about they are in the same level and are not feeling
any progress in their study. This is because of limited learning environment. Students learn
something new in the class but they do not usually practise it outside the classroom. The lack of
practise at home makes them stay in the same level. One of the most beneficial ways to tackle
this problem is that they cover their life with English. They should get used to do something in
English outside the classroom such as watching movies in English or speaking in English with
friends. It is also beneficial to read daily articles in intended language.

Besides that, one of the most common problems is that strong students dominate the class.
Even, students are divided into groups according to their knowledge, there will be still differences
in how students know and how quickly they can learn. In this kind of situation, it is better to
pay attention less active students individually or make them to participate in class discussions.

When faced this kind of language barriers, it is highly recommended to overcome them
through the advices given above.
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AHHoOTauus: [laHHas cTaThs CIYKUT YYUTEIIO CBOCOOPa3HON MOMOIIIBIO B 00YUYEHUH yUaIlIuX-
Cs1 IPaBUJIILHOMY HAIIMCAHUIO U3JI0KEHUN U COYMHEHUN.
KuroueBble cjioBa: eIlMHUYHbBIE ACTIEKThI,TpaMMaTHKa IPBUJL,pEUEBbIE OMIMOKU, TyHKTYaIHsl.

CourHeHus! ¥ U3JI0KEHUS B IIKOJIE 3aHUMAIOT 0C000€ MECTO: UM B M3BECTHOM CMBICIE MOJ-
YUHEHBl BCE JPYrHe peueBble yMpakHeHHs. B COYMHEHMM NIKOJBHUK MPHUOIMKAETCS K ecTe-
CTBEHHBIM YCIJIOBUSIM MOPOXKIEHHS PEUYEBBIX BBICKA3bIBAHUN — K TAaKUM YCJIOBUSIM, KaKHe CKJa-
JbIBAIOTCS B KU3HU.

CounHeHue — 3To yNnpaXHEHHE, C TIOMOILbIO KOTOPOT0 yUWTENb MBITAETCS CAEIaTh Oosee co-
BEPIIEHHOI €CTEeCTBEHHYI0 MOHOJIOTMYECKYI0 pedb yUallUXCsl, CTPEMUTCS 00OTaTUTh MX OIBIT
peYeBOM EATEIIbHOCTH.

[oroBsick kK yCTHOMY paccka3y M MUCbMEHHOMY COYMHEHUIO, IIKOJIbHUKU IUIAHUPYIOT CBOKO
JEATEIIBHOCTh U y4aTcs:

IIOHMMATh 33JJaHHYIO0 TEMY;
pacKpbIBaTh TEMY U OCHOBHYIO MBICIIb;
nepeaaBaTh B TEKCTE paccKas3a UM COYMHEHUS CBOIO MO3UIINIO;
pacnosaraTh MaTepuai B OIPEIEICHHOM 0CIe10BaTeIbHOCTH, BBICISTh CMBICIOBBIC Ya-
CTH B TEKCTE;
03aIyIaBIUBaTh 4acTU (COCTABIATH IUJIAH) M MPUIEPKUBATHCS €r0 B KOHCTPYHUPOBAHUU
CBSI3HOTO TEKCTA, a B Cllyyae HEOOXOAMMOCTH TOMEHSTh MTOCIIEI0BaTEIbHOCTD;
HCII0JIb30BaTh BBIPA3UTEIbHBIE CPEICTBA SI3bIKA, CTPOUTh CUHTAKCUUYECKUE KOHCTPYKIIMH U
CBSI3HBIN TEKCT.
CourHeHus Kak yCTHbIE, TaK U MMCbMEHHBIE Pa3IMYalOTCs .
M3BeCTHO, YTO YMEHUS U HABBIKH CBA3HOM PEYH IIPU UX CIIOHTAHHOM Pa3BUTUU HE JOCTUTAKOT
TOTO YPOBHSI, KOTOPBIA HEOOXOAMM JIsI TOJIHOIIEHHOTO O0YYEeHHS MIAAIINX IIKOJIHHUKOB.
W3noxeHus, Kak 1 COUMHEHMS], IBJISIOTCSI COCTAaBHOM 4acThbIO YPOKOB PYCCKOTIO si3blKka. Bee
COUYMHEHMSI, U3JI0KEHUS BBINOJIHAIOTCS 110JI PyKOBOACTBOM Yy4HTels. B mpouecce NoaroTroBKU u
MIPOBEJICHUS 3TUX padOT HEOOXOAUMO BRIPAOATHIBATH:

YMEHHUE KOJJIEKTUBHO, & B JAJBHEUIIEM M CaMOCTOATEIBHO COCTABJIATH IIJIAH JACHCTBUU IIpU
paboTe HaJ U3I0KEHUEM U COUYMHEHUEM;

YMEHUE U3JIararb CBOU MBICJIH 10 TOTOBOMY IUIAHY COUMHEHHMS M U3JI0KECHUS;

YMEHHE CTPOUTH MpeIIoKeHNE (MPaBUIIBHO pacroyiarath B HEM CJIOBa, BUIETh TPAHMIIBI IPE/I-
JIOKEHUA);

YMEHHUE HaXOIUTh HanboJiee TOUYHbIC U BhIpa3UTENIbHBIE CIIOBA.

[Tpu BEIOOPOYHOM HM3TI0KEHUH MTPOUCXOIUT TEMATHUECKUN OTOOp MaTeprasa Ha OCHOBE aHAJH-
3a TEKCTAa, BBIYJICHEHUSI U3 HETrO Te€X YacTel, KOTOpble OTHOCSTCS K JaHHOM TeMe, 000011IeHHs 0TO-
OpaHHOTO, yCTHas U MMCbMEHHAsI Ilepe/iadya CoJAepKaHus B ONpeieIEHHON OCIeA0BaTeIbHOCTH.

[Ipu BEIOOPOUYHOM M3T0KEHUU MPOBOAUTCS ITPAMMATUKO-CTUIIMCTUYECKUN aHa3 TeKCTa, 00-
pamaeTcss BHUMaHUE Ha IMOCTPOCHUE MPEAJIOKEHUM, yCTAHOBIIEHUE CBSI3€U MEXIy HUMH, ITPOUC-
XOJUT OTOOP COOTBETCTBYIOLIEH JIEKCUKH U T.1I.

[Ipu oOy4yeHuu BHIOOPOUHOMY M3JIOKEHHUIO Pa3IMyaroTCs CIEAyIoUIe Buabl paboTsl: 1) Boc-
IIPOU3BEJICHUE MPOYNUTAHHOIO TI0 BOIpocaM; 2) MpUAyMbIBaHUE 3aIviaBuil; 3) COCTaBIEHUE MJIaHa
K IPOYUTAHHOMY.

N3noxenue (ycTHOe U MUCbMEHHOE) GOPMUPYET YMEHHUE B Pa3HBIX BHJIAX PEUEBOM JesATEINb-
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HOCTH. C OJTHOM CTOPOHBI, YMEHNE BOCIIPUHUMATh TEKCT Ha CIIyX (ayqAUpOBaHHUE) WIN 3PUTEIBHO
(dreHue), ¢ APyroil — yMeHue nepecka3biBaTh TEKCT YCTHO (TOBOPEHUE) WM MUCBMEHHO. AHAIN3
HCXOJJHOTO TEKCTA, €ro TEMbI, UM, KOMIO3UIIMOHHBIX U S3bIKOBBIX OCOOEHHOCTEHN U MOCIIENYIO-
iee ero BOCHpou3BeAeHHE (HOPMUPYET Yy YUAIIUXCSl YMEHUsI CBSI3HOW peud (KOMMYHUKaTHBHbBIC
yYMEHHUsI). DTO YMEHHUE PACKpPbIBaTh TEMY U OCHOBHYIO MBICJIb BHICKA3bIBaHUS; YMEHHE COOUPATh U
CHUCTEMaTU3UPOBATh MaTEPUAJT K BBICKA3bIBAHUIO 110 TAKOMY MCTOYHHKY, KaK KHUTA; YMEHHE TUIa-
HUPOBAaTh U CO3/1aTh BBICKA3bIBAHNE C YUETOM €r0 3a/1a4M, TEMbI, OCHOBHOM MBICIIN; YMEHUE CTPO-
UTh MOHOJIOTMYECKHE BBICKA3bIBAHUS PA3HBIX (PYHKIMOHAIBHO-CMBICIOBBIX THUIIOB (OMHCaHUE,
[IOBECTBOBAHME, PACCYKIEHUE) U JP.

Ortcrona cienyer BbIBOJ, YTO 3Tl IJIAHUPOBAHUS CBOUX JEHCTBUI Mpu paboTe HAJl U3JI0XKE-
HUEM U COYMHEHHEM B CTPYKTypE PEeYeBOro JNEHCTBUS HE3aMEHUM U OTCYTCTBHE €r0 IPUBOAUT
K HapyUIEHUIO €IMHON CUCTEMBI pa3BUTHS CBI3HOW PEUd B PEUEBOM JesATEIbHOCTH. B Xome akc-
nepuMeHTa pabora OyzieT CTPOUTHCS C HCMOIb30BaHUeM MeToanuecknx pexomenaanuii I.C. Ile-
TOJICBOM, YTO MO3BOJIUT YJEIUTh 0c0O00€ BHUMAHHE OCO3HAHHIO ONEpAIlMOHHON CTOPOHBI CBOEH
paboThI TyTEeM aHaIH3a OCYIIECTBISIEMBIX JCHCTBUM.

Hcnonp3oBaHHas JIUTEparypa:

1. B.A.OHUIIYK «Ypok coBpeMenHoi mikomae.» 1989 roxu.

2. BI'HUOPA/I3E «BocnuTanue Miaiux IIKOJLHUKOB B Iporecce 0O0ydeHHsI PyCCKOMY
s13bIKy B HarpnoHasibHOU 1ikone». MOCKBAL.IIEJJATI'OI'MMKA.1993ron
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W3MEHEHUS B ITIATOJIbHOM JEKCHUKE PYCCKOI'O SI3BIKA B IIOCJEJTHUE
JAECATUIIETUSA XX B.

Hopacumosa Maxmyoa Ypanosna

Anousicanckasn oonacme Illaxpuxanckuii paiton 46 — wikona
Yuumenw pyccxozo azvika

Tenegpon: +998(99) 314 82 31

HOnoaweea Kapuma Xamamoena

Anouscanckasa oonacme Illaxpuxanckuii paiton 5 — wikona
Yuumenw pycckozo azvika

Tenegpon: +998(95) 200 04 53

AHHOTANUA: DTa CTaThs SBIAETCA XOPOIIMM MOMIIHUKOM MPU U3YYEHUU YUYaIIUXCS TJa-
TOJIOB.

KuroueBble c¢Jji0Ba: JEKCUYECKUH 3amac, JMHAMU3M S3bIKa,0011IECTBEHHBIC TIEPEMEHBI, JIEKCH-
YECKHUH B3pBHIB.

SI3BIK - AMHAMUYHAs cUCTeMa, JUIs KOTOPOW CHOCOOHOCTh K Pa3BUTHUIO SIBISETCS €CTECTBEH-
HBIM CHIOCOOOM ee cyliecTBoBaHMsA. Hanbombime BO3MOXKHOCTH Pa3BUTHSI UMEET B SI3bIKE JICK-
cUYecKuil 3amac. J[MHAMU3M JIEKCUYECKOH CHUCTEMBI SI3bIKA - (PAKT yCTAHOBJICHHBIH U OOIIe-
u3BecTHbIN. Kak mpaBuio, si3bIK OCOOEHHO OBICTPO MEHSIETCSI B SIOXM Haubojee dHEepPruyHon
00IIIeCTBEHHOM JACSITEIBHOCTH JItofiel. CTpeMHUTENbHBIE O00IIECTBEHHBIE TTEPEMEHBI, COIIMAIbHBIC
MOTPSICEHUS, MPOU3OIIeaIre B KOHIIE XX - Hadyasie XX 1 BB., BbI3BAJIM HACTOSIIHNI JTEKCHYECKHUI
B3PBIB, MOCTYXHUBIINNA 00BEKTOM MPUCTATHHOTO BHUMAHHMS HCCIe0BaTeNeH sS3bIKa.

MBI Ccy3unu CBOE MCCIIEAOBAaHUE paMKaMH IVIaronia, T. K. OH SBJSETCS BayKHEHILEH JIEKCUYe-
CKOM €IMHHULIEH pyCCKOro s3blka. [aros, mo yreBepxkaeHuto B.B. Bunorpanosa, oTHOCHUTCS K
YHCIYy CaMBIX CJIIOKHBIX M CaMbIX €MKHX I'paMMAaTHYECKHX KaTerOpui; «riarojl Hanbojee KOH-
CTPYKTUBEH 10 CPaBHEHUIO CO BCEMH JPYIMMHM KaTeropusMu vacteu pedw» [1].

K tomy ke, kak ormeuaet T.B. IlonoBa, «marosi no koim4ecTBy 00beINHAEMbIX 3TONW YaCThIO
peuu CIIOB YCTYIAeT JUIIb UMEHAM CYIIECTBUTEIbHBIMY», «OH 00JIaZlaeT 3HAUUTEIbHBIM JIepUBa-
IIUOHHBIM TMOTEHIIHAJIOM U SBIISIETCS OCHOBHOM CIIOBO MOPOXKIAIOIIECH CHUIION JTH000T0 CI0BOOOpa-
30BaTEJIbHOTO T'HE3/1a, OKa3blBasi TEM CAMbBIM 3HAUUTENILHOE BIMSHUE HA BCIO JEPUBALMOHHYIO
CHUCTEMY PYCCKOTO SI3bIKa» [2].

Hame uccnenoBanue npencrapisieT co00M OAMH M3 BO3MOXKHBIX BapMAaHTOB OCBEILEHUS YKa-
3aHHOU IPOOJIEMBI, TOCKOIbKY CEMAHTUYECKasl U CII0BOOOPA30BaTENIbHASI CTPYKTYPA INIAr0JIbHBIX
JIEKCEM COOTBETCTBYET M3MEHEHUSIM, ITPOUCXOSAIINM B KU3HU 001IecTBa. B nmocnennue aecsatu-
netusi XX B. UMEHHO 3aUMCTBOBAHHS, CIIOBOIIPOM3BO/ICTBO U CEMAHTHUYECKUE CIBUTH MPOSBUIN
cebs Kak Hanbosee aKTUBHAsA CTOPOHA S3bIKOBOW CHCTEMBI.

CeronHsi HEBO3MOXKHO IPEJICTABUTh KU3Hb 0€3 3aMMCTBOBAHHOW JIEKCHUKH, YTO OOYyCIIOBIIE-
HO OTKPBITOCTBIO COBPEMEHHOTO OOIIECTBA JUISI MEXIyHAPOAHBIX KOHTAKTOB. 3aMMCTBOBAHHS
YCIIOBHO MO)KHO pa3JIelMTh Ha JBE TPYIIbL: 1) Te, KOTOpble NEHCTBUTEIBHO HEOOXOAUMBI, T. K.
B SI3BIKOBOM OOMXOJ BXOAMT MHOIO HOBBIX NMOHSTHI, KOTOPbIE 3aTParuBaloOT >KM3HEHHO Ba)KHbIE
WHTEPECHI JIIO/IEH; CJI0BO 3aMMCTBYETCS OJTHOBPEMEHHO C MOSIBICHUEM KaKOTO-JTMOO SBJICHUS I0-
JUTHYECKOM, SKOHOMUYECKON U Apyrux chep oOIIeCTBEHHON KU3HHU, U TOTJa €ro ynoTpelieHne
IIOJIHOCTBIO ONPABAAHO (3KOHOMHUKA: KOMMEPLUAIU3UPOBATh, WHIEKCUPOBATb, UHBECTUPOBATH;
MIPaBO: MHTEPHUPOBATh, HHKPUMHUHHUPOBATH; MOJIUTUKA: KOHCOJIHIMPOBATh, OJOKHPOBATHCS, JH-
Oepanu3oBaTh, MO3ULIMOHMPOBATh; MH(OpMATHKA: KOMITBIOTEPU3UPOBATh, aIMHHUCTPUPOBATH,
apXUBHUPOBATH); 2) T€, YIOTPEOICHNE KOTOPHIX SBJISETCS TaHbIO MOJIe (3TO B OCHOBHOM TJIaroJibl,
(YHKIIMOHUPYIOIUE B PA3TOBOPHOM peuH).

Jli1s pa3roBopHOU pedn, 0COOEHHO B MOJIOAEKHOM Cpelie, XapaKTepHO CO3HATENbHOE YIOTpe-
ONeHre MHOS3bIYHBIX TPOU3BOAHBIX U CBSI3aHHBIX C 3TUM OOBITPBIBAHUHN, Ka1amMOypoB, CTPYKTYp-
HBIX MEpeNesIoK U T. 1., HallpUMep, UTaTh - €CTh, YIIOTPEOIATh B MUILY YTO-THOO0 (OT aHMI. «to
eaty - €CTh), JTyKaTh -CMOTPETh (0T aHTI. «to look» - cMOTpeTh), APUHKATH (IPUHBKATH) - MMUTH
CIHMPTHOE, MBIHCTBOATH (0T aHmI. «to drink» - muTh), OOpHAHYTH - POANTH (OT aHII. «to borny»
- pOXarb).
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[Tocnennue necarmierus XX B. XapaKTepU3YHOTCS AKTUBHBIM MTONIOJIHEHUEM JIEKCUYECKOU CH-
CTEMBI PYCCKOTO SI3bIKA TNIATOJIbHBIMH HOBOOOPA30BAHUSIMHU, UTO SIBIISIETCS HEOCIIOPUMBIM CBHJIC-
TEJIbCTBOM HEMCUYEPIAHHOCTH JIEPUBALMOHHOIO MMOTEHIIMANA JaHHON YacTH

OpnHako TMOCTOSTHHBIC U3MEHEHHS U JOMYIIEHNUE YYKEPOIHBIX AJIEMEHTOB 3aJI0KEHBI B CAMOM
XapakTepe CUCTEMBI - peUb MOXKET UJITH TOJIBKO O MOHUMAHHUM €€ LETOCTHOCTH U aJIEKBATHOCTH
caMoM ce0e Ha TOM WMJIM MHOM DTalle dBOJIIOLUH.

Cosepuienno mpaB 0bi1 M.B. IlaHoB, oTMeuasi, 4TO «BO3ACHCTBHE COLIMATBHOW JEWCTBU-
TETHHOCTH Ha SI3bIK HE MOXKET OBITh JAECTPYKTHUBHBIM, HE MOXKET pa3pyIlaTh SI3bIKOBYIO CUCTEMY.
Bremaue GpaxTopsl HUKOTA HE OTMEHSIIOT ICUCTBUS BHYTPEHHUX 3aKOHOB SI3bIKA, OHU CIIOCOOHBI
TOJIBKO YCKOPUTD WJIW 3aMEJJIUTh JEUCTBUE OTACIIbHBIX TCHICHIIUN PAa3BUTHS SI3bIKOBOM CHCTEMBI
WJIH K€ MPEA0CTaBUTh HOBBIA MaTepual, MoJUIeKaIIni BO3EHCTBHUIO 3TUX 3aKOHOBY [3].

Hcnonb3oBaHHas AUTEpaTypa:

1. Bunorpaznos B. B. Pycckuii s3b1k (rpaMmaTrueckoe yuenue o ciose). M., 2001.

2. Ilonosa T. B. // I'naron u ums B pycckoit nekcuxorpaduu: Teopus u npaktuka. Exatepun-
oypr, 1996. C. 63-67.

3. [1anos M.B. // Bomp. s3biko3Hanus. 1962. Ne 3.
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«KAK 5 TOJb3YIOChb THHOBAIIMOHHBIMU TEXHOJIOI'USIMHA HA YPOKAX
PYCCKOI'O A3BIKA U JIMTEPATYPbBD»

Aboynnaesa I'vixymop @aiizynnaeena

Anousicanckasa oonacme Illaxpuxanckuit paiton 58 — wikona
Yuumenw pyccxozo azvika

. Tenegpon: +998(93) 069 65 47

Hynoawmesa Myxappamxon Tasaxkanosena

Anouxcanckas oonacme Illaxpuxanckuii paiion 58 — wikona
Yuumenw pycckozo azvika

Tenegpon: +998(93) 105 47 99

AHHoTanus: J[aHHas cTaThs NpeAHa3HaYeHa Il YYUTENEeH,KOTOphIE BCIO CBOIO MEAaroruye-
CKYIO ACATCIBbHOCTD HAXOAATCS B ITOUCKE.

KuroueBble ciioBa: 3a6aBHbIE UTPBl, MHHOBAILUS B 00pa30BaHUM, TBOPUECKUI MOAXOM, IPKUE
BIICHATJICHUA.

CoBpeMeHHas KM3Hb TpeOyeT HOBBIX TEXHOJOTHH mpernofaBaHus mnpeameToB. CeromHs HeT
TAKOTO YYHTEJsl, KOTOPBI HE 3aayMbIBajicsi Obl HaJ Bompocamu: «Kak caenare ypok MHTEpec-
HBIM, spkuM? Kak co3naTh Ha ypoKe CUTYyalMIo ycrexa AJis KaKaoro yueHuka?» CoBpeMeHHbIN
YUUTEIb MEYTaeT O TOM, YTOOBI pedsiTa Ha ero ypoke paboranu J10OpPOBOJIBHO, TBOPUECKH, I1O-
3HABAJIM MPEIMET Ha MaKCUMAaJIbHOM JUIsl Ka’KJOTO YPOBHE YCHEIIHOCTH?

U 510 He ciyuaiino. HoBast opranu3zanus o01iecTBa, HOBO€ OTHOIIEHUE K JKU3HU MPEIbSIBISA-
10T ¥ HOBBIE TpeOoBaHUs K Iikojie. CerofHs OCHOBHas 11eJib 00YUYEeHHUsI — 3TO HE TOJIBKO HAKOILIe-
HUE YYEHHKOM ONPEIECIIEHHON CyMMbl 3HAaHUI, YMEHHUH, HABBIKOB, HO U IIOJIOTOBKA IIKOJIbHUKA
KaK CaMOCTOSITETILHOTO CyOBbeKTa 00pa3oBaTeIbHOM e TeIbHOCTU. B 0CHOBE COBpeMEHHOTO 00-
pa3oBaHUs JIEKUT aKTUBHOCTb U YUUTEIsl, M, YTO HE MEHEE Ba)KHO, YueHUKa. FIMEHHO 3TOH 1enu
- BOCIIUTAHUIO TBOPYECKOM, aKTUBHOW JIMUYHOCTH, YMEIOIIEH YUHUTHCS, COBEPIICHCTBOBATHCS Ca-
MOCTOSITEJIBHO, U MOJYUHSIIOTCSI OCHOBHBIE 33/1aul COBPEMEHHOTO 00pa3oBaHMs.

M HHOBaIIMOHHBIN MOX0J K 00y4eHHIO MO3BOJISIET TaK OPraHM30BaTh y4eOHBIH Ipolecce, 4To
peOEHKY YpOK U B pajloCTh, U MIPUHOCHT I0JIb3Y, HE IPEBpallasich MPOCTO B 3a0aBy wiau urpy. U,
MOXeET OBbITh, IMEHHO Ha TaKOM YpOKe, Kak roBopui L{MIEepoH, «3aXTryTcs Ias3a CIyIIalolero
0 IJ1a3a TOBOPSIIETO».

Uro ke Takoe «MHHOBAIIMOHHOE O00ydeHHe» M B 4EM ero 0COOCHHOCTH?

Omnpenenenre «MHHOBALUS) KaK MEJarorndeckuii KpUTepui BCTpEUYaeTcsl YacTo U CBOAUTCS,
KaK IIPABWJIO, K IOHATUIO «HOBILECTBO», «HOBU3Ha». Mexay TeM MHHOBaLUsA B TOYHOM Iepe-
BOJIE C JIATUHCKOTO $3bIKa 0003HAuaeT HE «HOBOE», a «B HOBOE». VIMEHHO 3Ty CMBICIOBYIO Ha-
IPy3Ky BIOXWI B TEPMHUH «MHHOBAIIMOHHOE» B KOHILE npouuioro Beka /x. borkun. OH u Hame-
TUJI OCHOBHBIE UEPTHI «AUJIAKTUYECKOIO MOPTPETA» ITOr0 METOJIA, HAIIPABJIEHHOIO Ha pa3BUTHE
CIIOCOOHOCTH YYEHHMKa K CaMOCOBEPILIEHCTBOBAHMIO, CAMOCTOSITEIbHOMY IIOMCKY pPELIEHHMH, K
COBMECTHOH JESATEIIBHOCTH B HOBOM CUTYaIlUH.

AKTyaJlbHOCTh MHHOBAaIlUOHHOTO OOyY€HHUsI COCTOUT B CIIEAYIOLIEM:

- COOTBETCTBUE KOHIIENIIMU T'yMaHU3alM1 00pa30BaHMs;

- ipeosiojieHue hopmanu3mMa, aBTOPUTAPHOTO CTHIIS B CUCTEME MIPEOJaBaHus;

- HCHOJIb30BAaHUE JIMYHOCTHO OPUEHTUPOBAHHOTO O0yUECHMS,

- IOUCK YCIJIOBUH JIJIs1 pAaCKPBITHS TBOPYECKOIO IIOTEHIMAIA YUEHUKA;

- COOTBETCTBUE COIMOKYJIBTYPHOH MOTPEOHOCTH COBPEMEHHOI0 OOIIECTBa CaMOCTOSTEILHON
TBOPUYECKOU JEATEIBHOCTH.

OCHOBHBIMU 1I€JIIMU HHHOBAIIMOHHOTO 00YYEHUS SIBIISIFOTCSI:

- Pa3BUTHE MHTEIICKTYaJIbHbIX, KOMMYHUKATUBHBIX, JIUHIBUCTHYECKUX U TBOPUYECKHUX CIIO-
cOOHOCTEH yuarmuxcs;

- (hopMupoOBaHKE JIMYHOCTHBIX KAUECTB YUaIHXCS;

- BBIpa0OTKa yMEHUH, BIUSIOMINX Ha Yy4eOHO-TIO3HABATEIbHYIO JESTEIbHOCTh U MEepexo Ha
YPOBEHb MPOYKTUBHOTO TBOPYECTBA;

- pa3BUTHE PA3JINYHBIX TUIIOB MBILIUICHUS;

- (hopMupoBaHKE KaYECTBEHHBIX 3HAHUMN, YMEHUN U HaBBIKOB.
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JIaHHBIMHU TIETISIMU OTIPEIEISIOTCA U 3a/1a4d MHHOBALIMOHHOTO OOy4eHUS:
- ONTUMM3ALUS Y4EOHO-BOCIIUTATEIBHOIO MPOIIECCa;
co3/1aHHEe OOCTAHOBKHM COTPYJHUYECTBA YUYEHUKA U YUUTENS;
BbIPa0OTKa JOJITOBPEMEHHOM MOJIOKUTEIBHON MOTHBAIMK K 00yYEHUIO;
BKJIIOYCHHE yYalIUXCsl B KPEATUBHYIO NEATEIbHOCTD;
TIIATEeNbHBIA OTOOpP Marepuana u croco0OB €ro MoAavH.

B ocHOBe MHHOBAIIMOHHOTO O0YYEHHS JIeXKAT CIEAYIOIINE TEXHOJIOTHU:

- pa3BHUBaroIee 00yueHHE;

- mpobaeMHoe 00y4YeHHE;

- pa3BUTEE KPUTHUECKOTO MBIIIJICHUS;

- nuddepeHITMPOBaHHBIN TTOIX0I K 00YYCHHIO;

- CO3JaHME CUTyalluu yCIexa Ha ypOKe.

OCHOBHBIMU MPUHIMIIAMU UHHOBALIMOHHOTO O0YYEHUs SIBIISIOTCS:

- KpeaTuBHOCTb (OpHEHTAlMsI Ha TBOPYECTBO);

- YCBOCHHE 3HAaHUU B CUCTEME;

- HETPaJAULIUOHHBIE (POPMBI YPOKOB;

- MCTOJIb30BAaHNUE HAITISTHOCTH.

[ToroBopum 0 MeTOax MHHOBAIIMOHHOTO OOy4YEHUSI.

[Ipu ucronb30BaHNU MHHOBAL[MOHHBIX TEXHOJIOTUH B 00yUEHHH PYyCCKOMY SI3BIKY U JIUTEPATYpE
YCHELIHO PUMEHSIOTCS CIEAYIOINE IPUEMBI:

- acCOLIMATUBHBIN psf;

- ONOPHBIN KOHCIIEKT;

NHCEPT (unTepakTHBHAs cHCcTeMa 3armucH JUTs SQGEKTHBHOTO YTSHUS U Pa3MBIIIICHHS);

- MO3roBas aTaka;

- HCCJIEIOBAaHUE TEKCTA;

- HeTpaJUIIMOHHbIE (DOPMBI JOMAIIHETO 3aJaHMUS.

Hcnonb3oBanHas nureparypa:

1. B A.OHUIIYK «VYpok coBpeMeHHOM mikone.» 1989 rox.

2. BI'HUOPA/I3E «BocnuTtanue MiaaAluxX IIKOJIBHUKOB B Ipolecce o0y4eHHUs] pyCCKOMY
A3pIKy B HannoHanbHOH 1mkosne».MOCKBA.IIEJJAT'OI'MKA.1993rox.
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«PABBUTHE TBOPYECKHNX CIIOCOBHOCTEM HA YPOKAX PYCCKOI'O SI3bIKA
N JIMTEPATYPbBI”

Kypoonoe boxooup Typcynoeuu

Anousicanckasn oonacme Illaxpuxanckuit paiton 54 — wikona
Yuumenw pyccxozo azvika

Tenegpon: +998(99) 359 10 75

Hmunoe @apxoovex Maxammaoucpounosuu

Anouxcanckaa oonacme Illaxpuxanckuii paiion 43 — wikona
Yuumenw pycckozo azvika

Tenegpon: +998(99) 107 58 21

AHHOTauus: J{aHHas cTaThs Hy’)KHa B pabOTe Ka)/I0T0 yYUTENS CIIOBECHUKA B 00yUEHHUH PyC-
CKOMY SI3BIKY.
KiroueBble c10Ba: TUIIOTE3a, METOOIOTHS, JINYHOCTH pEOEHKA.

B HacTosiiee BpeMsi BHUMaHUE K MpoOiIeMe pa3BUTHSI TBOPUECKUX CIIOCOOHOCTEH HIKOIBHU-
KOB YCWJIMBAa€TCS BO MHOTHX CTpaHaxX MHpa. 3aJaTKh TBOPUYECKUX CIMOCOOHOCTEH MPUCYIIHU JIFO-
O6omy pebeHky. HyHO cyMeTh pacKpbITh M Pa3BUTh UX. BBIMYCKHUKH CPETHUX IIKOJ JOJDKHBI HE
TOJIbKO OBJIAJIEBaTh MaT€pUAJIOM IIKOJBHBIX MPOTrpamMM, HO U YMETh TBOPYECKU IPUMEHSATH €TO0,
HaxXOJIUTh peleHue JIto00il mpobneMbl. ITO BOZMOKHO TOJIBKO B PE3YNbTaTe IMEJarorndeckoin
NeSITeNIbHOCTH, CO3JIAI0IIEel yCIOBUS JUIsl TBOPUECKOTO pa3BuUTHs ydauuxcs. [loaromy npobnema
Pa3BUTHS TBOPUYECKUX CIIOCOOHOCTEH ydalIuxcs sIBISIETCSl OTHOM M3 Hanbojee aKTyalbHBIX.

Obvexm — meopueckue cnocooHocmu.

Ilpeomem — coepemenHvle 0Opazoeamenvhbie MexXHOI02UlU, HOCPEOCMBOM KOMOPbIX NPo-
ucxooum pazeumue meopueckux cnocOOHOCmel.

T'unomesza — pazeumue meopuecKux cnocooHocmel NoMo2aem pacKkpvlmy JUYHOCb pe-
benka.

Memooonozus: nabnodenus, ananus, obodouieHue.

[IpakTHyecKkyo 3HaYUUMOCTh PabOThl B TOM, YTO MPEJIOKEHHbIE TyTH MOTYT OBITh HCIIOJIB30-
BaHBI MPETMOAABATEISIMU PYCCKOTO SI3bIKa M JTUTEPATyphl, padoTas Mo HOBBIM 00pa3oBaTEIbHBIM
CTaHJapTaM.

CtpykTypa paboThl COCTOMT U3 BBEACHUS, YETHIPEX IVIaB, 3aKIIOUCHHS, CIIMCKA UCTIOIb30BaH-
HOW JIUTEPaTyphl.

[.OcHOBHBIE MMOKA3aTENIN TBOPUECKUX CIIOCOOHOCTEH:

OCHOBHBIMU NMOKAa3aTeISIMU TBOPYECKUX CIIOCOOHOCTEH SABISAIOTCA OETIIOCTh, THOKOCTH MBICIIH,
OpPUTHHAIILHOCTb, TI0003HATEILHOCTh, TOYHOCTh U CMENOCTb.

bernocTh MbICIH — KONMUYECTBO UJIEH, BOSHUKAIOIINX B €IMHUILY BPEMEHHU.

I'mOKOCTh — 3TO XOPOIIIO Pa3BUTHIN HABBIK MIepeHoca (TpaHcno3uliun). OHa oOecrednBaeT yme-
HUE JIETKO MEePEXOIUTh OT OJHOTO KJIacca M3y4aeMBbIX SIBIICHUH K IPyroMy, Ipeo1oieBaTh (hUKCH-
POBAHHOCTb METOJIOB penieHusl. CBOEBPEMEHHO OTKa3bIBaThCSl OT CKOMIIPOMETHPOBAHHOM TUIIO-
TE€3bl. OBITh TOTOBBIM K HHTEIJIEKTYaIbHO, PUCKY U K TapaJ0KCy.

OpUruHaNIbHOCT — CIIOCOOHOCTH K reHepanuu uaei. OTIndaomuxcst OT OOMIEePUHATHIX, Ma-
pasioKCaIbHBIX, HEOXKUIAHHBIX perieHuil. OHa CBsA3aHA C LEJIOCTHBIM BUJCHHUEM BCEX CBSI3eU U
3aBUCUMOCTEH, HE3aMETHBIX IPU OCJIEA0BATEIbHOM JIOTHYECKOM aHAIIU3E.

JIr0603HaTENBHOCTH — CIOCOOHOCTD YIUBIIATHCS, TIOOOIBITCTBO U OTKPBHITOCTH KO BCEMY HOBO-
My.

ToyHOCTH — CITOCOOHOCTH COBEPILIEHCTBOBATH UM MTPH/1aBaTh 3aKOHYEHHBIN BUJ CBOEMY TBOP-
YECKOMY MPOIYKTY.

CmenocTb — CHOCOOHOCTh MPUHUMATD PEIICHUE B CUTYallMU HEONPEIEICHHOCTH; HE MyraThCs
COOCTBEHHBIX BBIBO/IOB U IOBOJIUTH MX J0 KOHIIA, PUCKYSI TUYHBIM YCIIEXOM U PEIyTaIuei.

3aKJIIOUEHHE:

Bocnuranue yenoBeka, rpakJJaHuHa — 3a/la4ya CJIOXHasi, MHOIOIpaHHasi, BCEIa aKTyaJlbHasl.
TBOpuecTBO — camblii MOLIHBIH MMITYJIbC B pa3BUTUU peOeHKa. [loTeHIuanbpHas reHuanbHOCTh
KUBET B KaXKJIOM YEJIOBEKE, U 3a/1aua yUuTelsl — pa3BUBaTh TBOPUYECKUE CHIIbI B MAJIEHBKOM YeJlO0-
Beke. Ho nist TBopueckoit armocdepbl HEOOXOAUMBI CBOOO/IA M ONIYIIIEHUE YBEPECHHOCTH B TOM,
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YTO TBOpYECKUE MPOSIBIICHUsI OyIyT 3aMEUYeHbI, IPUHSITH U MPaBUIBHO OlleHeHbl. Hamo u camux
pedsAT yIuTh TOOUTH TO, YTO OHU JIENIAI0T HA YPOKAX, OTHOCUTHCS K ITOMY YBAXKHTEIHHO H C JI0-
CTOMHCTBOM.

[lenenanpaBieHHOCTh, CUCTEMAaTUYHOCTh PA0OTHI M0 PA3BUTHUIO TBOPUYECKHUX CIOCOOHOCTEN
o0ecrednBaeT MOJI0KHUTEIbHbIE PE3YNIbTaThI:

peub Aeteil oOoramaeTcsi HOBBIMH CJIOBAMHU, PACHIUPSETCS UX JEKCHUKOH;

BO3pacTaeT UHTEepeC K MpeaMeTy;

pa3BHUBaeTCsS HAOIIONATEIBHOCTh, MBIIINIEHUE, BOOOpaKeHNUE.

Ja, moiydaercsi, MOKET ObITh TOJBKO Y OJApEHHBIX JeTed, HO MOo00Hast paboTa CTUMYIHPYET
noTpeOHOCTh B TBOPYECKOMCAMOIIPOSIBIICHUN Y BCEX YYAIHXCS.

[Ipu oneHMBaHMM TBOPYECKMX PAOOT HEOOXOAMMO TeprieHue («OBICTPBIX» PE3yIBTaTOB
MPaKTUYECKH He ObIBaeT), M0OpOKeIaTeNbHOCTD, JIETMKATHOCTh, PAaBHOIIPaBUE (HEIOMYCTHMO
JICNIUTH JIeTel Ha TaJaHTIUBBIX U «OCTaNbHBIX»). JleTeil 6e3 BooOpakeHUsI HEe ObIBaeT.

Ha TBOpuecTBO jerdye BIUATH — €ro Jierde WHAYLHUPOBATh M PACKPBITh, HO JIerue U MpHU-
JIABUTh, IEPEKPBITh €My KHCIOpOI». [IorOBOpUB C MHTEPECHBIM TBOPYECKUM UYEIOBEKOM HIIU
Jla’ke TPOCTO TMOOBIBAB B Tearpe, Ha KOHIIEPTE, BbI MOXKETE Ha BpPEMs 3apa3HThCs TBOPUYECKOM
SHEpruei Joiel, ¢ KOTOPhIMU OOIIATNCh WM 32 KOTOPBIMHU yBIICUeHHO HaOmromanu. Ber Bcero
JIMIIb CITYIIATH U CMOTPEIIH, HO B BAC MHIYIIUPYETCS COOCTBEHHASI TBOPYECKAsi aKTUBHOCTD, BBI
«3aropaeTechy.

«I'uHa, 13 KOTOpPOU THI CIEIUICH, BBICOXJIA U 3aTBEpelia, U YK€ HUYTO U HUKTO HA CBETE HE
CyMeeT MpoOyauTh B TeOe YCHYBILIErO MY3bIKaHTa, WA MO3TA, WIH aCTPOHOMA, KOTOPHIA, OBITH
MOJKET, KU B TeOe KOTJa-To», - 3T MPOHU3aHHbBIE 00IbI0 coBa AHTyaHa AeCeHT- DK3ronepu
Kak OyzTo oOpamieHsl K KaKI0MY yuuTento. Bee, 4To Hy»KHO Uit TOTO YTOOBI y4Yaruecs: CMOTJIH
MIPOSIBUTH CBOM JaPOBAHUS, - 9TO YMEIIO€ PYKOBOJCTBO CO CTOPOHBI B3POCIIBIX.

Hcnonb3oBaHHas auTeparypa:
1. BunorpaznoB B. B. Pycckuii s3b1k (rpaMmarudeckoe yueHue o ciose). M., 2001.
2. [TanoB M.B. // Bomnp. s3b1k03Hanus. 1962. Ne 3.
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MOJEJIb ITEJAT'OT'A

Typcynosa [Junghyza Aounoena

Anouscanckasn oonacme Illaxpuxanckuii paiton 4 — wikona
Yuumenw pycckozo azvika

Tenegpon: +998 (93) 258 52 22

Aboypaxmonoea 3aspa A6oynammaesna

Anouxcanckaa oonacme Illaxpuxanckuii paiion 65 — wikona
Yuumenw pyccxozo azvika

Tenegpon: +998 (93) 372 24 64

AHHOTANUs: OTa CTaThs CIYXKUT IENArory Kak caMblil HyXKHBIA MaTepuain A yuurensd. B
9TOH cTaThe HAXOAMUTCS BCS MOJIe3HAs HH(DOPMAIHS [T yUUTEIS.

KuroueBble cjioBa: cuctemarusanys 3HaHWM, NeJarorn4eckue 3aroBein, pa3psii COTPYAHU-
4eCTBa.

CBOJ1 COBETOB, BBIPAaOOTaHHBIX TEIarOTHYECKOM MPAKTUKON TPaBHII, PEKOMEHIAITNI, BEIBOJIOB,
BBICKA3bIBAaHUM BUHBIX MEJArOTOB U APYTUX «YMHBIX MBICIIEI», COCTABISIONINX CBOCOOpa3HbIE
«TeIarorTHYeCcKHe 3aroBe/iny», CIEA0BAHNE KOTOPHIM MTOMOXET MPEIOIaBaTesiM B CTAHOBICHUU
Y Pa3BUTHM UX MEAAroruyeckoro MacTepcTBa:

«Yuurenp KUB, MOKa OH yuuTcs. Korma oH mepecTaeT y4uThCs, B HEM YMHPAET YUUTEIIb)
(K. A.Ymmackuit).

B pabore onmpaiiTech Ha CBOM CHJIBHBIE KaueCTBa, TOCTOSTHHO CTPEMUTECH N30aBUTHCS OT Clia-
ObIX, HETaTUBHBIX KayecTB. CUCTEeMAaTHUYECKU aHATM3UPYHUTE CBOM YCIeXU M HeAocTaTku. Jloou-
BaliTeCh, YTOOBI OOIICHHUE C YUALTUMUCS U3 pa3psiia MOYyYUTENIbCTBA MEPEILIO B pa3ps COTPY-
HUYECTBA.

Kak moxHO gamie crtaBbTe cedsi Ha MeCTO Bammx yuyeHUKOB; YUHTECh CMOTPETh Ha ce0sl ux
IJ1a3aMH; CTPEMHUTECH TTOHATh UX TPYAHOCTH U 3aTPYIHEHUS.

He 6oiiTech npusHarbes cede, 4To Bbl uero-to He 3HaeTe U HE yMeeTe.

Yuurech CIOKOWHO CIyIIATh U CIOKOMHO OTBEYATh.

Bynwre Tepniumel B pabote ¢ ydanumucs. JlesTenbHOCTh neaarora mioI0TBOpHA JIHIb TOTAa U
MOCTOIBKY OHa (POPMHPYET CAMOCTOSTENbHYIO, AKTUBHYIO JIEATEIHHOCTh yUaIIHXCS.

[Tenaror (mpernonaBaTens), HE OMUPAIONIUIICSI B 00yYEHUN U BOCIIUTAHWU HA TICUXOJIOTHIO yC-
BOCHUS 3HAHUW U YMEHUM, UCTIOIB3YET 3HAHUSI TIEIArOTUKU U METOJIUKU OOyUEHHUSI JIMIIIb KaK ro-
TOBBIC PEIICTITHI.

Huxorna He cunTaiiTe ydeHUKa «TECTOM M3 TIIHHBD», U3 KOTOPOW HEOOXOAMMO «JICTHUTh JIHY-
HOCTB». KaXkblil UesTOBEK — YK€ JTUYHOCTD, P€Yb MOXKET UJTH TOJIBKO O €€ Pa3BUTHH.

B pykoBoACTBe, Kak B HICKyCCTBE — HE YTO, a KakK.

[TomHuTe 3aK0H BHUMaHUS: «Eciii BHUMaHUE OT YEro-TO OTKJIIOYAETCs, 3HAYUT OHO MEPEKITIO-
YaeTCs Ha YTO-TO APYroe».

VYyeHuK NMpoYHO yCBaWMBaET, KOTJAa OH JyMaeT. 3ajada Ieaarora cjaejiaTh y4eOHbIN maTepualn
MPEAMETOM MBIIIICHUS YYAIIUXCs, BOCITUTATh Y HUX TIPUBBIUKY, TOTPEOHOCTH Pa3MBIIILISATh.

Hapsiny ¢ npuHIIUTIOM «OT 00y4YeHUs K Pa3BUTHIO», IPUMEHSIUTE MPUHIIUAI «OT Pa3BUTHS K 00-
YUEHHUIO», TO €CTh KaXKIbIi MOMEHT 00y4eHHUsI CTPOWUTE B 3aBUCUMOCTH OT JIOCTUTHYTOTO YPOBHS
Pa3BUTHS yUaLUXCA.

B xonme yueOHOro mporiecca Bceraa odecrneynBaiTe ONTUMAIbHOE €UHCTBO U COOTHOIICHUE
LeJsel, cofepKaHusl U METOJI0B 00yUEHUSI.

[TocTosiHHO cTpeMUTeCh aKTUBU3UPOBATH YUAIIUXCSI HA YPOKE, HE TIEPEICHUBANTE UX AKTUB-
HOCTH.

Paryst 3a akTUBHOCTb MBIIUICHUSI YYAILIUXCS, TOMHUTE YTO «IyCTash» TOJIOBA HE Pa3MbIIISET.
He 3a0piBaiiTe MOMONHATH 3aMac 3HAHUHN YYallIuXCsl.

[IpuoOiiast ygamuxcs K MPUBBIUKE TyMaTh, MBICIHUTh, aHAIU3UPOBATh, OybTe CaMU JyMaro-
el JINYHOCTHIO.

«JIMYHOCTHP ~ BOCIIUTBHIBAETCS JIMYHOCTBIO, XapakTep BbIPAOATHIBACTCS  XapaKTEPOM)
(K. A.Ymmuckuit).

[lemaror HE MOKET MTPOBOJUTH B JKU3HB B MJICH, HE CTABIIHE €T0 YOCKACHUSAMU. Y YaIIuXCs
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MOKHO U JIOJDKHO YOeUTh B TOM, B UeM YOEKIEH caM Iearor.

«He To yunrens, KTo yuuT, a TOT, y Koro yuyarcs (HapogHas Mmyapocts).

[Tenaror momkeH OBITH CAMBIM KU3HEPAIOCTHBIM UeoBeKOM. JKU3HEepaI0CTHRIE MEarory, ce-
OLIME BOKPYT ce0sl yBEPEHHOCTh U 00JIPOCTh, - CaMble JIFOOMMBIE [1E€Aarory.

Huxorna He BO3BOAMTE MEJIOUX B MPUHITUII, YMEHTE MPOIIATh.

YuuTech CIIOKOWHO pearupoBaTh Ha KPUTHKY; B KPUTHUKE BCETa OTHOCHUTECHh CEPhE3HO.

Yunrech «nepenarupars uepes ceds», yMenTe MyKeCTBEHHO IPU3HABATh CBOM OIIHOKH.

Bcerna nmenTe cBOKO TOUKY 3pEHUS, MHEHUE, TO3ULIUIO; OTCTAUBANUTE UX.

UeMm BbIIIE aBTOPUTET YUUTEIIS, MACTEPA, MPETOAABATENsI, TEM OOJIbIlIee 3HAYCHUE UMEIOT €TO
TpeOOBAHUS JIs1 yHAIIUXCSI.

He oGemaiite, ecu HE MOXKETE BBITIOTHUTH 0Oeanne; OyIbTe X03TMHOM CBOETO CJIOBA.

Yuutens, MacTep, MpemnoaBaTe)ib He HMEET MpaBa ObITh PABHOAYIITHBIM K CTPEMJICHUIO YUEHHU-
Ka YYUTHCS JIy4Ile.

Bynsre MakcuManbHO TEpPIHENUBBIM BO B3aUMOOTHOIICHHSIX ¢ YuyeHHKamu. He 3a0piBaiite, 4TO
Bbl camu B cBOe BpeMsi ObUTH yUEHUKAMHU.

Uto0bI IMETh MOPAIILHOE MPABO TPEOOBAThH OT IPYTHX, HYXKHO OBITH TpeOOBATEIHHBIM K ce0e.

He noBosbCcTBYyHTECHh TOCTUTHYTHIM, MIIIUTE HOBBIE ITyTH U CIIOCOOBI OOYYEHUS! U BOCTIUTaAHUS
— TakoBa (opMyJia eAarorundeckoro TBOPUYECTRA.

Hcnonp3oBaHHas 1uTeparypa:
1. JInukoB B. Ynpasnenue coBpemeHHoH 1mkonoil. M., 2011.
2. XapueHnbko JI. OcHOBHBIE TEHACHIIUN Pa3BUTHUS COBpeMEHHOro oopazoBanus. M. 2014
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«YPOK PYCCKOT'O SI3BIKA B HAYAJIHBIX KJIACCAX HAIIMOHAJIBHOM
HIKOJIBI»

Deamoepoues Avoypaxmam Towboesuu

Anousicanckasn oonacme Illaxpuxanckuit paiton 25 — wikona
Yuumenw pyccxozo azvika

Tenegpon: +998(93) 415 15 96

Hcakosa Caiiépaxon Ymkupoena

Anouxcanckaa oonacme Illaxpuxanckuii paiion 32 — wikona
Yuumenw pycckozo azvika

Tenegpon: +998(93) 067 78 51

AHHoTanus: B 1aHHON cTaThe paccMaTpHUBAIO MCIIOIB30BAHUE YCIOBUS MOTUBBI (POpMHPOBa-
HUS U3yYEHUS PYCCKOTO S3bIKa B HAIIMOHAIBHOM IIKOJIe 00pala BHUMaHNE Ha BUJIBI 3aJaHUS
KOTOPBIE BKJIIOYAI0 CAMOCTOATENbHYI0 padoTy yuamuxcs. Mcnonb3oBanue M. K. T.is pazsutus
peun.

KiroueBble cjioBa: 1.uaTepCcuduKanus, 2.3BeHbs, 3.MpsaMas»Iiepecaaka, 4.BapbupoBaHUE
BUJIOB, 5.1epeIaTuuK 3HAHUL, 0. 1MCcKpeTHOe, 7.()opcUpoBaHIE TEMIIOB YPOKa.

OOyuenune SI3bIKY-CI0KHBIII MHOTOCTOPOHHHIA TPOIIECC OIHY U3 BaKHEHUIINX CTOPOH KOTOPO-
rO COCTaBJSIET Pa3BUTHE PEUYH YUYCHHMKOB. SI3BIK HEPa3phIBHO CBS3aH C PAa3BUTHEM MBIIUICHHS.
OmnazieHre S3BIKOM,pa3BUTHE PEYM HE TOJBHO PE3yJbTaT HO W BaKHEWIIEE YCIOBHE YCBOCHHE
JTaHHOW TeMbl. PaHbllle OCHOBHBIM HEAOCTATKOM TPAJAULMOHHOTO ypOKa ObLIO JOMHUHHPOBAaHUE
CJIOBECTHOTO 00yuYeHHE CTPEeMIICHHE J1aTh BOBMOXKHO OOJIBIIOE KOJIMYECTBO 3HAHUN B CYIIHOCTH
OTOPBAHHBIX OT MPAKTUYECKUX ACUCTBUM yualIuxcs.

[TocrenenHo B yueOHOM Mpoliecce CTaal HAXOAUTh MECTO MPOOJIEMHBIE CUTYAIMH, IEMEHTBI
MIPOTPaMHUPOBAHUE, IO STAITHOTO (POPMUPOBAHNE YMCTBEHHBIX IEHCTBHI MHTEHCUBHBIE METOIBI 00-
yUYeHHsI HallpaBJICHbI Ha COBEPIIEHCTBOBAHKE ITpoIlecca 00yUeHHs MyTEM yCHIICHHE TIeJIeHaIpaB-
JICHHOW JEATETBHOCTH YUUTEIS U YJaluxcs, YETKOW OpraHU3aIiK KaXI0TO YPOKA,TOBBIIICHHS
MO03HABATENILHOM CaMOCTOSITEIbHOCTHH TBOPYECKOM SIKTUBHOCTH IKOJIBHUKOB,(OPMHUPOBAHHE Y
HUX MOTHBOB YYEHHS,ONTUMH3AIUS U MHTepUKaLKsi yueOHO BOCIUTATENBLHOTO Ipoliecca Ha
YPOBHE.

Oco6o0 crenyer OTMETUTh TpeOOBaHNE YETKO OMPENEIITh KOHKPETHBIE pe3ysIbTaThl y4eOHOMH
JeSITEIbHOCTH Ha KaXKIOM YPOKE. YUaruecs JOJDKHBI YETKO 3HATh,KAKUMH 3HAHUSMU,HABBIKAMH
Y YMEHUSIMH 1 Ha K2XK/IOM YPOBHE (PETPOYKTUBHOM U TBOPUECKOM ) OHH JIOJKHBI OBJIA/IETh,KAKHE
TpeOoBaHUS UM OyAyT MPEIbSABISTHCS MO OKOHYAHMM TOTO WM MHOTO ypoka. Iloatomy mocra-
HOBKa Y4YeOHBIX 3a/lad ypOKa,pacKpbITHE TEpe]] YJalluMHUCS CMbICTA BBIMOIHSEMBIX Ha YpOKe
YPaXKHEHUI NPHOOPETaroT MOCTENEHHOE 3HaU€HUEe JUIsl OCO3HAHHOTO U MOTHUBUPOBAHHOTO MOJ-
X0Jla K M3YyYEHUIO s3bIKa B LIEJOM. XOTS Ha KaKJOM ypOKE pEIlalOT CBOM KOHKDPETHBIE 3aa4yH
U YPOKH OIIpeJIeNIeHbl APYr OT JIpyra BO BPEMEHHU,TEM HE MEHEE Ha HUX OCYIIECTBIAETCSHE-
MPEPBHIBHOE JIBUKCHUE OT HE3HAHMs K 3HAHUIO, OT 3HAHHS HEMOJHOTro K Oojee momHoMmy. [IBU-
KCHHUE SIBIISICTCS] HEMPEPHIBHBIM U OIHOBPEMEHHO IMCKPEKTHBIM. McXoms M3 OOIuX MpPUHIH-
OB COBPEMEHHOTO YPOKa PYCCKOTO sI3bIKa B HAI[MOHAJBHOW IIIKOJIE,MOXXHO OXapUKTEPH30BATH
crenuguKy Kaxaoro stana o0y4eHHs,BBITEKAIONIYI0 U3 BO3PACTHBIX BOXMOXHOCTEH U 0COOEH-
HOCTEH yualluxcs,a TakKe KOHKPETHBIX Liejei M 3amau oOydyeHus. Tak,Ha HayalbHOM dTare
(OopMHpPYIOTCS. OCHOBHBIE BHJIbI PEUEBOW JIEATEIBPHOCTU:HA YPOKaxX DPa3BETHIBAECTCS Pa3HOCTO-
POHHSISL NEeSITETbHOCTh yUYaIIUXCsl HAIpaBICHHAs HAa CBOCBPEMEHHOE OBJAJICHUE YMEHHSIMH H
HaBBIKAMH CITYIIaHUS,TOBOPEHUS,YTEHHSI M TUChbMa. B COBPEMEHHBIX YCIIOBHSIX OOyUYCHHS TaKHe
KOMIIOHEHTBI YPOKa,KaK OMpOoC 00BSICHEHNE 3aKpeTUIeHHE, JOMAaITHee 3a/laHie 000TalarTces pas-
HOOOpa3HbpIMU BHJIaMH U (hopmamu paboThl. Kakaplii ypok MODKEH OBITH 0COOCHHO IO CBOEMY
XapakTepy U CTOCHUIO M HE TIOXOIUTh HU Ha MPEIbIIyIIUNA HU Ha MOCIEAYIOIINe YPOKH XOTS BCe
OHU KakK 3BEHbsI €AMHOM LIENH CIIy’>KaT OBJIQJCHUIO SI3IKOM KaK CpeacaoM OOIIEHUS.

[Tocnennee BpeMsi BONpOCY MOBbIIEHHE 3(P(PEKTUBHOCTH 00yUYEeHHE PYCCKOTO S3bIKa y/elseT-
cs1 OosbIlIOe BHUMaHUE. Sl CuMTar0 4TO B HaYAJIBHBIX KJlaccax TBOPYECKHUI HACTPOM Ha YpOKE BO
MHOTOM 33aBHCHUT OT YYHTENSI €r0 YMEHHs 3aMHTEPUCOBATh YUAIIUXCS JOHECTH 10 HUX y4eOHBIH
MaTepuay B 3aHUMAaTeIbHOM,10CcTyTHON (popme. KoMyHHKATHBHBIN 1MOAX0/ B OOy4YCHUI HaYaIb-

ABryer 2020 7-kuem TomxkenT
31



% V3BEKUCTOHIA WIMHWI-AMAITANA TAJIKUKOTIAP" MAB3VCHUJIATU PECITYBIIMKA
@e 19-K¥VIT TAPMOKJIH WIMHII MACO®ABUI OHJIAMH KOH®EPEHIIUSA MATEPHAJLUIAPHA

HBIX KJIaCcCaX PYCCKOMY SI3bIKY KaK HEPOIHOMY CBSi3aH ¢ HEOOXOJMUMOCTBIO UTPOBOTO OOyUYCHHS.
Urpa npencraBisieT BO3MOKHOCTh OECKOHEYHOTO pazHooOpas3us cutyanuit. [lpu oOyuenun py-
CKOI'O sI3bIKa B HauaJbHBIX KJIaCCaX YUYMTEIb HA YpOKaxX JOJKEH HCIIOJIb30BATh MYJIBTHILIMKA-
LMOHHbIE KAPTHUHBI MUHU NMPOEKTOB. CoaepKaTeNbHOCTh 3aHATUNH U 3PPEKTUBHOCTH IpoLecca
00y4eHHs 3aBUCHUT OT €r0 TEXHUYECKOTO OCHALIECHHUS.

VYpoKku OKHBI OBITh MHTEPECHBI YUEHHUKAM HE TOJIBKO COAEP)KaHHUEM,HO U CBOEOOpPA3HBIM
HacTpoeHueM. PasHooOpasue ynpakHeHUIH,CBOEBPEMEHHBIN U MJIaBHBIHN MEPEX0]l OT OTHOTO BUIA
yIpaXKHEHUH K APYromy,BO BIICUEHHE B pabOTy BCEro Kjacca,aKTHBH3alMs YYaLIUXCS MyTEM
OpTraHU3allMi PEUYEBBIX JCUCTBHUH, Y4EOHO-IMAAKTUYECKUX HUIP COPEBHOBAHHIMA,EKEIHEBHAS
MIPOBEpKa CTENEHU MaTepuaja KaxabIM YYEeHUKOM,pPa3BUTHE OLEHOYHON J1€4TEIbHOCTH,HABbIKOB
KOHTPOJISIMU CaMOKOHTPOJIS,-BCE 3TO CIOCOOCTBYET MPOOYKIEHUIO U MOCTOSHHOW MOJEpPIKKE
HHTEpeca yUsIIUXCs K IPEAMETY,K U3y4acMy S3bIKY.

Hcnonp3oBaHHas nuTeparypa:

1. B A.OHUIIVYK «¥Ypok coBpemeHHOM mikomue.» 1989 rox.

2. BI.HUOPA/I3E «BocnuTtanue MIaAmuX IIKOJHHUKOB B Tpoliecce 00yYeHUS PyCCKOMY
s13bIKy B HarmoHaiabHOU mikone». MOCKBA IIEJJATOI'MKA.1993ron
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LEKSIKOGRAFIYANI AVTOMATLASHTIRISH XUSUSIDA

Qulbulov Sherquzi Toshtemirovich
ToshDO‘TAU tayanch doktoranti
Tel: 99 450 38 39; 97 765 38 39
E-mail: sh_toshtemirovich@mail.ru

Annotatsiya: mazkur maqolada muallif tomonidan kompyuter leksikografiyasining
yuzaga kelishi, nazariy va amaliy kompyuter leksikografiyasi, ularning o‘zaro farqli jihatlari,
avtomatlashtirilgan lug‘atchillikning an’anaviy lug‘atchilikdan qulayliklari haqida qisqacha
to‘xtalib o‘tilgan. Shuningdek, kompyuter leksikografiyasining asosiy yo‘nalishlari va ularning
vazifalari haqida ma’lumotlar keltirilgan.

Kalit so‘zlar: kompyuter leksikografiyasi, nazariy va amaliy leksikografiya, elektron lug’atlar,
dasrturiy ta’minot, ma’lumotlar bazasi, lug‘atchilik, leksikograf, algoritmlar.

Zamonaviy tilshunoslik duch keladigan muammolardan biri bu — matnni avtomatik qayta
ishlashda kompyuter texnologiyalaridan foydalanishdir. Bunday turdagi kompyuter texnologiyalari
sifatida lingvistik qo‘llab-quvvatlashga qaratilgan bir qator axborot tizimlarini (yo‘nalishlarni)
ko‘rsatib o‘tishimiz mumkin: kompyuter tarjimasi, tabiiy tilni tushunadigan tizimlarni ishlab
chiqish (sun’iy aql tizimlarida lingvistik vazifalar), audio-tovush signallarida mavjud axborotdan
foydalanish tizimlarini ishlab chiqish va boshgalar.

Inson hayotining turli sohalarida elektron hisoblash texnologiyalarini joriy etish amaliy
tilshunoslikning yangi sohalari paydo bo‘lishiga yordam beradi. 1970-yillarda Y.N. Marsuk
birinchilardan bo‘lib ta’lim leksikografiyasi uchun kompyuterdan foydalanish imkoniyati haqida
yozdi. Haqiqatan ham, kompyuter turli buyruqlar yordamida leksik birliklar buyurtma qilish kabi
vazifalarni bajarishi mumkin. Bunda leksikograflar ko‘p vaqt va mehnat sarflashi kerak bo‘lgan
juda murakkab ishlar turli algoritmlar asosida tez va oson bajariladi. Shundan ko‘rinib turibdiki,
zamonaviy kompyuter texnologiyalaridan leksikografiyada foydalanish vazifasi o‘ta dolzarb
masala bo‘lib, mazkur sohani batafsil o‘rganishni talab qiladi. Zamonaviy hisoblash uskunalari
leksikografik amaliyotni deyarli barcha bosqichlarda, ya’ni lug‘atlarni shakllantirishdan tortib,
to bosib chiqarishgacha bo‘lgan jarayonni avtomatlashtirish imkonini beradi. Leksikografik
vazifalarni avtomatlashtirish, bu turdagi kompyuter dasturlarini keng tarqatish individual
leksikografning samaradorligini oshiradi. Mana shu qulayliklar sabab leksikografiya doirasida
yangi yo‘nalish — elektron lug‘atlarni yaratish va leksikografik ishlarni qo‘llab-quvvatlash
dasturlarini ishlab chiqishni o‘z ichiga olgan kompyuter leksikografiyasi sohasi maydonga
keldi. Ilmiy adabiyotlarda mazkur sohani ifodalash uchun bir gator atamalardan foydalaniladi:
kompyuter leksikografiyasi, hisoblash leksikografiyasi, avtomatlashtirilgan leksikografiya
(ko‘pgina o‘rinlarda kompyuter leksikografiyasi atamasi ishlatiladi).

Bugungi kunda kompyuter leksikografiyasi atamasi asosan ikki ma’noda keng qo‘llaniladi:
birinchidan, kompyuter sanoatining jadal rivojlanib borayotgan tarmog‘i, asosan, ilmiy bilimlarni
“o‘zlashtirish”, ularni namoyon etish va tarqatishning asosiy yo‘nalishlaridan biri; ikkinchidan,
lingvistikani kompilyatsiya qilish nazariyasi va amaliyotida kompyuter texnologiyasidan
foydalanish usullari, texnologiyasi va individual usullarini o‘rganadigan tilshunoslik sohasi.

Kompyuter leksikografiyasi ham xuddi leksikografiya singari nazariy va amaliy yo‘nalishlarga
ajratilishi mumkin. Nazariy yo‘nalish kompyuter leksikografiyasi nazariyasiga doir tadqiqotlarni
o‘z ichiga oladi va kompyuter lug‘atlarining turlari, ularning dizayni, kompyuter leksikografiyasi
qoidalarini ishlab chiqish va shu kabi masalalar bilan shug‘ullanadi. Ikkinchi, ya’ni amaliy
yo‘nalish olib borilgan nazariy tadqiqotlarni to‘g‘ridan-to‘g‘ri amalga oshirish bilan bog‘liq
bo‘lib, kompyuter lug‘atlari va ma’lumotlar bazalarini yaratish vazifalarini amalga oshiradi.

Hozirgi paytda kompyuter leksikografiyasining asosiy yo‘nalishlari sifatida quyidagilarni
aytib o‘tishimiz mumkin:

1) turli xil lug‘atlarni (chastotali, terminologik, konkordas va h.k.) kompyuter dasturlaridan
foydalangan holda matndan avtomatik ravishda olish orqali tuzish;

2) tabiiy tillarga ishlov berish uchun tabiiy lug‘atlarni kompilyatsiya qilishning nazariy va
amaliy jihatlari bilan shug‘ullanish (tabiiy tillarni qayta ishlash);

3) an’anaviy bosma lug‘atlarning mexanik (avtomatik) versiyalari bo‘lgan kompyuter
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lug‘atlarini yaratish va foydalanish.

Bunda birinchi va ikkinchi yo‘nalishlar leksikografik tadqiqotlarni qo‘llab-quvvatlash
dasturlarini ishlab chiqishda qatnashadi.

Leksikografik amaliyotda leksik materiallarni qayta ishlash vositasi sifatida kompyuter
texnologiyalari keng qo‘llaniladi. Ushbu texnologiyalar turli algoritmlar bo‘lib, leksikograf
tomonidan o‘z faoliyati davomida foydalanadigan ma’lumotlar almashinuvi operatsiyalarini
amalga oshirishga xizmat giladi. Kompyuterning matnni qayta ishlashning asosiy tarkibiy qismlari
kompyuterning o‘zi va dasturiy ta’minotlar bo‘lib, leksikograf tomonidan kiritilgan matnli
ma’lumotlar mazkur dasturiy ta’minotlarni ishga tushirish orqali matnni qayta ishlash jarayoni
amalga oshadi. Amaliy leksikografiya vositalarining takomillashib borishi lug‘at tuzuvchilar
uchun gator qulayliklarni yuzaga keltirib, an’anaviy bosma lug‘atlar o‘rniga elektron lug‘atlar
yaratish jarayonini yanada tezlashtiradi.

Bugungi kunda mashhur lug‘atlar va ma’lumotnomalarni kompyuter dasturlariga kiritish va
ular asosida yangi lug‘atlar yaratish muhim ahamiyat kasb etadi. Avvaldan nashr etilgan bosma
lug‘atlarni avtomatlashtirish natijasida ularni qayta ishlash jarayoni yanada osonlashadi. Shu
asosda lug‘at magqolalarini to‘ldirish, ularning mazmunini boyitish amallarini samarali nazorat
qilish, shuningdek keyingi leksikografik tadqiqotlarda ushbu lug‘atning yangi versiyalari bo‘yicha
ma’lumotlardan unumli va o‘rinli foydalanish, oldin yo‘l qo‘yilgan xato va kamchiliklarni
to‘lagonli bartaraf etish imkoniyatini oshirishga xizmat qiladi.

Bugungi kunda leksikografiyaning muhim vazifalaridan biri kompleks avtomatlashtirilgan
leksikografik tizimlarni yaratish bo‘lib, bunda matn tarkibidan (lug‘at, morfologik, frazeologik,
sintaktik va boshqa analizatorlardan foydalanish asosida) turli xil lug‘atlarni olishning kompleks
imkoniyatlarini bitta dasturda birlashtirish va ushbu ma’lumotlarni yagona dasturiy ta’minotga
joylashtirish orqali lug‘at tarkibini shakllantirish muhim ahamiyat kasb etadi.

Xulosa qilib aytganda, kompyuter leksikografiyasi an’anaviy bosma lug‘atchilikdan elektron
lug‘atchilikka (qog‘ozsiz axborot texnologiyalariga) o‘tish davrining o‘ziga xos bosqichi bo‘lib,
bu bosqichda leksikografik faoliyat natijalari bo‘yicha lug‘atlar, so‘z ko‘rsatkichlari, konkordaslar
va boshqa matnni qayta islashga xizmat qiluvchi qator dasturiy ta’minotlar yaratildi. Jumladan,
2006-yilda Sankt-Peterburg davlat universiteti filologiya tadqiqotlari instituti tomonidan kompyuter
leksikografiyasi laboratoriyasi tashkil etildi. Mazkur laboratoriyada turli lug‘atlar yaratish, ular
uchun ma’lumotlar bazasini shakllantirish, shuningdek zamonaviy rus tilining fundamental
va aspektli lug‘atlarini yaratish ishlari amalga oshiriladi. Qolaversa, leksikografiyaning eng
murakkab va noaniq nazariy muammolari hamda dolzarb amaliy qiyinchiliklarni muhokama
qilishga bag‘ishlangan muntazam seminarlar o‘tkazib kelinadi.

Adabiyotlar ro‘yxati

1. Gerd A.S. Amaliy tilshunoslik. Sankt-Peterburg: Sankt-Peterburg universiteti nashriyot uyi,
2005. — B.268.

2. Zubov A.V. Tilshunoslikka oid axborot texnologiyalari. M.: Akademiya, 2004. — B. 208.

3. Selegay V. Elektron lug‘atlar va kompyuter leksikografiyasi. http://www.lingvoda.ru/
translorum/articlcs/selegey_al asp.

4. Kompyuter leksikografiyasi bo‘yicha “Dialog” xalqaro konferensiyasi.
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ALISHER NAVOLY HIKMATLARIDA TILGA E'TIBOR VA ULARNING YOSHLAR
TARBIYASIDAGI AHAMIYATI

Rahimova Mohira Abdusalomovna

Namangan viloyati To 'raqo’rg on tumanidagi

16-maktab ona tili va adabiyoti muallimasi

Telefon: + 998941509681 mohirarahimova487@gmail.com

Annotatsiya: Ushbu maqola Navoiy 1jodi o'quvchilarni eng oily, eng insoniy orzularini
ro yobga chiqarishlariga ilhomlantirishga, ularni yorqin yollarga yetaklashga xizmat qiladi, ona
tilimizni asrashga chaqiradi.

Kalit so’zlar: Ma'naviyat, kitob, hikmat, til, tilni saqlash.

Bugungi kunda kitob va kitobxonlikka mehr qo'ygan, kitobdan ma'naviy ozuqa oladigan fozil
farzandlar tarbiyalash bosh vazifamiz bo'lishi kerak. Kitobxonlikka ko‘ngil qo‘ygan, badiiy
adabiyotdan ozuga olgan, ilmli, dunyogarashi keng insonlar hayotda doimo ilg‘or va boshqalar
uchun yo‘lboshchi bo'lganlar .Inson hayotining mazmuni nimada ekani, borliq ichida eng ezgu,
eng yaxshi narsa nima ekani hamma zamonlarda ham olim-u fozillarni qiziqtirgan. Ular o'z
hayotiy tajribalaridan kelib chiqib muammoni yechishga uringanlar.Kitoblardagi ma’lumotlarni
o'rgansak ajoyib xulosalarga duch kelamiz: ”Buyuk daho egalarining javobi asosan bir xil:
insonni ulug'lash, xalq uchun o'z kuchi va iste’dodini to'lasicha bag ishlash, butun umrini xalq
, ulus nafi uchun xizmat qilishga sarf etish. Ailsher Navoiy bu fikrni quyidagi misralarda yuksak
ilhom, vazmin, ammo to'lqinli hayajon bilan ifodalaydi:

Xalq aro yaxshiroq deding , kimdur ,

Eshitib shubha ayla raf andin.

Yaxshiroq bil ani ulus arokim,

Yetsa ko'proq ulusg'a naf * andin.”

Navoiyning ta'lim-tarbiyaga oid fikrlari barcha asarlarida mavjud.Avvalo ularni o'rganib
olmog'imiz lozim.O'rganib olish jarayonida Alisher Navoiy insonlar uchun yuksak odob
qoidalari nizomini yaratishga harakat gilganini ko'ramiz. Bu qoidalarni tushunishimizda
Navoiy asarlari uchun qisqacha lug'at *“ yordam beradi.Unda kerakli so’zlarni topib, ma'nosini
bilib olamiz.Hozirgi kunda o'z tilimizdan foydalanish, uning imkoniyatlarini ochib berish
bir oz susaygandek ko'rinadi. Biroq ona tilining keng imkoniyatlarini ko'rsatish qonun bilan
himoyalandi. Ona tilimizning go'zalligini, boyligini, naqadar keng imkoniyatlarini ko rsatib
berish ona tili va adabiyoti o' qituvchilarining emas, balki barcha o'zbekman degan insonlarning
fikrida va ko'nglida bo’lishi kerak.

Til-moddiy va ma'naviy merosni saqlash va boyitishning eng kuchli vositasi.Shuning uchun
hozirgi kunda tilni avaylash borasida talay ishlar qilinmoqda.Ma'lumotlarga ko'ra, hozirgi
kunda qaysi til internet tili bo'lmasa, bu tillarning ro'parasida o'lim xavfi turishi mumkin ekan.
Globallashuv asrida esa tillarning yashab qolishi ko proq axborot-kommunikatsiyalari sohasida,
internet tizimida qo’llanish darajasi bilan bog'liq ekan.Xo'sh, endi qanday qilib o'z tilimizni
yoshlarga , kelajak avlodga sofligicha qoldiramiz , degan savol qiynaydi.Bunga barchamiz
harakat qilishimiz lozim.Avvalo, barcha o'zbek o'zbekcha gapirmog'i lozim, ko'chalardagi
yozuvlar ham , internet sahifalaridagi yozuvlar ham sof o'zbekcha bo’lishi kerak.Tilimizni
sofligicha saqlash bobolarimiz asarlarini o'rganishdan boshlansa ajab emas.Yoshlarga har bir
so'zning ma'no-mohiyatini anglatish kerak va ularning qalbida tilimizga nisbatan muhabbat
uyg otish lozim.

Injuni olsalar mufarrih uchun,

Ming bo’lur bir diramg’a bir misqol.

Bir bo'lur hamki, shah qulogqga solur:

Qiymati mulk, ibrasi amvol.

“So’z durrining tafovuti mundin dog'i beg oyatroq va martabasi mundin ham benihoyatroqdur.
Ando’gki , sharifidin o'lg’an badang'a ruhi pok etar, kasifidin hayotliq tang'a zahri halok
xosiyati zuhur etar.” Hozirgi kunda ham , Navoiy zamonasida ham so’zning gavharga tengligi
barchamizga ayon. So'zning martabasini insonga hayot baxsh etishi va uni halok etishiga qadar
qudratini his etamiz. Bu tushunchalarni yoshlar ongiga singdirish uchun o'zimiz va ota- onalar
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ma'naviyatimizni oshirishimiz lozim bo'ladi. Ushbu yo'lda radio, televideniya va ijtimoiy
tarmoqlar ham yordam berishi lozim. Ajdodlarimizning eng qiyin sharoitlarda ham bilim olishga
intilganlarini, ilmli inson bu hayotda qanchalar ulug® saodatga erishishini , inson ongli bo’lgani
sari buyuk bo'la borishini anglatmoq zarur.

Bobomizning fikrlarini o'rganib borar ekanmiz ,shu o'rinda o'z tilimizga nisbatan mehr
tuyg usi jo'sh uradi. Tilimizni boshgqa tillardan kam emasligini isbotlab berganlari esa qalbimizda
g"urur hissini uyg otadi. Y UNESKOning hisob —kitobiga ko'ra,dunyoda 3 mingdan 7 mingtagacha
til borligi e tirof etiladi, biroq har oyda dunyo miqiyosida ikkitadan til o'layotganligi esa dahshatli
hodisa! Shunday globallashuv davrida tilimizni yanada rivojlantirish, internet tiliga aylantirish,
cheklanmagan darajada qo'llashda bizga va yosh avlodaga vazifa yuklanadi. Modomoki, tilimiz
qanchalar ulug’ bo’lsa, 0'zimiz ham shunchalik yuksalamiz. Ajdodlarimiz singari biz ham ona
tilimizga muhabbat qo'yib, uni himoya qilishimiz kerak. Garchi kitob yoza olmasak, she'r bita
olmasak ham sof va chiroyli so'zlab o'z tilimizning rivojiga hissa qo’shmoqqga urinaylik. Bu
o'rinda Navoiy bobomiz aytganlaridek:”So"zingni buyuk etsang, o'zingga buyuklik keltirasan”.

Foydalanilgan adabiyotlar ro yxati:

1. A.Navoiy. “Muhokamatul lug atayn” Toshkent. 1967.105-bet.

2. Navoiy asarlari uchun qisqacha lug'at.Toshkent . “Fan.” 183-105-betlar.
3. M. Qodirov, ...Ona tili 8-sinf . Toshkent—2019.
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KO’RISH OSONMI?
(ONA TILI VA ADABIYOT O’QITUVCHILARIGA YORDAM)

Sattarova Mukarramxon Abdusaminovna
Namangan shahridagi 2-sonli DIMI

Oliy toifali ona tili va adabiyoti fani o’qituvchisi
Telefon: +998934981762

Annotatsiya: Ushbu maqolada bilim berish jarayonida o’quvchining yosh psixologiyasi
individualligini va idrok qilish qobiliyatini hisobga olish haqida fikr yuritiladi. Digqatni tagsimlash
va idrokni o’stirish yo’llari haqida ma’lumotlar berilgan.

Kalit so’zlar: ko’rish, idrok qilish, aqliy faoliyat, “bir yoqlama fikrlash”, inshoga tayyorgarlik,
“kichik akademiyalar”.

Bir garashda ko’z bilan hamma narsani ko’ra olish oddiy ishdek tuyuladi. Lekin biz hamma
narsani ko’ra olamizmi? Bolalar-chi?

O’qituvchi ona tili darsida A.Mamatova ijodiga mansub “Usmon Nosir” rasmini ko’rsatib,
rasm haqida gapirib berishlarini so’radi. Sinf bir necha muddat jim bo’lib qoldi. So’ng bir
o’quvchi qo’l ko’tarib, “Ustoz, hamma narsani aniq chizib qo’yilibdi-ku, nimani gapiramiz?” —
deb javob berdi.

O’qituvchining gat’iy talablaridan so’ng o’quvchilar bir-ikkita gap tuzdilar. Xo’sh, o’quvchilar
nima uchun asar yuzasidan matn tuzisha olishmadi. Ular gap tuzishni bilishmaydimi yoki rasm
asosida gapirib berishnimi, sababi nimada ekan? Menimcha, ular bor narsani ko’rish va idrok
qilishni bilishmagan.

Yana bir misol, o’qituvchi o’quvchiga kitoblar turgan shkafdan kerakli bir kitobni olib
kelishni buyuradi. O’quvchi kitob javoni oldiga bordi-yu, aytilgan kitobni topolmayotganini
aytdi. O’qituvchi vaqt o’tayotganligini eslatib, tezroq topib kelishni buyurdi. O’quvchi javondagi
kitoblarni bir-bir ko’ra boshladi. Qiziq, o’quvchiga kitobning rangi, hajmi ma’lum bo’lsa-da,
kitoblarni bir chekkadan garab chiga boshladi. U idroki va digqatini bir joyga to’play olmaganligi
uchun shunday holat yuz berdi.

Ko’rish, ilg’ash, idrok etish murakkab aqliy faoliyat hisoblanadi. Bu faoliyat aqliy
rivojlanishning qanday darajada ekanligiga bog’liq bo’ladi. Psixologlarning tekshiruvlariga
ko’ra, kuchli o’quvchi ko’rsatilgan obyektdan 12,5%, kuchsiz o’quvchi 6,5%, aqlan zaiflar 4,5%
ni ajratishar ekan.

Ayrim o’quvchilar bir obyektdan ikkinchisiga fikran tez ko’cha olmaydilar. Xotiralarida
obyektning barcha belgilarini saqlab qola olmaydilar. Masalan, o’quvchilar berilgan so’zni
ham so’z turkumi, ham gap bo’lagi ekanini tushunishga qiynaladilar. Ot va egani aralashtirib
yuboradilar. Mana shunday holatni, ya’ni berilgan obyektning barcha tomonlarini ko’rish va idrok
qilishni bilmaslikni amerikalik olim Bruner “bir yoqlama fikrlash™ deb atagan edi.

Keling, o’quvchilar insho yozish uchun qanday aqliy mehnat bajarishlari lozimligini ko’raylik.
Ma’lumki, insho yozish uchun ikki akademik soat vaqt ajratiladi. Bu vaqt davomida o’quvchi:

- kerakli adabiy asarni eslashi;

- asar yuzasidan nustaqil fikr yuritishi, 0’z mulohazalarini bildirishi, fikrlarini asardan
keltirilgan parchalar bilan isbotlashi;

- fikrlarini yozma ifodalashi;

- yozma nutq ona tili qoidalari asosida bo’lishi:
insho yozish jarayonida tinish belgilarga va so’zlarning yozilishiga e’tibor berishi;

- gaplarni to’g’ri tuzishi;
xati xunuk bo’lsa, 2 soat davomida o’z xati bilan kurashishi lozim.

Shunday qilib, o’quvchi 2 soat davomida oddiy bir inshoning 7 tomoniga diqqat qilishi, aqliy
faoliyat yuritishi kerak ekan.

O’quvchilarimiz shu narsalarni to’la bajara olishadimi? Menimcha, to’la bajara olishmaydi.
Ularga berilgan mavzuni to’la yoritish, fikrlarini to’g’ri ifodalay olish, shu bilan birga savodli
yozishlari uchun qanday yordam berishimiz kerak?

Ko’pgina ruhshunoslarning fikriga ko’ra, yuqoridagi faoliyat turlari alohida-alohida o’rtanib
chigilmog’i, amaliyot jarayonida qo’llanilmog’i kerak. Bunday fikrlash noto’g’ri. Negaki, biror bir
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darsda o’quvchi tinish belgilari qo’yishni o’rgansa, uning butun diqqati tinish belgilariga qaratilgan
bo’ladi, yaxshi ballar oladi. Lekin insho yoki matn tuzish davomida uning idroki, diqqati bir necha
faoliyat turiga qaratilganligi uchun ko’zlangan maqsadga erishmaydi. Biz yaxshi natijaga erishish
uchun o’quvchilarni faoliyatning barcha tomonlarini idrok qilish va digqaini to’g’ri taqsimlashga
o’rgatmog’imiz lozim. Bizning maqgsadimiz: qoidani bilgan bola uni amalda ham qo’llay olsin,
kitobni 0’qib chiggan o’quvchi uni gapirib beribgina qolmay, unga o’z munosabatini bildirsin.
O’quvchiga biz 0’z talablarimizni doimo shu tarzda qo’yib bormog’imiz kerak. Talablarimiz
samarali natija berishi uchun esa ona tili va adagiyot fanlari bog’lannishli o’tilishi kerak. Bu nima
degani? Bu ona tilida o’tilgan mavzu adabiyot darsida o’tilgan mavzu orqali mustahkamlansin,
adabiyot darsida esa ona tili darsida olingan bilimlar yodga tushirilsin deganidir.

Masalan, ona tili darsida “Undalmalarda tinish belgilari” mavzusini o’tsam, o’quvchilarga
mavzu haqgida tushuncha berilgach, o’quvchilar adabiyot darsligini olib, misollar izlashadi. 10
tadan ortiq misol topgan o’quvchi rag’batlantiriladi. Darsning bunday tashkil etilishi mavzuni
yaxshiroq tushunishga, 0’z ustida mustaqil ishlashga olib keladi.

Shu o’rinda o’quvchilarning ko’rish, idrok qilish, yodda saqlash qobiliyatini oshirishda
“kichik akademiya”larda ish olib borish ham juda foydali ekanligini aytib o’tmoqchiman. “Kichik
akademiya” so’zi ko’pchilikda aqlli, ite’dodli bolalar bilan ishlash degan tushunchani hosil gilgan.
“Kichik akademiya”larga barcha o’quvchilarni qo’rgmay jalb qilish mumkin. Har bir o’quvchida
igtidor bor, uni rivojlantirish bizning vazifamizdir. Topshirigni shunday beraylikki, bu vazifa bola
uchun ko’ngilli, zavq oladigan bo’lIsin. “O’zi bilmagan™ holda 0’z ustida ishlasin, ilmiy ish qilsin.

Yil yakuni yoki chorak oxirlarida men o’quvchilarga mavzular beraman va o’quvchilar
o’zlari o’qigan asarlaridan kichik ilmiy ishlar tayyorlaydilar: “Muhammad Yusuf she’rlarida
undalmalarning qo’llanishi”, “M. Yusufshe’rlarida atoqli otlar”, “Hurishni bilmaydigan kuchukcha”
ertagida undov va taqlid so’zlar”, “Urushning so’nggi qurboni” asarida qahramonlar portreti”,
“Dahshat” hikoyasidagi dahshatlar”.

Bunday topshiriglarni bajarish orqali o’quvchilarning yozma nutqi, fikrlashi o’sib bormoqda.

Fikrlarim yakunida shuni aytmoqchimanki, biz o’quvchilarni nafaqat bilim olishga, idrok
qilishga o’rgatyapmiz, ularni katta hayotga ham tayyorlayapmiz. Hayot esa hech qachon bir
tomonlama, qolipga tushgan bo’lmaydi. Aksincha, murakkabdir. O’quvchilarimiz esa hayotda
to’laqonli faoliyat yuritishi uchun idroklari teran, barcha sohalarni qamrab oladigan aql egalari
bo’lishlari lozim. Zero, bugungi kun talabi ham xuddi ana shundaydir.
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POJIb CJIOBECHBIX METOA0OB HA HAYAJIbHOM 3TAIIE OBYYEHUA
NHOCTPAHHOMY SA3BIKY
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Boennoe svicuiee yueonoe 3asedenue
Tenegpon: +998(97)7114859
x-zamira-x@mail.ru

AHHoTanus: B naHHOM cTaThbe pacCMaTpPUBAIOTCA BUbI, 3HAYEHUE U IOCTHXKEHUS CIIOBECHBIX
METOJIOB, B LIETAX d(PGHEKTUBHOCTH M JOCTYITHOCTH YCTHOW PEUM Ha 3aHATUSX MHOCTPAHHOTO
SI3bIKAa HAa HAYaJIbHOM JTalle.

KurroueBble ¢JI0Ba: CIOBECHBIE METO/Ibl, FPAMOTHAS P€Ub, CIYXOBOE BOCHPUITHE

[Tpu 0OyueHnr HHOCTPAHHOTO SI3bIKA, B TIpoliecce yueOHOH paboThl Iiearora, UTParoT BAKHYIO
pOJIb CIIOBECHBIE METOABI OOY4EHHMs, JJIs JOCTHIKEHUS JYUIIUX PEe3yJbTaToB y ydallluxcs MpH
OCBOCHHH HaBbIKa TOBOPEHUS HA HTHOCTPAHHOM si3bike. OCHOBOIIONATatoee 3HaYeHNUE HMEET CaMo
CJIOBO ITPETIOIaBATEIS IPH BHEPEHUU HOBOM TEMBI 10 TUCHUILTHHE. CIIOBO SBIISIETCS BAKHEHIINM
U JIOCTYIHBIM CPEICTBOM BO3ICHCTBHS Ha ydamuxcs. YToObl JOCTHYH MOCTABICHHYIO 1IeNb Ha
ypOKe, HE0OX0IMMO IOJIb30BATHCS CIOBOM MPABMIIBHO. 3aBUCUMO OT CJIOB U MPO(ECCHOHAIBHOM
pcun 1mpenoaaBaTtciid, y YYalluXCiad COBCPHICHCTBYIOTCS I103HABATCIIBHBIC, BOCIIUTATCIBHBIC
MU pasBUBAIONIMC HABLIKU. FpaMOTHaH pCub npcnoaaBarciida WM pPEeUb Yy4dallUuXCsA COBMECTHO
COCTaBJISIFOT OCHOBY CIIOBECHOTO MeToqa oOy4eHus. Bce cioBecHBIe METOIBI MOTYT CO3/1aBaThCs
Y B3aUMOJICHCTBOBATh MEXIy MpPEIOJaBaTeNIeM H yYaIlIUMUCS, JTHOO0 MEXIY COKYPCHUKAMH.
Takue MeTO/BI JICHCTBYIOT BO BpEMs JHMajora, pacckasa, 0OCYKICHUS W3yUYEeHHOTO Marepuaa,
YCTHOTO HM3JIOKeHHUsI Marepuana. CIOBECHbIE METO/bl UIPAIOT OIPOMHYIO POJIb Ha HauyaJlbHOM
JTare U3y4eHUss THOCTPAHHOTO SA3bIKA JUIs Pa3BUTHUS BBICOKOM KYJIBTYPBI CIIyXOBBIX BOCIIPUATUHI U
MBIIIJICHHUA, TaK KaK 06yanonmec;1 HHOCTPAHHOMY A3LIKY HC BCCT/Ia MOTUBUPOBAHBI ITPOYUTATH U
IepecKa3aTh TEKCT CO CI0KHON IpaMMaTHKOM TpeOyroiuil ((oHeTUYECKUX yrpakHeHui. B Havane
y4eOHOro mporecca mpernojaBaresib o0pamiaeTcss K CJIOBECHOMY METOAy, Kak Oecena. becena -
9TO YCTHBIN JAMAJIOT TPENOAaBaTelsl U yJaIuXcsl. Y YaCTHUKAMH Oece/Ibl MOTYT SIBJISTHCS U CaMH
yuamiuecss 0e3 BMEIIaTeNIbCTBA IMperoiaBareis. B TakoM ciiydae mperojaBareib UTPAcT POJib
KOHTPOJIUPYEMOI0 Mojieparopa Iporecca oecenpl. Mojeparop IOMKEH THIATENIBHO MPOIyMaTh
I1IJIaH GCCGHBI C KOHKPCTHBIMU y‘Ie6HO-BOCHI/ITaT€JIBHBIMI/I 3aadaMu. 3apaHee IIOATOTOBJICHHBIC
BOIPOCHI JTOJDKHBI ObITh KpaTKMMH, HE TpeOyrolue oco0oi MoAroToBku k orBety. Ilpu sTtom
HEOOXOIMMO YYHTHIBATh MPABUIIA IOCTAHOBKU BOIIPOCOB, MHTEPECHI M BO3PACT OTBEYAOIIETO HA
BOTIPOCHI yYeHHKA 00 COKypcHHKA. becena 6e3 mpomyMaHHOTO TUlaHa OOy4YeHUs TPUBOAMT K
IyCTOW TpaTe BPEMEHU Ha YPOKE HE CMOTPSI Ha TO, YTO OHA MPOBOJUTCS HA MHOCTPAHHOM SI3bIKE.
Jlns akTuBHOM Oecenbl TpeOyeTcsl HACHIIEHHBIN MaTepual, BhI3bIBAIOIINN UHTEPEC K U3YyUEHUIO
HHOCTPAHHOI'O A3bIKA. K Takum BUJIaM OTHOCATCS BOIIPOCHI U OTBETHI 110 HpeﬂHO)KCHHOfI J'II/I6O
paHee MpOWIEHHOW Teme, Oecela Mmocie MPOCMOTpa yueOHOro QuiibMa, a TaKKe, OMHCAHHE
KapTUHBI.

J11st onvicaHust KAPTHHBI HA MHOCTPAHHOM SI3BIKE, TTPEToIaBaTeNIeM MTPEI0CTABIISIFOTCS, 3apaHee
TOTOBBIN IIA0JIOH CJIOB U CJIOBOCOYETAHHH TTO OMMCAHUIO KAPTUHBI HA PAa3HBIX TEMaxX, KAK CEMbS
¥ POJICTBCHHBIC OTHOILICHUS, MPO(MECCUU M MX B3aWMOCBSI3aHHOCTh B OOIIECTBEHHOW JKHM3HH,
MIPOBOX/IEHUE J10CYTa, paboune U BhIXOIHbIC AHU. OMMCaHus KapTUHBI CIIOCOOCTBYET CO3HAHUIO
CJICYIOIIETO CIIOBECHOTO METO/Ia, KaK PacckKas.

Paccka3 siBrsieTcst onHUM U3 dPPEKTUBHEHIINX CIOBECHBIX METOIOB: 3TO MOCIENIOBATEIHBHOE
MTOBECTBOBATEIHFHOE U3JIOKEHUE MBICITH TOBOPSIIETo (TpenoaaBaTesis, yaeHUKa) WK COEPIKaHHS
yueOHoTro Matepuaia. B messix odecneueHus y yqanmxcs J0JAT0CPOYHOTO 3aIIOMHHAHUS y4eOHOTO
Marepuaia, pacckas J0JDKSH UMETh KPACOYHO ONHMCHIBAIOIINE XapakTep. [IpenogaBarens 10KeH
Kak Obl pUCOBaTh M KPACUTh CJIOBOM M CJIOBOCOYETAHUSMH OOINYH) KapTUHY H3JIaraeMoro
Marepuaia, B pe3ylbTare KOTOpPOro y oOydarollerocs HHOCTPAHHOMY SI3bIKY HOSIBUTCSI HHTEPEC
1 MOTHUBALlUsA 110 HABBIKY CJIYHIAHUC. B pacckaseC MmpernoaaBarcyicM MPUMCHAIOTCA MCTOAUYCCKUC
npuéMbl, KaK CpaBHEHHE, NPHUBIICKATEIbHAS JEMOHCTpAIMsS OOBEKTOB M3y4aeMOrO Marepuana,
pa60Ta C KapTUHKaMU JJId IOAACPKAHUA SMOLMOHAJIBHOIO HACTPOsA, IMOBBIIICHUSA aKTUBHOCTHU
Y BHUMaHHS y OOyYaromUXCss MHOCTPAHHOMY SI3bIKY. [IpuMepsl B3sIThIE W3 JKU3HU, HECIOXKHAS
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JIeKCHUKa, PHUTOPUYECKHE BOIPOCHI, BOCKIMIAHHME, OOpallleHHs K CIyIaTeIsM, >KeCThl H
MHUMHKA, SMOLMOHAJIBHOCTh MPENOAaBaTeNs SBISAIOTCA YacThI0 paccka3a M 0co0O BIUSIOT Ha
BocnpusaTue venoseka. [Ipu pacckase npuoOperaercs HaBbIK JIOTMUHO CBS3aHHBIX IMOCTPOCHUH,
a CHUCTeMaTu3allisg M IOCJIEeI0BaTeIbHOCTh TMOJIYYEeHHOW HH(OpMaluuu SBISETCS OCHOBOM
JOJITOCPOYHOTO COXPAHEHUS 3HAHUN B MaMSITH.

OObsicHeHHE HOBOW TEMbl CUMTAETCS CaMbIM KJIACCHYECKHM, OJHOBPEMEHHO, aKTyaJIbHBIM
ciioBecHbIM MeTofioM. [Ipu 0ObsicHEHMM HOBOrO MaTepuasia OT IpernojaBaTens TpeOyroTcs
TaKue CIIOCOOHOCTH KaK: BHMMATEIbHOCTh, COCPEAOTOUEHHOCTh, HaOIMoAeHHE, OmbIT. Kpome
3TOTO TPENOAaBaTeb OOS3BIBACTCS YUYHMTHIBATH ClIAyIOMKE (DAKTOPBI YCIIEHIHOTO OOy4YeHHS
WHOCTPAHHOMY SI3bIKY:

- OTHeJbHbIE 3HaHUS B cepe OObSICHIEMON TeMbl, TO €CTh, BIAJETh SI3bIKOM HE TOJBKO C
(bUITOTOTHYECKON CTOPOHBI, HO W YAaCTUYHO YMOTPEOsATh Oara)k CJIOB W CIOBOCOYETAHUU TIO
onpenenéHHON JUCIUILTUHE;

- YMEHHE CpaBHMBaTh W AaHAJIU3UPOBATh (IIPY HTOM COIMOCTABIATH TI'PaMMaTUYECKUE,
(doHeTHUECKHE, JIEKCUYECKUE 3HAHUS HAa M3Yy4aeMOM M POJHOM S3bIKaX, HAXOJUTh CXO/CTBA U
OTJIMYUS SIBIEHUH, COOBITHI, HOBOCTEN HA JIBYX M IPOYEE SA3bIKAX 3aBUCUMO OT POJHOIO SI3bIKA
M3YyYarolero HHOCTPaHHBIN A3BIK;

- IPEJ0CTABJIEHUE CAMBIX aKTyaJIbHBIX U APKUX IPUMEPOB IO TEME, 3aBUCUMO OT CrielU(pUKU
ydamuxcsi Hes3bIKoBbIX BY30B (mpemoctaBuTh y4eOHBIM MaTepuai, KOTOPBIM SIBISETCS
aKTyaJbHBIM 10 ONPEACNEHHBIM HAMpPABICHUSAM, KaK JKOHOMHKA, WHIYCTpHUS, MEAMIIMHA,
KyJbTypa, 00pa3oBaHue U ApYyrHe, Tak Kak, U3y4arolleMy MHOCTPAHHBIM s3bIK OblIO OBl Oojee
TMI0JIE3HO, MCTIONB30BATh JIEKCUKY IeJIecO00pa3Ho Mo CBoei crenuduke);

- yYMEHHME IMpEelOCTaBUTh Y4YeOHbIM Marepuas, OOOCHOBaHHBIM Ha (¢akrax, yHnorpeomss
HECIIOKHYIO JICKCUKY W TpPaMMaTHKy, B IEJsIX oOecredeHus: OnaronpusiTHOM atMocdepsl AJis
paccyX/IeHus U 3alIOMUHAHUS;

- YMEHHE JT0OKa3bIBaTh MPU COMHUTEIBHON CUTYaIUH;

- TOYHAsl ¥ TpPaMOTHasi OPMYIUPOBKA MBICIIH;

- TpPOBEpPKA, KOHTPOJIb M IEpPENpOBEpKa JOCTYNHOCTH IHPEAOCTABIEHHOIO CIIyLIaTeIsIM
y4yeOHOro Marepuania (IIpyd 3TOM MOYKHO MCIIOJIb30BaTh «OJIMIL» METOJ BHE ayUTOPUH, TO €CTb,
BHE3AITHO 3a/1aBaTh BOIIPOCHI HA MHOCTPAHHOM SI3bIKE 10 IPOHACHHON TeMe, OyKBaJIbHO «IIOMMaB»
ydaluxcs 3a mpefenaMu yd4eOHOro Kjacca. DTO MOXKET IMPOAOIDKAThCS OT CaMbIX IMPOCTHIX
BOIIPOCOB MPO CEMbIO, BO3PACT, MECTO POXKACHUS IO CAMBIX CJIIOKHBIX IIPO SKOHOMUKY, ITOJIUTHKY,
HOBEHIIIYI0 TEXHOJIOTUIO CTPAHbI M3y4aeMOro S3bIKa.

OObsicHeHue MOXET ObIThb B (pOpME MHCTpPYKTa)ka, IPHU 3TOM IMperoAaBaTesb y4uT padore
CO CXeMaMH, JUarpaMMaMiy U TaONHIIaMH, MOJIb30BAHUIO DHIMKIONEAUSIMH, CIIPABOYHUKAMU U
CJIOBapsIMH.

Oco0oe 3HayeHHE IpPHU BCEX CIOBECHBIX METOAAX MrpaeT 3Bydallas peub MpernojaBaTels.
Urto0bl HE BBI3BATh y 00YyYAIOIIUXCS YYBCTBO UCKYCCTBEHHOM Oece/bl WM MPUHYXKACHUS, YCTHAS
peub T0JHKHA BAphUPOBATHCS B Pa3HBIX CUTYAIUIX, 3aBUCUMO OT MECTa, BpEMEHH, TEMbI, YPOBHS
3HaHUU U onbITa o0yyaromuxcs. [[paBunbHO MogoOpaHHbIe MHTOHALUS, TPOMKOCTh, TEMIT, MUMHUKa
1 5KECTHI TIPU TOBOPEHUH obecriedar 6e3ynpeyHyto pedb U €€ JOCTYIMHOCTh CIyIIAaTeNo.

BelieHa3BaHHBIE CIIOBECHBIE METOIBI SIBJISIFOTCS] HAU00JIEE pacpOCTPaHEHHBIMU U IPUBIIEKAIOT
BHUMaHUE 00y4arOINXCs NHOCTPAHHOMY SI3bIKY, IPEANOYUTAIOIIMNX CIIYIIaTh YCTHYIO, @ UMEHHO,
<GKHBYI0» peub TOBOPSIIETO, yYaT MOHUMATh U aHAJU3UPOBATh Ha CIYX MEPEIaBaeMyI0 OOJIbIIYIO
1o 00bEMY HH(POPMAIIHIO B KpaTUYalIiuid CPOK.
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O KOHIENITE «CThIJI» B PYCCKOM U Y3BEKCKOM KYJIBTYPE

Deamoepouesa Hagpuca Hemaunoena
Haeouii sunoamu, 3apaguion waxap
12-ymymuit ypma mavaum maxkmaou
pyc munu yKUmyeuucu

Tenegpon: +998(94)484-00-77
nafishishka 5@mail.ru

AnHoTanusi: B 1aHHOM cTaTbe paccMaTpUBAETCS U3YUEHHUE TEOPETHUECKUX TIPOOJIEM PYCCKO-
TO S3bIKO3HAHMS, KOTOPBIE SBISIOTCS BaXKHBIM M HEOOXOAMMBIM 3BEHOM B IpodeccrHoHaIbHON
MIOJITOTOBKE JIMHTBUCTOB. TeopeTnueckas M MpakTUYecKas 3HAYMMOCTh JaHHOH IpoOieMaTHKH
onpenensercs e€ NoA4EPKHYTON OPUEHTALMEN HAa U3y4CHUE IIPUOPUTETOB B COBPEMEHHOM pYyC-
CKOM SI3bIKO3HAHHMHU C YUETOM YK€ HAMETUBIINXCS TEHACHIMH 1 0003HAUEHUsI TIEPCTIIEKTUB J1aJIb-
HEHIIEero pa3BUTHUS JIMHIBUCTUUYECKUX UCCIIEIOBaAHUM.

KuroueBble ciioBa: koH1enuus, kKoHuenT «CTeny, cnenuduka, 0COOEHHOCTb, aHAIU3 COIO-
CTaBJICHUE, CJIOBapHas €AMHUIIA, KyJIbTypHasi 0COOEHHOCTb, COLIMOIIOTUYECKUN OPOC

C uenbro 00y4eHHsI HaBBIKaM COMOCTABUTEIHHOTO aHAIIM3a PACCMATPUBACMBIX TOUEK 3PEHUS
Y TIOJIXO/IOB, PA3BUTHS TBOPUYECKOTO OCMBICIICHUS CYIIIHOCTU U MEPCIEKTUB MPUMEHEHUS
COBPEMEHHBIX HKCIEPUMEHTAIBHBIX METO/IOB UCCIIECAOBAHMS SI3bIKOBBIX SIBIICHUM 10 TEME
«Teopust SI3BIKOBOM TUYHOCTH B PYCCKOM SI3BIKO3HAHUWY YYAIIUMCS M YUUTEISIM OBLIO
MIPEJI0KEHO OCYIIECTBUTH MPOECKTHYIO UCCIIE0BATENBCKYIO paOOTy MO U3YYEHHIO KOHIIENTa
«CTBII» B pyCCKOU U Y30€KCKOM KYIbType.

Hcxons u3 nenu uccienoBanus, ObUIN MOCTABICHBI CICAYIONINE 3aa49H:

1.CpaBuutb koHIenT «CTBII» B PYCCKOU U Y30€KCKOU KYIBTypE.

2. BeisBUTH crienupuiecKue 0COOCHHOCTH «HOPM» TTOBEJICHUS U TOHUMAaHUS «CTHIIa» B
00eux KyJabTypax.

3.0npenenuTh acCOMAaTUBHBIC HOPMbI, BOZHUKAIOIIUE C HUCXOJHBIMH CIIOBAMU: 00M,
meneghon, epemsa (Ha ocHoBe ctatbu A.A.JIeoHTheBa «OO0ITHE CBEACHUS 00 acCOIUAIUAX U
ACCOLIMAaTUBHBIX HOPMAX)).

[IpoexTHas ucciemoBarenbckas padoTa OCyIIeCTBISIIACH MOATAMHO. Tak, Ha TIepBOM JTare
ObLi1a MpoBe/ieHa clioBapHas padora o onpeneneHuto moHATHS «Cteyny: Cthin — «UyBcTBO
CWJIBHOTO CMYLIEHMSI OT CO3HAHUS IPEJOCYIUTEILHOCTH NOCTYyNKA. M cnbvimuléams cmbio.

Co cmwioa ccopemsb (UCTIBITATh OYEHB CUIIBHOE YYBCTBO CThINA). Hu cmwvida, Hu cosecmu

Hem y K020-H. (coBepiieHHO O6eccoBecTeH). 2. [lo3op, 6ecuecthe. Cmulo u cpam max
nocmynams!»[1, ¢.690]; «oTpHIIaTETLHO OKPANIEHHOE YYBCTBO, 00BEKTOM KOTOPOTO SIBISETCS
KaKoM-1100 MOCTYMOK UIH Ka4yecTBO cyObekTa. CThIA CBS3aH C OIIYIIEHUEM COLIMATbHOM
HEMPUEMIIEMOCTH TOTO, 32 YTO CTBIAHO. JIJisi BOSHUKHOBEHMS UyBCTBA CThIJa HYXKHbI peaibHbIE
WJTU TIPEJIN0JIaraeMble CBUJETENH TOTO, 33 YTO CTHIIHO — T€, TIEpel KeM CThIHO. B oTcyTcTBUUM
CBUJIETEJICH YyBCTBO CThIIa HE BOSHUKAET, HO MOKET BOSHUKATh YYBCTBO BHUHBD» [2].

Ctoia (YAT) — «CTHIA, I030D; // TO30PHBIN; — wiyHOat detuwt yam smacmu?! He cmolono
Jiu max 206opumsv?! YATra KOJIMOK — OTIO30PUTHCS, OCPAMHUTHCS; YATra KYWMOK (w1u
KOJANPMOK) Ono30pUTh, OCPAMUTH (KOTO-I1.); YAT €y3 (HenpuiInyHbIe (HEIIEH3ypPHBIE) CIIOBaY
[3,c.485].

Ha Bropom sTane yyaniuecs U mpenoJaBaTesy MOMNbITATUCh BBICTPOUTh CHHOHUMUYECKUI
psn, cBsi3aHHbBIN ¢ ToHsATHEM «CThIn». JlaHHBINA STan MOHAA00MIICS HaM JIJIsi KOHKPETU3ALNH U
BBISIBIICHUS KYJIBTYPHOU CHielM(DUKU CIIOBAPHBIX €UHUIL.

CTbI - «3acTeHYUBOCTh, COBECTH; TO30P, CPaM; HEJTOBKOCTh, CMYIIIEHHOCTh, 3AMEIIATEIbCTBO,
CTECHEHHOCTb, OecuecThe, KoH(Y3, HeyT00CTBO, CMYLIEHHE, CTh100a, cTecHeHHne» [4].

Ha tpeTthem aTane cpenu y4eHUKOB U IIpernoiaBaTeield ObL MPOBEAEH COLMOIOTUYECKUN OTIPOC
(«Korma 6p1BaeT CTHIIHO?)») B pa3HOM COLMATILHON Cpefie: Ha YIIUIIE CPEIU CIIYIAMHBIX TTPOXOKHX,
B IIIKOJIE CPEIM YUEHUKOB, HA paboTe CpeI KOJIJIET, B ceTH VHTepHeT.

B pesynprare npoBEeAEHHOIO COLMOJIOTMYECKOIO ONpPOCa METOAOM acCOLUUATHUBHOIO
AKCIIEPUMEHTA OBbLI BBISBJICH DSl MPUYWH CThIJIa B PYCCKON U y30CKCKOM KYJIBTypax:
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B pycckoii kyabType

B y30ekckoii KyJbType

Korz[a HC 3HACIIb 4Y€TO-TO

Korz[a IIPOXOIAT IO MaXaJIJIC U HE 3JOPOBAIOTCS

Korma pebeHOK 3acTaBIIsieT KPACHETh POAUTENCH

Korma neByIiky HOCST KOPOTKHE FOOKH

[IpocuTh NEHBIH B JOJIT

Korma nepebuBarot

Korna yenoBek BpeT

Korna netn BMeNIMBaioTCs B pa3roBOP B3POCIbIX

Crp11HO OpaTh dyxoe

Korz[a XOIAT Nepe pOAUTCIIAIMU C OTKPBITBIMU I1JICHAMHA

HepnocroiiHoe noBeieHre nepes OKpyKarouumMu

Korma nexxaT nepes B3poCabIMu

Korma oOMaHBIBaroT Ironeit

Korz[a HC yMECIIb 'OTOBUTH

KOF}Ia HET MaTCpUaJIbHBIX CPCACTB

Korma 06x0111b B3pOCIIOTO CIIepe/In, a He C3a/1

Korma HEeT COOTBETCTBYOIICH OICKIBI

Korma HeBecTKa HaJIMBAET IMOIHYIO MTHAITY Yasi, 9TO
pacieHrBaeTcs Kak 3HaK HEYBOKCHHS K TOMY, KOMY
nomaét

HpI/IXOI[I/ITL B I'OCTHU K MaJIO3BHAKOMBIM JIOJSIM

IToBbIIIaTH TOJI0C HA POAUTENCH

Korna onexna nopsanach

Henp3st cMOTpeTh IpsMO B Ti1a3a POIUTEINSAM U TPYyOHTH

Korna OepyT B3sTKY

Koma HC HOCAT TpaypHLIﬁ IJIaTOK, €CJIN YMEP
POACTBCHHUK

[Ipu3HaBaTH CBOM OMINOKH

HaunHare KylaTh paHbliie CTapliux

W3meHsTh cBOM BHEIIHUN BUJL

Korz[a BCC JXXAYT BAC OAHOIO 3a CTOJI

Kor,ua HC MOXXETEC CKa3aTh O YCM-TO JIMUHOM

I'poMKO cMesThCs

Korna B3pociblii napeHp miayer

Korz[a MOJIOABIC OTHOCATCA HCYBAKUTCJIBHO K CTApIINM

Korna He CACPIKMBAIOT CBOCTO CJIOBA

Munagme He yCTYMarT MECTO CTapIliM B
00IIECTBEHHOM TPaHCIIOPTE

Korma crapmrie o0mKkaroT MITaaImx

[lepBBIM OABATh PYKY B3pOCIOMY ITPU IIPUBETCTBUHI

IloctaBuTh ApYyroro 4€JI0BCKa B 3aTPYAHUTCIILHOC
ITOJIOXKCHHUC

Kor,ua JKCHIMWHA CMOTPUT MPAMO B IJ1a3a HE3HAKOMOMY
MYXKXYHNHC

Korma my>xunHa He paboTaer, a >keHa paboTaeT

AHanu3 BbISIBICHHBIX IPUYUH MO3BOJISET CAENATh CIEAYIOIINE BBIBOADIL:

1. B y30ekckoil KylbType 4yBCTBO CThIJIa BO3SHHMKAET Yallle «BHEIIHE», Mepe]l pealbHbIMU
CBUJETENSIMU, T.€. HEMOCPEICTBEHHO B OBITOBOI colManbHOM cpene. UyBCTBO CThIAA y y30€KOB
4acTO BO3HUKAET Mepel KeM-TO U 3a OIpeleJeHHbIN MOCTyNnoK. Hapyiienne «HOpMbD» TOTO WU
WHOTO TIOBEJICHUS OIICHUBAETCS OKPYKAIOIIUMHU KaK «CTBI». DTOT (DaKTOp YKa3bIBaeT Ha CIHell-
UUKY «KyJIBTypHOW» MEHTAJIBHOCTH y30E€KCKOT0 Hapo/1a: YeIOBEK OCO3HAET, OLIEHUBAET ce0sl KaK
JUYHOCTB, IIPEXKJIE BCET0, YEPE3 IPU3MY OLICHOK U B3IVISA0B OKPYKAIOIIUX (HapUMeEp, KUTeJen
MaxaJuin).

[IpuBeneHHbII B TaOINIIE ACCOMATUBHBIN PSIJI IPUYUH CTHIZA B PYCCKOM KYJIbTYpE yKa3bIBaeT
Ha TO, YTO 3TO YYBCTBO y PYCCKUX OOJBIIE CBA3AHO C BHYMPEHHUM NEPelCusanuem U O0CO3HA-
Huem COOCTBEHHOTO «S1», COOCTBEHHOIO MOCTYIKA, YTO YEJIOBEK CMYIIAEeTCs OT TOro, 4TO €20
nocmynok 3acayicueaem nopuyanus, ocyxcoenus [S,c.514]. Ormerum, uto 3HaueHus «Iloszop,
OecuecThe» 3aHMMAIOT JIUIIL BTOPYIO MO3MIMI0 B cioBapHoi cratbe C.M.OxeroBa. OmHako B
cioBapHoi crarke Toro xxe C.M.OxeroBa (B MHTEPHETOBCKOM BEpCUU) «CTBII» TPAKTYETCS Kak
«OTPULIATENIBHO OKPAILIEHHOE YyBCTBO, 0OBEKTOM KOTOPOTO SIBIISIETCS KaKOH-JINOO MOCTYNOK WK
KauecTBO cyObekTa. CThIJI CBSI3aH C OLIYIIEHHUEM COIUAIbHON HENpPUEMIIEMOCTH TOTO, 32 YTO
CTBIIHO. J[7151 BOBHUKHOBEHUS YyBCTBA CThIJAa HY>KHBI pealibHble WM Mpe/roiaraéMble CBUAETE-
JIM TOTO, 32 YTO CTBIJIHO — T€, MIEpe]l KEM CTBhIIHO. B oTCyTCTBMM cBHETENEH UyBCTBO CThIA HE
BO3HHMKAET, HO MOXET BO3HUKATh YyBCTBO BUHBI». BO3MOXXHO, Takoe pacXokJI€HHE B TPAKTOBKaX
CBUJETEIBCTBYET O HEKOM «3Bomonum» «CTblia» B pyCCKOM KyabType: 00 yTpare «BHyTpEHHEN
[IyOMHBD» MEPEKUBAHUS ITOIO YYBCTBA, CTOJIb HEOOXOIMMOIO M Ba)XHOIO B OCO3HAHMU CaMog€
cebs kak JluuHocTu, cnocoOHON KPUTUYECKU OLIEHUBATh CBOU MOCTYIKH.

CrnenyeT OTMETHTb, YTO K MPUBEAEHHOMY B JAaHHON CTarbe CHHOHMMHYECKOMY DsIy
nousaTHst «CThI», HEOOXOIMM KOMMEHTApHUM: HE Ka)K[ash CUTyalusi MOXKET BBI3bIBATH CTBIJ.
Hanpuwmep: Ilpocums y ko2o-mo 6 done 0envbeu — 3TOT CAydaidl YKa3bIBaeT Ha HEJIOBKOCTb, CMY-
HIEHHOCTb. [Ipuxo0ums 6 2ocmu K MAI03HAKOMbIM JI00SM — B 3TOM CJIydae BO3HUKAET YYBCTBO
3aCTEHYMBOCTH, HENOBKOCTH. [IpruéM, npuymnHbI, yKa3aHHbIE B PyCCKON KyJIbTyp€, MOT'YT BCTpe-
yaThCsl U B y30eKckoi Kynbrype. CrnempoBarensHo, He Kaxknaas cutyamust ectb «CThI». Cuty-
aly, OLIEHUBAEMbIE CAMHM CYOBEKTOM, BBI3BIBAIOT UYBCTBO BHHBI, & CUTYyallUH, KOTOpPHIE Olie-
HUBAIOTCS OKPY>KAIOLIMMHU, BBI3BIBAIOT UyBCTBO CThIAA. B y30ekckoil KynbpType noHstie «CThIm)
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3
HOCHUT OLICHOYHBIN XapaKTep M ONPENENSET, YTO €CTh HOPMa, a 4YTO €CThb HapyLIEHHE HOPMBI.
B pycckoil KynapType MHOTHE TNPHYMHBI, NPUBEICHHBIE B y30€KCKOH KyJIbType, HE BBI3BIBAIOT
YyBCTBa CThIa. AccollMalluy, IPUBEICHHBIE B PYCCKOM KyJIbType, MOTYT BCTPEYAThCS U B Y3-
OEKCKOI KyJIbTYpe, YTO YKa3bIBa€T Ha UX «OOLIUID» XapakTep.

3ajadeil 4eTBEPTOro 3Tarna UCClIe0BaHUs ObUIO ONpPENENeHNE aCCOLMATUBHBIX HOPM, BO3HU-
KaIOIMX B CBSI3U C BECbMa aKTyaJIbHBIMU JJIs KaXKA0T0 Y€JI0BEKa MOHATUSAMU U, COOTBETCTBEHHO,
CIIOBaMU: 00M, menegoH, epems.

IIpodeccust Bo3spact «Jlom» «Tenedhon» «Bpems»
OKOHOMHUCTBI Ot 35 n0 48 | I'mamyp, OosbIION, [eperoBopsl, ObIcTpO, pabouwii, | leno, HOBoCTH,
CEMBbSI, JIOMAIITHUH, HHTEPHET, JICHBI'H, BCTPEYA,
KOMMYHUKAITIS JICYUT, TOPOKE
KoMopT, feTH, 3o010Ta, burbex,
JIOCTaTOK, SKU3HD
JIBYXATaKHBIHI
IIpenonasarenu Ot 27 no 55 Ponuna, cembs, yior, Jlomanrauii, 5KOHOMUS, JKnsHp,
ouar, COTOBEI, UHTEPHET BCUHOCTb,
OXKHJIaHHE,
JIeTH, BOMHA, KPEOCTh, [IECOYHbIE YaChl,
. BEpHYTH Ha3as,
POIMTEIBCKHUI HEqHT, HepBBI
CryneHTsl Ot 19 mo 23 Mawma, nom 2, 3ammra, | Telegram, aiiomn, paynet, He xBaraer,
JIOporoii, OyAHIbHHUK, no3aHee, GUIbM,
YHUBCPCUTCT,HOYb, OTHOLIECHHUS, JEBYLIKA, OyAMIBHUK,
JETCKHH, XOPOIIIOo, MHTEPHET, My3bIKa CBUJIAHUE, CECCHS
YKUH
[IpomaBiier Ot 30 no 38 | dern, xomrka, mrobumsle | MaTEpHET, 3apsaaKa, aOOHEHT, Omna3spIBarh,
JIIOITH, KUPTIHYHBIH, OyIMIBHUK, OTIOTY3 Mao,
JIOpOTOi1, 3eJIEHBIH HEYMOJIIMO,
OCIKHUT

Jliis ompoca ObUTH BBIOpAHBI JIFOMM PA3HOTO TOJA, BO3pAcTa, COIMAILHOTO CTaryca W Ipo-
(deccun. I[IpoBenEHHBIN acCONMAaTUBHBIN IKCIIEPUMEHT TIOKa3all CIIEIyIolIee:

1. A.A.JleoHThEB yTBEpPKIAT, YTO, HECMOTPS Ha Pa3JIMUUs «aCCOIMATUBHOTO MPODUIIS» JIeK-
CUYECKHUX €IMHHII, B XO/Ie aCCOLMATUBHOTO HKCIEPUMEHTa BCTPEYAIUCh OJTHOTUIIHBIC PEAKIIUU.
Ho B Hamem ciydae yamie HaOIIOMaINCh Pa3HOTUIIHBIC peakuuu. B Tabnuile MOXXHO YBUICTb,
HACKOJIbKO OHU PA3JIMYHBL. BEposSTHO, pa3HOTUITHOCTH PEAKIINN 00yCIIOBICHA COLMATBHBIM CTa-
TYCOM, Pa3JIUYHBIM POJOM JEATEIbHOCTH ONPANTUBAEMBIX JIHII.

2. BaxxubiM okazaisics (akTop 4aCTOTHOCTH, T.K. OH BJIMSIET HA «aCCOIMATHBHBIN TIPO(HIbY.
Hampumep, B ciioBe «Tenedon», B 4eThIpEX pasHBIX Mpodeccusx Hanboiee 4acTOTHOM OKasa-
jach acconuanus — HHTepHeT. [lo A.A.JIeOHThEBY, YACTOTHBIA CTUMYJ, KaK MPAaBUIO, BBI3bI-
BAeT OAHOTHUIHYIO peakiuio. [leficTBUTeNnbHO, «Tene(oH» U «MHTEPHET» CEeTOAHsS TECHO B3au-
MOCBSI3aHbl U 3aHUMAIOT BaKHOE MECTO B JKM3HU COBPEMEHHOIO YEJIOBEKa, BHE 3aBUCUMOCTHU
OT I10JIa, BO3pacTa U poja JeATeIbHOCTH.

3. Bwmecre ¢ Tem pe3ynbTaThl acCOIMATHBHOTO JKCIEPUMEHTa BCE K€ CBUICTEIBCTBYIOT O
BIUSIHUM Bo3pacTHoro ¢akropa. Tak, Hanpumep, y muil oT 19 no 23 net HabmoAa0TCs CBOEO-
Opa3Hble TUIBI PEaKIUU, OTIIMYAIOUINECs] OT TUIIOB PEAaKIUH JIUI[ APYTOi BO3PACTHON TIpyMIIbI:
«Tenedon» — «Telegram, aitipon, paynet, qoporoii, OyAUIEHUK, OTHOILIEHHUS, AEBYIIIKA, UHTEPHET,
My3bikay. Kak mbl Buanm, «Tenedon» B )KM3HM MOJNOABIX JIOAEH — 9TO HE TOIBKO CPEICTBO
OOIIeHMsI, HO W pa3BleueHue. ACCOIMAIINU JIUI] STOW B3PACTHOM I'PYMIBl HOCSIT HENPUHYXKICH-
HBIH, J1a)K€ HECKOJIbKO «IIOBEPXHOCTHBINY», «JIETKOMBICICHHBIN) XapakTep, JUIICHbI KaKUX-TH00
TyOOKHUX «IIEHHOCTHBIX» CMBICJIOB, B OTJIMYHE OT acCOLMAIMMA JIUI] CTapiiero Bo3pacra. Tak,
st ar ot 35 o 48 net «Tenedon» — 3TO «IEpPeroBOpsl, OBICTPO, pabOUNA, JOMAITHUAN, KO-
HOMUSI, COTOBBINY. [l Hux «Temedon» — KU3HEHHO BaXKHOE CPENICTBO.

Takum 00pa3oM, UCMOIB30BAaHUE METO/A MPOEKTHOrO 00yueHus emé pas Mmokaszasio, YTO OB-
JaZicHUEe HaBbIKAMHU MHTEPIIPETALMU PA3JIMYHOTO POJa HAYUYHbIX KOHUEHIUMN, TAKXKE KaK U OBJa-
JIEHUE COBPEMEHHBIMU METOJaMU JIMHIBUCTUYECKOTO aHaliM3a MOTYT U JOJDKHBI ONMUPATHCS HA
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CaMOCTOATCIIbHYIO TBOPUYCCKYHO pa60Ty YUCHUKA (CTy,I[CHTa) WJIn npernoaaBaTceiis.

Jluteparypa

1. Oxeros C.M. CnoBapp pycckoro sizbika. — M.: Pycckuit s13pik, 1983.

2. http://www.ozhegov.org/words/34885.shtml

3. V36ekcko-pycckuid cioBaps / o pea. C.d. Akabuposa, 3.M.Marpydosa, A.T. Xomxkaxa-
HoBa. — M.: TocymapcTBeHHOE M31aTeNbCTBO MHOCTPAHHBIX M HallMOHAJIBHBIX clloBapei, 1959.

4. http://www.classes.ru/all-russian/russian-dictionary-synonyms-term-83895.htm

5. OxeroB C.M. CnoBaps pycckoro si3bika. — M.: Pycckuii s3bik, 1983.

ABryer 2020 7-kuem TomkenT
44



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKUKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA i%;@
19-K¥VII TAPMOKJIA WIMHH MACO®ABHM OHJIAIH KOH®EPEHIIUS MATEPHAJLIAPH @

TUJNJIAPIA ®PASEOJIOTUSI MYAAMOCHHU KUECHUI YPTAHUII
MACAJIAJIAPHA

Hlyxpamxon Umamunosa
V3MY npogpeccopu
Tenegpon:+99890 135 05 12
E-mail:rumrreich@mail.ru

AnHoTanmusi: Maxkona ¢pa3eonorusi coxacuaard MyaMMOJIApHHA Kuéciaad YpraHumn maca-
nanapuHu €pUTHINTa OarnutaHraH OynamO, yHAA Typiau TWuiapiard (pas3eosords COXaCUHH
YOFUIITUPHUO ypraHran onumiiap Gukprapura Tyxranud ytunrad. bynaa acocuit aptubop ¢pase-
OJIOTMSIHUHT CUHXPOH KMECUI €KUM KOH(POHTATUB YpraHUIlra acoCIaHraH 0ab3u MyXHUM acIeKT-
Japy Ky3aa TyTHITaH.

Kamut cy3nap: @pazeonorus, ¢ppaseonornsm, KuEciar, YOFUILTHPHUIL, (HPa3eoIoTuK CUCTe-
Ma, (pa3eonoruk OUpIMK, KOHPPOHTATUB, TaXJIWI, METOI.

Tunga Xxap KaHgail KMECTAIIHUHT acocHlla TaKKOCIAHAETraH OUPIUKHUHT €KM BOCHUTAHHMHT
ymymuid Ba auddepuHumaniaHrad skuxariaapu ypranwiaav. bynnail sxkapaén depnuHanT e
Coccrop TOMOHMJAH PUBOXKIIAHTUPWITAH TUWIIJArd OMp KaTop OMIO3UTUB, TPAaHC(HOPMALMOH Ba
KOMIIOHEHT TaxJIWI KaOu MeTojanap acocuaa TaxXJIWi KWIMHAAW. Tuijaru MaBxyj Oupiu-
KJIAQpHUHT (opMasl €KM Ma3MyHaH KUECIIAIIHUHT Ba yjap Oopacuaard Kapama-KapUIMJIMKHUHT
HaTwxacu cudaruaa TUI CUCTEMACHa TPaMMaTHK, TTapaurMaTUK OWPIUKIapy Tanao Oyiamu.

FOxopuaa 3ukp stuiran GuKpiapHu Gpa3eonorus coxacuaru U3JiaHunuiapra Taa0uK KU
XaM MYMKHUH, YyHKH (paszeonorusmiiap Hadaxar (Hpa3zeonoruk OUpiHKIap, OalKu JIEKCUK OH-
pUKManap OunaH xaM KUECITaHUITN MyMKUHJIUTUHU TabKUAJIAII JO3HM.

TunmryHoCnuKIa TUIIArd KOHKPET THI TYpyXJIapu €Ku T OMpPIUKIApUHU KHECTalra acoc-
JaHTaH KY11ad MOHOTpadUK WIMHUHA TagKUKOTIap spaTuiaan. by TankukoTiap xymuniagan ¢pa-
3€0JIOTMSIHUHT KME€cui ypranumra Oarunuianran (Asumona, 1981; Apaxun, 1979; Kpymens-
Huukas, 1961). Hemuc Ba pyc dpaseonoruscuHuHr Kuécuil ypranuira OaruiiaHrad Oup Karop
unutapau kyperum MyMmuH (- Jlonromomnos, 1973; Kypkosa, 1979; Hesenomckas, 1973; Porr,
1967). bynaan tamkapu Oup TUILIK CTPYKTypaBuil (yHKIHsITa ra Oynran Gppa3eonoruk oupiu-
KJ1ap, Tam CTPyKTypacura sra 0yiaran ¢ppa3eosloruk OUpIMKIap, Typiau CTPYKTypalId MoJeiapra
ara Oynran ¢paszeonoruk oupnukiap (3unpkoB, 1976; Azumona, 1981), Oup THUTUIH KOMITOHEHTTA
sra O6ynran (pa3eororuk OUpIMKIAP: cOMaTH3MIIAp, Xapakar (ebiapu, panrau udoaa 3TyBIH
KOMIOHEHTHU ¢pazeosnoruk oupnukiap (Aszumona, 1980; benozeposa,1981; 'atnarymiuna,1968;
Honromonos, 1973; Uypcuna,1979; Iluctpak, 1979; lllyouna, 1977; ®denynenkora, 1983) Ba
oomkaapau udoma stagurad (HpazeoNoruk OWPIMKIAPHU YPraHUI acocuia oaud OopwiraH
WIMHN M3JIaHUIIApHU Xam/la TUJUIAPHUHT OyTyH (Ppa3eosorvK CUCTEMACUHU YpraHuO sipaTui-
rad unmuil kapanutapau (Paiixmreiin, 1980; Kosanesa, 1979; I'ak, 1977) canab yTum no3um.

AMMO 1ryHra Kapamail Tmiapaara (ppa3eoyoruk CUCTEMaH! YPraHHII 1aBOM 3THO KeTIMOKIa.
OHr gactiadku uiMuid n3nanumap 60-imapnaa spatwiran a4 (Poitzenzon, ABanuanu, 1967).
Bynna acocuil 3bTHOOpP (Ppa3eonOrHUsIHUHT CUHXPOH KUECHM €KUM KOH(QPOHTATHB YpraHuiira
acocliaHTaH 0ab3u MyXHUM acleKTIapu Ky3/1a TYTWITaH AU, SbHU:

1. Kapunpom Oynmaran Tuiiapiaa Ba (pa3eosoruk 3KBUBAJICHTIAPHU OUp THIAAH UKKWH-
gy OMp TWira TapKuma KUIMIIAA (pa3eosIOTUSHUHI CEMaHTHK TrypyxJjapra mMocinad Kuécuii
YpraHuu.

2. Kapom Trimapaary TaxJ w1 KWIAIT ya9yH OelruiIanrad Gpa3eosoruk pakTaapHu KHECIal.

3. Kapunjom Ba KapuHaou Oyiamaran Tuiuiapaa ¢ppa3eojoruk odpasnap KypWIHIIUHUHT Xy-
CYCUSITHHHU TaJIKUK THITHHHT CTPYKTYP-THIIOJIOTUK KUXATAAH TaJKUK JTHII.

4. Typnu Tuutapaard Gppa3eosorussHUHr Oup-Oupura MyHocabaTy Ba SIKUHJIALIUIINA MyHOCA-
OaTapuH TaIKUK STYBYM apeaib aclekT.

AmMMO, (ppa3eosorusHM YpraHuil Tapuxura OUp Haszap TallIaHca, y Jacmiad agaOuéTuryHoc-
aMKAa Ypranwirad 6ynu6, ¢gpazeonorust TepMuHu 1558 Hunga ayHE TUIIIYHOCIMTHIA WHIJIN3
amabuérmryHoc onumu Heanap tomonnaan OupuHun 0ynub Kymnanuirad. Y Oaauuil acapiapHu
TapKUMa KWIdIaa my TepmMuaan Kynnarad ([Tuaxacos, 1969, 55). Xo3upru gaBpaa ¢paseomno-
rUsl Macajajgapy TWINIYHOCIHMK Ba aJabUETIIYHOCIMK coXallapuaa YpraHuiMoKaa.
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@dpa3zeonorusi COXaCUHU YpraHuill Ba TaJKUK KUIUII pyc TuimyHocauruaa XIX acpnaa 6orm-
naHras Oynca, ¥30ex TuinmyHocauruaa XX acpHuHr SO-iinnnapuaa Oonutanayn. THIIITYHOCTHK-
Jla TWINMU3HHUHT (Dpa3eosloTUK OOMIMTUHU TYla Kampad OMYyBYM TYPIIM XWJI H30XJIH JIyFaTiap,
cysmmknap sparuiau (Paxmaryinaes, 1992, Comukosa, 1994)

V30ek (ppa3eonorusCMHUHT Ha3apuil Macananapuny yprauumra [laskar Paxmaryiiaes xyna
KarTa YpTHOOp Kaparau. Y 1992 imnma «Y30exk tiauaa ¢ewa ppazeMasapHUHT OOFJIAITyBH»
HOMJIM MOHOTPa(UACUHH SPATAH.

1991 #mnga A6aumypon MamartoB «X03Upru 3aMOH Y30eKk aaalbuil Tuiamaa JeKcuk Ba (pa-
3€0JIOTUK HOpMa MyaMMOJIapu» HOMJIM MOHOTpadUsSCHUHM SpaTau Ba Y30€K THIIIYHOCIHTHAA
(paseonorusHUHET THJI HOPMACH Ba HYTK MaJaHUATH OWJaH OOFJIMK MyaMMOIADMHH TAJIKHK,
stau. 2000 #imnma Adomyradyp MamatoB «Y30ek Twim (Ppa3eoqoru3MIIApUHUHT TaKIUTAHHUIIHA
Macaiajapu» MaB3yujia JIOKTOPJIMK UIIWHU XUMOS KHJIJIH.

_¥Y30ek ¢paseonoruscu coxacuna 2013 ¥innna [oxus Fanuesa TOMOHMIAH YOI STTUPHIITAH
“V30ek (ppazeoqoru3MIAPUHUHT CTPYKTYP TaJAKUKK HOMJIM MOHOTpadusIcH OXUPrd Huiiapaa
¥30€K TUIIIYHOCIUTHHUHT (Dpa3eosiorTusi coxXacHuja spaTwiraH (QyHJaMeHTal acapiapjaaH [e-
cak myOonara 6ynmaiinu (Fanuesa, 2013). YOy MoHOrpadus 4oIm dTHIUIIATA KaJap MyaJLTud
(bpazeMaIapHUHT TYpFyH OMpHKMayiap CHCTEMacHaard YpHHU, (pasemMaiapHu MOJEIUIAIITHPHII
TaMOWWIIJIApH, YITAPHUHT aCUMETPHK JTyalu3Mra MyHOCabaTH Macajajiapura Joup Oup Heda Hil-
MU Makojiajap 40om 3TTUPraH dH.

YMymaH onranna (pa3eonorusi COXacuaa XKaxOoH THILIYHOCIHTUAA YbTUPOG ITHITAHHUIIEK,
¥30ek (pazeonoruscuia XaM CEeMaHTHK KUXATAaH TacHU(Ia KeITHPHITaHUAEK, (pa3eosoTuk
YyaTuiiMa, Gpa3eonoruk OyTyHIIUK, (pa3eooTHK KYIIHIManapra aXKpaTHind ypranumaim.

Xynoca YpHUIA NIyHH TabKHUJUIANI JJO3UMKH, KEITYCHIa HEMHUC Ba ¥30eK Twiiapuaa gpaseo-
JIOTHSIHUHT CEMaHTHK, TIPAarMaTHK Ba KOTHUTHB aCMEKTIApUHU YOFHIITHPUO YpraHUII MaKcaara
MyBohuK Oynmamu. byHman tamkapu (pazemMaliapHd HEMHUC THIUAAH y30eKk TwiHMra Ba Y30ek
TWIMJIAH HEMUC THJIMTA Tap’KMMa KWIMIITHUHT MyXUM TaMOWWJUIAPUHU TAIKUK KUJIUII TapKH-
MaIlyHOCJIMK coXacuza Joi3ap0 XucoOaaHaIu.

doligananunran agabuériap:

1. TIunxacos S.JI. Xo3upru y36ex agabuii twiu. Jlekcukonorus Ba ¢paseonorusi. TOIIKEHT,
“VxuryBun” Hampuéty, 1969.

2. Paxmarymnaes 111, V36ex Tummnunr dpaseonorux nyrat. Tomxent, 1992; Comukosa M.
Kuckaya pycua-y30exua 6apkapop ubopanap ayraru. Tomkent, 1994.

3. Fanuena C. Y30ek ¢pazeonoru3MIapUHUHT CTPYKTYp Taakuku. Tomkent, “®an”, 2013.

ABryer 2020 7-kuem TomkenT
46



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKUKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA i%;@
19-K¥VII TAPMOKJIA WIMHH MACO®ABHM OHJIAIH KOH®EPEHIIUS MATEPHAJLIAPH @

HEMUC KY3I'YCUJIA ®PAPFOHA TACBUPH

Hyxpamxon Umamunosa

V3MY npogeccopu

Teneghon:+99890 135 05 12
E-mail:rumrreich@mail.ru
Kamwuooex /lasponos

Y3MY 2-xkypc manabacu
jamshidbek.davronov1801@gmail.com
+998 99 695 51 18

AHHoOTanusi: Makonaja “bobypHomMa” acapyHU HEMMC THIIUTa TapKUMaCUAAard MyaMMoJiap
TyFpucuaa cy3 6opanu. Tapkuma pyc THIUAAH KMJIMHTaH Oyicazga Makoiaga acapHUHT TapiKu-
Macuaard TUJI MyaMMoOJIapy Ba YJIapHU TaxXJIMJI KWIMILTa XapakKaT KUIMHTaH.

Kaaur cysaap: Tapxuma, Memyap acap, Tap»KUMOH, TaKKocJall, Taxjimi, daproHa TaxTH,
LI0X.

baguuii acapHUHT XaKMKMI KMHMaTH YHUHT KaHYajap YJIKaH KUTOOXOHJap OMMAacHHHU y3ura
ka0 Kuja oNraHuaa KypuHCa, BaKTiaap JI0OBOHHUJIAH 9COH-OMOH V3 KaJpuHU IﬁzKOTMaﬁ KEIUIIN
3ca yHHM MaJIaHui Mepocra alaHTtupaau. 3epo, Y30CKUCTOH XallK ¢3yBYMCH YTKUpP XOIIMMOB
aiitrannapuzek, “Mkkurta sHT Xoiuc Ba Oemadrar XxakaM - KHTOOXOH Ba BaKT CHHOBUIAH YTraH
acap xakukuii acapaup” [1]. Mana, Ousra TaHuml Ba Mamxyp OYyiran yiakaH Memyap acap
“boOypHoMa” Hewa acpiap yTca Xam, ¥3 KaJap-KHMMaTH wWia agaObuéT 4YKKUCHIArd YPHUHU
Oymarrann Wyk. Heraku y3 TapkuOuga Hadaxar agabuET MyXJUCIapu Y4YyH Iyp-y raBXap
KamJiarad, 0ajgKu Tapuxduiap, STHorpadap, 6uosor Ba reorpaduap y4yH XaMm eTyK Ba MyKaMMal
MabJIYMOTIAPHU MY’KaccaM KWIraH ymoy yinyF MaHOa (pakaTtruHa TypKHIap yuyyH KU3UKapIIH
OyMacaaH *KaxoH OJIMMIIAPH Ba KUTOOXOHJIApU YbTHOOpP Ba MyXaOOAaTHHU KO30HHMIITA PUIITAH.
Bynna sca TapKMMOHIApHUHT Xu3Martu Oekuéc. 3epo, OyryHraua KWJIMHTAH TapyKUMaJlapHUHT
Oapuacu y3ura xoc 6yi1u0, acap MyXJaHuciIapyd OMMACUHUHT KEHraluIIMra TypTku OYJIMOKa.

[ynnaii MyxuM Tap)kuMa HamyHanapuaan oupu I'epmanusiiaru Tapuxuu onum Xamun Jla-
noB ToMoHuaaH 2016-iinn bepaunaa Hamp KwinHraH. Y30ek omumacu Caboxar A3MMIKOHOBa-
HUHI KUCKapTHUPWITaH pycya Tap)KUMacH acoCHja sipaTwiraH ymody MeXHAT MaxcCylu y3urada
6ynran EBponanaru “boOypHoMa” TapkMManapy CHIICHIACHAA SHTU aXaMUsT Ba bTHOOp KacO
staau. Myannug y3u TabKuAIaraHuex, acap ycTHJa THHHMCHU3 M3JaHMIUIAp Ba Kuéciauuiap
HaTwxacuaa stHa Oup Hemuc Twmaara “boOypHomMa” spaTHIIIN.

“Tenepu maononune unoamu ounaw ... [2]” Gomnutanran ymoy acap ¥3 aBBanuaa boOypHUHT
®daproHa TaxTuaa mox O0yiaranu xamaa @aproHa XyIyAMHUHT YMyMH TaCBUPUTa OUJI KUMMATIIN
MabJIyMOTJIAPHU K0 KuiraH. “Im Monat Ramazan im Jahr 899 (Juni 1494) wurde ich im Alter
von zwolf Jahren Herrscher im Lande Ferghana [3]” »yMIacHUHUHT Y31 Tap>KUMOHHUHT OJIUN
cy3nap opKaji KUTOOXOHTa TyIIyHapcu3 OYraH sKkyMmiiaiapHu OaIuuiTMKIaH BO3 KeuMaraH XoJ1a
eTKa3uIl BazupacuHu MykamMman OakapranuaaH aanonar oepanu. Keitnnaru ypunnapna daprona
BUJIOATUHUHI reorpaduk >KOMIANIyBUHM TacBUpJallia Tap>)KUMOH HEMHUC TWiIHWra ()OHETHK Ba
JIEKCUK KMXATIaH Moc OyIMaraH >KOi HOMJIAPMHM MOCJAIITHPUIITAa Xamjaa yiaapra KUTOOXOH
TYLIYHUIIW YYYH COJJIa Ba aHUK M30XJap Oepuld YTuIra xapakaT KUJIraH.

Tapxumana, OyHIaH Tamkapu, U(onaBUIUIMK Ba OaJUUIIMKHU OLIMPHUILI y4yyH OMp KaHYa
YpuHiapaa cy3nap y3ura sKBUBAJICHT OYIIraH cy3napaaH sMac, 0anku O0IIKa HeMUCYa BAPHAHTIAPH
OwslaH ajaMamTupwiran. Mucon ydyH KyHWaard Kymiaaard “kenMok~ (ebiu OwmiaH KeraH
OupuKMa cy3ma-cy3 TapKruMa KWJIMHMAacIaH yHra y3rada 6e3ak OepuIlra Xxapakar KUJIMHTaH:

“Cauixyn oapécukum, Xyxcano cyuuza Mawxypoup, wapk 6a wumonul mapaguoun keiud, oy
BUNOAMHUHE UYU Oupna ymyo, apo copu oxap... [4]”

“Der Fluss Sayhun, bekannt unter dem Namen “Wasser von Khodjend” erreicht Ferghana von
nordostlicher Seite. Er teilt das Land und fliefit weiter nach Westen...[5]”

Mwnatiap MalaHUsITH Ba TypMYLI Tap3u opacuaaru TaBodyt okuOaruia y3ra xaik agaduétu
OOIIKa THJI BaKWJUTApU YUYH TyIIyHapcu3 0Ymuo, ¥3 KaJIpuHU HYKOTHITH MyMKHH. AMMO OyHUHT
OJITUHU OJIMII YIYH Tap>KUMOH 00p KOOMIIUAT Ba TAXXPUOATIAPUHU UIITA COJICAa KyTHIITaH MaKcaara
SPUIINIIT MYMKUHIUTH Oapuammsra aéH. Kyiumarn ypuHaa AHAMKOH XaldKWd THJIMIATH OIJIUNA
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nbopaHy TYIIyHHIIAA MyaMMo OYnMaciuru yayH Xamua JlanoB Ma3MyHIaH deTaammMarad Xomaa
MablIyM KyIIMMuajap Ba u3oxjap 0epud yruira xapakar Kwirad. by sca Ou3 1okopuga autud
yrran BazudanuHr pyeoumaa oup Kagam 6ynmub Xu3mar Kuiaau:

“Koeyn maxanuda noauz bowuoa KogyH commox pacm smac[6]”

., Wegen des Uberflusses ist es nicht iiblich, die Melonen in der Reifezeit direkt vom Feld zum
Kauf anzubieten. (Es bedeutet, dass jeder Voriibergehende kostenlos davon essen kann.)[7]

Tapxxumana myHnaid kouja xam OOpKH, arap TapkKMMa KWIHHAETTaH THIIa MabIyM CY3HHMHT
XAaKUKHUH SKBUBAJICHTH Ky THJITaH MabHO/Ia KYJIIallra HOMyHOCHO 6yiica, Oy cy3 6epyBUr Ma3sMyHHH
Oormka OyHra sIKHH €KM aoKaaop OyaraH cy3 €ku cy3 OupukMacu OUIaH aIMaIITUPHII MyMKHH:

“Vunune pasunamuda xeiinu axoouc eopud 6ymyomyp...[8]”

“Das Aussehen und die Schonheit von Osch werden in vielen Legenden erwdhnt...[9]

IOkopumarn Mucomiapaad KypuHaAUKU, OW3ra MabiIyM Ba Mamxyp yira daprona Boguiicu,
sbHU 3axupuauH Myxamman boOypHUHT Tyrunub ycran xamaa OupuHYH OOp MOMAIIOX, Oynran
MaKOHM TaCBUPH HEMHUC THIIMJA sTHaJa y3rada Tyc onrad. Mnmwuii Ba Ganuuil sKMXaTaaH TaxXJIwil
KWIMHTaHIa ymi0y Tapkuma HamyHacu “‘boOypHOmMa” HUHT aciura Kyaa SKUHJIUTH OwWiiaH
axpanud Typaam.

Xynoca Kunub aiTui MyMKUHKH, Xamua JlanoB tap:kuMacugaru “bodypHoma” HEMUC XaJaKu
XamJia [y THJIHUHT WITKHO03 KUTOOXOHJIApWra TapUXWW, WIMHA Ba OaIMUHIIMK KUXATHIAH
1oKcak MaHOa cudaruia TOPTUK KWIMHIH, Oy 3ca Y30eK XaaKku TapuXu, MaJaHUSATH Ba HKTUMOUN
xa€THura >KaxoH XalKIapu KU3UKHUIIUHUHT OPTHINWTAa TypTKU OYnu6 xusmar kunaau. Ulynnait
Kuu0, OuTTa EpKUH MUCOJI HAMYHACHa aIa0METHUHT KaHYaIap MyXyUM Ba KEPaKITH DKaHU XaKH/1a
XyJ0ca KWIMII MyMKHHIIUD. 3epo, aqabuéT smaca, MULIAT sIaian. . .

®oiinananuiran agabu€map pyixaru:
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5-6er
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SO’Z -GAPLARNI O’RGATISH JARAYONIDA NUTQ O’STIRISH.

Andijon viloyati, Paxtabod tumani

Dexqonova Maxmuda Shuxratovna

35-umumta’lim maktabning ona tili va adabiyot
o’qituvchisi (dexqonova_m.s@inbox.uz) +998941330096

Annotatsiya: Nutqni o’stirish deganda ham og’zaki, ham yozma nutqning rivojlanishi
nazarda tutiladi. Buni amalga oshirish uchun ona tili va adabiyot darslarida so’z-gaplarni
o’rgatish jarayonida nutq o’stirishning samarali usullaridan foydalanish lozim.

Kalit so’zlar: nutq, og’zaki nutq,yozma nutq, so’z boyligi, nutq texnikasi, nutq tezligi,
talaftuz.

Umum ta’lim maktablarida ona tili darslarida o’ quvchilar nutqini o’stirishga alohida ahamiyati
berish talab etilmoqda. Nutg-kishi faoliyatining turi, til vositalari asosida tafakkurni ishga
solishdir. Nutq o’zaro aloga va xabar, 0’z fikrini his-hayajon bilan ifodalash va boshqalarga ta’sir
etish vazifasini bajaradi.

Yaxshi rivojlangan nutq jamiyatda kishi faoliyatining muhim vositalaridan biri sifatida xizmat
qiladi. O’quvchi uchun esa nutq maktabda muvaffaqqiyatli ta’lim olish qurolidir.

Nutq o’stirishda quyidagi omillarga e’tibor berish lozim:

1. Nutgning grammatik jihatdan to’g’riligi

2. So’z boyligi

3. Nutqgning ifodaliligi va his - tuyg’u bilan sug’orilganligi

4. Nutq texnikasi:

- nutqning jarangdorligi, masofasi;

- talaffuzning va ovozning mayinligi,

- ovoz kuchining to’g’ri tanlanishi;

- nutq tezligining to’g’ri tanlanganligi;

- nutqning talaffuz tarzi, so’zlarning aniq, ravshan aytilishi;

- nutq gigienasiga rioya qilinishi va shu kabilar.

O’quvchilar nutqini o’stirish 0’z metodik vositalariga ega, o’zining mashq turlari bor. Bulardan
eng muhimlari bog’lanishli nutq mashgqlari hisoblanadi.

Nutq o’stirishda izchillik to’rt shartni, ya’ni mashqlarninh izchilligi, istigboli, xilma-xilligi,
xilma-xil mashq turlarini umumiy maqgsadga bo’ysundirish ko’nikmasini amalga oshirish bilan
ta’minlanadi. Har bir yangi mashq oldingisi bilan bog’lanadi va keyingisiga o’quvchilarni
tayyorlaydi, umumiy maqsadga bo’ysungan holda yana qandaydir yangilik qo’shadi.

Maktabda o’quvchilar nutqini o’stirishga ona tili o’qitishning asosiy vazifasi deb qaraladi.
Nutq o’stirish faqat ona tili va o’qish darslarininggina emas, balki o’quv rejasidagi barcha fanlar
( tabiatshunoslik, matematika, mehnat,tasviriy san’at, ashula darslari) ning , shuningdek, sinfdan
tashqari o’tkaziladigan tadbirlarning ham vazifasidir.

Nutq o’stirishda uch yo’nalish aniq ajratiladi:

1)so’z ustida ishlash.

2)so0’z birikmasi va gap ustida ishlash.

3) bog’lanishli nutq ystida ishlash.

So’z, so’z birikmasi va gap ustida ishlash uchun lingvistik baza bo’lib leksikologiya (
frazeologiya va stilistika bilan birgalikda), morfologiya, sintaksis xizmat qiladi; bog’lanishli nutq
esa mantiqqa, adabiyotshunoslik va murakkab sintaktik butunlik lingvistikasiga asoslanadi.

So’z —gaplarni o’rgatishni darslikda unga berilgan materialni tushuntirish bilan boshlash
mumkin. Bunda o’qituvchi so’z- gaplarni ma’no va vazifasiga ko’ra: modal so’zlar, undov so’zlar,
tasdiq va inkor so’zlar, taklif so;zlarga bo’linishini aytadi. Shundan so’ng, modal so’zlarni
o’rgatishga doir materialni bayon qila boshlaydi.

O’qituvchi o’qituvchilarga modal so’zlar so’zlovchining bayon etilayotgan fikrga munosabati
bildirishni, ishonch taxmin yoki gumonni ifodalab kelishini, gap tarkibida boshqa gap bo’laklaridan
vergul bilan ajratib yozilishini aytadi.

Modal so’zlarni mustahkamlash, o’quvchilar nutqini o’stirish magsadida 218-mshqni ishlash
topshirildi. O’quvchilar terma gaplarni navbat bilan o’quvchilar berilgan gap juftlari tartib ma’no
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jihatdan modal so’zlar bilan farqlanishi aytadilar. Mashq ishlangach, mustaqil ish o’tkaziladi.
Buning uchun quyidagi terma gaplardan foydalanish tavsiya etiladi:

1. O’qish, o’rganish, ishtiyoq bilan ishlash, shubhasiz, g’alabalarga yetkazar (Oybek). 2.Ertaga,
albatta, biznikiga boring, bafurja gaplashamiz. (S.Ahmad) 3. Afsuski, mashina haydashni
bilmayman (M. Muhmedov).

O’quvchilar terma gaplarni ko’chiradilar, modal so’zlarni aniqlab, tagiga chizadilar. Ish
bajarilgach o’quvchilarga o’qitish orqali tekshiriladi.

”Tasdiq va inkor so'z - gaplar” mavzusini o rgatishni darslikdagi materialni bayon qilish bilan
boshlash mumkin. Bunda o’qituvchi quyidagi material bilan o'qtuvchilarni tanishtirdi. Tasdiq va
inkor so'z — gaplar gap tarkibida keladi, ular so'zlovchining aytilayotgan fikrga munosabatini,
fikrning tasdiq yoki inkor etilishini bildiradi. Tasdiq va inkor so'zlar gap boshida kelib, gap
bo’laklarida maxsus pauza bilan ajratib aytiladi. Bu so’zlarga ha, yo'q, xo'p, xo'sh, kabi so’zlarni
kiritish mumkin.

O’quvchining shaxs sifatida shakllanishi uchun o'z fikri, 0’z so'zi, o'zining mustaqil nuqtai
nazari bo'lishi talab etiladi. Bunga maktabda o'qituvchi tomonidan nazorat qo'yilib, bolalarni
erkin, mustaqil fikrlashga, bir — birini hurmat qilishga yo'llaydigan, umuman, insonni inson
sifatida qadrlashni ta'minlash juda muhimdir.

Shuning uchun o'qituvchidan o'quvchini turli vaziyatlarda to'g'ri fikr yurita olish, fikrlarini
tagqoslay bilish, tahlil etish, muhokama yuritish, o'z fikrini ma’lum bir tizimda ifodalash
ko'nikmalarini hosil qilishda faqat bir xil o’qitish metodidan foydalanmay, balki o’qitish
metodlarini o zaro aloqada qo’llashni talab etadi.

Adabiyotlar ro’yhati:

1. R. Safarova. Nutqiy ko’nikmalarni tekshirish asoslari. //Boshl. ta’l. jurnali. Toshkent,
2014. Ne3.

2. Zaynutdinova M. — O"quvchilarning mustaqil fikrlash faoliyatlarini rivojlantirish omillari.
Xalq ta'limi jurnali, Ne 1, 2013.
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INGLIZ TILI FANIDA O‘QISH KO‘NIKMASINI RIVOJLANTIRISH

Abdullayeva Holida Ogiljon qizi
O‘zbekiston tumani 70-maktab
ingliz tili fani o‘qituvchisi

tel: 90-567-70-84
e-mail:abdullayeva@mail.ru

Annotatsiya: maqolada o‘quvchilarning o‘qish qobiliyatlarini rivojlantirishda o‘qish turlari
farqlash, darslarda zamonaviy pedagogik texnologiyalarni tadbiq etish kabi masalalar yoritilgan
Kalit so‘zlar: ingliz tili, o‘qish ko‘nikmasi, til malakasi, qobiliyat

O‘qishni o‘rgatish, rivojlantirish umumta’lim maktablarida II bosqichda 5-6-7-8-9-sinflarda
olib boriladi. Dastur talabi bo‘yicha I bosqichda 5-6-sinflarda o‘qish uchun mazmuni
notanish matnlarning til materiallari oldindan ishlab chiqiladi, II bosqichda 7-8-9-sinflarda
esa matnlardagi ba’zi til materiallarni fahmlab tushunish uchun qoldiriladi hamda dasturda
9-sinf o‘quvchilarini matbuot matnlaridan, ya’ni ro‘znoma, oynoma magqgolalarini o‘qib,
ma’lumot olishga o‘rgatishni talab qiladi. 2012 yil 10 dekabrda “Chet tillarni o‘rganish tizimini
yanada takomillashtirish chora tadbirlari to‘g‘risida”gi PQ-1875-sonli qarorida belgilangan
vazifalarga ko‘ra o‘quvchilarning o‘qish qobiliyatlarini rivojlantirish bugungi kunda 2-sinfdan
amalga oshiriladi. O‘quvchi talabalarning o‘qish qobiliyatlarini rivojlantirishda o‘qish turlarini
farqlay olish va shu asosda darslarda zamonaviy pedagogik texnalogiyalarni tadbiq etish
hozirgi kun talabiga mos va xosdir. Turli tipdagi o‘quv yurtlaridagi maqsad, vazifalarni
hisobga olib, turlicha o‘qish turlari o‘tkaziladi. Metodik adabiyotlarda chet tilidagi o‘qish
turlari quyidagi mezonlarga ko‘ra farq qilinadi: ona tilining ishtirok etishiga qarab tarjimali
va tarjimasiz o‘qish; analiz va sintez elementlarning nisbatiga ko‘ra-analitik va sintetik
o‘qish; o‘tkazilish joyiga qarab sinfda, auditoriyada, uyda o°qish; majburiylik darajasiga
ko‘ra, majburty o‘qish va yordamchi o‘qish; tayyorgarlik darajasiga ko‘ra, qisman
tayyorlangan, to‘la tayyorlangan va tayyorgarliksiz o‘qish, shu bilan birga maktabgacha
va boshlang‘ich sinf o‘quvchilarining o‘yingaroqliklarini, aqliy qobiliyatlarini, o‘zlashtirish
ko‘rsatkichlarini hisobga olib rasmlardan va jihozlardan foydalanib o‘qish kabi turlari borligi
aytib o‘tiladi. Yana ko‘z yugurtirib o‘qish, tanishish magsadida o‘qish, ta’limiy o‘qish,
izlanib o‘qish, sinchiklab o‘qish turlari ham mavjud. Umuman ayrim manbalarning guvohlik
berishicha, faoliyat natijasiga ko‘ra, 50 dan oshiq o‘qish turlari bor. Oliy o‘quv yurtlarida
analitik, sintetik, tarjimali, tarjimasiz o‘qish turlari o‘tkaziladi. Sanab o‘tilgan o‘qish turlari
har xil natijalarni olishni maqgsad qilib qo‘yadi. Masalan, ko‘z yugurtirib o‘qish maqola yoki
kitob mavzusi haqida tasavvur hosil qgilishga yo‘naltirilgandir. Bu ma’lumotni olish uchun
sarlavha yoki kichik sarlavhaga qarash, ayrim xatboshi (abzas) yoki gaplarni tez o‘qib chiqish,
ya’ni maqola yoki kitobni ko‘rib chiqish yetarli hisoblanadi. Tanishish maqsadida o‘qishda esa
kitobxon kitob yoki maqolaning aniq mazmuni bilan tanishishga harakat qiladi. U bu
paytda o‘z e’tiborini asosiy ma’lumotga qaratadi. Shu boisdan bu o‘qish turi matn mazmunini
umumiy holda tushunib o°‘qish deb ham yuritiladi. Tanishish magqgsadida o‘tkaziladigan o‘qish
turi tez maromda ravon o‘qish turi sanaladi. Ta’limiy o‘qish turi o‘tkazilganda o‘quvchi,
talaba matndan ifodalangan ma’lumotni to‘la, aniq tushunishga va uni tanqidiy gqabul
qilishga intiladi. O‘quvchi olingan ma’lumotdan kengroq foydalanish ko‘zda tutiladi. Shu
sababli o‘quvchidan matn yoki maqolani batafsil bilishi uchun obdon o°qib chiqish,
ayrim joylarini esa qayta-qayta o‘qib chiqish talab qilinadi.

Hozirgi kunda maktabda uchta oqish turlari mavjud.

1. Tanishuv o‘qish turi;

2. Sinchiklab o‘qish turi;

3. Ko‘z yugurtirib o‘qish turi.

Tanishuv o‘qish turi uchun til materiallari jihatdan tanish va oson bo‘lgan katta
hajmdagi matnlar o‘qish uchun olinadi. Bu o‘qish turi orqali o‘qib, ma’lumot olishga
o‘rgatishdan oldin o‘qish sinfda, auditoriyada o‘tkaziladi, keyin uyga ko‘chiriladi. Darsda esa
tushunganlik darajasi tekshiriladi. O‘qituvchi tushunishni osonlashtiradigan so‘z, ibora,
jumlalarni saralaydi, tushuntiradi, tekshirish ob’ektlarini aniqlaydi. Tanishuv o‘qish turi
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orqali eng ko‘p, 80-90% ma’lumot olishga erishiladi. O‘quvchi matn mazmuni bilan tanishadi.
Bu o‘qish turi 6-7-8-9-sinflarda ovoz chiqarmay o°‘qish shakli orqali amalga oshiriladi.
Sinchiklab o‘qish-o‘quvchi, talaba matndagi qiziqtiradigan fikrni, ma’lumotni, dalilni,
topshirigni  topish maqgsadida sinchiklab o‘qiydi. Dalil, topshiriglar, vazifalar o‘qituvchi
tomonidan oldindan berilishi mumkin. Ma’lumot ko‘proq topshiriq, vazifa, dalil haqida
olinadi. Matn bo‘yicha umumiy ma’lumot kam olinadi. O‘qish ovoz chigarmay amalga
oshiriladi, sinfda o‘tkaziladi, uyda o‘qilib, sinfda tekshirilishligi ham mumkin, u 7-8-9-sinflarda
o‘tkaziladi. Matnlar mazmuni turlicha bo‘ladi. Ish butun matnga ko‘z yugurtirib chiqishdan
boshlanadi. Keyin matn sinchiklab o‘qiladi. Tushunganlikni tekshirish mashqi sifatida eng
ko‘p hollarda ayrim qismlar esa ona tiliga tarjima qilinadi. Ko‘z yugurtirib o°‘qishda eng
kam ma’lumot olinadi. Oldindan fahmlash, xulosa chiqarish, faqat kerakli ma’lumotni
ko‘z yugurtirib tezda topish ko‘nikmalari rivojlantiriladi. Topshiriglar matn yoki maqolaning
kim yoki nima haqida ekanligini tez aniqlash, biron kishi yoki joy, narsa haqida matnda
yozilgan joyni tez topish kabilar bo‘lishi mumkin.

FOYDALANILGAN ADABIYOTLAR:

1.Hoshimov U., Yoqubov I. Ingliz tili o‘qitish metodikasi. T.2003

2. Sattorov T. Bo‘lajak chet tili o‘qituvchisining uslubiy omilkorligini shakllantirish
texnologiyasi. T.2003.

3. www. teachingenglish.org.uk

4.www. pedagog. uz
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BADIIY MATNLARDA ANTISEMIK BIRLIKLARNING NUTQIY IFODALANISHI

Abduqgahhorova Xosiyat Abdurasul qizi
Toshkent viloyati Qibray tumani
I-umumiy o’rta ta’lim maktabi o’qituvchisi
+998919047355

Annotatsiya: Ushbu maqolada badiiy matnlarda antisemik birliklarning nutqiy ifodalanishi
bilan bog’liq masalalar haqida fikr-mulohazalar yuritiladi.

Tayanch so’zlar: Antisemiya, antonimiya, antisemik birliklar, antiteza, badiiy matnlar, kontrast,
kontekst, semalar, qarshilantirish vositalari.

Mustaqillik barcha sohalar qatorida tilshunoslikda ham tub o‘zgarishlarga zamin yaratdi.. Bu
esa, 0’z navbatida o‘zbek tilining o‘ziga xos xususiyatlarini tahlil etish, sohaning o‘rganilmagan
muammolarini tadqiq etish uchun muhim ahamiyat kasb etdi. Jumladan, o‘zbek tilida qarama-
qarshilikni bildiruvchi hodisalarni ilmiy-nazariy asosda o‘rganish va ilmiy-amaliy jihatdan tahlil
etish bugungi kunda o‘zbek tilshunosligida hal gilinishi lozim bo‘lgan dolzarb masalalardan biri
hisoblanadi.

Shu vaqtga qadar tilshunoslikda leksik qarama-qarshilik, asosan, antonimiya (zid ma’nolilik)
atamasi ostida o‘rganilib kelindi. Bu borada, rus tilshunosligida V.A.Ivanova, E.N.Miller kabi
tilshunoslarning ilmiy izlanishlari alohida e’tiborga molik. . O‘zbek tilshunosligida esa antonimiya
hodisasi R.Shukurov va B.Isabekovlar tomonidan nomzodlik dissertatsiyasi darajasida tadqiq
qilingan. Ko’rinadiki, rus tilshunosligida ham, o’zbek tilshunosligida ham antisemiya hodisasi
o’rganilgan emas. Faqat o‘zbek tilshunosligida 2010-yilda “O‘zbek tilida antisemiya‘“ mavzusida
D.Abdullaeva tomonidan birinchi bor ilmiy jihatdan tadqiq etildi. D. Abdullayeva ham antisemiya
hodisasini umumiy hihatdan o‘rgangan. Antonimiya va antisemiya hodisalarining bir-biridan
o’xshash va farqli jihatlarini ko’rsatib bergan.

Antonimlar bo‘yicha olib borilgan tadqiqotlarning deyarli barchasida mazkur hodisa bir
so‘z turkumi doirasida mavjud deb qaralgan. Ammo leksik birliklardagi garama-garshilikning
ifodalanishi turli turkum doirasida ham kuzatilishi ayni haqiqat. Demak, leksik birliklardagi
semantik qarama-qarshilik munosabatini antonimiya doirasidagina emas, balki undan tashqarida
tekshirish magsadga muvofiqdir. Ana shunday keng doiradagi hodisani antisemiya (yunoncha anti
—“zid”, sema — “belgi”’) nomi ostida o‘rganish magsadga muvofiqdir.

Leksik birliklarning semantik tarkibida garama-qarshilikka (antonimik munosabatga) asos bo‘la
oladigan semalarning mavjud bo‘lishi antisemiya hodisasining mohiyatini belgilaydi. Lingvistik
hodisa sifatida antisemiya antonimiyaga nisbatan keng qamrovga egaligi bilan ajralib turadi.

Qarama-qarshilikning bir turkum doirasida olinishi nutq sharoitida ham odatga aylanib qolgan.
Deyarli barcha nutq tahlillarida fagat bir turkum doirasidagi qarshilantirishlar e’tiborga olinadi,
vaholonki, nutqda bir turkumdagi so‘zlar bilan bir qatorda turli turkumga mansub so‘zlar ham
kontrastlar hosil qgiluvchi leksik vositalar sifatida faol ishtirok etadi.

Antisemik birliklar sintagmatik planda xuddi antonimlar singari birga qo‘llanishiga ko‘ra yuqori
ko‘rsatkichga ega. Bunday paytda ular bir-birining tabiatini yanada yorqin ochib beradi. Antisemik
birliklar asosida kontrast hosil qilish badiiy nutqda muayyan ta’sirchanlikning, ifodalilikning
yuzaga kelishiga asos bo‘ladi va muallif turli tushunchalar, belgilar, holatlar, obrazlarni bir-biriga
qarshilantirish natijasida ularni ta’kidlash, bo‘rttirib ko‘rsatish imkoniyatini hosil qiladi. Asosiysi,
yozuvchining bunday badiiy niyatining amalga oshishida qo‘llanayotgan qarshilantiruvchi
vositalarning turli turkumdaligi hech ganday ta’sir ko’rsatmaydi:

Asadbek g’animlari uchun toshbag’ir, farzandlari uchun g’oyat mehribon edi (Tohir Malik
“Shaytanat™). — Juda tez haydar ekansiz, sal sekinlating, tabiatni tomosha qilgim kelyapti, — dedi
(Tohir Malik, “Shaytanat”). O ‘sha eski dard yangilanib, otalig ‘ini nechog ‘lik mushkul ahvolga
solib qo ‘yganini uning o ‘zi she’riy satrlarda rostgo ylik bilan aytgani Akbarni lol qoldirdi (P.
Qodirov, “Humoyun va Akbar”). Ona-bola va egachi-ini otlaridan tushib quchoqlasib ko rishar
ekanlar, goh xonumondan ayrilish alamlarini, goh diydor ko’rishish quvonchlarini ichlariga
sig 'dirolmay ko zlariga dam-badam yosh olishar edi (P.Qodirov, “Yulduzli tunlar”).

Keltirilgan nutq parchalarida antisemik birliklar kontrast hosil qiluvchi vositalar sifatida
ishtirok etgan. Ayrim o‘rinlarda so‘zlarning turli turkumga mansubligi qarshilantirishning yuzaga

ABryer 2020 7-kuem TomxkenT
53



% V3BEKUCTOHIA WIMHWI-AMAITANA TAJIKUKOTIAP" MAB3VCHUJIATU PECITYBIIMKA
@ 19-K¥VIT TAPMOKJIH WIMHII MACO®ABUI OHJIAMH KOH®EPEHIIUSA MATEPHAJLUIAPHA

chiqishiga hech qanday to‘siq bo‘lgani yo‘q.

[Imiy manbalarda qarshilantirishni yuzaga keltiruvchi lisoniy omillar, asosan, bir yoqlama, ya’ni
antonimik mezondan chigmagan holda talqin qilinadi. Ammo nutqda kontrast hosil qilinishida
antisemik birliklarning imkoniyatlari juda keng va u antonimlar gatorida matnda kontrast hosil
qiluvchi lisoniy vosita vazifasini bajaradi.

Shunga qaramasdan, bunday qarshilantirishlar tilshunoslar nazaridan chetda qolib kelgan
yoki uning yuzaga kelishida asos bo‘luvchi lisoniy qarama-qarshilik antonim so‘zlar deb
aytiladi, boshqa holatlardagi qarshilantirishlar esa kontekst hodisasi sifatida olinadi. Ammo,
antonimiyadan tashqaridagi har qanday qarshilantirishni kontekstual holat deb baholash qarama-
qarshilik kategoriyasining til sistemasidagi o‘rnini juda cheklab qo‘yishdir. Zero, tilda leksik
birliklarning semantik qarama-qarshiligini belgilovchi hodisa sifatida antisemiya ham mavjudki,
mazkur hodisa antiteza yaratish imkoniyatlarini benihoya kengaytiradi. Bunday munosabatdagi
birliklar ham badiiy nutqdagi qarshilantirishlarning lisoniy omili sifatida xizmat qiladi. Antiteza
uslubiy bezak sifatida antik davrlardan boshlab qo’llanilgan. Antitezada qarshilantirish, asosan,
antonim so’zlar vositasida voqge bo’ladi, Shu sababli ham u doim ochiq ko’zga tashlanadi. Masalan,
Ogahiyning “Ey shoh, karam aylar chog’i teng tut yamonu yaxshini” misrasida “yamonu yaxshi”
antitezasida “hammani, barchani” ma’nolarini beradi. Bu dunyo shundoq bolam. Olam yaralibdiki,
birovga baxt, birovga alam keladi. (Said Ahmad “Jimjitlik”’). Yozuvchi bu o’rinda baxt va alam
leksemalarini o’zaro bir-biriga zid qo’llagan. Baxt so’zining ma’nosi hayotda to’la mamnunlik
bo’lsa, alam leksemasining ma’nosi ruhiy azob, iztirobdir. Ular lug’atlarda ham antonim sifatida
berilmagan. Bu so’zlar matndagina o’zaro qarama-qarshi qo’yilgan. Fikrimizning yana bir dalili
sifatida quyidagi misolni keltiramiz: Hushingda quvonsang tushingda qayg ‘u, tushingda sevinsang
hushingda alam. (Xurshid Do‘stmuhammad, “Beozor qushning qarg‘ishi”)

Ushbu misolda gquvonmoq — qayg ‘u, sevinmoq — alam antisemik birliklari orqali antiteza
hosil qilingan. Bunda qarshilantirilayotgan so‘zlar turli turkumlarga mansub bo‘lsa-da, ularning
munosabatidagi qarama-qarshilik yuqoridagi holatdan farqli ravishda lisoniy xarakterga ega.
E’tibor bering: tilimizda quvonch—qayg ‘u antonimik juftligi mavjud, ular munosabatidagi qarama-
qarshilik antonimik mezonlarga to‘la javob berishi sababli bu holatni til sistemasida mavjud
bo‘lgan qarshilantirish sifatida talqin qilamiz, ammo guvonch leksemasining ma’nosida quvonmoq
so‘zining semantikasi aks etgan, qguvonch — quvonmoq harakatidan «ajratilgan» ot. Quvonmoq —
insonning ma’lum ruhiy holatga o‘tishi — “shodlik, xursandchilik tuyg‘usini tuymoq”, qguvonch —
o‘sha ruhiy holatning 0°‘zi (obyektdan ajratilgan holat) — “shodlik, xursandchilik tuyg‘usi”. Shunga
ko‘ra, bularning har ikkisi gayg ‘u so‘zi bilan lingvistik jihatdan zidlasha oladi. Sevinmog — alam
qarama-qarshiligi ham shunday tabiatga ega.

Antisemik birliklarning nutqdagi imkoniyatlarining katta ekanligini boshqa (rohatbaxsh azob,
qayg ‘uli quvonch, tirik murda, kabi) hodisalar orqali ham ko ‘rishimiz mumkin.

Aksariyat hollarda nutqning tarkibidagi qarama-qarshi ma’noli komponentlar til sistemasidagi
antonimik mezonlarga to‘g‘ri kelmaydi, ammo bu ularning munosabatidagi kontrastlik faqat
kontekst doirasida mavjud degani emas. Masalan, rohatbaxsh azob birikmasidagi komponentlar
qarama-qarshiligi til sistemasida mavjud: rohat-azob so’zlarini o’zaro so‘zlari antonim juftlik
hisoblanadi, ammo rohatbaxsh azob holatida ular turli turkumga mansub bo‘lgani uchun tilda biz
ularni o’zaro antonim deya olmaymiz. Shunday bo‘lsa-da, har ikki juftlik munosabatidagi semalar
qarama-qarshiligining aynanligi ko‘rinib turibdi.

Antisemiyaning belgilanishida uning komponentlari o‘rtasidagi qarama-qarshilik birlamchi
ahamiyatga ega bo‘lib, bu holatda ularning antonimik talablarga javob berish-bermasligi muhim
emas.

Shuni ta’kidlash kerakki, antisemiya antonimik emas, antisemik birliklar asosida hosil
bo‘ladigan hodisadir. Antisemik birliklar nutqda kontrast hosil qilishda asosiy lisoniy vositalardan
biridir. Shu jihatlarni e’tiborga olsak, antisemik birliklarning imkoniyatlari antonimlardan ancha
keng va xilma-xildir. Matnlarni tahlil qilish jarayonida shu jihatlarini e’tiborga olish lozim.

Ba’zi o’rinlarda nutq tarkibidagi garama-qarshi ma’noli komponentlar til sistemasidagi
antonimik mezonlarga to‘g‘ri kelmaydi, ammo bu ularning munosabatidagi kontrastlik fagat
kontekst doirasida mavjud degani emas.
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Foydalanilgan adabiyotlar:
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1992.
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ONA TILI DARSLARIDA ZAMONAVI1Y PEDAGOGIK TEXNOLOGIYALARDAN
FOYDALANISH

Gulmatova Gulnoza Nuridinovna

Samarqand viloyati Narpay tumani

6-o°’rta ta’lim maktabi Ona tili va adabiyot fani o’qituvchisi
gulnozagulmatova3@gmail.com

Annotatsiya: maqgolada ta’limda faqat qiziqishga tayanib qolish ham motivatsiyaning asosli
samarali bo‘la olishini ta’minlashi, bunda eng muhim samarali usul motivatsion-muammoli
vaziyatlarni qo‘yish yoki o‘rganilayotgan predmetning ijtimoiy mohiyatini aks ettiradigan maxsus
bilishga oid vazifalarning qo‘yilishi haqidagi fikrlar yoritilgan.

Kalit so‘zlar: reproduktiv usul, agliy hujum, “jonli tasvir”, blis texnologiyasi, guruhlar bilan
ishlash, tarmoqlash.

Reproduktiv usulda o'quvchilar ilgari yoki yaqinda egallagan bilimlarini qo’llaydi. Masalan,
o‘qituvchi dastlabki darslarda o‘zi asar matnini gismlarga bo‘ladi, yozuvchi yoki shoirning ayt-
moqchi bo‘lgan muhim fikriga o‘quvchilar digqatini jalb giladi, uni aniglab ko‘rsatadi, o‘quvchilar
bilan birga tasvir vositalariga yuklatilgan ma’noni ochib, o‘quvchilarga ko‘maklashadi. Bularning
bari o‘quvchilar uchun bir ko‘rsatma vazifasini o‘taydi. Shundan so‘ng o‘quvchilar o‘qituvchining
ko‘rsatmalari yordamida yuqorida ko‘rsatib o‘tilgan vazifalarni o‘zlari mustaqil ravishda bajaradilar.

Yuqorida ta’kidlangan metodlardan tashqari, boshlang‘ich sinf o‘qish darslarida zamonaviy
pedagogik texnologiya usullaridan —Aqliy hujum, —Tarmoqlash, —Guruhlar bilan ishlash, —
Blis texnologiyasi, —FSMU texnologiyasi kabilardan ham foydalanish yaxshi samara beradi.

Shuni ta’kidlab o‘tish kerakki, har bir darsda ganday metoddan foydalanish, darsda qanday
usullarni qo‘llash o‘qituvchi o‘qituvchi tomonidan oldindan belgilab olinishi va puxta ishlab
chiqilishi lozim.

2-sinf o‘qish darsidagi ish turlarini quyidagicha belgilash mumkin

— O‘qituvchi topshirig‘i bo‘yicha matnni to‘liq o‘qish.

—Matnni bo‘laklarga bo‘lish.

—Tayyor reja bo‘yicha o‘qish.

—Matnni o°‘qib, mazmunini hikoya qilish.

—Matnni tayyorgarlik ko‘rgan o‘quvchilar tomonidan o‘qilishi. Matnni qisqartirib o‘qish.

—Xatboshi bo‘yicha o‘qish.

—Matndan rasmga bag‘ishlangan qismini o‘qish.

—O‘qituvchining savollariga matndan javob topib o‘qish.

—Tanlab o‘qish.

—Gapning boshi yoki oxiridagi so‘z asosida to‘liq gapni topish. «Me’yor»dagidan yo‘qori
tezlikda o‘qish.

—Ertak yoki masalni o‘qiganda « Nima haqiqatga yaqin, nima o‘ylab topilgan» mavzusida
suhbat.

—Magqol sifatida aytiladigan gaplarni topish.

—Matndan xulosalarni topish.

—Matnga o‘z sarlavhasini tanlash.

—Rollarga bo‘lib o‘qish.

—Dialoglarga bo‘lib o‘qish (muallif so‘zlarisiz).

—O‘qiganlarni gayta gapirishda mimika, imoishoralardan foydalanish.

«Jonli tasvirlar» o‘yini. Bir kishi o‘qiydi, ikkinchi kishi eshitganlarini mimika, imo ishoralar
yordamida takrorlaydi. Matndagi har xil kayfiyatga xos qismlarni topish (quvnoq, xafa, befarq).

Matndagi digqat bilan o‘qishni talab giladigan qismni topish.

Matndan undov, so‘roq xarakteridagi gaplarni topish. Musobaqa’ o‘qish.

Siymolarni ifodalovchi so‘zlarni topish.

Urg‘u berilganda so‘zlar ma’nosining o‘zgarishini kuzatish va o‘qish.

Sekin, tez, baland o‘qiladigan gap va so‘zlarni aniqlash.

She’rlarni bandlar bo‘yicha o‘qib, pauza bilan tugatish. She’rdan bir bandni tanlab, ifodali
o‘qish.
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Matndan yoyiq gapli qismni topib o‘qish.

O‘qish darslari jarayonning samarali o‘tishida motivlar muhum o‘rin tutadi. Chunki qiziqib,
aniq magsad asosida egallangan bilimlargina samarali bo‘ladi. Ta’limda faqat qiziqishga tayanib
golish ham motivatsiyaning asosli samarali bo‘la olishini ta’minlamaydi. Bunda eng muhim
samarali usul motivatsion-muammoli vaziyatlarni qo‘yish yoki o‘rganilayotgan predmetning ij-
timoily mohiyatini aks ettiradigan maxsus bilishga oid vazifalarning qo‘yilishidir.

Masalan, yangi dars boshlanishida yoki o‘tgan darsni so‘rash va mustahkamlash paytida dida-
ktik o‘yinlardan foydalanib, o‘quvchilarning darsga qiziqishlari oshiriladi. Motiv hosil bo‘lgach,
dars davomida o‘quvchilarning qiziqishlari saqlanib turgan holda o‘rganilayotgan mavzuning
ijtimoiy ahamiyatiga e’tibor qaratiladi. Boshlang‘ich sinfda dars jarayonida motivlarni rivojlan-
tirish muhim ahamiyatga ega.

O‘qituvchi dars loyihasini tayyorlar ekan, maqsadni oydinlashtirishi va shu maqsad asosida
o‘quvchilarning o‘quv-bilish faoliyatlarini shunday tashkil etishi lozimki, belgilangan maqsad
to‘liq amalga oshsin.

Pedagogik texnologiyaning afzalligi zamon sinovidan o°‘tib, interfaol usullarning sifat va sa-
maradorligini oshirishda muhim omil ekanligi o‘z isbotini topmoqda. Bu borada, pedagogik
texnologiyalar muvofaqqiyatlarni kafolotlovchi omilligini ta’kidlaymiz. Darsda pedagigik tex-
nologiyalarning metodlaridan foydalanish, o‘quvchilarni bilimlarini kengaytirish o‘qituvchidan
katta mahorat talab etadi. U dars ishlanmasida boshqaruv yo‘llarini belgilab oladi. O‘z faoliyati
va o‘quvchilar faoliyatini tashkil etish yo‘llarini, o‘quvchilar bilimini nazorat etish yo‘llarini
aniq ishlab chiqadi. Ta’lim natijasini tekshirib, magsadning nechog‘li amalga oshganini aniqlaydi
va keyingi loyihani tuzishda korrektirovkalar kiritib, yo‘l qo‘yilgan xato-kamchiliklarni bartaraf
etadi.

Foydalanilgan adabiyotlar:

1. Ashrapova T. va b. Ona tili o‘qitish metodikasi. T. «O‘qituvchi», 1984-yil.

2. Safarova R. va b. Savod o‘rgatish darslari. T., «Ma’naviyat», 2003-yil.

3. Sodiqova M, Usmonova U.O‘zbek tilining orfoepik lug‘ati. T.,«O‘qituvchi», 1977.
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ONA TILI VA ADABIYOT DARSLARIDA O‘QUVCHILARNING BILIMLARINI
RIVOJLANTIRISHDA INNOVATSION TEXNOLOGIYALARINING
SAMARADORLIGI

Masharipova Donoxon Atabekovna

Toshkent shahar Uchtepa tumani

Ishki ishlar vazirligining ixtisoslashgan maktab internati
Ona tili va adabiyoti fani o’qituvchisi

+998973307340

Annotatsiya: Ushbu maqolada ta’lim tizimiga doir Ona tili va Adabiyot darslarida
o‘quvchilarda kreativ qobilyatni rivojlantirish bo‘yicha taklif va tavsilar berilgan.

Kalit so‘zlar. Qobilyat, kreativ, ona tili, adabiyot, pedagogik texnalogiya, innovatsion,
o‘quvchi, ta’lim tizimi.

Jamiyatning har tomonlama ravnaq topishi, taraqqiy etishi, ta’limning rivojlanishiga va
mazmunan takomillashib borishiga bog‘liq. O‘zbekiston Respublikasi Prezidenti Shavkat
Mirziyoyevning 2018-yil 5-sentabr kuni “Xalq ta’limini boshqarish tizmini takomillashtirish
bo‘yicha qo‘shimcha chora-tadbirlar to‘g‘risida”gi farmoni, 2017-yil 7-fevralda O‘zbekiston
Respubliksi Prezidenti tomonidan gabul qilingan.

O‘zbekistonni rivojlantirishning beshta ustuvor yo‘nalishi bo‘yicha Harakatlar strategiyasining
“Ijtimoiy sohani rivojlantirishning ustuvor yo‘nalishlari”da ta’lim va fan sohasini rivolantirishga
bag‘ishlangan bo‘limi hukumat tomonidan amalga oshirilayotgan islohotlarga yaqqol misoldir.

Ta’limning globallashuvi, innovatsion texnologiyalarning joriy etilayotgani ta’lim
muassasalarida ta’lim sifatining oshishiga sabab bo‘lmoqda. Aynigsa, Ona tili va adabiyot
darslarida innovatsion pedagogik texnologilardan foydalinib dars o‘tilsa o‘quvchi o‘sha fanga
bo‘lgan qiziqishi ortadi.

Ma’lumki, har qanday texnologiya ta’limning yangi mazmunini shakllantiruvchi ta’lim
tamoyillariga asoslanadi. Ta’lim jarayonining faol subyektlari o‘qituvchi va o‘quvchilar bo‘lib,
ularning hamkorlikdagi faoliyatlari shundan iboratki, ma’lum mavzu bo‘yicha nazariy va
amaliy bilimlarni chuqur o°zlashtirish imkonini beradi. O*qituvchining faol, samarali faoliyat
ko‘rsatishiga yo‘naltirilgan ta’lim jarayonining metodik dars ishlanmasidan farqli ravishda,
ta’limning pedagogik texnologiyasi ta’lim oluvchilarga qaratiladi. Shuningdek, ularning shaxsiy
va o‘qituvchi bilan birgalikdagi faoliyatini hisobga olgan holda o‘quv materialini o‘zlashtirishga
sharoit yaratadi.

Onatili darslarida kreativ qobilyatlarni rivojlantirishda innavatsion pedagogik texnalogiyalardan
foydalanishning o‘rni beqiyosdir. Ona tili fani boshga fanlardan murakkabligi bilan ajralib turadi,
innovatsion texnalogilardan foydalangan holda dars olib borsalar dars sifati ancha samaraliroq
bo‘lardi. Ijtimoiy turmushda uchraydigan ba’zi bir yaramas yurish-turish ko‘rinishlariga,
illatlariga, sarqitlariga qaqshatqich zarba berish, ularning tasiridan yigitlarning asrash, yot
tashviqot moxiyatiga qarshi kurash olib boorish pedagoglar jamoasining bosh vazifasidir.

O‘quvchilarning o0z ona tillarini mukammal bilishlarida, barkamol inson bo‘lib yetishishlarida
ona tili darslarida o‘tkaziladigan gramatik tahlillarning o‘ziga xos o‘rni bor. O‘qituvchi ona tili
darsida kreativ qobilyatli o‘quvchini rivojlantirishda quyidagi qoidalarga rioya qilishi kerak.

1. Ona tili darslarida Morfalogiya va Sintaksis sohalarini elektron chizmalarda tushuntirish
orqali.

2. Taqqoslash yo‘llari bilan.

3. Tahlil qilish yo‘llari bilan.

4. O‘quvchini nimaga qodirligini aniqlab olish.

Bu qoidalar orqali o‘qituvchi vaqt rejimiga ham e’tibor berishiga to‘g‘ri keladi.

Demak, o‘qituvchi o’quvchini o‘zi mustaqil fikrlashiga undashi kerak. Misol uchun, biror
predmetni savol qilib berib, o‘sha predmetga hikoya tuzish va uni grammatik tahlil qilish va
0‘zi mustaqil o‘quvchilarga elektron dars o‘tib berishi kerak. Tilni o‘rganish bu faqat uning
grammatik qurilishini bilish, tushuncha, ta’rif va qoidalarni o‘zlashtirib olish emas, balki ona
tilining boy imkoniyatlaridan foydalanib, fikrni og‘zaki va yozma shakllarda to‘g‘ri, ravon
ifodalash malakalarini egallashdan iboratdir.

ABryer 2020 7-kuem TomkenT
58



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKUKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA i%;@
19-K¥VII TAPMOKJIA WIMHH MACO®ABHM OHJIAIH KOH®EPEHIIUS MATEPHAJLIAPH C]

Ona tili fani bolaga tilni o°‘rgatish bilan birga uning serqirra imkoniyatlarini nutqda foydalanish
me’yorlarini ham o‘rgatadi. Ma’lumki, til hodisalari alohida-alohida hodisalar emas, balki o‘zaro
chambarchas bog‘langan hodisalardir. Maktablarda ona tili o‘qitish amaliyoti shuni ko‘rsatdiki,
har bir til sathini alohida-alohida o‘rgatishdan oldin shu sathlarni birlashtiruvchi, ularnining
o‘zaro chambarchas bog‘ligligini ko‘rsatuvchi bir bo‘lim —“Muqaddima” bo‘limini kiritishga
zaruriyat sezilmoqda. Turkiy tillar shu jumladan o‘zbek tili o‘qitish metodikasida, 5-sinflarda
o‘quv yilining boshida “Sintaksis va punktuatsiya”dan o‘quvchilarga zaruriy bilimlar berish
70-yillardan beri amaliyotda sinab ko‘rilmoqda. Ammo uzoq yillik tajribalardan shu narsa
ma’lum bo‘ldiki,

“Mugaddima’ni fagat “Sintaksis va punktuatsiya bilan chegaralash samarali ijobiy

natijalar bermaydi. Mazkur bo‘lim sintaksis va punktuatsiyaga oid zaruriy masalalar bilan bir
gatorda mustaqil va yordamchi so‘zlar, yordamchi so‘zlarning vazifalari, so‘z tarkibi (morfemika),
sodda, qo‘shma va juft so‘zlar kabilarni ham o‘z ichiga qamrab olmog‘i lozim.

Muallimning bilimdon bo‘lishi, insoniyat yaratgan ma’naviy boyliklarni ko‘paytirishi va
uni yoshlarga astoydil o‘rgatishi, o‘z ishidan qanoat hosil qilishi, o‘z kasbini, bolalarni dildan
sevib, berilib ishlashi - bularning barchasi o‘quvchi shaxsining shakllanishiga tasir etadi. Har
tomonlama bilim va yuksak madaniyatga ega bo‘lish o‘qituvchi odobining talablaridan biridir.
Bozor iqtisodiyotiga asoslangan jamiyat kishisining ideali insonning aqliy barkamol, ma’naviy
boy, ishbilarmon, axlog-odobli, halol, rostgo‘y, o‘zini tuta oladigan bo‘lishini tagazo qiladi.
Maktab o‘quvchilari bu idealga intiladilar. O‘quvchiga axloqiy ta’sir o‘tkazishining samarasi
o‘qituvchining chuqur bilimli, yuksak madaniyatli, barkamol inson bo‘lishiga bog‘lig.

Xulosa qilib shuni aytishimiz mumkinki, hozirgi kunda pedagoglarimiz o‘quvchilarda kreativ
qobilyatni rivojlantirishda eng avvalo ularning qaysi sohada qiziqgishlarini bilib Ona tili va
adabiyot darslarini o‘tishda innovatsion pedagogik texnologiyalardan foydalangan holda ish olib
borsalar ta’lim sohasida ijobiy o‘zgarishlarga olib kelardi.

Foydalanilgan adabiyotlar:

1. Raxmanov G‘ofirjon “Ona tili darslarida AKTlardan foydalanish shakllari”

2. Tilavov Baxtiyor “Qobiliyatlarning pedagogik-psixologik tasnifi”

3.N.S. Mirsagatova “Talaba yoshlarda ma’naviy va moddiy hayot uyg‘unligini takomillash-
tirishda pedagogik texnologiyalarning o‘rni”. — T.: 2013-y.
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INGLIZ TILI FANINI O‘QITISHDA NUTQ FAOLIYATI

Abdullayeva Zilola Obidjon qizi
Quva tumani 33-maktab

ingiliz tili fani o‘qituvchisi
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Annotatsiya: maqolada tanish til materiallari asosida notanish mazmunli matnni o‘qish,
mazmunini tushunish, o‘qish orqgali o‘quvchi nutqini shakllantirish, fanga bo‘lgan qiziqishni
oshirish bo‘yicha mulohazalar keltirilgan

Kalit so‘zlar: ingliz tili, ta’lim, o‘qitish, nutq ko‘nikmasi, mazmun

Ingliz tilida o‘qish-nutq faoliyati turi hisoblanadi. O‘qish-ko‘z bilan ko‘rayotgan harf, harf
birikmalari, so‘zlar, gaplarni ovoz chiqarib, chigarmay o‘qish va o‘qiganning mazmunini
tushunish, o‘qib ma’lumot olishdir. O‘qish yozma nutqda berilgan matndan ma’lumotolish nutq
turidir. O‘qish-tanish til materiallari asosida notanish mazmunli matnni o‘qib ma’lumot olish,
mazmunini tushunishdir. O‘qish aloga (kommunikatsiya) qilishning bir turidir. O‘qish orqali
o‘quvchi, talaba ingliz tilida gaplashiladigan mamlakatlar tili, madaniyati, hayoti, tarixi,
urf-odati bilan tanishadi. O‘qish ma’lumot olish manbadir. O‘qish kishilarning kommunikativ-
ijtimoiy faoliyat sohasiga taallugli bo‘lib, unda u yozma shakldagi so‘z orqali muomalani
ta’minlaydi. Kishilarning turmush, ta’lim va ishlab chiqarish sohalaridagi faoliyatlarida
o‘qishdan keng foydalaniladi. O‘qish orgali ma’lumot olish turli faoliyatlarni amalga oshirishga
xizmat qiladi. O‘qishda boshqa har qanday faoliyatdagi kabi mazmun va jarayon rejalari mavjud
bo‘lib, birinchisiga doimo katta ahamiyat beriladi. Faoliyatning predmet mazmunini tashkil
qiluvchilar o‘qishning mazmun rejasi sanaladi. Faoliyat jarayonining elementlari o‘qishning
jarayon tomoni hisoblanadi. Faoliyat mazmuniga, eng avvalo uning maqsadini, natijalarini
kiritadilar. Odatda o‘qishda faoliyat ana shu maqgsadga erishishga qaratilgan bo‘ladi. Mazmun
alogalarini ochish-nutq mahsulotini, ya’ni yozma shaklda taqdim qilingan matnni tushunish
o‘qishdagi ana shunday magsadni tashkil giladi. O‘qish doimo tayyor holdagi nutq axborotini
idrok qilishga, ma’lumot olishga yo‘nalgan bo‘ladi, shuning uchun uni nutq faoliyatining
retseptiv  turiga kiritishadi. O°‘qishning o‘ziga xos xususiyati shundan iborat-ki, uning
muvaffaqiyatli amalga oshirilganligi haqidagi baho kitobxonning olingan ma’lumotdan qoniqish
hosil qilganligida o‘z ifodasini topadi. O‘qish murakkab retseptiv aqliy faoliyat hisoblanib,
uning jarayon tomoni analitik-sintetik xarakterga egadir. O‘qish orqali biz ma’lumot olamiz,
bilimimizni, dunyoqarashimizni kengaytiramiz, shuning uchun o‘qish nutq faoliyatining turidir.

Hozirgi davrda metodika o‘qishni ingliz tilini o‘qitish usuli, yo‘li deb garalmay, uni til
materiallarini o‘zlashtirishga yordam beruvchi, uni asosida (matndan) nutqni rivojlantirish
uchun qo‘llaniladigan material manbai, ma’lumot olish manbai deb qaralmoqda. Shu
sababdan o‘qiyotganda asosiy diqqat matn mazmuniga qaratiladi. Dasturda o‘qish bo‘yicha
umumiy talablar va har bir sinflar, kurslar uchun talablar belgilanib beriladi. Umumta’lim
maktabida o‘qishni o‘rgatish ham maqsad, ham vositadir, ya’ni o‘qish chet tili o‘rgatishda ham
maqsad, ham vosita vazifasini bajaradi. Ingliz tilida o‘qish ko‘nikmasini egallash maktabda
ingliz tili o‘qitishdan kutilgan amaliy maqgsadlardan biri hisoblanadi. Agar o‘rta maktabni
bitirib chiquvchilarning o‘qish ko‘nikmasi mukammal bo‘lsa, ular o‘zlari egallagan ana
shu ko‘nikmadan amaliy ravishda mustaqil foydalanish imkoniga ega bo‘ladilar. O‘qishning
yetuklik darajasi har xil bo‘lishi mumkin, shuning uchun o‘rta maktab oldida o‘qishning
minimal rivojlanish darajasiga erishish vazifasi turadi. O‘qishning amaliy magsadi o‘qib
ma’lumot olishdir. Amaliy maqgsaddan tashqari o‘qishni o‘rgatish umumta’lim va tarbiyaviy
magsadlarini  ham nazarda tutadi. Bulardan tashqari o‘qishni o‘rgatish rivojlantiruvchi
magsadni ham amalga oshiradi. O‘qish paytida o‘quvchining o‘rganilayotgan ingliz tili
matni bilan uning kuzatuvchanligi rivojlanadi va ularning til materiali, matn mazmunini
analiz va sintez qilish qobiliyatlari takomillashadi. Endi o°qishning vosita sifatidagi vazifasi
ustida to‘xtalamiz. O‘qish til materialini egallab olishda muhim vosita hisoblanadi. Shu
narsani alohida ta’kidlash kerakki, matnlarni o‘qishni o‘rgatish, lug‘atni boyitish usullaridan
biri sifatida muhim ahamiyatga ega. O‘qish, gapirish ko‘nikmasini shakllantirishda muhim
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vosita hisoblanadi.Oqilgan matnlarning mazmuni bo‘yicha savol-javob mashqlarini bajarish,
hikoya qilib berish, suhbat va muhokamalar qilishi ko‘p mashqlarga asos bo‘ladi. O‘qish orqali
gapirish uchun ma’lumot, material to‘planadi. Ularni ingliz tilida gapirishga tayyorlaydi. Ovoz
chiqarib o‘qish esa to‘g‘ri talaffuzga o‘rgatishdava yangi til materialini tushunishda muhim
bosqich sanaladi. Bundan tashgari ovoz chiqarib o‘qish ovoz chigqarmay o‘qishning yetuk
ko‘nikmasini shakllantirishda ham muhim vosita rolini o‘ynaydi.

FOYDALANILGAN ADABIYOTLAR:

1.Hoshimov U., Yoqubov I. Ingliz tili o‘qitish metodikasi. T.2003

2. Sattorov T. Bo‘lajak chet tili o‘qituvchisining uslubiy omilkorligini shakllantirish
texnologiyasi. T.2003.

3. www. teachingenglish.org.uk

4.www. Ziyonet. uz
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Annotation. This article shows the ways of overcoming Difficulties of learning English as
a foreign language this study aims at identifying the difficulties based on teachers’ experiences
in learning English as a foreign language, and also shows general strategies that are useful to
overcome the difficulties of leaning language.

Keywords: Challenges, English language, EFL learners, Language skills, Learning strategies.

English, the most widely internationally used language in many world countries, is the
language of Education, Business, Medicine, Banking, Tourism, Diplomacy, etc. English is also
the language of computing that is why it is a global language. The number of users increases
on daily basis. However, people face lots of challenges in the learning process and mastering
this language. This paper examines the reasons behind the difficulties of learning the second
language, identifies the most effective strategies which can be helpful for the learners in order
speaking fluent English. Moreover, it presents ways of overcoming difficulties of learning English
as a second or foreign language and shows several strategies for gaining successful and positive
outputs in learning language. Nowadays, Learning English language is really important because
English is an international language that is used in many sectors.

Difficulties of learning English as a second language .

Learning a second or foreign language is a long and complex process, because learners are
required to cover all the aspects of a new language such as the structure and culture of the target
language. Many people around the world step in to learn English and they are simultaneously
challenged by linguistic and cultural difficulties. . All types of difficulties play their part in
leaving effects on language learning thereby bringing in hindrances in front of these learners.
This study, therefore, shows the main difficulties that learners face when they start learning
English. I mention those difficulties for each of them has their effect on learning. Certainly, there
are many difficulties, such as;

A. Negative Transfer Negative transfer means using the same structure of source language
when rendered into the target language. Source language is the speaker’s native language and
(target language is the second language. All languages have their own structures, and learners
attempt to adopt their native language structure with the second language. English learners
should be familiar with the second or foreign language structures when they start learning that
language. This is because language structure has a great impact on learning. If learners use a
wrong structure it will cause the occurrence of a negative transfer and ambiguity in the language.
But some learners do not care about this issue therefore the result of learning will be negative.
For example the structure of English language is different from Arabic language.

B. Cultural Differences Culture is about senses of belonging and non-belonging to a specific
community with a history, language, heritage and myths. Almost every society has their own
culture differentiating it from other societies. The role of culture in learning a new language
cannot be ignored, because sometimes learners know everything about the vocabulary and other
aspects of the second language; however, theycannot properly understand what the sentences
or expressions mean. Therefore, background information about the culture and community is
highly important. English learners must know about English Culture; because sometimes learners
are challenged by specific vocabularies belong to specific communities. Understanding these
vocabularies need cultural awareness and familiarity. Cultural difference, therefore, is another
issue that learners face in learning language.

C. Accent Another difficulty that English learners may face in learning English is accent.
Accent is the way of pronouncing words. English language has different accents such as
American, British, and Australian, etc. Accent varieties may cause problem for learners because
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they probably confuse the learners’ understanding and they find it hard.

D. Slang and Colloquialism Colloquialism and slang are those expressions used in informal
language. English language consists of many slang and colloquialism expressions; it is another
difficulty that English learners face in learning language because it is often challenging for the
learners to cover all slang and colloquialism expressions. F. Arbitrary language According to
Yule , English is an arbitrary language, meaning that there is no relationship between the form
and the meaning, for example in the word “dog” there is a relationship between the meaning
and the form.

G. Attitude Attitude is completely related to the feelings. One of the main factors that strongly
affect the result of learning language is personal. Some English learners in the beginning of the
process negatively react toward the language which may lead to lack of motivation, lack of self-
confidence, stress, anxiety and fear of making mistakes. These feelings cause a negative attitude
and learners fail to learn the language properly.

Used literature:

1. Adas, D. and Bakir, A. (2013). Writing Difficulties and New Solustion:Blended Learning
as an Approach to Improve Writing Abilities. Intarnational Journal of Humanities and Social
Science..3 (9). 254-266.

2. Bamford, K. W., and D. T. Mizokawa. (1991). “Additive-Bilingual (Immersion) Education:
Cognitive and Language Development.” Language Learning. 41 (3), 413-429.
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PRONUNCIATION AND ITS IMPORTANCE IN LEARNING ENGLISH.
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Annotation: This article reviews pronunciation is an essential component not only of learning
a language but also of using that language. For this reason, the learning of proper pronunciation
is a delicate area; learns need to feel free to make mistakes and practice their pronunciation in
order to increase their accuracy, but there are also times when pronunciation must be quickly
corrected so that it does not impede the leaners’ ability to understand and be understood.

Key words: pronunciation, learning foreign languages, teaching foreign languages, fluency,
stress, speech.

While teaching a foreign language, a teacher’s main goals are to teach grammar, to teach
how to pronounce sounds correctly, how to form sentences and to speak a foreign language. It
is not enough just to teach how to read words and tell the meaning of the words. When taken
separately words may mean nothing to the listener, but when a speaker forms well-considered
and clear sentences he/she creates a meaning for the words that have been pronounced.

Pronunciation is one of the key constituents of success while learning and teaching a foreign
language. A lot of teachers and experts in foreign language teaching state that speaking is the best
way of learning a foreign language. While practical studies show that indeed speaking appears
to be an effective method of learning a foreign language, before a student will start to speak it
is necessary to teach him/her how to speak. The main goal of teaching speaking is to increase
student’s communicative efficiency, which means that students need to develop certain skills
which would help them to speak so they can be understood. The process of speaking involves
several aspects: correct pronunciation, grammar, appropriate vocabulary and the awareness of
social and cultural rules used in a foreign language when applied at different situations. So, in
order to teach students to speak, teachers should first of all teach them how to pronounce the
words correctly by using listening and reading exercises, imitation and repetition. Also, correct
speaking means the usage of correct grammar forms and vocabulary, which should be taught
before speaking and during the process of speaking, because speaking is the best way to practice
a language. The last element of correct speaking, to which a teacher needs to pay attention to,
is rules of communication. Every language has certain rules of communication, which should be
learned in order not to sound rude or weird. Thus, a teacher needs to explain these rules making
sure a student understands why they are important. Obviously, variation of techniques used by a
language teacher is more effective than concentrating only on certain aspects of teaching.

Being itself one of the methods of learning a language, speaking has certain benefits. Such
benefits include language fluency (how fast a student may use his/her knowledge of grammar,
vocabulary and pronunciation while speaking), motivation for further learning and discovery
of gaps in knowledge. When a student says that she/her cannot speak, this means that more of
so-called “input” is needed; this means that a student lacks knowledge in grammar, vocabulary
or pronunciation. In order to teach students how to speak, teachers may adopt “a balanced
activities approach that combines language input, structured output, and communicative output”.
Language input has the “form of teacher talk, listening activities, reading passages, and the
language heard and read outside of class” , structured output focuses on the usage of “correct
form” , while in communicative output “the learners’ main purpose is to complete a task, such
as obtaining information, developing a travel plan, or creating a video” .

Some teachers offer their students speaking tasks starting from the first lessons; however,
students cannot fulfill these tasks as they do not have any knowledge of a foreign language. For
this reason, it is more effective when a teacher gives their students certain input, before making
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them produce the output in the form of speaking.

Teaching English pronunciation is an area of language teaching that many English teachers
avoid. While there are many textbooks and instruction manuals available, as well as books on
the theories and methodologies of language teaching there is comparatively little on learning
pronunciation. Why? Is it because we don’t need to teach pronunciation or because it cannot
be taught?

Certainly, we need to teach pronunciation. There is a big difference between a ship and a
sheep and a pear and a bear! When teaching any language as a foreign or second language, our
first goal for our students is basic communication, and that can’t happen if no one can understand
what they are saying.

Sometimes teachers have difficulties in teaching pronunciation and when they decide to focus
on pronunciation practise many of them make the mistake of trying to teach pronunciation
along with introducing vocabulary. This can work with students who have a «good ear,» or
who perhaps speak a related language. Most textbooks will have you drill pronunciation with
repetition of the vocabulary. Some of the better ones will have you work on it with spelling,
which is an important skill, especially in English with its many irregularities and exceptions.
Very few will start you and your students where you need to start, however, and that is at the
level of the phoneme.

Used literature:

1. Pardo, D.B. (2004). Can Pronunciation Be Taught? A Review of Research and
Implications for Teaching.Retrieved, Noember 24, 2006. publicaciones.ua.es/filespubli/
pdf/02144808RD22945419.pdf

2. Dalton, D.F. (1997). Some Techniques for Teaching Pronunciation.Retrieved, Noember 24,
2006 from The Internet TESL Journal. http://www.aitech.ac.jp/~itesl

ABryer 2020 7-kuem TomxkenT
65



% V3BEKUCTOHIA WIMHWI-AMAITANA TAJIKUKOTIAP" MAB3VCHUJIATU PECITYBIIMKA
@ 19-K¥VIT TAPMOKJIH WIMHII MACO®ABUI OHJIAMH KOH®EPEHIIUSA MATEPHAJLUIAPHA

ROLE OF LITERATURE IN LANGUAGE LEARNING AND TEACHING.
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Annotation: This article reviews literature is the media of teaching and learning authentic
language. More important, it claims consistently that the use of literature for language teaching
purposes can promote literary understanding and general linguistic awareness among teachers
and learners.

Key words: Literature, Language, Skills development, Motivation.

Literature is the main vehicle for teaching and learning language. Literature is the proper
place where language gets the superb position. Literature can be a great potential resource
in teaching and learning language. Literature is replete with various vocabularies, sentence
patterns, words-order and grammatical items which help the learners to learn the target language.
Literature is also a good resource for increasing word power. In other words, literature involves
a profound range of vocabulary, dialogues and prose , believes that syntactic knowledge and
vocabulary enrichment can be accelerated through literary texts. Reading short stories and novels
can expand vocabulary knowledge of the learners.

For speaking purposes, the events in a poem, novel, or short story can be associated with the
learners’ own experience in real life. Such a practice paves the way for hot topics for discussion
in language classes. Having the students freely reflect on the events and having them critically
comment is also facilitative for advancing speaking proficiency.

For writing purposes, literature shows to set a good ground for writing practice. Having the
learners complete a poem or short story in close form is very interesting. Also we can have the
students write the end of a story in their own words or narrate a story, novella, or novel. Other
similar creative activities can be developed for writing practice.

For listening purposes, the learners can be exposed to the audio version of the poems,
short stories, or novels. Also the musical elements in poetry stimulate the learners’ desire for
approximating their speaking patterns to the native speaker norms by adhering to the principles
of rhythm, rhyme, and intonation.

For reading purposes, as above mentioned; novel and poetry can provide good opportunities
for extensive and intensive reading. Also it is good for practicing reading sub-skills including
skimming, scanning, finding the main ideas. Reading in literature is a combination of reading
for enjoyment and reading for information.

This is why, language is learnt through literature. Teachers should decide on which texts to
include, for what purposes to use them and what activities will be done to explore the texts
and promote language development. If literary works are selected according to the needs, level
of learners, and age of learners, then literature will be the effective for teaching and learning
language.

If we go on to define “Literature” from the Language Teaching point of view, we come across
a very important definition. According to Alexander Baird, “Literature is the use of language
effectively in suitable conditions”. To him literary texts can be used in language teaching, because
the language used in literary text is suitable for the contexts of the events. Among the functions of
literature, as seen in the definitions above, the most important one is the use of language. Foreign
language teachers adopt the method in accordance with the students’ level and their syllabus. This
is the reason why, literature becomes the best media of teaching and learning language. According
to Moody, literature is like an umbrella term giving information on every business. Therefore
literature, having interested in every kinds of written and spoken business, can be the best media
of expressing a specific subject e.g. literature for language learning, literature for child raising,
literature for communication, literature for construction, literature for medicine, literature for
business, and literature for the author’s style.

To sum up, literature is viewed as a rich resource for language learning. Students can extend
their knowledge and experience of the world by reading literature. Literature also shows students
new ways to view the world around them by constructing meaning from the text. That's why,
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literature is regarded as a beneficial medium in language teaching.

Used literature:
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Anotatsiya: Ushbu maqolaning mazmun mohiyati ,0'zbek tili sifatini oshirishda pedagog
tamonida yangocha g'oya,metodlarning dars jarayonida qo'llanishi ,o'quvchilarni dars
mashg ulotlariga qiziqtirishda samarali usullar haqida tavsiyalar berishdan iborat.

Kalit so’zlar: Onatili fani nazariyasidan metodikasi,Xaq og'zaki ijodi.

Til millat kdzgusi,ma’naviyat sarchasmasidir.Muborak hadisi shariflarda”Kishining zeb-u
ziynati,gozalligi uning tilidadir” deyiladi.Har bir millat va elat uchun til bebaho va tengsiz
boylik... chunki millatning tarixi,uning madaniy,ma’naviy merosi,urf-odatlari va an’analarini aks
ettiruvchi vosita.Til xalglarning milliylikni,6zligini,madaniyatini korsatuvchi kdzgusi.Millatning
borligi va birligini bosh belgisi ham til hisoblanadi.Ozbek tili milliy qadriyatlarimizni birlashtirib
,2tutashtirib,namayon etib turuvchi eng mustahkam,zanjir,boy va cheksiz ma’naviy xazina hamdir.
Shu bois ham biz dzbek tilimizni ona tili sifatida uluglaymiz,e’tirof etamiz.Oz ona tilimizni
hurmat qilish,qadriga yetish,ardoqglash,uning boy imkoniyatlarini drganish barchamizning sharafli
burchimizdir.

Tilimiz benihoya boy,uning kdlami va mustahkam sz xazinasi,tovushlar rang- barangligi
va mantiqiy-grammatik boyligi qiyossizdir.Ajdodlarimiz tomonidan bu tilda yaratilgan aql va
badiiyat durdonalarining bashariyat tamadduniga qdoshgan muazzam hissasi buning isboti bolib
kelmoqda.Albatta,bu ardogsiz iftixorga munosibdir.

Shubhasiz,0zbek tilining benazir qudrati va sarhadsiz badiiy imkoniyatlari dzbek xalq ogzaki
jjodining quyoshsiz namunalarida Ozining tabiiy in’ikosini topgan. Buyuk bobomiz Alisher
Navoiyning bu bitmas-tuganmas imkoniyatlarini baralla namoyish etgan dlmas asarlari hamon
har kimni hayrat barmogini tashlashga majbur qilib kelmoqda.Bugun &zbekning Olmas sdzi
bolmish “Alpomish-u”,”Xamsa”larimiz jahon adabiyoti xazinasining torida qor tokib turibdi.

Bizda, bizning madaniyatimizga latif sdzga oshuftalik, nutq latofatidan zavqlanish,ona
tilida ta’sirli nutq ayta oluvchiga ayricha havas bilan qarash azaliy urflardan hisoblangan.
Sharqda,xususan Ozbeklarda sdzi bilan tinglovchining fagat qulogini emas,balki qalbini
ham zabt eta bilish tarbiyayilikning,ziyolilikning belgilaridan biri sanalgan.Zotan nutqning
gdzalligi,nutqning irodaning aniqligi, raisligi,tilning sofligi inson uchun d8ziz xos husn bolib, u
millatning, jamiyatning umumiy- madaniy kafolatini shakllantiradi.

1989-yil 21- oktyabrda 0zbek tiliga davlat tili maqomi berildi.Mana chorak asrdan
oshdiki,0zbek tili davlat tili sifatida ottiz ikki milliondan ortiq xalgning nufuzli tili magomida
rivojlanib bormoqda.

Ozbek tili istiglol bois misli kdrilmagan taraqqiyot ydlidan bormoqda, jamiyatimizning tubdan
yangilanishi,kdlamli islohatlar tilimizning yanada boyishiga omil bdlmoqda. Bugun &zbek tili
mustagil Ozbekistonimizning davlat tili sifatida davlatimiz ramzlari qatorida e’zoz va ehtiromga
sazovordir.

Qashgadaryo viloyati Yakkabog™ tuman XTB ga qarashli 41-umumiy o'rta ta’lim maktabi ona
tili va adabiyot fani o' qituvchisi Xo'janova Sarvinozning tanlov ichun yozgan maqolasi.

Foydalanilgan adabiyotlar.
1.N.Maxmudov,.A nurmonov,.A sobirov.Ona tili darsligi
2.0zbek tilining izohli lugati .
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Annotatsiya: Ushbu maqolada Ona tili va adabiyot fanini o‘qitishda innovatsion yondashuvlar
o‘quv moduli malaka oshirish jarayonida fan o‘qituvchilarini sohadagi yangiliklar bilan
tanishtirishga oid fikrlar bayon etilgan.

Kalit so’zlar: Harakatlar strategiyasi. Ta’lim to’g’risidagi qonun. Ona tili va adabiyot fanini
o‘qitishda innovatsion yondashuvlar.

Fan-texnika taraqqiy etgan, axborot almashinuvi kuchaygan tezkor zamonda mamlakatimizning
barcha sohalarida bo’lgani kabi ta’lim tizimida ham qator islohotlar amalga oshirilmoqda.
Shundan kelib chiqqan holda zamonaviy talablari inobatga olingan holda umumiy o’rta ta’lim
maktablari o’qituvchilarini qayta tayyorlash va malakasini oshirish bugungi kunning dolzarb
vazifalaridan biri hisoblanadi. Mustaqillikning dastlabki yillaridayoq “Ta’lim to’g’risida”gi
qonun va Kadrlar tayyorlash milliy dasturining qabul qilinishi ta’lim sohasida jiddiy qadam edi.

Ona tili metodikasi ta’lim tizimining barcha bosqichlarida ona tilini o’qitishning izchillik
va uzluksizlikni ta’minlaydi. Maktabgacha tarbiya muassasasida , asosan , bolalarning nutqini
o’stirish nazarda tutiladi. Boshlang’ich sinflarda o’quvchilar nutqini o’stirishdan tashqari , ona
tilidan elementlar nazariy tushunchalarni amaliy o’zlashtirishlari ham nazarda tutiladi. Bundan
ko’rinib turadiki, inson aqglini tanigandan boshlab bu fanni o’rganishga ehtiyoj sezadi.

O’zbekiston Respublikasi Prezidentining 2017- yil 26-sentyabrdagi “Pedagog kadrlarni
tayyorlash, xalq ta’limi xodimlarini qayta tayyorlash va ularning malakasini oshirish tizimini
yanada takomillashtirish chora-tadbirlari to’g’risida”gi qarori xalq ta’limi xodimlarini qayta
tayyorlash va ularning malakasini oshirish tizimini davr talablariga muvofiq faoliyat yuritishga
zamin bo’lmoqda. Ayni paytda mamlakatimizning barcha sohalarida islohotlarni amalga oshirish,
odamlarning dunyoqarashini o’zgartirish, yetuk va zamon talabiga javob beradigan mutaxassis
kadrlarni tayyorlashni hayotning 0’zi taqozo etmoqda.

“Ona tili va adabiyot fanini o’qitishda zamonaviy yondashuvlar va innovatsiyalar” o’quv
moduli malaka oshirish jarayonida fan o’qituvchilarini sohadagi yangiliklar, o’quv-me’yoriy
hujjatlar, yangi metodik qo’llanma va tavsiyalar, adabiyotlar bilan tanishtirishga, egallagan bilim,
ko’nikma, malaka va kompetensiyalarini kelgusida amaliyotga tatbiq etishga yo’naltiradi.

O‘zbekiston Respublikasining “Ta’lim to‘g‘risida”gi va “Kadrlar tayyorlash milliy dasturi
to‘g‘risida”gi qonunlariga, O‘zbekiston Respublikasi Prezidentining 2017-yil 7-fevraldagi
“O‘zbekiston Respublikasini yanada rivojlantirish bo‘yicha Harakatlar strategiyasi to‘g‘risida”gi
PF-4947-sonli Farmoni, 2018-yil 5-sentyabrdagi “Xalq ta’limi tizimiga boshqaruvning yangi
tamoyillarini joriy etish chora-tadbirlari to‘g‘risida”gi PQ-3931-sonli Qarori, shuningdek
O‘zbekiston Respublikasi Vazirlar Mahkamasining 2017-yil 6-apreldagi “Umumiy o‘rta va o‘rta
maxsus, kasb-hunar ta’limining davlat ta’lim standartlarini tasdiqlash to‘g‘risida”gi 187-sonli
Qaroriga muvofiq, ta’lim bosqichlarining uzluksizligi va izchilligini ta’minlash, ta’limning
zamonaviy metodologiyasini yaratish, davlat ta’lim standartlarini kompetentsiyaviy yondashuv
asosida takomillashtirish, o‘quv-metodik majmualarning yangi avlodini ishlab chiqish va
amaliyotga joriy etish. Shuningdek, O‘zbekiston Respublikasi Xalq ta’limi vazirligining 2019-
yil 10 dekabrdagi “Sirdaryo viloyati umumta’lim maktablarida ta’lim sifatini oshirish chora
—tadbirlari to‘g‘risida” gi 396-sonli buyrug‘i ijrosini ta’minlash bugungi kunning eng dolzarb
muammosi hisoblanadi. Bu esa umumiy o‘rta ta’lim maktablarining ona tili va adabiyot fani
o‘qituvchilarini gayta tayyorlash va ularning malakasini oshirishda ta’lim tizimida amalga
oshirilayotgan zamonaviy yondashuvlar va innovatsiyalardan samarali foydalanishni taqozo
qilmoqda.

Ona tilini o’qitish metodikasi psixologiya va pedagogika ma’lumotlariga ham tayadi.
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Metodikaning masalalarini hal etishda pedagogik yechimlar ham yordam beradi. Shuning uchun
ham psixologiya va pedagogika fanlari ham metodikaning metadologik asosi hisoblanadi. Negaki
,ona tili va adabiyot o’qituvchilari ,balki, har qanday fan o’qituvchilari, avvalo, o’quvchilarning
ruhiy olamiga kirib bora olishi kerak. O’quvchilarning psixologiyasidan kelib chiqib , ularning har
biriga alohida yondashish, o’tilgan mavzuga qiziqtira olish , erkin fiklay olish imkoniyatini berish,
fikrlar hilma —hilligi asosida baxs-munozaralar tashkil etish dars samaradorligini oshiradi. Bugungi
kunda shunarsa achinarliki, boshqa fanlar qatori ona tili va adabiyot fanini o’qitish eskicha usullarga
asoslanib qolayotganligi , dars jarayonlarini noto’g’ri tashkil etilayotganligi o’quvchilarda fanga
logaydlik, e’tiborsizlikni vujudga keltirmoqda. Zamon jadallik bilan rivojlanayotgan bir davrda biz
eskicha qarashlarimizdan voz kechmay, ta’lim sohasi rivojlangan mamlakatlar tajribasidan unumli
foydalanmay, 0’z ustimizda ishlamas ekanmiz , bizga yuklatilgan mas’ulyatga hiyonat qilish bilan
bir qatorda voyaga yetayotgan sog’lom fikrli , raqobatbardosh yoshlani qo’ldan boy beramiz.
Aynigsa, mana shunday katta bir mas’ulyat ona tili va adabiyot fan o’qituvchilari zimmasiga
tushadi. Negaki, til ichki siyosat masalasidir. Chunki yurtdoshlarimizning 0’z ona tiliga hurmati,
millatga hurmati demakdir. Zero, milliy til tuyg’usi shunday tushunchaki, har bir xalqni o’zligini
tanitadigan, ichki dunyosini ko’rsatib turadigan, olamonni yakdil millat qilib birlashtiradigan bir
so’z bilan aytganda qon bilan kirib jon bilan chigadigan muqaddas tuyg’udir.

Milliy til va adabiyotni o‘rgatayotgan hurmatli o‘qituvchilarimizning o‘zlari millatparvar
bo‘lmas ekan, til, adabiyot uchun kuyib yonmas ekan, vatanparvarlik, sadogat va mas’ullik
haqida orzu ham qilib bo‘lmaydi. Fidoyi o‘qituvchilarimiz soni juda ham kam. Ustozlarki, o‘z
shogirdlari qalbiga chirog’ yoqa olmas ekan, bizda bu harakatsizlik, beparvolik, erinchoqlik,
logaydlik davom etaveradi. Maktablarda, oliy o‘quv yurtlarida ko‘zlari yonib turgan yoshlarimiz
ko‘p, ularning shijoatini ayrim no‘noq o‘qituvchilar, zamon talabiga javob bera olmaydigan
o‘qitish metodikasi, sifatsiz darsliklar so‘ndirib qo‘ymoqda. O‘qituvchilikka yuragida o‘ti bor,
shijoatli, xalq dardini his etadigan, insonparvar, millatparvar kishilar ishga olinishi kerak.

Nega maktab bitiruvchilarining ko‘pchiligi filologiya, ona tili va adabiyot yo‘nalishlarini
(juda kam abituriyent shu sohani yoqtirgani uchun) tanlaydi? Ba’zilari bu fanlardan dars soatlari
ko‘pligini, har doim ish topilishini inobatga oladi. Mayli, bunga ham e’tibor qilmaylik, ayrimlari
oson fanlar deb o‘ylaydi, lekin mas’uliyati og‘irligini tasavvur ham qila olmaydi, chunki hech kim
bu haqida ma’limot bermaydi. “Filologiyani bitirsa, turli sohalarda ishlay oladi, hech bo‘lmasa,
maktabda muallim bo‘ladi” degan eskicha garash bu fanlarni shu holga olib keldi.

O‘qituvchilikka ham alohida qobiliyat bo‘lishi kerakligi esimizga kelmaydi. Zero, ona tili
barcha fanlarni o‘rganish asosi, adabiyot inson qalbining, tafakkurining muhandisidir.

Maktablarda ona tili va adabiyot murakkab bir fanga aylanib qolgan, aslida, ona tili qadriyat,
adabiyot esa san’at darajasida o‘qitilishi kerak, shunda o‘quvchi-yoshlar tilni e’zozlaydi,
adabiyotga mehr qo’yadi, zavqlanadi, asar mutolaasi, muhokamasi hayot tarziga aylanadi,
natijada uning tili ham ravonlashib, nutqi boyib boraveradi. Eng muhimi , mana shunday ruhda
tarbiyalanayotgan yoshlar barpo etadigan jamiyat farovon va adolatli turmushni tuhfa etadi.
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4. www.ilm.uz
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ONA TILI FANLARI UCHUN “MATN” — ENG YIRIK SINTAKTIK BIRLIK.

Abdullayeva Sanoatxon Obidovna

Farg’ona viloyati Buvayda tumani

19-umumiy o’rta ta’lim maktabining

Oliy toifali Ona tili va adabiyot fanlari o’qituvchisi
Telefon: +998941397006

Annotatsiya: Ushbu maqola barcha o’zbek tili va adabiyot sohasidan foydalanuvchilar
uchun mo’ljallangan bo’lib, asosan ta’lim sohasida ish olib boruvchi o’qituvchilarga mos keladi.
Magqolada ta’limning turli xil tamoyillarini ta’limda tutgan o’rni va ular orqali erishiladigan
yutuglar va yuqori natijalarga erishish uchun qo’l keladigan tavsiyalar keltirilgan.

Kalit so’zlar: . o‘zbek tili , makromatn, grammatika, og’zaki, yozma, nutq, matn, mazmun,
bog’lovchi, olmosh, vosita, ta’lim, tarbiya, amaliyot, umumiylikka.

Tilimiz benihoya boy, uning so‘z zaxirasi bir necha yuz minglar bilan o‘lchanadi, bu
zaxira birliklari orasidagi birgina ma’nodoshlikning o‘zi har bir tushunchaning butun ikir-
chikirigacha, hattoki, so‘zlovchining bu tushunchaga bo‘lgan yaxshi-yomon munosabatigacha
ifodalana olishiga yo‘l ochadi. Tilimizning tovush qurilishi juda ham rangin, har ganday ma’no-
mazmunni ohang og‘ushida tasvirlash, ta’kidlash va tasdiglashday betakror imkonga ega.
Tilimizning grammatikasi shunchalik mantiqiy teran, tarang va takomilu sayqal topganki, ayrim
g‘arb olimlari (masalan, Maks Myuller) ta’biri bilan aytganda, «xuddi bir guruh mutaxassislar
birgalashib ishlab chigqanday». Undagi morfologik va sintaktik birliklar real olamdagi xilma-
xil mazmun va munosabatlarni turli nuqtai nazarlardan ko‘rsata oladi. O‘zbek tilining tarixiy
ildizlari miloddan avvallarga borib taqaladi. Bu tilning yozma an’analari ham behad ko‘hna.
Aytish joizki, har qanday tilning boylik darajasi baholanganda, asosiy o‘lchov, avvalo, unda
yozma an’analarning gqachondan buyon mavjud ekanligi bo‘lishi dunyo tilshunosligida e’tirof
etilgan. O‘zbek tilining benazir qudrati va sarhadsiz badily imkoniyatlari o‘zbek xalq og‘zaki
jjodining qiyossiz namunalarida o‘zining tabily in’ikosini topgan. Buyuk bobomiz Alisher
Navoiyning bu bitmas-tuganmas imkoniyatlarni baralla namoyish etgan o‘lmas asarlari hamon
har kimni hayrat barmog‘ini tishlashga majbur qilib kelmogda. Bugun o‘zbekning o‘lmas so‘zi
bo‘lmish «Alpomish»-u «Xamsarlarimiz jahon badiiyati xazinasining to‘rida qo‘r to‘kib turibdi.

Har qanday og‘zaki va yozma nutq parchasi matn (makromatn) hisoblanadi. Matn
mikromatnlarning o‘zaro mazmuniy va grammatik bog‘lanishidan hosil bo‘ladi. Bir necha
gaplarning o‘zaro grammatik va mazmuniy bog‘lanishidan tashkil topgan, mazmuniy yaxlitlikka
ega bo‘lgan qo‘shma gaplarga nisbatan yirikroq yozma va og‘zaki nutq parchasi mikromatn
hisoblanadi.

Bir umumiy mavzu ostida birlashgan bir necha mikromatnlardan tashkil topuvchi yaxlit asarga
makromatn deyiladi. Masalan, Abdulla Qahhorning «O‘g‘ri» hikoyasida ishtirok etgan barcha
mikromatnlar «o‘g‘irlik» umumiy mavzusi ostida birlashgan. Matnning eng kichik birligi gap
hisoblanib, ular matn tarkibida ma’lum bog‘lovchi vositalar yordamida bog‘lanadi. Ular quyida-
gilardan iborat:

bog‘lovchilar, bog‘lovchi vazifasidagi ayrim so‘zlar, takroriy bo‘laklar, olmoshlar, sinonimlar.

Matn tarkibidagi ikkinchi gap boshida kelgan u olmoshi birinchi gap tarkibida kelgan Karimjon
o‘rnida kelib, ikkinchi gapni birinchi gapga mazmunan bog‘lab keladi. Shuning uchun ham u
olmoshi matn gismlarini bog‘lovchi, ya’ni matn hosil qiluvchi vosita sanaladi.

Mikromatnni hosil qilishda takrorlar eng muhim vositadir, chunki u ham gaplarni bog‘lovchi
vosita hisoblanadi, ham uslubiy bo‘yoqdorlik hosil giladi.

Foydalanilgan adabiyotlar:
1. ZiyoNet axborot ta’lim tarmog’i.
2. O. Musurmonova “Ma’naviy qadriyatlar va yoshlar tarbiyasi”. T., “O’qituvchi” 1990-yil.
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ONA TILI FANLARIDA KO‘CHIRMA GAPLI QO‘SHMA GAPLARNING
USLUBIYATI.

Abdurahmonova Minoraxon Abdurahmonovna
Farg’ona viloyati Buvayda tumani

19-umumiy o’rta ta’lim maktabining

1-toifali Ona tili va adabiyot fanlari o’qituvchisi
Telefon: +998975571021

Annotatsiya: Ushbu maqola barcha o’zbek tili va adabiyot sohasidan foydalanuvchilar
uchun mo’ljallangan bo’lib, asosan ta’lim sohasida ish olib boruvchi o’qituvchilarga mos keladi.
Magqgolada ko’chirma gapli qo’shma gaplar uslubiyatini ta’limda tutgan o’rni va ular orqali
erishiladigan yutuqlar va yuqori natijalarga erishish uchun qo’l keladigan tavsiyalar keltirilgan.

Kalit so’zlar: o‘zbek tili , ko’chirma gap, grammatika, og’zaki, yozma, nutq, matn,
mazmun, bog’lovchi, monolog, muallif, darak gap, tarbiya, amaliyot, umumiylikka.

Monologik nutqda so‘zlovchining o‘zgalar gapidan aynan foydalanishi ko‘chirma gapli
qo‘shma gapni hosil giladi.

Bunda qo‘shma gap ikki qismdan tashkil topadi: 1) so‘zlovchining (muallifning) gapi;
2) o‘zganing gapi. Masalan. «Ko p narsalarni ko zimga ko ‘rsatdingiz. Yana ko‘p narsalarni
ko ‘rgani qo ‘limga chiroq berdingiz, O ‘rmonjon akay, — dedi Siddigjon.

Fikrni asosli va go‘zal ifodalamoq uchun ko‘p hollarda xalq maqollaridan, hikmatli so‘zlardan,
adabiy parchalardan foydalaniladi. Nutqqa tayyor olib kirilgan bu maqol va hikmatli so‘zlardan
so‘ng — deydi xalqimiz, — deydi adib singari muallif gaplari qo‘llanilib, ko‘chirma gapli
qo‘shma gapni hosil qiladi. Masalan, «Oltin boshing omon bo ‘Isa, rangi ro ‘ying somon bo ‘l-
masy, — deydi xalqimiz.

Ko‘chirma gap bilan muallif gapi turlicha o‘rinlashish xususiyatiga ega. Ularning o‘rinlashish
tartibini quyidagicha ko‘rsatish mumkin:

1. Muallif gapi (MG)+ko‘chirma gap (KG):

Xalgimiz deydi: «Sabr tagi — sarig oltiny.

Guli dedi: «G ‘azaldin bahr olmag‘ay kim?» (Uyg ‘un) Bunday vaqtda muallif gapidan so‘ng
ikki nuqta qo‘yiladi, ko‘chirma gap qo‘shtirnoq ichiga olinib, bosh harf bilan boshlanadi.

Ko‘chirma gap oxiriga, agar u darak va buyruq gap bo‘lsa, nuqta; so‘roq gap bo‘lsa, undov
belgisi qo‘yilib, qo‘shtirnoq yopiladi.

1. KG+MG: «To ‘g ri, gologdan cho ‘log yaxshi», dedi qovog ‘ini solib Dilshod.

«Nega xat-pat, telegramma yubormadingiz? — dedi Jo‘ra. (Oybek)

2. KGtMG+KG: «Endi hamisha xonadon sohibining gapiga quloq solgaysiz, — dedi
Bibixonim kelinga, — aytganlarini so ‘zsiz bajargaysiz». (P. Qodirov)

Bunday vaqtda ko‘chirma gap qo‘shtirnoq ichidan bosh harf bilan boshlanadi. Muallif gapi
bilan ko‘chirma gapning uzilgan joyi vergul va tire bilan ajratiladi. Muallif gapidan so‘ng
ko‘chirma gapning qolgan qismi nuqta va tire yoki vergul va tire bilan davom etadi.

Uning sxemasi quyidagicha:

«KG..., — MG, — KG». Yoki: «KG , — MG, — KG»

3. MG: «KG», MG.

Qaynonasi Bibixonim: «Bu in’omning teran ma’nosi bory, — dedi sirg‘alarni kelinining
qulog ‘iga taqib qo ‘var ekan. (P. Qodirov)

Bunday vaqtda muallif gapidan so‘ng ikki nuqta qo‘yiladi, ko‘chirma gap qo‘shtirnoq ichidan
bosh harf bilan boshlanadi. Ko‘chirma gap oxiri qo‘shtirnoq bilan yopiladi va muallif gapining
davomi ko‘chirma gapdan vergul va tire bilan ajratilgan holda kichik harf bilan boshlanadi.
Uning sxemasi quyidagicha: KG: «MGy», — KG.

Foydalanilgan adabiyotlar:
1. ZiyoNet axborot ta’lim tarmog’i.
2. A. NURMONOV, N. MAHMUDOYV “HOZIRGI O‘ZBEK ADABIY TILI”.
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“CHET TILLARINI O’QITISHDA INNAVATSION METODLAR VA ZAMONAVIY
TEXNOLOGIYALARDAN FOYDALANISH”

Abdurazakova Moxibonu Abdusaitovna
O’zbekiston daviat Jahon tillari universiteti
Lingvistika fakulteti 2-kurs talabasi

Annotatsiya: ushbu maqolada bugungi kundagi dolzarb mavzu bo’lmish chet tillarida erkin
mulogot qilish uchun innavatsion texnologiyalardan foydalanish ochib beriladi.

Kalit so’zlar: muloqot, talaffuz, chet tillarida so’zlashuv, native speaker, muvaffaqiyatlarga
erishish usullari.

Bugungi kunda butun dunyo rivojlanish cho’qqisiga chiqayotgan bir paytda, xorijiy tillarni
o’rganishga bo’lgan talab oshmoqda. Har bir soha vakili kamida bitta chet tilini o’rganishi 0’z
sohasida yuqori natijaga erishishiga yordam beradi. Chet tilini yaxshi bilgan kadrlarga ham
talab oshib bormoqgda. Sababi bugun rivojlanishning yuqori cho’qqilariga chiqib borayotgan
O’zbekiston xalgaro maydonda ham o’z nufuzini oshirib bormoqda, chet davlatlari bilan aloqalar
olib borilmoqda.

Afsuski, chet tillarida hamma yoshlar ham so’zlasha olmaydi. So’zlashga uyalishadi, aynigsa,
universitetga faqat chet tili grammatikasini o’rganib kirgan o’quvchi so’zlashga juda giynaladi.
Buni bartaraf etish yo'li maktab yoshidanoq o'quvchilarni chet tilida gapirishi uchun sharoit va
erkinlik yaratib berish.

Buning uchun quyidagi yo’llarda foydalanish mumkin:

1. Dars vaqtida kichik-kichik sahna ko’rinishlari yaratish. Buning uchun sinf o’quvchilari
bir necha guruhga bo’linadi va har bir guruh uchun alohida tasodifiy voqea beriladi. Guruh
o’quvchilari o'zlariga berilgan vazifa bo'yicha chet tilida suhbat uyushtirishlari kerak. Darsdan
tashqari bo’lgan vaqtlarida ham ushbu vazifa bilan shug’ullanishsa chet tilida qo’rqamasdan
gapirib keta oladilar. Ayniqgsa, o'z tengdoshlari bilan ishlash ularni kelajakda jamoaviy ishlagan
vaqtlarida ham kirishimli bolishlariga o'z ta’sirini ko'rsatadi. Guruhlarga berilgan vazifalar
dars vaqtida ko'riladi va munozara qilinadi. Hamda o’quvchilarni rag'batlantirish kerak, ularni
yanada so'zlashga qizigshlarini orttirish uchun.

2. Darslarda kundalik turmushda uchrab turadigan voqealar uchun yangi so'zlar va iboralar
bilan o’ quvchilarni tanishtirish. Bunda o' qituvchi har darsda yangi kundalik turmushdagi vogeani
yoritish uchun o’quvchilarga yangi so'zlar va iboralar berishga harakat qilishi kerak. Shunda
o 'quvchilar ushbu so'zlarni kundalik turmushda ham ishlatishga harakat qilishadi.

3. Yangi so'zlarni ko proq yodlashga undash. Buning uchun turli o yinlar tashkil etish, masalan,
baxrubayt. Bunda bir o'quvchi so'z aytsa ikkinchisi so'z tugagan harfga so'z aytadi. Bunda
o'qituvchi o'quvchilarning talaffuzidagi kamchiliklarni ham to'g irlashga ulguradi. Chet tilida
so'zlarni talaffuz qilishda qiynaladigan o'quvchilar ham ko'pchilikni tashkil qiladi. Ularning
talaffuzini to'g'irlash uchun esa bu usul juda yordam beradi.

4. Sayohatlar uyishtirish (pandemiya davrida ushbu sayohatlarni online zoom orqali) uyushtirish.
Bunda o’quvchilar va o'qituvchi turli debatlar, munozaralar tashkil etiladi. Munozara bellashuv
sifatida emas balki shunchaki turli mavzular yuzasidan suhbat qurilgani kabi o’tqaziladi. Chet
davlatlar bugungi kunda ushbu usuldan juda ko'p foydalanadi.

Bundan tashqari ham turli usullardan foydalanish mumkin. Buning uchun o'qituvchidan
ozroq creativ yondashuv talab etiladi xolos. O’ylaymanki, yoshlarning chet tilida bemalol erkin
so'zlashuvida ushbu usullar yaxshi foyda beradi.

Foydalanilgan adabiyotlar:

1. E. Giddens “Uskolzayushiy mir, ves mira” - 2004.

2. “Developing Critical Thinking Skills in the High School English classroom “ by Genal
Hove
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O‘QUVCHILAR YOZMA SAVODXONLIGINI OSHIRISHDA DIKTANTNING
AHAMIYATI

Annaqulova Xurshida Umrzoqovna,
Navoiy viloyat Uchquduq tuman
20-umumiy o°‘rta ta’lim maktabi

ona tili va adabiyot fani o ‘qituvchisi

Annotatsiya: Ushbu maqolada o‘quvchilarning yozma savodxonligini oshirishda yozma
ishlarning ahamiyati, diktant turlari, uning maqsad va vazifalari haqida fikr yuritilgan.
Kalit so‘zlar: diktant, ta’lmiy diktant, nazorat diktant, erkin diktant, saylanma diktant

O‘quvchilarning yozma savodxonligini oshirishda yozma ishlarning ahamiyati katta. Dars
jarayonida yozma ishlarning turlicha bo‘lishi o‘quvchilarning yozuvga bo‘lgan muhabbatini
oshiradi va taraqqiy ettiradi. Turli xildagi yozma ish bolalarning tafakkurini, fikrlash qobiliyatini
rivojlantirishga yordam beradi hamda o‘quvchilarning bilimini mustahkamlaydi, takomillashtiradi.
Yozma ishlarning quyidagi turlari o‘quvchilarning yozma savodxonligini oshirish uchun samarali
xizmat qiladi: diktant, bayon, insho va ko‘chirib yozish.

Yuqoridagi yozma ishlarning eng soddasi ko‘chirib yozishdir. Lekin ushbu yozma ishlarning
barchasi o‘quvchilarda orfografik malakalarini shakllantirishga, mustahkamlashga, ularning ongli
yozishlarini ta’minlashga va ish qobiliyatlarini o‘stirishga qaratilgan bo‘ladi. Matnni ko‘chirib
yozishni orfografik, grammatik, uslubiy topshiriqlar bilan birgalikda olib boorish maqsadga
muvofigdir. Yozma ishning ko‘chirib yozish turida gapdagi tushirib qoldirilgan so‘z yoki bo‘g‘inni
qo‘yib ko‘chirish, matnda berilgan so‘zni o‘zgartirish, berilgan namuna yoki grammatik topshiriq
asosida matn yoki so‘z shaklini o‘zgartirish, so‘zlardan gap tuzish, berilgan namunaga o‘xshash
gap tuzish, savollarga javob berish, so‘zlar ustiga qaysi grammatik shaklda ekanligini yozish,
o‘qilgan va tahlil qilingan matn bo‘yicha savollarga javob berish kabilar kiradi. Ko*‘chirib yozush
turi ham bir necha xil bo‘lishi mumkin. Masalan, doskadan, jadvaldan yoki kitoblardan ko‘chirib
yozish.

Yuqorida qayd etilgan yozma nutqni o‘stirishning asosiy va samarali, shu bilan birga katta
ahamiyat kasb etadigan turi bu diktantdir.

1-11-sinflarda diktantlar, asosan, ikki magsad uchun o‘tkaziladi. Biri grammatika, orfografiya
va puktuatsiyadan o‘tilgan qoidalarni puxta bilib olishga yordam beradigan, mustahkamlaydigan,
takomillashtiradigan ta’limiy diktant bo‘Isa, ikkinchisi, grammatika, orfografiya va punktuatsiyadan
o‘tilgan qoidalarini o‘quvchilar ganday o‘zlashtirganliklarini sinash, tekshirishga imkon beradigan
nazorat diktantdir.

Ta’limiy diktantning yana bir nechta turi mavjud:

- eslatish diktanti;

- o‘z diktant yoki yoddan yozish;

- saylanma diktant;

- erkin diktant;

- grammatik topshirigli diktant;

- tushuntiruvchi diktant;

- ijodiy diktant;

Quyida biz ta’limiy diktant turlarining ayrimlari xususida to‘xtalamiz.

O‘z diktant yoki yoddan yozish diktanti 4-7-sinflarda o°tkaziladi. Bu diktanto‘quvchilarga gram-
matika va orfografiyadan olgan bilimlarni mustahkamlashga yordam berishi bilan birga og‘zaki va
yozma nutqni o‘stirishga ham katta ahamiyatga ega. O‘z diktant o‘tkazish uchun o‘tilgan mavzu
goidasiga va sinf o‘quvchilarining saviyasiga mos keladigan kichik bir parcha yoki she’riy asardan
bo‘lak, yoki to‘rtlik tanlanadi. Tanlangan parchani o‘qituvchining o‘zi bir necha marta o‘qib bera-
di. O‘quvchilar matn yoki she’rni yodlab olgach, matn bekitiladi va o‘quvchilar yodlab olganlar-
ini daftarga yozadilar. O‘quvchilar diktantni yozib bo‘lganlaridan keyin doskadagi matn ochiladi.
O‘quvchilar yozganlarini doskadagi matn bilan solishtiradilar va xatolarini tuzatadilar.

Erkin diktant — bayonning soddaroq bir ko‘rinishi bo‘lib odatda boshlang‘ich maktablarning
3-4-sinfida o‘tkaziladi.

Erkin diktantda o‘quvchilar so‘zlarni va grammatik shakllarni o‘zgacha, erkin ishlata oladi-
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lar. Ushbu diktant turi o‘quvchilarning qanchalik tushunganliklarini aniqlashga yordam beradi.
O‘qituvchi matnni bir marta o‘qib eshittiradi. So‘ngra bo‘limlarga bo‘lib o‘qiydi. Agar o‘qituvchi
3 ta gap o°qisa, o°‘quvchiuni ko‘paytirib yozishi kerak bo‘ladi: erkin diktant o‘quvchilarni o‘qilgan
matnni yaxshiroq esga saqlab qolishda, atrofdagilar nutqini digqat bilan tinglashda nutqni o‘stir-
ishda, yozma nutqgni o‘stirishda katta ahamiyat kasb etadi.

Erkin diktant o‘quvchilarning orfografik, punktuatsion va uslubiy xatolarini kamayib borishi-
ga yordam berish bilan birga, o‘quvchilarning bayon, insho yozishga o‘rgatadi. O‘quvchilarning
yozma nutqi rivojlanadi.

[jodiy diktant — o‘tilgan qoidalarni puxta o‘zlashtirishga yordam berishdan tashqari o‘qu-
vchilarning og‘zaki va yozma nutqini ham o‘stiradi. [jodiy diktantda matn o°qib berilmaydi. O‘qu-
vchilar o‘zlari berilgan so‘zlar bilan mustaqil ishlaydi. Shu jihatga ko‘ra ushbu diktant bayonga
juda yagqin turadi. O‘quvchilar diktantning bu turida so‘zlarni to‘g‘ri yozishga, ularni 0‘z o‘rnida
ishlata bilishga va kichik-kichik matn tuzishga, ya’ni ijod qilishga o‘rganadilar. Bu turdagi diktant
yugqori sinfda bayonni osonlik bilan yozishga zamin hozirlaydi.

Diktant, umuman yozma ishlarning barcha turi ma’lum qoidalarning mustahkamlanishi bilan
birga o‘quvchilarni har bir gapga, so‘zga, so‘z birikmasiga diqqat bilan qarashga o‘rgatadi. Shu
bilan birga matndagi gaplardan kerakli so‘zni, grammatiks haklni tezroq topa olishga o‘rgatadi.

Adabiyotlar ro‘yxati

1. Ahmedova H. O‘zbek tili o‘qitish texnologiyalari va loyihalashtirish. — T: Navro‘z, 2016.
- 215 B.

2. Hojiyev A.Tilshunoslik terminlarining izohli lug‘ati. — Toshkent, 2002.

3. Erkaboyeva N. O‘zbek tilidan ma’ruzalar to‘plami. Toshkent: -2019.
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THE USE OF PROVERBS IN TEACHING ENGLISH TO SCHOOLCHILDREN, TO
DEVELOP THEM NOT ONLY IN EDUCATION BUT ALSO IN UPBRINGING.

Badalboyeva Zuhra Abdunosirova
Tashkent, Chirchik district, english teacher at
school No:23

Abstract: this article describes using of proverbs in teaching English can be more effectively.
In addition to, pupils can develop their learning ability with learning more proverbs.
Key words: proverbs, magic words, complex, structures.

Every nation has its own ancestral heritage, that is, its own proverbs and wise sayings. Such
legacies help young people grow up to be well-rounded and spiritually mature.

Alternatively, the use of proverbs in the process of teaching English also gives good results.
In addition to, students will also have the ability to draw conclusions as they explore the English
version of the proverbs. Indeed, one day before starting the topic from the transition process,
you should start the lesson by writing a new proverb or magic word on the board and describing
it. On the other hand, they are too difficult to understand and learn by heart. However, in
many books have definitions of proverbs and magic words. Following I give some examples
for proverbs.

1. As you make your bed, so you must live on it.

As we can see, we cannot interpret a proverb correctly, for this we need to know its hidden
meaning. That is, this proverb actually means:You reap what you sow.It makes it a little difficult
for the student to learn independently so it is better for the teacher to describe.Through the
above proverb, students draw the following conclusion: What you try today, you will achieve
tomorrow. This can make the pupils more involved in reading.

2.0ne good turn deserves another. And this proverb means that if you do good, you will see
good.

3. It is never too late to learn. That means we can learn any time we want and it is not late.

4. What is done cannot be undone. What we did in past it never come again. So we can’t
correct our mistakes.

5. Never do things by halves.

6. Better to do well than to say well

7. There is no smoke without a fire.

If something did, something would happen.

Definitely, proverbs are much more complex in structure than simple sentences. For this
reason, students are able to differentiate between the applied structure in a proverb with the
sentence structure. In addition, they can increase vocabulary by using proverbs in everyday
conversation as well. To sum up, teachers teach young people in different ways during the lesson
from proverbs, which increases the level of acceptance of the lesson. Then a high result can be
achieved.

Reference:
1. “English reader” for 5-6 forms G.Satimov, Sh. Alimov Toshkent 1995

ABryer 2020 7-kuem TomkenT
76



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKUKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA %{«3
19-K¥VII TAPMOKJIA WIMHH MACO®ABHM OHJIAIH KOH®EPEHIIUS MATEPHAJLIAPH C]

ONA TILI VA ADABIYOT DARSLARINI ZAMONAVIY PEDAGOGIK
TEXNOLOGIYALAR ASOSIDA TASHKIL ETISHNING SIFAT VA
SAMARADORLIGINI OSHIRISH YO’LLARI.

Boboyeva Iqlima Isomiddinovna
Buxoro viloyati Romitan tuman 22-maktab
ona tili va adabiyot fani o’qituvchisi.

Annotatsiya: ushbu maqolada ona tili va adabiyot darslarida foydalaniladigan interfaol usullar
va ularning mazmun mohiyati izohlab berilgan.

Kalit so’zlar: badiiy uslub, so’zlashuv uslubi, bilim, ko’nikma, malaka, “Idrok xaritasi”,
“Mazmun va mohiyat” metodlari.

Barchamizga ma’lumki, ona tili va adabiyot fani ta’lim tizimining poydevori bo’lib,
o’quvchilarning boshqa fanlarni o’zlashtirishi unga bog’liq bo’ladi va ona tili o’qituvchisi
zimmasiga katta ma’suliyat yuklaydi. Bugungi tezkor rivojlanayotgan zamonda ilm — fan,
texnika ham shiddat bilan o’sib bormoqgda. Har bir sohada taraqqiyot ilgari gadam tashlamoqda.
Xususan, ilm — fanda ham katta o’zgarishlar, sezilarli yutuqlarga erishilmoqda. Har bir fanni
yangi innovatsion pedagogik texnologiyalardan foydalanib o’quvchilarga yetkazib berish bugungi
kundagi ta’limning asosiy talablaridan biri hisoblanadi. Boshqa xorijiy tilni yaxshi o’rganmoqchi
bo’lgan kishi avvalo, 0’z ona tilini mukammal bilishi, e’zozlashi, qadrlashi lozim.

Shunday ekan, o’z tilini mukammal bilgan kishi boshqa xorijiy tillarni o’rganishga kirishishi
tabiiy hol. Buning uchun ona tili va adabiyot o’qituvchilari o’z darslarida zamonaviy interfaol
metodlardan foydalanib, o’quvchilarning fanga va bilim olishga bo’lgan qiziqishlarini yanada
orttirishi lozim. Ona tili va adabiyot o’qituvchisining mahorati 0’z o’quvchilarini ta’lim jarayoniga
faol ravishda jalb qila olish darajasi va ularning mustaqil aqliy va amaliy darslarini to’g’ri tashkil
qilishi bilan belgilanadi.

Biz pedagoglar oldida bugungi kunda, ayniqgsa, ona tili va adabiyot fani o' qituvchilari zimmasiga
juda katta ma’suliyat yuklandi. Ona tili fani darslariga yangi pedagogik texnologiyalarni olib
kirish va uni ta’lim tizimi mazmuniga singdirish, tadbiq etish, darsda yangi usullardan qo'llash,
noan’anaviy darslarning ahamiyati, DTS talablarini bajarishga zamin yaratadi.

Dars o‘tish qulay va jonli bo‘lishi uchun turli ko‘rgazmali qurollar ishlab chigamiz. Ulardan
0‘z vaqtida va o‘rnida foydalanishga harakat gilamiz. Murakkab mavzuni o‘quvchilar ongiga
osongina etkazish uchun «Aqliy hujumy, «Zakovaty», «Modul dars», «Zigzaky, «Interfaol», «o’yin
dars», «Munozarali-bahsli darsy», «Sayohat dars», «Musobaqa dars» kabi usullardan foydalanamiz.
Darslarda o‘zimiz o‘rgatgan manbalardan, savollar yoki testlardan unumli foydalanamiz. Ta’lim
har doim takomil va yangilanishga mushtoqdir. Shuning uchun, ilojini boricha, ta’limning yangi
usullari ustida izlanishimiz talab etiladi. Chunki o‘quvchilarga ham bir xil qolipdagi darslar
yogmaydi, ularni zeriktiradi. Natijada o‘quvchi darsni yaxshi o‘zlashtira olmaydi. Har bir
usuldagi darslar ikki-uch marta o‘tilganda o°zini oqlaydi. Me’yoridan oshmasligi, o‘quvchilarni
zeriktirmasligi uchun usullarning turlicha bo‘lishi darsning samaradorligini yanada oshiradi. Dars
jarayonlarida notiqlik, suhbat, hikoya, mustaqil ish, yozma ish, zamon bilan bog‘lash, mustagqil
fikrga tayanish shakllariga katta e’tibor berishimiz lozim. Har bir o‘tilayotgan darsga o‘quvchilar
tomonidan berilayotgan baho biz uchun qadrlidir.

“Idrok xaritasi” metodi. Bu usul ona tili va adabiyot darslarida har bir bo’limni o’tayotgan
vaqtimizda katta samara beradi. Bundan tashqari takrorlash darslarida ham bu metoddan to’liq
foydalanish lozim. Bu metod o’quvchilarda tasavvur qilish va fikrlarni tizimlashtirish, o’tilayotgan
mavzudagi bosh g’oyalar yoki asosiy tushunchalarni izohlashga yordam beradi.

“Mazmun va mohiyat” usuli. Bu usulni ona tili va adabiyot darslarida o’tilgan mavzuni
nazorat qilishda yoki yangi mavzuni mustahkamlashda qo’llash mumkin. Bu usulni amalga
oshirishning afzalligi shundaki, sinfdagi har bir o’quvchining ishtiroki ta’minlanadi. Mazmun,
ya’ni tayanch tushuncha o’qituvchi tomonidan beriladi. Bunda ko’rgazmadan yoki monitordan
foydalanish mumkin. Mohiyat esa, sinf o’quvchilari tomonidan ochib beriladi. Masalan, 10 sinfda
ona tili darsida “Uslublar” mavzusini o’tishda bu usul qo’l keladi. Dastlab, mazmun beriladi.

I-guruh. So’zlashuv uslubi.

2-guruh. Publitsistik uslub.
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3-guruh. Badiiy uslub.

So’ngra, mohiyat izohlanadi, har bir guruh o0’z rejasiga doir ma’lumot beradi, bergan
ma’lumotlarini misollar orqali izohlaydi. Guruhlardagi har bir o’quvchi aniq, lo’nda ma’lumot
aytadi, bunda tezkorlik bilan ish ko’rish talab etiladi.

Adabiyot darslarida ham bu usulni qo’llash yaxshi samara beradi. Masalan, 10-sinfda berilgan
“Zahiriddin Muhammad Boburning hayoti va ijodi” mavzusini o’tishda bu usuldan foydalanish
mumkin. Mazmun beriladi.

1-guruh. Boburning yoshlik yillari.

2-guruh. Shoh va shoirning faoliyati.

3-guruh. Boburning ijodi.

Mohiyat bosqichida har bir guruh o’z rejasini izohlab beradi. Bu usulni qo’llash uchun
oldindan o’quvchilarga yangi mavzu yuzasidan tayyorlanib kelish topshirig’i beriladi. Bu usul
orqali o’quvchilarda izlanuvchanlik, yangi mavzuni o’rganish uchun qiziquvchanlik sifatlari
shakllantiriladi. “Mazmun va mohiyat” usulini qo’llashdan kutiladigan natija:

- O’quvchilarning tashabbuskorligi ortadi;

- O’quvchilar mavzu yuzasidan keng ko’lamli tushuncha va ma’lumotlarga ega bo’ladji;

- Darsda har bir o’quvchining ishtiroki ta’minlanadi;

- Yangi mavzuga o’quvchilar oldindan tayyorlanib, ma’lumotlar yig’ishga intiladi.

Xulosa qilib aytganda, zamonaviy pedagogik texnologiyalar asosida tashkil etilgan dars
o’quvchilarning fanga bo’lgan qiziqishini orttiradi, ularni mustaqil bilim olishga undaydi va dars
samaradorligini oshiradi.

Foydalanilgan adabiyotlar ro’yxati:
1. A. G’afurov. Ona tili o’qitish prinsplari va metodlari. T. O’qituvchi. 1992
2. Mengliyev B. Xoliyorov O’. O’zbek tilidan universal qo’llanma. T- 2013
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ADABIY TILNING O‘QUVCHILAR NUTQINI SHAKLLANTIRISHDAGI O‘RNI

Erdonova Muxabbat Xursandovna
Surxondaryo viloyati Oltinsoy tumani
26 — umumta’lim maktabi

ona tili va adabiyot fani o’qituvchisi
e-mail: erdonova@inbox.uz

Annotatsiya: maqolada adabiy til va uning o‘quvchilar nutqini shakllantirishdagi o‘rni, adabiy
til me’yorlarini saglab qolinishida o‘qituvchining mas’uliyati masalasi haqida fikrlar berilgan
Kalit so‘zlar: adabiy til, adabiy nutq, til madaniyati, savodxonlik, til me’yori

Ona tilining bor imkoniyatidan samarali va to’g’ri tarzda foydalanish umummilliy madaniyat
miqyosini belgilovchi asosiy omillardandir. O’zbekiston mustaqil davlat sifatida jahonga yuz
tutgan ilk kundan boshlab milliy tilga e’tibor yanada ortdi. Ona tili ta’limi mazmuni, o’qitish
uslublarida yangicha usullar joriy etildi. Umumiy o’rta ta’limning davlat ta’lim standartida oha
tili ta’limining bosh magsadi “o’quvchi shaxsini fikrlashga, o’zgalar fikrini anglashga va shu
fikr mahsulini og’zaki hamda yozma shaklda savodli bayon qila olishga, ya’ni kommunikativ
savodxonlikni rivojlantirishga o’rgatish” deb belgilab qo’yildi.

Bugungi kunda ona tili ta’limi o’z oldiga qo’yilgan ushbu magqgsadga qanday erishayapti?
Oradan shuncha vaqt o’tsa hamki, imloviy xatolarning ko’payib borayotgani, yozma savodxonlik
darajasi tobora pasayib ketayotgani butun jamoatchilikni xavotirga solmoqda. Faqatgina yozma
savodxonlik darajasi emas, balki og’zaki nutqning ham talab doirasida emasligi barchamizga
ayon. Xo’sh, bu jarayondagi asosiy xato va kamchiliklarimiz qayerda? Ularni qanday bartaraf
etish mumkin? Birgina ta’lim sohasida ushbu vaziyatni tahlil qiladigan bo’lsak, hamonki
ta’lim berishda shevalardan voz kechilmaganligining ta’siri katta deb hisoblayman. Shevaning
ham o’z o’rni va vazifasi borligini unutmaslik kerak. Noo’rin vaziyat, rasmiy murojaat va
turli yozishmalarda sheva so’zlari hamda talaffuz me’yorlaridan foydalanish adabiy nutq
madaniyatiga putur yetkazadi.

Bola maktabgacha yoshdayoq oilada yoki bolalar bog’chasida adabiy tilda so’zlashish
malakasiga ega bo’lishi magsadga muvofiq. Afsuslar bo’lsinki, ota-ona tugul, umumta’lim
maktablarida ko’p yillik tajribaga ega ustoz o’qituvchilar ham adabiy til me’yorlariga amal
qilmasdan o‘z shevasida dars mashg’ulotini olib borayotganligi achinarli hol. O‘quvchi
ustozi bilan shu taxlit muloqot qilsa, uning nutqi ushbu sheva asosida shakllanishi tabiiy hol,
albatta. Boshlang‘ich ta’lim poydevor jarayon hisoblanadi. Demak, bu borada boshlang‘ich
ta’lim o‘qituvchilaridan mas’uliyatni ko‘proq his qilishlari , adabiy til normalari asosida dars
o‘tishlari talab etiladi. Axir, o‘quvchi shaxsi ustozga garab shakllanishi hech kimga sir emas.
Adabiy tildan unumli foydalanish borasida so‘z ketganda, ko‘pchilik bu - ona tili va adabiyot
o‘qituvchilariga tegishli deb biladi. Aytaylik, faqatgina ona tili, adabiyot ustozlari adabiy til
normalari asosida dars o°tsa, qolganlar bunga unchalik ham e’tibor bermasa, tarozining
qaysi pallasi og‘ir keladi? Bu kabi vaziyatlarda o‘quvchi nutqini mukammal holatga keltirish
oson emas, albatta. Muammoning asosiy ildizlaridan biri - o’qituvchilarning sheva asosida
dars o‘tishi deb hisoblayman. Shunday mubhitda ta’lim-tarbiya olayotgan o‘quvchilar yozma
savodxonlikda ham (aynigsa insholarda) bemalol unumli foydalanadi. Bu esa imlo xatolarining
ham, uslubiy xatolarning ham keskin ortishiga sabab bo‘ladi. Ona tilida so‘zlash — o‘ziga,
millatiga hurmat belgisi ekanligini har bir o‘qituvchi his qilishi lozim. To‘g‘ri, ona tili va
adabiyot fani o‘qituvchisi birinchi navbatda sof adabiy tildan foydalanib, boshqa hamkasblariga
o‘rnak bo‘lishi kerak. Chunki ular shu xislati bilan ham o‘quvchida ona tiliga muhabbat
tuyg‘usini shakllantiradi.

Badiiy asarlarning kutilganidan kamroq o‘qilayotgani va turli muloqot jarayonlarida
adabiy til me’yorlariga umuman amal qilinmayotgani ham o‘quvchilardagi xatolarning
ortishiga sabab bo‘lmoqda. Shunday xatolarga yo‘l qo‘yadigan o‘quvchilarga ko‘proq badiiy
asarlar mutolaasi bilan shug‘ulllanish tavsiya etib borilishi kerak.

Xulosa qilib aytganda, har bir ustoz, har bir murabbiy adabiy til normalariga rioya qilsa,
o‘quvchilar nutqidagi kamchiliklarni vaqtida bartaraf etsagina, yozma savodxon, og‘zaki nutqi
boy, fikrini mazmunli jumlalar bilan bayon eta oladigan yoshlar safini kengaytira olamiz.
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O‘quvchi nutqini sheva unsurlari, ma’lum qaytariqlar, ortiqcha jumlalar, o‘zbek tiliga xos
bo‘lmagan so‘zlardan tozalab borish, har bir o‘qituvchining asosiy vazifalaridan biriga
aylanishi lozim.

FOYDALANILGAN ADABIYOTLAR:

1. Ahmedov A. Notiqglik san’ati. —Toshkent: O‘zbekiston, 1967

2. Begmatov E, Boboeva A, Asomiddinova M, Umurqulov B. O‘zbek nutqi madaniyati
ocherklari. —Toshkent. 1988

3. Begmatov E. Nutq madaniyati va adabiy norma. -Toshkent: O°zbekiston, 1973

4. Begmatov E, Boboeva A, Asomiddinova M. Adabiy noma va nutq madaniyati. —Toshkent:
Fan, 1983
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ABBAZ DABILOV SHIGARMALARINDAG} FRAZEOLOGIZMLERDIN
SEMANTIKALIQ TURLERININ QOLLANILIWI

Esbosinova Zuxra Maxsetbaevna
Qaragqalpagstan Respublikast Nokis qalasi
15-sanli uliwma bilim beriw mektebinin
Qaraqalpaq-tili ham ddebiyati pani oqitiwshist

Annotaciya: Til — adebiyattin birinshi elementi, sebebi har qanday adebiy shigarmanin
korkemligi onin tili arqali kérinedi. Demek, jaziwda, sdylewde pikirdin 1qgshamliligi, korkemligi
ham onin otkirligi artiw1 ushin tildegi frazeologizmler ken paydalaniladi.

Gilt sozler: Til, element, 4debiy shigarma, jaziw, sdylew, pikir, koérkemlik

Til — adebiyattin birinshi elementi, sebebi har qanday adebiy shigarmanin korkemligi onin
tili arqali korinedi. Demek, jaziwda, sOylewde pikirdin igshamliligi, kérkemligi ham onin
otkirligi artiw1 ushin tildegi frazeologizmler ken paydalaniladi. Har ganday jaziwshi yamasa
shayir 6z shigarmasinda uliwma xaliqliq tilden kérkem obrazlardi duziw ushin sézlerdi, soz
formalarin tanlap qollanadi. Kérkem shigarmanin tilin izertlegende jaziwshi yamasa shayirdin
sol shigarmada tildin korkemlew qurallarin qalay qollanganligi, korkem obraz jasaw ushin
sozlerden qalay paydalanganligl, onin s6z qollaniw sheberligi,stili aniglaniw1 kerek. Sol waqitta
gana jaziwshinin til 6zgeshe-likleri, jeke stili, korkem shigarma tilinin 6zgeshelikleri aship
korsetiledi. Frazeologiyaliq s6z dizbekleri pikirdi kef, obrazli, otkir etip beriw 6zgesheligi
menen basgqa til birliklerinen pariglanadi. Sonin menen birge, olarda qosimsha mani-lerdin kushli
sipatlaniw1 frazeologizmlerdin 6zgeshe tarepleri esaplanadi. A.Abdullaevtin korsetip 6tkenindey:
«Frazeologizmler - nominativ hdm qosimsha renklerinin ajiralmas birliginen ibarat bolgan arnawli
soylew figuralari.» 4 Haqiyqatinda da, tilimizdin frazeologiyaliq quramina nazer awdarsaq, olardin
belgili bir topar1 tek tiykargi manini bildirip qoymastan, olarga soylewshinin anaw ya minaw
qatnasin bildiriwin de kériw mimkin. Frazeologizmlerdin korkem shigarmada atqaratugin xizmeti
-obraz jasaw, qaharmanga sipatlama beriwde ham t.b.xizmette qollaniladi. Frazeologizmlerdin
bay ham har tarli quramlarin Abbaz Dabilov 6zinshelik stil doretiw magsetinde har tarli jollar
menen qollangan. Shayir xaliq tilinin frazeologiyaliq s6z dizbekleri menen keletugin obrazli s6z
bayligin 6z eleginen otkerip, shigarmalarinda sheberlik penen paydalaniwdin tlgisin korsetedi.
Frazeologizmler manilik jaqtan, emotsional-ekspressivlik otkirligi jaginan tildin qaymagi
magizi sipatinda bahalanadi. Frazeologiyaliq s6z dizbekleri 6zlerinin anlatatugin manileri
boyinsha, frazeologizmlerdi payda etip turgan jeke tsomponent-lerinin sol putin manige qatnasi
boyinsha,sonday-aq baylanisi boymsha da har quyli bolip keledi.Soonligtan da frazeologizmler
semantikaliq birigiwshiligi boyinsha toparlarga airatiladi. Olardi toparlarga ajiratiw frazeologiyaliq
s6z dizbeklerin terenirek ttyreniw ushin ogada ulken ahmietke ie. Frazeologiyaliq s6z dizbeklerinin
seman-tikaliq birigiwshiligi boymsha boliniwi kopshilik tillerde derlik birdey. Sebebi, sol tiller
menen shugillaniwshi ilimpazlardin kopshiligi. V.Vinogradovtin klassifikatsiyasina tiykarlanadi.
Biz de us1 ilimpazlardin pikirlerin basshiliqqa ala otirip, A.Dabilov shigarmalarinda qollanilgan
frazologizmlerdi ush toparga — frazeologiyaliq otlesiwler, frazeologiyaliq birlikler, frazeologiyaliq
dizbeklerge ajiratip garaymiz. Misali:

Akem Omirinshe mal baqqan eken,

Toérden orin tiymey ot jaqqan eken,

Tuenin ustinde iyt gapgan eken,

Men aytsam dkemnin émir bayanin. («Bahadir», 32-bet)

Shayir bul jerde tienin ustinde iyt gapgan eken eken frazeologimi orninda «albiragan ekeny,
«quynalgan eken», usagan maniles adettegi sinonimlik birliklerdi de paydalaniwi mumkin edi.
Biraq. Sozlik quramdagi sol paradigmaga kiriwshi semama-lar ishinen semantikalig-stillik jagtan
dal, aniq ham stiwretlengen waqiyaga saykes poetikaliq sheberlik penen tueynin ustinde iyt gabiw
frazeologiyaliq otlesiwin ogada duris paydalangan. Natiyjede aytilayin degen pikir 6tkir bolip
shiggan. Tomendegi qatarlardagi frazeologiyaliq otlesiwlerdifi manilerinde de sonday belgiler,
ekspressivlik ayrigshaliq ham boyawlar bar: Ustirinen giize sindirip,

Oz abirayindi kondirip («Bahadir», 24-b)

Tishqan tesigi min tenge,
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Boldi dinyasin s1ygiza almay,  (sonda, 208-b)
Bar salmaqti magan taslap ketiwge,

Ala jipti kesiwge aran1 ashipsan (sonda, 194-b)
Kozine shop salgansha

Qéne balam olip ketsen (sonda, 85-b)

Paydalangan adebiyatlar:

1. .Aynazarova G. Qaraqalpaq tilinde tefiles yeki komponentli frazeologizmler N. 2005.
2. Bekbergenov A. Frazeologiyaliq s6z dizbeklerindegi atliglar.

3. «Bectnuk Kapakannakckoro guinana AH Y30ekucranay». 1970, Ne2 70-77 betler.
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PARONIMLAR VA VARIANTDOSH SO'ZLARNI FARQLASH BO ' YICHA

Buxoro viloyati G ijduvon tumani 17-maktabning ona
tili va adabiyot fani o qituvchilari Fuzaylova Nozigul
Nutfulloyevna va Abdurahmonova Muhabbat

Anottatsiya Ushbu maqolada paronim so'zlar va variantdosh so'zlar o'rtasidagi farqlar
yoritilgan bolib orfoepik me’yorning buzilishi haqida fikr yuritilgan.
Kalit so’zlar Paronim, variantdosh so'z, orfoepiya, etimologiya

Bizga ma’lumki Paronim-talaffuzi bir-biriga yaqin, ammo yozilishi va ma’nosi har xil
bo'lgan so’z. Masalan, asr va asir, afzal va abzal, sher va she’r, adib va adip kabi so'z talaffuzda
bir xil aytilsa-da, yozilishda farq qiladi. Ma’nosi ham butkul boshqa-boshqa. Paronim ikki xil
yozilishga ega bo'lgan, ammo ma’nosi bir xil bo'lgan dubletlardan farqlash kerak: arava-aroba,
bekik-berkik, benihoya-benihoyat, gado-gadoy, kabutar-kaptar, barobar-baravar kabilar paronim
emas, balki dublet, variantdosh so’zlardir.

Paronimlar so"zlarni orfoepik qoidaga rioya qilmasdan talaffuz qilishdan paydo bo'ladi.

Paronimlarni to'g ri qo'llamaslik oqibatida ham xatolik yuz beradi: Chanoqdagi lo"ppi ochilgan
paxta quyoshda yarqirab kumushdek toblanadi. Bu gapdagi toblanadi so’zi o'rnida tovlanadi so'zi
ishlatilishi kerak.

Variantdosh so'z ikki yoki bir necha xil yozilishga ega. Hammasi ham imlo qoidasiga binoan
to'g'ri1 yozilgan hisoblanadi. Bu so’zni paronim va sinonimdan farqlash kerak. Paronimda yozilishi
va aytilishi bir-biriga yaqin bo'lgan ikki so’zning ma’nosi butunlay boshga-boshga bo’ladi.
Sinonimda esa shakli butunlay o'zgacha, ma’no qirrasida ham farq sezilib turadi. Variantdosh
so'z ma’noda zarracha farq qilmaydi. U bir so’z. Faqat yozilishda farq bor, xolos. Buning sababi
bir variant fonetik yozuv asosida bo'lsa, ikkinchi variant morfologik yoki boshqa yozuv qoidasi
asosida yozilganidir.

Quyidagi variantdosh so'z turli xil yozilishi bilan farq qilib turadi:

Abr va avr , Adab va odob , Ajdarho, ajdahor, ajdar va ajdaho

Bobo va boboy , Beklamoq va berklamoq, Dirham va diram Hiylagar va hiylakor, Igna va
nina , Isirg’a va sirg’a, lymon va imon Jinday va jindak, Karta va qarta , Ma’no va ma’ni,
Mahtal va ma’tal kabilar

Ba’zi variantdosh so"zning ko' pchiligi bermoq, olmoq, yubormoq ko makchi fe'li bilan bog'liq.
Bu ko'makchi fe’l o'zi qo’shilib kelgan yetakchi fe’lga —vermoq, -olmoq va —vormoq tarzida
qo'shiladi:

Bajara olmoq va bajarolmoq Beravermoq va berabermoq

Berolmoq va beraolmoq  Deyaolmoq va deyolmoq kabilar;

Yugqorida keltirilgan so"zlarning etimologik kelib chiqishiga e’tibor beradigan bo'lsak, bobo va
boboy so zlarini tahlilda keltirib o'tamiz.

Bobo ,,otaning yoki onaning otasi”, ,,buva’’. O'g’'lim bobosi bilan bozorga ketdi. Qadimgi
turkiy tilde baba tarzida talaffuz qilingan bu so'z asli ,,onaning otasi’’ ma’nosini anglatgan,
keyinchalik ma’noda kengayish voge bo'lib,, otaning otasi”’ ma’nosini ham anglata boshlagan.

Boboy Yoshi ulug® erkak kishiga murojaat qilishda ishlatiladigan so'z. Bardammisiz, boboy?
Bu so'z baba otining ,,izzat-ikrom” ma’nosini ifodalovchi —y qo’shimchasini olgan shakli
bo’lib keyinchalik ma’no taraqqiyoti natijasida murojaat so'ziga aylangan: Bizning boboyga til
tekizmang.

Ko’rinadiki, ona tilimizning imkoniyatlaridan to’g’ri foydalanish uchun uning so’z boyligi-
yu, grammatik qonun-qoidalarni bilish kifoya qilmaydi. Buning uchun adabiy tilimizdan ma’lum
nutqiy vaziyatga muvofiq ravishda foydalana olish ko’nikmasiga ham ega bo’lishi lozim.

Foydalanilgan adabiyotlar
1. Baxtiyor Mengliyev,,O zbek tilidan universal qo'llanma” Toshkent ,,Akademnashr’’ 2012
2. Shavkat Raxmatullayev ,,0"zbek tilining etimologik lug’ati” Toshkent ,,Universitet” 2000
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NAVOIY ASARLARINING O’ZIGA XOSLIGI

Islomova Adiba Abdukarimovna
Buxoro viloyati Olot tuman Xtbga qarashli
25-maktab onatili va adabiyot fani o’qituvchisi

Annotatsiya: ushbu maqolada Alisher Navoiy ijodi va uning o’ziga xosligi yoritib berilgan
bo’lib, uning asarlari tahlil etilgan.
Kalit so’zlar: A.Navoiy, sharq, ijod, hayot, asar, bayt, forsiy til.

Alisher Navoiy ijodi Sharq adabiyotining boy adabiy an’analari zaminida maydonga keldi
va 0‘z navbatida keyingi davr adabiyoti rivojiga samarali ta’sir ko‘rsata oldi. Ma’lumki,
Navoiy nafaqat o‘zbek tilida, balki forsiy tilda ham salmoqli (forsiy tildagi taxallusi Foniy)
meros qoldirgan. Uning forsiy merosi XX asrning ikkinchi yarmidan boshlab ilmiy tadqiqotlar
ob’yektiga aylandi hamda mutaxassislar tomonidan ijobiy baholandi. Shu o‘rinda ayni masalani
maxsus o‘rgangan tojik adabiyotshunosi, akademik Abdug‘ani Mirzoyevning “Foniy va Hofiz”
magqolasidan quyidagi ko‘chirmani keltirishni magbul topdik: “Umuman, Alisher Navoiyning
mana shu ikki javobiya g‘azalida yangi ma’no va nozik badiiy tasvir ma’lum darajada ko‘p
va mahorat bilan ishlatilgan bo‘lib, bularni XV asrning ikkinchi yarmidagi butunlay mustaqil
va birinchi darajali fors-tojik she’rlariga aylantirgan. Bu holat “Foniy” devonida tasodifiy
bir hodisa emas. Alisher Navoiyning fors-tojik she’riyatida ham ustozligi va yuksak mahorat
ko‘rsatganligini uning javobiya yoki mustaqil g‘azallarining har birida, ma’lum darajada,
aniq ko‘rish mumkin”. Demak, shoirning forsiy tildagi merosi fors adabiyotining eng yuksak
namunalari bilan bellasha oladi. Foniyning Abdurahmon Jomiy g‘azallariga yozgan tatabbularini
izchil muqoyasa etgan boshqa bir tadqiqotchi Alisher Shomuhamedov ham yuqoridagi fikrni
tasdiqlaydi. Umuman olganda, Foniy forsiy tilda deyarli barcha janrlarda, jumladan, qasida janrida
ham go‘zal badiiyat namunalarini yaratgan. Shoirning qasidalari navoiyshunoslar tomonidan
ma’lum darajada o‘rganilgan. Bu qasidalar orasida “Tuhfat ul-afkor” o‘zgacha mavqega ega
va nisbatan ko‘proq tahlilga tortilgan. Qizig‘i shundaki, asar mashhur shoir Amir Xusravning
qasidasiga tatabbu tarzida yozilganiga garamay, Navoiy zamondoshlarining yuksak e’tirofiga
sazovor bo‘lgan. Masalan, Davlatshoh Samarqandiy “Tazkirat ush-shuaro” tazkirasida qasidadan
katta parcha keltirib yozadi: “Garchi Amir Xusrav peshqadam Sohibi fazl bo‘lsa ham, “Bahr ul-
abror”da (ayrim manbalarda “Daryoi abror” shunday nomlanadi-A. E.) uning ma’rifat va haqiqatlar,
daqiq xayoloti oriflar nazdida mukarram va azizdir. Biroq bu ulug‘ amir (gap Navoiy xususida —
A. E. ) ham ma’nolarni (eng baland) cho‘qqisiga chigargan bo‘lib, shoirlik, suxandonlik, o‘ziga
xos taxayyulni ko‘rsatishda xato qilmadi”. Yana bir jihati, Xusrav Dehlaviyning “Daryoi abror”
qasidasi XV asr Hirot adabiy muhitida mashhur bo‘lib, davrning nomdor shoirlari Abdurahmon
Jomiy, Sulton Mahmud Mirzo, Shayxim Suhayliy, Binoiy unga javob yozganlar. Bular orasida
fagat Abdurahmon Jomiy va Alisher Navoiy asarlari bizgacha to‘liq yetib kelgan.Alisher Navoiy
“Xamsat ul-mutahayyirin”da yozishicha “Tuhfat ul-afkor” Sulton Husayn Boyqaro tomonidan
ijjobiy baholangan: “Podshoh chun o‘qib tahsin qildilar” shoirning o‘zi ta’kidlaganidek “saltanat
tarigining nafyi voqe’” bo‘lgan. Qasida adabiyotshunoslikda adabiy ta’sir bilan bog‘liq holda
hamda irfoniy talqinlar yuzasidan bir gadar o‘rganilgan.Afg‘onistonlik olima Shafiga Yorqin
xonim Sharq adabiyoti, jumladan, fors-tojik adabiyoti bo‘yicha taniqli mutaxassis. Olima ma’lum
muddat respublikamizda istiqomat qilgan yillari davriy matbuotda magqola, adabiy tarjimalar,
she’rlari bilan muntazam ravishda qatnashib turgan. Uning “lIzdoshlikmi yo fikrdoshlik”
magqolasi Afg‘onistonda “Oydin” jurnalida chop etilgan.Sharq poetikasi qonun-qoidalaridan
yaxshi xabardor, tab’i nazmi bor shoira sifatida Shafiga xonim she’riy matnni tushunish va
tushuntirishda o‘ziga xos yo‘Ini tutgan. U har uchala shoir (Xusrav, Jomiy, Navoiy) matlasini
izchil muqoyasa etib, poetik fikrni ifodalashdagi nozik farglarni ko‘rsata olgan. Bundan tashqari,
Navoiyning salaflari she’ridagi ba’zi joylarda yetarli darajada asoslanmagan jihatlarini ko‘rib,
baytning birinchi misrasini tazmin sifatida olib, ikkinchi misrani o‘zidan qo‘shib, fikrni yorqin
bayon qilganligini olima isbotlab ko‘rsatgan. Darhaqiqat, Shafiqa xonim to‘g‘ri ta’kidlaganidek,
Amir Xusrav dastlabki baytdan boshlab shohlikni bosh og‘rig‘i ekanligini uqtiradi-yu, biroq
nima uchun ho‘l-qurugqa qanoat qilgan kishi yer-suv podshohi bo‘lishini aytmaydi. Jomiy
baytida ham badiiy dalillash (motirovka) ogsaydi.Qizig‘i shundaki, gasidani Sharq adabiyotida
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adabiy traditsiya bilan bog‘ligligini maxsus o‘rgangan olimlarimiz negadir masalaning bu jihatiga
digqatni qaratmaganlarl®. Shafiga xonim esa aynan dastlabki baytlarni qiyosiy tahlil etib Navoiy
salaflariga nisbatan badiiy mahorat borasida, mantiqiy izchillikda va lisoniy tarafdan ustunligini
misollar orqgali aniq belgilagan. Umuman olganda, Navoiy ijodida mantiqiy dalillash bosh estetik
prinsip bo‘lib, bu haqda o‘z vaqtida taniqli navoiyshunos Yoqubjon Is’hoqov shunday yozgan
edi: “Xamsa”da mantiqiy asoslanmagan birorta vogea yoxud detalni topa olmaysiz. Har bir
epizod yoki vogea konkret bir sababning oqibati sifatida yuzaga chiqadi va mantiqiy zamin
o‘quvchida zarracha shubha tug‘dirmaydi”.[”? Biz bu yerda “mantiqiy zamin” degan tushunchani
biroz aniqlashtirish lozim deb bilamiz. Ma’lumki, hayotiy mantiq borliqgdagi voqea, hodisalarning
sababiy munosabatlariga suyansa, badily mantiq ham hayotiy mantigdan kelib chiqadi va shu
bilan birga badiiy shartlilik qonuniyatlariga asoslanadi.

Adabiyotlar:

1. Mirzoyev A. “Foniy va Hofiz”. // Navoiy va adabiy ta’sir masalari.T., 1968,

2. Bu haqda qarang: Shamuxamedov A.Sh. Traditsiya tatabbu v tvorchestve Alishera Navoi
(na primere tatabbuat Fani na gazeli Djami). T.: 1984, 135 s.

3. Qasida xususida S. Ayniy, A.Fitrat, H.Sulaymon, A.Hayitmetov, Sh.Shukurov, N.Komilov
va boshqgalar munosabat bildirganlar.
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NUQTA VA VERGUL QO‘LLANILISHINING LINGVOPSIXOLOGIK ASOSLARI

Karimov Farxod Toshtemirovich
Alisher Navoiy nomidagi Toshkent davlat
o°‘zbek tili va adabiyoti unversiteti psixologi

Annotasiya: O‘zbek tili punktuatsiyasining birinchi asosi o‘zbek tilining grammatik sistemasi
nutqning mazmun, intonatsiya va tuzilish tomonlarining bir butunligini tashkil qiladi. Bu
o‘zbek tili punktuatsiyasining negizidir. Tinish belgilari gap va nutqning mazmun mundarijasini
shakllantirishda muhim rol o’ynaydigan fonetik-fonologik vositalarni yozuvda ifodalash uchun
qo‘llanadi. Ushbu magqolada punktuatsiyaning muhim tinish belgilaridan nuqta va vergulning
lingvopsixologik xususiyatlari haqid so‘z boradi.

Kalit so‘zlar:O‘zbek tili punktuatsiyasi, grammatik sistemasi, tinish belgilari, nuqta va
vergulning lingvopsixologik xususiyatlari, fonetik-fonologik

Dunyodagi fanlarning eng qadimiylaridan biri — tilshunoslik necha o‘n asrlardiki, til
deyiladigan tilsimning tabiatini, tub mohiyatini tushunish va tushuntirish yo‘lida tinimsiz izlanadi.
Ayni izlanishlarning hosilasi o‘laroq bu fanda xilma-xil yo‘nalishlar, ilmiy qarashlar nuqtayi
nazarlarning yuzaga kelganligidan bugun bexabar bo‘lgan tilshunos yo‘q'. O‘zbek tilshunosligi
punktuatsiya bo‘limini lingvopsixologik jihatdan o‘rganish shunday muhim bo‘limlardandir.

Psixolingvistikadan farqli o‘laroq, lingopsixologiya psixologiya mavzusini (inson ongi,
his-tuyg‘ulari, ongi, idrok) lingvistik metodlardan foydalanib, har kungi til prizmasi orqali
o‘rganishdir. Bu lingvistik falsafa bilan qarindoshlik - aynigsa Oksford maktabining an’analarida
(ya’ni Oksford va Kembrijda) - falsafiy tushunchalarni kundalik til prizmasi orqali o‘rganish?.

O‘zbek tili punktuatsiyasining birinchi asosi o‘zbek tilining grammatik sistemasi nutqning
mazmun, intonatsiya va tuzilish tomonlarining bir butunligini tashkil qiladi. Bu o‘zbek
tili punktuatsiyasining negizidir. Tinish belgilari gap va nutgning mazmun mundarijasini
shakllantirishda muhim rol o‘ynaydigan fonetik-fonologik vositalarni (ko‘tariluvchi ohang,
pasayuvchi ohang, to‘lqinli ohang, sanash ohangi, pauza kabi supersegment birliklarni) yozuvda
ifodalash uchun qo‘llanadi. Bunday belgilar quyidagi ligvopsixologik vazifalarni bajaradi:

a) ijtimoiy alogani (fikr almashuvi jarayonini) yozuvda to‘g‘ri ifodalash uchun;

b) magsad, mazmun yoki ma’noni, ularning o‘ziga xos “rang” va “tus”larini yozuvda aniq
ifodalash uchun;

v) gapning tarkibini hamda shu tarkib elementlari (komponentlari)

o‘rtasidagi grammatik-semantik munosabatlarni ifodalash uchun;

g) yozma nutgning ixcham va ravonligini ta’minlash uchun;

d) yozma nutqdagi murakkab fikriy munosabatlarni ifodalash uchun.

O‘zbek tili punktuatsiyasining birinchi asosi o‘zbek tilining grammatik sistemasi nutqning
mazmun, intonatsiya va tuzilish tomonlarining bir butunligini tashkil qiladi. Bu o‘zbek tili
punktuatsiyasining negizidir’. Nugqtaning yozuv belgisi sifatida ishlatilishi qadimgi arab
manbalariga borib taqaladi. U o‘zbek tilida tinish belgisi sifatida XIX asrning ikkinchi yarmidan
boshlab ishlatila boshlangan. Gap oxirida qo‘llanuvchi tinish belgilariga nuqta, so‘roq va undov
belgilari kiritiladi. Gap oxirida qo‘llanuvchi tinish belgilari quyidagi umumiy xususiyatlarga
ega: 1) gapning tugallanganligini ko‘rsatadi; 2) gapda ganday mazmun-ma‘no ifodalanganligini
bildiradi; 3) gapning tugallanish chegarasini, mazkur gapning keyingi gapdan ajralishini
ko‘rsatadi; 4) ular gap oxiridan boshga o‘rinlarda ishlatilganda boshqa vazifa bajaradi va ayrim
magsadlar uchun ishlatiladi. Oxiriga nuqta, so‘roq va undov belgilari qo‘yilgan gaplar bir
tarkibli va ikki tarkibli, to‘liq va to‘ligsiz, tasdiq va inkor, sodda va qo‘shma, ko‘chirma va
o‘zlashtirma gap formalarida bo‘ladi. Gap ichida qo‘llanuvchi tinish belgilariga vergul kiradi.
Vergul tinish belgisi sifatida G‘arbiy Yevropada XV asrdan boshlab ishlatila boshlangan. Vergul
gap boshida yoki gap oxirida qo‘llanmaydi, doim gap ichida ishlatiladi. Shuning uchun u gap

' Ne’matov H. Tajalli tasavvuf bilish nazariyasi va tilshunoslikdasintaksisni o’rganish masalalari // O’zbek tili va
adabiy til, 1993.Ne2. —B. 27-30

2 http://o-psihologii.info/obshee/672-lingvopsixologiya.html

* K.Nazarov. “O’zbek tili punktuatsiyasi”. T.: O’qgituvchi, 1976 y
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o‘rtasida qo‘llanuvchi tinish belgisi sanaladi. Hozirgi o‘zbek tilida vergulning qo‘llanish doirasi
va funksiyasi kengaygan.

Xulosa qilib aytganda nuqta va vergul punktuatsiya belgilarining lingvopsixologik jihatdan
o‘rganish nutqning mazmun, intonatsiya va tuzilish tomonlarining bir butunligini saqlab qolishda
muhim ahamiyatga egadir. “... Aslida, bu fikr lingvopsixologikdir, chunki til nutq faoliyatini
tartibga soluvchi me’yordir, fikrlash, idrok etish, xotiraning aqliy jarayonlari bu faoliyatning
ichki tomoni bo‘lib, uni rejalashtirish, dasturlash va aloga holatiga muvofiq tuzatishni amalga
oshiradi. Til, nutq va nutq faoliyati o‘rtasidagi munosabatlarning bunday namoyishi kitobning
nomini — “nutq faoliyatining lingvistik psixologiyasi” ni aniqladi, unda nutq faoliyatini inson
faoliyatining o‘ziga xos turi sifatida talqin qilishning lingvistik, psixolingvistik va psixologik
jihatlari aks ettirilgan.! Shunday ekan bugungi kunda punktuatsiya belgilarini lingvopsixologik
jihatdan tadqiqot ishlarini ko‘paytirish lozim.

Foydalanilgan adabiyotlar

1. Ne’matov H. Tajalli tasavvuf bilish nazariyasi va tilshunoslikdasintaksisni o’rganish
masalalari // O’zbek tili va adabiy til, 1993.Ne2. —B. 27-30.

2. http://o-psihologii.info/obshee/672-lingvopsixologiya.html

3. K.Nazarov. “O’zbek tili punktuatsiyasi”. T.: O’qituvchi, 1976 y.

4. http://psychlib.ru/mgppu/zlp/ZLP- 001- HTM

1 http://psychlib.ru/mgppu/zlp/ZLP- 001-HTM # $ p1
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DIFFICULTIES IN USING VISUAL AIDS IN TEACHING ENGLISH

Khamraliyeva Zukhra Botiraliyevna
EFL teacher of secondary school Nol4
of Ferghana district

e-mail: Khamraliyeva@inbox.uz

Annotation: this article is devoted to the problems of difficulties in using visual aids in
teaching English language, the effective usage of them during the teaching process at secondary
schools.

Key words: information, pedagogical strategies, innovative methods, important aspects,
teaching aids

Today’s students are surrounded by visual media through the heavy use of internet. They have
grown accustomed to accessing information in both textual and visual forms. The use of visual
aids is a pedagogical strategy aimed at engaging students who have grown up in a media-rich
environment.

“Do not tell me; show me” — I always believed that theory was best learnt in practice, but we
cannot always apply theory during our educational career. However, using images, diagrams and
video tutorials I found that these aided me in the understanding and retention of concepts during
my studies. One of the most important aspects of teaching is to motivate the students’ interest
and promote their lateral thinking. It is not an easy task to keep students engaged and motivated
during a lesson, especially when the topics are not easy to grasp from a student’s perspective.
There are different ways to enhance a lesson using visual aids. These can save time for a teacher
who needs to prepare a lesson and for the students who need to retain the information from the
lesson. Here are some of the benefits of using visual aids in a lesson: When teaching a concept
using visuals, you are giving students something that they can associate with the concept when
they try to recall it. All they must do is visualise the image that was used. Visual aids assist you
in presenting a lesson clearly and smoothly, without complications or tangents. They allow you
to explain the meaning behind vocabulary and structures without having to go into great detail.
In addition, questions can be asked about your visual aids to motivate students’ talking time and
lead them to answers. For example, if your visual aid is the timeline of Nelson Mandela’s life,
you can ask them “How long was Nelson Mandela imprisoned for?”” They would then recall the
visual timeline to answer the question. Visual aids not only help in aiding understanding, but
also assist students to refer to previous visuals they have learnt in class or in a specific lesson.
For example, if your students use the incorrect grammar or vocabulary to describe a previous
concept or topic from a lesson, you can direct them back to the visual aid as if to say: “Try
and say it as we practiced earlier”. Visual aids add some spark and colors to your lessons and
reduce the text-heavy content with which students are presented. They aid in capturing their
attention and take focus off depending solely on the teacher or textbook. Now that some of the
benefits of using visual aids have been outlined, let’s look at some visual aids that work. There
are many games and activities that can be used for visuals, but we will not be touching on the
in-depth activities here. Rather, I want to show how you can use visuals to introduce new words
or clarify concepts without having to give lengthy explanations. Pictures are great for presenting
anatomy, nouns, formulas, timelines and much more, basically any concept or structure that can
be visualized or exists in reality. The use of images must relate to what is being mentioned in the
text that accompanies it. For younger students, include questions within the accompanying text
such as “What do you see in the picture below?” Be sure to use pictures that relate directly to
the topic so that the connections to the picture can be made. With older students, you can have
pictures before the topic is mentioned so that they can predict what will be discussed. Using this
method provokes the students’ interest and captures their attention before the topic is mentioned.

Here are a few ways to incorporate pictures into teaching:

* Diagrams: Create diagrams such as timelines, flow charts and even real-life photos
accompanied by labels with descriptions to illustrate properly the topic or structure. Students can
easily recall any key topics by remembering the diagram.

*  Use of cartoons: Cartoons or illustrations create a fun and colorful lesson as students are
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accustomed to them. An illustrated story with dialogue can be used to explain direct and reported
speech, with the student able to identify who the speaker and listener are.

*  Pop culture: These days, students make use of social platforms which can be used to their
advantage. If you relate a lesson to actual events that are trending on social media, students will be
engaged in the lesson as this sparks their social interest. So do not be scared to screenshot trends
and use them in a lesson.

Teaching aids should be contextualized to the topics, theme, and realities of the language.
Teaching aids should provide the situation to create students’ interest with each other even outside
the class room. This can be the medium of progress. Teaching aids should provide opportuni-
ties for self evaluation which will develop their own learning style and strategies. Teaching aids
should link teacher and students to develop a communication skills, understanding and also give
opportunities for better learning. The aid must be impressive. Selecting teaching materials is not a
haphazard decision but making effective decisions for the benefit of the students. As Graves (1997)
says that “any text by itself is not the course, but rather a tool that can be divided or cut up into
components and then rearranged so as to suit the needs, abilities, interest, and expectations of the
students comprising a course. Therefore, textbooks can be modified to incorporate activities that
encourage students and move them beyond the constraints of the textbook.”

Apart from the above mentioned aspects, teacher designed aids betters their skills and creativi-
ty. Teaching aids are the most important tools of teaching process which provide students a natural
learning environment and help them to take part in teaching learning process.
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INNOVATIVE METHODS IN TEACHING ENGLISH
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Annotation: This article focuses on the level of using creative teaching methodologies in
second language classroom as studied by the researcher. A series of qualitative methods such
as using newspaper, media, movies, interpreting advertisements, and creating Sandblot can be
employed in the classroom in order to develop students’ second language learning ability. The
article focuses on how teaching methodologies should be modified and used in the classroom
appropriately by understanding the learning capacity of students and their learning interest in
the classroom.

Key words: teaching methodology, innovation, developing confidence, second language
learning

Teaching materials, teaching techniques should be updated to the interest of the second language
learners. Innovative methodologies like use of games, role play, reading newspaper, watching
TV, referring to dictionary etc., should be used as tools in the classroom. Skill based learning,
knowledge based learning are essential for the growth and development of students. Krashen’s
theory of second language acquisition has influenced the development of integrated institution
in the classroom at all levels. Krashen suggests that second language is the most successfully
acquired one when the conditions are similar to those present in first language acquisition:
that is, when the focus of instruction is on meaning rather than on form; when language input
is at or just above the proficiency of the learner; and when there is sufficient opportunity to
engage in meaningful use of that language in a relatively anxiety-free environment. This suggests
that the focus of learning second language should improve employability skills of the learners.
Acquiring English Language through Teaching and Technology Learning English is always a
difficult process to most of the second language learners. Innovative ideas, interesting teaching
materials, practicing and drilling learners for learning the second language should be done
through infotainment ways. Students, especially from rural background, find it very difficult to
read, write, and speak English even though they studied English as a second language from class
I to class XII. These students do not have enough exposure to develop or correct their English
extensively. To such students, teachers’ role is predominant and teacher should use innovative
teaching to make her students develop the second language learning process gradually. Language
can be learnt only through practice. Practical knowledge of learning a language is an experimental
approach for second language learners. Such learners should experiment their knowledge by
communicating with others confidently. Their errors can be rectified or pruned through this
practice. Teachers should develop students’ confidence, independence, interest, and aid them
to realize that their first language knowledge repository would be helpful to learn the second
language confidently. As Stevick pointed out that learners could ‘take their knowledge of the
first few words in the new language and figure out additional words by using that knowledge’
Learners’ self-learning approach and understanding the learning ability in the process of learning
second language should be given primary importance in the classroom. Teachers should discover
activities and tasks that are filled with edutainment. Introducing various tasks would help learners
to understand the use of language in real-life situations by engaging them in doing many activities
in the classroom. In the present age, students’ acquisition of a language is measured in terms
of their ability to communicate in the language rather than examining their grammatical skills.
Many educational institutions have taken an extreme step by including a network of computers
and related software, cassette players, and slide projectors as a part of English learning process.
English plays an important place in every student’s life directly or indirectly. Though, chalk
and board method is unbeatable, using technological tools in the process of learning English
benefits learners voluminously. No more English is considered as a subject by learners, but it
is considered as a language by students, thanks to globalization. Crystal in the preface to his
work, Language and the Internet mentions: An emphasis, which formerly was on technology,

ABryer 2020 7-kuem TomkenT
90



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKUKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA i%;@
19-K¥VII TAPMOKJIA WIMHH MACO®ABHM OHJIAIH KOH®EPEHIIUS MATEPHAJLIAPH C]

has shifted to be on people and purposes. And as the Internet comes increasingly to be viewed
from a social perspective, so the role of language becomes central. Indeed, notwithstanding the
remarkable technological achievements and the visual panache of screen presentation, what is
immediately obvious when engaging in any of the Internet’s functions is its linguistic character.
If the Internet is a revolution, therefore, it is likely to be a linguistic revolution.

In conclusion, it should be noted that the use of innovative advanced methods in teaching
English is one of the most important aspects of English language skills.

REFERENCES
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English, in Uzbekistan, is taught as a foreign language (EFL) within a context through partic-
ular course books, which are neutral from cultural point of view. The teachers are managers when
the learning process heavily depends on pronouncement and enforcement of rules. The Ministry
of Education and so on controls all major educational policies like school systems, curriculum
standards, course books, examination system. Learners are highly motivated at the early stages of
learning.

Students know a lot about the English language, but can hardly say that they know English. In
addition to it, in most educational establishments when learners go to classes they stop learning
and must accept what is being taught.

It is believed that family background, materials, teaching methods, homework, timetable, class-
room activities, students’ capacity, intelligence, motivation, teacher’s perception of students’ abil-
ity, teacher’s knowledge and experience, educational facilities, the number of students in a class
and so on, have a great impact on learning process.

While conducting the lessons of speaking and listening skills, the teachers can use an interest-
ing teaching methods to show their materials, which are helpful in creating English atmosphere.
So, the reason of choosing this theme is that we are interested in the methods of teaching English
focusing on the development of language learning skills.

Having a great capability of speaking in foreign language is main thing to gain future progress
and human communication implements it step by step. Obviously, teachers have a great influence
on learners to develop language acquisition. Nowadays, teachers are expected to provide their stu-
dents with useful active knowledge of the foreign language, not only paying attention to the theory
about the language. Grammar can still be taught, but less systematically, in traditional ways along-
side more innovates approaches. Recognised that communication depends on grammar. Disregard
of grammatical form will virtually guarantee breakdown in communication.

Language analysis and grammar explanation may help some learners, but extensive experience
of target language helps everyone. Students need to hear plenty said about the topic in the foreign
language at regular and recurrent intervals, so they are exposed to the topic and can assimilate it.
Communicative approach seeks to personalise and localise language, adapt it to interests of learn-
ers. Meaningful language is always more easily retained by learners. Communicative approach
focuses on a balance between fluency and accuracy and is the most suitable for those students
whose goal is to gain confidence in speaking and conversational sphere. Recognises that all com-
munication has a social purpose — learner has something to say or find out.

In 1960’s, it was felt that students were not learning enough realistic, situational language using
these methods, and that they consequently did not know how to communicate in real-life situa-
tions. An increase in travel around this time probably helped to highlight these deficiencies.

Since the widespread introduction of the communicative approach in the 1970’s, it has become
a more or less standard method for teaching foreign languages, with many countries adopting the
approach at primary or secondary levels of education.

Communicative language teaching simulates real-life situations in order to promote effective
language use. The teacher sets up a situation that is likely to occur in real life and encourages the
students to perform a task. Appropriate language is pre-taught using a variety of materials, and
practiced in context. The target language is used for all classroom interaction, the classroom itself
being a real-life situation in which effective communication takes place. Students are encouraged
to ask questions, interact with each other and take control of activities to reach their own outcomes.
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The learners are responsible for their learning and the teachers find themselves talking less and
listening more than in a traditional classroom. The teacher makes an activity and then allows the
learners to demonstrate — the performance of the activity is the immediate goal, with feedback and
further input from the teacher coming later. With the communicative approach, language is seen as
a tool for interaction - it is not simply a subject for academic study and analysis. Students look at
the use of language both from a linguistic point of view (grammar, lexis, collocation, etc) and from
a social or situational point of view (who is speaking, why are they speaking, what is appropriate in
this context, etc). Due to the increased encouragement to participate fully, students gain confidence
through direct experience in what they can achieve, motivating them to use the language more
frequently and allowing them to learn more quickly.

In Britain, since the mid-1970s the scope of Communicative Language Teaching has expanded,
both American and British proponents now see it as an approach (and not a method) that aims to
make communicative competence the goal of language teaching and develop procedures for the
teaching of the four language skills that acknowledge the interdependence of language and com-
munication.
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XALQ DOSTONLARIDA SHEVAGA XOS FE’L SHAKLLARINING QO’LLANISHI
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Palvanova Nargiza Jabborbergenovna

Tel: 97-356-37-83

Annotatsiya: biz ushbu maqolamizda xalq dostonlarida uchraydigan she’vaga xos so’zlarni,
shuningdek til vositalaridan unumli va samarali foydalanish lozimligi haqida batafsil yoritib
o’tdik.

Kalit so’zlar: Alpomish, Kuntug’mish, fe’l

,» T1l har bir so’z,uning har bir shakli inson tafakkuri va tuyg’usining natijasidir, o’sha tafakkur
va tuyg’ular orqali so’z yordamida mamlakat tabiat va xalqi tarixi ifoda etilgan™,- degan
edi Ushinskiy, Darhaqiqat, tilimizdagi har bir so’z insonlarning hayotiy tajribalari xulosasi
hisoblanadi. Inson faoliyatida til borligni bilish va fikr almashish vositasi vazifasini bajaradi.
Til vositasida insoniyat tomonidan o’rganilgan bilimlar nafaqat qayd etiladi va saqlanadi, balki
avloddan- avlodga ham yetkaziladi. Xususan, dostonlarda o’tmishda yashagan ajdodlarimizning
o’y-fikri, dunyoqarashi, his- tuyg’ulari aks etgan so’zlar tizimini juda ko’p kuzatamiz.

Dostonlarda qo’llangan fe’llar uning badily qimmatini oshiribgina qolmay, mazmunni
ifodalash jihatidan salmoqli o’ringa ham ega. Shuni ham hisobga olish zarurki, o’zbek xalq
dostonlarida fe’l turkumiga oid birliklar ko’pincha shevaga xos so’z orqali ifodalanib, xalq
hayotidan olinganligi, xalqqa tushunarliligi bilan o’ziga xos ahamiyat kasb etadi. Ushbu o’rinda
xalq dostonlariga murojaat etishni lozim topdik.

Alpomish dostonidan:

Ko’zimga ko’rinmas balandman pasti,

Bir nechuk so’zlarning tegar shikasti,

Hazillab aytaman, to’ramning do’sti,

Shundayin yigitning bormikan esi

Yoki:

Ko’ngliga og’ir olib qolmasin,

Men sho’rlidan ko’ngli cho’rchib yurmasin,

Yoki:

Ustima kiyganim yashil ko’k edji,

O’z elinda shohning g’amin yeb edi.

Qursin Apomish, ko’ nglim yo’q edi,

Yaxshimasdir, qursin ko’zi ko’k edi.

Yugqorida qo’llangan fe’llar orasidagi ,,hazillab™ fe’li shevaga xos so’z bo’lib, adabiy tilimizda
,,hazillashib” tarzida ishlatiladi va bu so’z nutqiy faoliyat fe’liga kiritiladi. Ikkinchi parchadagi
inson ruhiy faoliyati natijasini ifodalavchi ,,cho’rchib’ yetakchi fe’li bugungi kunda ,,cho’chib”
shaklida qo’llaniladi. Keyingi misldagi ,,qurisin” so’zi ham shevaga xos so’z bo’lib, ,,yo’q
bo’lsin” ma’nosida ishlatiladi. To’g’ri, ushbu fe’l shakllarini yuqoridagi kabi tahlil qilish orqali
biron yangilik kashf gilinayotgani yo’q. Ammo bu o’rinda, eng asosiysi, biz tarixiy taraqqiyot
natijasida lug’aviy birliklar shakllarida yuz berayotgan o’zgarishlar ham diqqat qaratmoqchimiz.
Jumlada, yuqorida tahlilga tortilgan ,hazillab” so’zi tarkibida —ish birgalik nisbatan shaklining
yo’qligi mazkur Grammatik shaklning turkiy tillar taraqqiyot bosqichida nisbatan keyin paydo
bo’lganligiga ishora qilsa ajab emas, cho’rchib so’zida qo’llanilgan ,,r”” tovush ham alohida
tadqiqot talab masalalaridandir.

Kuntug’mish dostonidan:

,»Mohiboy aytadi: Ervoh urgan, nega yig’laysan? Sen yig’lay yuriyoq meni kuydirding.
Shunda Gurkiboy bechora nima derini bilmay: - E Mohijon, yetimligi qursin, rangingga
qarasam, za’faronday sarg’ayibsan”. Ushbu keltirilgan misolda ,,yig’lay yuriyoq” so’zi shevada
qo’llanishidan tashqari, ko’makchi fe’llari orqali ifodalangan. Dorini so’zi ham shevaga xos so’z
bo’lib, adabiy tilda deyishini tarzida ishlatiladi.

Xulosa o’rnida ta’kidlash mumkinki, ona tiliga hurmat va uning bebaho so’z xazinasidan o’rinli
foydalanish, til vositasida ravshan va ta’sirchan so’zlash hamda yoza olish, nutqiy savodxonlikka
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erishish —til vakili bo’Igan har bir insonning burchidir. Shu ma’noda, xalq dostonlarida qo’llangan
fe’l shakllarining o’ziga xos jihatlarini tadqiq etish, uni ommaga tushinarli shaklda sharhlash va
ma’nolarini tahlil qilish yosh avlod oldidagi asosiy vazifalardan biridir.

Foydalangan adabiyotlar:
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QIPCHOQ SHEVALARIDA HARAKAT FE’LLARINING AYRIM XUSUSIYATLARI

Qarshiyeva Zilola Nuriddinovna,
Navoiy viloyati Xatirchi tumanidagi
36-umumiy o°‘rta ta’lim maktab

Ona tili va adabiyot fani o ‘qituvchisi

O‘zbek adabiy tilining rivojlanish zaminida dialektizmlar muhim o‘rin tutadi. O‘zbek tili uch
lahjadan tashkil topgan bo‘lib, uning shakllanishida qarlug, o‘g‘uz va qipchoq urug‘-qabila
uyushmalari barobar ishtirok etgan va yagona umum o‘zbek tilini vujudga keltirgan.

Qipchoq shevalarida harakat bildiruvchi so‘zlarning hududiy joylashuviga va ularning
valentliklari, harakat bildiruvchi so‘zlar bilan bog’ligligi bo‘yicha semantik guruhlarga ajratib
o‘rganish mumkin. Biz harakat bildiruvchi so‘zlarga oid dialektizmlarga misollar to‘pladik va
tahlil qildik. Qipchoq shevasiga bo‘lgan qiziqish va yangi ilmiy tadqgiqotlar kundan-kunga
ortib bormoqda. Bu kichik maqolamiz ham ushbu mavzuga bag’ishlanadi.

Ma’lumki, shevashunoslikning tamal toshini A.Fitrat, G‘.O.Yunusov, D.E.Polivanov,
S.Ibrohimov kabi zabardast olimlar qo‘yib bergan. O‘zbek shevashunosligi fani ham o‘zining
ko‘p yillik tarixiga ega.

Filologiya fanlari doktori, professor Xudoyberdi Doniyorov tilimizning lahja va shevalarini
o‘rganishga katta hissa qo‘shgan, tilimizni yot ta’sirlardan saqlagan va shevalardan oziqlanib
boyib borishining otashin tarafdori va targ‘ibotchisi bo‘lgan buyuk shevashunos olimdir.

Bugungi kunda, o‘zbek tilshunoslarining hozirgi avlodi hur va ozod Vatanda va davrda
yashamogqdalarki, endilikda ustoz orzu qilgan tadqiqotlarni amalga oshirish, ya’ni adabiy
tilimiz hamda lahja va shevalarimizni bir butun holda o‘rganish, bir-birini suyagan, to‘ldirgan,
boyitgan, go‘zallashtirgan ikki tafakkur, madaniyat va ma’naviyat bulog‘i sifatida o‘rganish
vaqti keldi.

Xalq shevalari va dialektlarni ichki imkoniyat sifatida adabiy tilimiz bilan bog’lab
o‘rganish sohasida ham keyingi vaqtlarda jiddiy ishlar qilinmoqda. Tilshunosligimiz uchun
bunday ishlarning ham benihoya zarurligi shubhasizdir. Chunki u yoki bu dialektning, u yoki bu
guruh shevalarning adabiy tilimizga qo‘shgan hissasi va unga beradigan imkoniyatlarini
o‘rganmasdan turib, adabiy tilimizning istigbolini belgilash, uning kelajagini ta’minlash ancha
qiyin. Masalaga shu nuqtayi nazardan qaraganda, professor Ye.D.Polivanov, G’ozi Olim,
A.K.Borovkov, K.K.Yudaxin, B.V.Reshetov, Sh.Shoabdurahmonov, F.Abdullayev, S.Ibrohimov
hamda U.Tursunov, M.Mirzayev, A.Aliyev, G.F.Blagova, B.Jo‘rayev va boshqalarning xalq
shevalarini tasnif qilish va wularni adabiy tilimiz bilan bog’lab o‘rganish sohasida qilgan
ishlarining ahamiyati tilshunosligimiz va shevashunoslik uchun benihoya katta ishdir. Uch lahja
ichida keng masshtabni qipchoq lahjasi egallaydi.Qipchoq lahjasiga xos harakat fe’llari
kundalik nutqimizni asosini tashkil etadi.

Qipchoq shevasida quyidagi ayrim harakat fe’llarini ko‘rib o‘tamiz: qo‘zg’adi, chayqadi,
juvutti, quritti, ko‘pchitti, taradi, sovdi, juvdi, jildirdi, chaydi, jaydi, osti, sog’inni, kuydi-jondi,
shipirdi, suv septi, kulli, ovdardi, jomadi, kalladi,zingraydi.

Keltirilgan harakat fe’llarini xalq og’zaki ijodida quyidagi misollar tartibida ko‘rishimiz
mumkin.

U nimagadir norizo bosh chaygadi.

Kech bo‘lsayam siyirdi sovdi

U enasini judayam sog’inni

Qiz miyig’ida kulli, aybini ukasiga ovdardi
Solivoy nima qilishini bilmay zingraydi

6. Hajaroy aybini tan olmay otasiga qarab cho‘pchidi

Shunday qilib, shevalar o'zbek tilining so‘z xazinasi bo‘lib, bu hol aynigsa ularning
harakat bildiruvchi leksik tarkibida ko‘rinadi. Shuningdek, o‘zbek jonli tili o‘ziga xos bo'lgan
tub leksik qatlamga ham ega. Ayni vaqtda bu umumiy leksik fond o’zbek tili lug‘at boyligining
asosini tashkil qiladi.

Qipchoq shevalariga xos so‘zlarni o ‘rganish hozirgi kun talabi bo‘lib, yoshlar unutib qo‘yadigan
shevaga xos so‘zlarni kengroq tahlil va targ’ib qilish, yanada izlanishlarni ravon davom
ettirish bugungi kun talablaridan biridir.

DAL=
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O‘QUVCHILAR YOZMA SAVODXONLIGINI OSHIRISHDA YOZMA ISHLARNING
AHAMIYATI

Toshxo ‘jayeva Dilafro‘z G ofurovna,
Toshkent shahar Sergeli tumani
32-umumiy o°‘rta ta’lim maktabi

boshlang ‘ich sinf o ‘qituvchisi

Annotatsiya: Ushbu maqolada o‘quvchilarning yozma savodxonligini oshirishda yozma
ishlarning ahamiyati, diktant turlari, uning maqsad va vazifalari haqida fikr yuritilgan.
Kalit so‘zlar: diktant, ta’lmiy diktant, nazorat diktant, erkin diktant, saylanma diktant

O‘quvchilarning yozma savodxonligini oshirishda yozma ishlarning ahamiyati katta. Dars
jarayonida yozma ishlarning turlicha bo‘lishi o‘quvchilarning yozuvga bo‘lgan muhabbatini
oshiradi va taraqqiy ettiradi. Turli xildagi yozma ish bolalarning tafakkurini, fikrlash qobiliyatini
rivojlantirishga yordam beradi hamda o‘quvchilarning bilimini mustahkamlaydi, takomillashtiradi.
Yozma ishlarning quyidagi turlari o‘quvchilarning yozma savodxonligini oshirish uchun samarali
xizmat qiladi: diktant, bayon, insho va ko‘chirib yozish.

Yuqoridagi yozma ishlarning eng soddasi ko‘chirib yozishdir. Lekin ushbu yozma ishlarning
barchasi o‘quvchilarda orfografik malakalarini shakllantirishga, mustahkamlashga, ularning
ongli yozishlarini ta’minlashga va ish qobiliyatlarini o‘stirishga qaratilgan bo‘ladi. Matnni
ko‘chirib yozishni orfografik, grammatik, uslubiy topshiriglar bilan birgalikda olib boorish
magsadga muvofiqdir. Yozma ishning ko‘chirib yozish turida gapdagi tushirib qoldirilgan so‘z
yoki bo‘g‘inni qo‘yib ko‘chirish, matnda berilgan so‘zni o‘zgartirish, berilgan namuna yoki
grammatik topshiriq asosida matn yoki so‘z shaklini o‘zgartirish, so‘zlardan gap tuzish, berilgan
namunaga o‘xshash gap tuzish, savollarga javob berish, so‘zlar ustiga qaysi grammatik shaklda
ekanligini yozish, o‘qilgan va tahlil qgilingan matn bo‘yicha savollarga javob berish kabilar
kiradi. Ko‘chirib yozush turi ham bir necha xil bo‘lishi mumkin. Masalan, doskadan, jadvaldan
yoki kitoblardan ko‘chirib yozish.

Yuqorida gayd etilgan yozma nutqni o‘stirishning asosiy va samarali, shu bilan birga katta
ahamiyat kasb etadigan turi bu diktantdir.

1-11-sinflarda diktantlar, asosan, ikki maqsad uchun o‘tkaziladi. Biri grammatika, orfografiya
va puktuatsiyadan o‘tilgan qoidalarni puxta bilib olishga yordam beradigan, mustahkamlaydigan,
takomillashtiradigan ta’limiy diktant bo‘Isa, ikkinchisi, grammatika, orfografiya va punktuatsiyadan
o‘tilgan qoidalarini o‘quvchilar ganday o‘zlashtirganliklarini sinash, tekshirishga imkon beradigan
nazorat diktantdir.

Ta’limiy diktantning yana bir nechta turi mavjud:

- eslatish diktanti;

- o‘z diktant yoki yoddan yozish;

- saylanma diktant;

- erkin diktant;

- grammatik topshiriqli diktant;

- tushuntiruvchi diktant;

- ijodiy diktant;

Quyida biz ta’limiy diktant turlarining ayrimlari xususida to‘xtalamiz.

O‘z diktant yoki yoddan yozish diktanti 4-7-sinflarda otkaziladi. Bu diktanto‘quvchilarga gram-
matika va orfografiyadan olgan bilimlarni mustahkamlashga yordam berishi bilan birga og‘zaki va
yozma nutqni o‘stirishga ham katta ahamiyatga ega. O‘z diktant o‘tkazish uchun o‘tilgan mavzu
goidasiga va sinf o‘quvchilarining saviyasiga mos keladigan kichik bir parcha yoki she’riy asardan
bo‘lak, yoki to‘rtlik tanlanadi. Tanlangan parchani o‘qituvchining o°zi bir necha marta o‘qib bera-
di. O‘quvchilar matn yoki she’rni yodlab olgach, matn bekitiladi va o‘quvchilar yodlab olganlar-
ini daftarga yozadilar. O‘quvchilar diktantni yozib bo‘lganlaridan keyin doskadagi matn ochiladi.
O‘quvchilar yozganlarini doskadagi matn bilan solishtiradilar va xatolarini tuzatadilar.

Erkin diktant — bayonning soddaroq bir ko‘rinishi bo‘lib odatda boshlang‘ich maktablarning
3-4-sinfida o‘tkaziladi.

Erkin diktantda o‘quvchilar so‘zlarni va grammatik shakllarni o‘zgacha, erkin ishlata oladi-
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lar. Ushbu diktant turi o‘quvchilarning qanchalik tushunganliklarini aniqlashga yordam beradi.
O‘qituvchi matnni bir marta o‘qib eshittiradi. So‘ngra bo‘limlarga bo‘lib o‘qiydi. Agar o‘qituvchi
3 ta gap o°qisa, o°‘quvchiuni ko‘paytirib yozishi kerak bo‘ladi: erkin diktant o‘quvchilarni o‘qilgan
matnni yaxshiroq esga saqlab qolishda, atrofdagilar nutqini digqat bilan tinglashda nutqni o‘stir-
ishda, yozma nutqgni o‘stirishda katta ahamiyat kasb etadi.

Erkin diktant o‘quvchilarning orfografik, punktuatsion va uslubiy xatolarini kamayib borishi-
ga yordam berish bilan birga, o‘quvchilarning bayon, insho yozishga o‘rgatadi. O‘quvchilarning
yozma nutqi rivojlanadi.

[jodiy diktant — o‘tilgan qoidalarni puxta o‘zlashtirishga yordam berishdan tashqari o‘qu-
vchilarning og‘zaki va yozma nutqini ham o‘stiradi. [jodiy diktantda matn o°qib berilmaydi. O‘qu-
vchilar o‘zlari berilgan so‘zlar bilan mustaqil ishlaydi. Shu jihatga ko‘ra ushbu diktant bayonga
juda yagqin turadi. O‘quvchilar diktantning bu turida so‘zlarni to‘g‘ri yozishga, ularni 0‘z o‘rnida
ishlata bilishga va kichik-kichik matn tuzishga, ya’ni ijod qilishga o‘rganadilar. Bu turdagi diktant
yugqori sinfda bayonni osonlik bilan yozishga zamin hozirlaydi.

Diktant, umuman yozma ishlarning barcha turi ma’lum qoidalarning mustahkamlanishi bilan
birga o‘quvchilarni har bir gapga, so‘zga, so‘z birikmasiga diqqat bilan qarashga o‘rgatadi. Shu
bilan birga matndagi gaplardan kerakli so‘zni, grammatiks haklni tezroq topa olishga o‘rgatadi.
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As it is clearly known that there are several approaches and methods in teaching English or
foreign languages. Most experienced teachers use different approach to appeal their students’
attention and motivate them to speak the foreign language naturally. The main responsibility of
foreign teachers is teaching the students how to speak naturally and fluently.

Learners are exposed to auditory input so their task might be to order the likes of a song,
provide missing words to a song lyrics or provide entire lines (or even blocks of text) to stories.
Productive or speaking games, in turn, can be used as a way of reinforcing vocabulary covered
previously. Such games are focused on oral production so learners can be engaged in games such
as taboo or ‘find someone who’. In the former learners need to describe a given word or an idea
in order for another learner to guess it. In the latter game learners may walk around the classroom
asking one another a number of questions in order to find a person who shows some specific fea-
tures (a someone who has a pet, who does not like orange juice etc.). The specific type of game
and the level to which learners come up with oral input depend on learners’ age, proficiency level
and speaking skills they have [Sugar 1998: 63-65].

Games help the children organized into different patterns of interaction to dispose of such hab-
its and inhibitions as e.g. when children are shy or do not like to talk to their classmates or to other
people. Children, as they are in the thick of the game, forget about their formal class behaviour and
start to react directly to what their fellows are doing and saying [4].

Players need not necessarily communicate with one another during the game — at least not with
words. They can mime, perform with hands, gestures, and use body movements and so on, which
provides a lot of fun and unpredictability. The ideal combination is a game in which learners have
to react, by using language, to some challenge which may be decided by the luck of drawing a card
or throwing a die, for example. [3]

Children naturally want to play games. The activity needs to be creative and exciting so that the
pupils learn effectively. They must be actively involved in the game and feel the pleasure and need
in order to succeed in learning.

When playing a game children have to interact with somebody. Either with a partner or with the
whole team. The learner needs to use language in a social context in order to interact effectively,
which leads to successful learning. “Using the language is the best way of learning to use it” [1].

In many types of games, the rules demand that children must produce a structure correctly,
pronounce or spell the words correctly so that the players recognize the difference between the
sounds.

Simulation is a kind of presenting dialogue when children are pretending to be someone else,
e.g. a doctor and a patient, parent and a child, or shop assistant and customer.

Sesnan concerns simulation and demonstrations as “simple examples of a more general educa-
tional principle which can be called learning by doing” [2]. By this term the author does not mean
only learning about something but that it is important to develop the practical skill of doing some-
thing. In general children learn the language best by using it and this can be achieved spontaneous-
ly by doing or performing some action and at the same time practicing the new subject matter.

One of the best ways to remember things is to use physical movements when learning new
words or phrases (as said in the chapter on TPR, p22). That is why it is essential for the teacher to
use instructions only in the target language and consequently perform them to children.
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Simulation is a good way to combine guided practice with a kind of free activity. Pupils enjoy
such activities much more than being forced into learning by heart or memorizing. Dialogues and
role-plays that require physical movements or action work best with young children. With low
primary learners it is good to use puppets or teddies that would ask children questions, so that they
were encouraged to answer more freely.

Drama activities contribute to developing other skills as well as cooperation, making agree-
ments or expressing themselves.

Myers further distinguishes between different roles of teacher. He/she can choose to take either
high-status role, as for example the king that enables him/her to direct children and take control
of the whole activity. On the other hand, the teacher can choose a low-status role, for example one
of the seven dwarfs of the Snow-white. In this case children feel equal and independent, as the
teacher is one of them, which gives them confidence to speak out and take responsibility within
the situation. Drama activities are one of the best ways to practice fluent speech and help children
use language in a natural context.

Not only playing a story or acting in a drama is motivation and funny for children. They always
need somebody to watch their performance. Usually the audience is the other part of the class who
is not performing at the moment or other schoolmates.

Furthermore, children like watching drama. According to Sesnan “young audiences enjoy
watching people fighting, shouting, and pushing each other around in a play, but this should only
be a small part of drama. Good drama involves all the emotions. A good actor rarely shouts and is
able to make the audience laugh and weep, feel angry, feel happy, or feel sad by good acting” [2].

There are plenty of topics that can be performed as a drama. I like performing stories with my
primary children that we have read. Or I read a story slowly, so that children could understand and
after reading they were supposed to perform the plot. They were allowed to use mother tongue
while acting as long as the purpose by young children was to prove their listening comprehension,
anyway older pupils had to speak only in the target language.

Other interesting topics are either the ones from real world (children v. parents; at the shop; at
the doctor) or some historical events, stories involving animals or just convincing somebody to do
something.
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Annotatsiya: Magqolada o’zbek tilining urg’ulari gap mazmuniga qarab o’zgarishi va
intonatsiya bilan bog’ligligi ko’rib chiqilgan
Kalit so’zlar: So’z urg’ulari, so’z urg’ularining holati,so’z urg’ularining o’rni, intonatsiya.

O’zbektilidaso’zurg’usi(leksikurg’u) oxirgibo’g’ingatushadideyatariflangan. Urg’ular hozirgi
kunda eksperimental usulda tovush zarbi yoki cho’ziqligi orqali aniglanadi.Horigacha urg’ular
so’zning alohida olingan holatda, ya’ni, yakka holatda aniglanadi.Bu holatda bir so’z takror
eksperiment o’tkazilganda tovush kuchi yoki cho’zigligi deyarli bir xil natija qayd etiladi.

O’zbek tilida urg’ular qo’shimcha qo’shilishi natijasida oxiriga garab ko’chib borishi aytiladi.
Qo’shimchalarning ba’zilari urg’u olmaydi. Kelishik, ko’plik, egalik, ba’zi bir lug’aviy shakl
yasovchi qo’shimchalar va hokazolar urg’u qabul qiladi.

M. Mirtojiyev so’z urg’ularini kvantitativ harakterga ega ekanligini ilgari surgan. Olim
o’zining o’zbek tili fonetikasi kitobida “So’z shakllaridan faqat kuchaytirma sifat,sifatdosh bi-
lan harakatnomi leksik urg’u oladi”!, - deb aytilgan. Bu misollar bilan isbotlangan.Huddi shu
kitobda bazi qo’shimchalarni urg’usi yordamchi urg’u deya tariflangan.

Eksperiment usulda urg’u aniqlanganda so’zlar yakka holda olinib o’rganiladi.Bu holatda so’z
urg’usi hech ganday funksiya bajarmaydi.So’z urg’usini nutq davomida o’rganilish maqgsadga
muvofiq.

Matn tarkibidagi so’z urg’ulari bir tur bilan emas, balki matn mazmuniga ko’ra urg’uning
turi har xil holatda kelishi mumkin.Hattoki so’zda urg’ular bitta emas, bir nechta turi birgalikda
go’llanishi mumkin.“Lisoniy birliklarni konteks, nutq vaziyati bilan bog’lab o’rganishgina
ularning ma’nosini to’g’ri tushunishga katta imkoniyat tug’diradi”.’Lisoniy birliklarning o’zigina
emas lisoniy birliklarning holatiga ko’ra gap mazmunini tushinishga ham ko’maklashadi.
Urg’ularda ham huddi shu holat kuzatiladi.

Hozirda intonatsiya tarkibiy qismidan ko’proq gap urg’ulari o’rganilmoqda. Lekin shu gap
urg’ularini olayotgan so’zlarning tarkibidagi asosiy ohang so’z urg’ulariga tushadi va shu ohang
golganlarga ham tasir qilib, qolgan tovushlarni ham kuchayishiga olib keladi.

Bundan tashqari so’z urg’ulari lingvistik va ekstralingvistik omillarga ko’ra ham o’zgarishi
mumkin. Kiyik och qolmasligi uchun ko’kat yeydi’. Ushbu jumladagi ko ’kat so’ziga takid
ma’nosini yuklash uchun —ni tushum kelishigidan foydalanish mumkin. Og’zaki nutqda esa
ko ’kat so’zini mahsus ohang bilan aytib gaplarning hususiy ma’nolarini tenglashtirish mumkin.

Tushum kelishigi belgisiz qo’llanadigan holatlarda mahsus ma’no qo’shish uchun belgili
go’llanishi ham mumkin.Ammo bu holatlarda har ikki urg’u ikki hil holatda talaffuz etiladi.
Yuqorida ko’rgan misolimizda belgisiz tushum kelishigi o’rnida belgili qo’llangan.Belgili
qo’llanganda tushum kelishigi zarb bilan talaffuz etiladi. Tushum kelishigi belgili qo’llaniladigan
holatda tushum kelishigi tovush zarbi bilan talaffuz etiladi. Lekin yuqoridagi kelishikning
belgisiz qo’llaniladigan holatda ma’no kuchaytirish uchun belgili qo’llanilganda urg’uning zarbi
aniq bilinib turadi va bo’g’inda tovush cho’ziqligi ham ortadi. Agar urg’ularni kvantitativ deb
belgilansa, kelishik qo’shimchasi urg’u olmaydi, kelishik qo’shimchalarida yordamchi urg’u
oladi.Bu holat gapga mahsus ma’no yuklanmagan holat uchun hosdir.Lekin mahsus ohang bilan
aytilganda bu holat o’zgaradi.Yuqoridagidek cho’ziqlik ham kelishikka tushadi.

A. G’ulomov urg’uning so’zdagi o’rni, uning turlari, urg’u oladigan va olmaydigan
qo’shimchalarga misollar keltirilgan. A.Mahmudov esa so’z urg’usini eksperimental tadqiq
qilgan.Nutq jarayonidagi, matn ichidagi urg’uning tabiati deyarli o’rganilmagan.Malumki urg’u

' M. Mirtojiyev. O’zbek tili fonetikasi. 267-b

2 Huddi shu kitob.So ’z shakllarida yordamchi urg 'u. 238-b
3 Nurmonov. A. Tanlangan asarlar (3-jild). 244-b

* O’.Hoshimov. Daftar hoshiyasidagi bitiklar
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supersegment birliklarga kiradi, ya’ni u so’z yoki nutqda qo’llanadi.U murakkab hodisa.Bu
uning ko’p komponentligida, ya’ni temporal, dinamik, melodikligida ko’rinadi. J. Mamatov,
H Yo’ldoshevalarning urg’u bo’yicha qilgan eksperiment tahliliga ko’ra, nutq jarayonida
urg’uning parametrlari asosan quyidagi holatlarda uchraydi 1) melodika+ temporal+dinamik; 2)
melodika-+temporal; 3)melodika +dinamik 4)temporal+ dinamik!.

Kesatiq ma’nosida temporal va musiqiy urg’ulari birgalikda qo’llanadi. Masalan: Ursa ham
qarab turaverdingmi? Ushbu jumlada garab so’zining urg’usi temporal va musiqiylik birgalikda
ishlatilgan. Huddi shu holatda gapning mazmuni ham ritorik so’roq ham oddiy so’roq gap bo’la
oladi. Alohida takid bilan aytilgan jim jumlaga asosiy ma’no yuklangan, yani, bu holatda garab
turganligiga taajjub, yoki qarab turmasligi kerakligi haqida takid ma’nolari musiqiylik va temp
orqali ko’rsatib beriladi

“Mazmunning boshqaligi” birikmasi bilan intonatsiyaning fonologik funksiya bajarishi, xu-
susan birikmadagi urg’u yordamida semantik bo’lininshga xizmat qilishini alohida ta’kidlaydi.
Intonatsiya komponentlari qatoriga nutq melodikasining o’zgarishi, ritmika, urg’u, pauza (qisqa
va to’liq), nutq tempi kiritiladi va sintaktik fonetika termini ham qo’llanadi”.? Yuqoridagi gapda
ta’kidlanayotgan so’z, shu gapdagi mazmunni to’liq tushunish uchun intonatsiya va shu intonatsi-
yaning bo’lagi bo’lgan urg’ular orqali tushunib olishimiz mumkin.

Shuningdek, chetdan o’zlashgan so’zlarda urg’u turg’um urg’u hisoblanadi.Chetdan o’zlashgan
so’zlarga ham o’zbekcha qo’shimchalar qo’shilgan holatda bunday qo’shimcha o’zbek so’zlar-
idagi kabi talaffuz etiladi.Shu kabi chet so’zlarga urg’uni kuchaytirgan holatda qo’shilganda ham
turg’un urg’udagi ohang kuchayishi uchramaydi, qo’shimchaning ohangi kuchli talaffuz etiladi.

Akademik so’zi chetdan o’zlashgan so’z bo’lganligi uchun so’z urg’usi turg’un holatda bir
bo’ginda goladi deya tariflangan.Bu so’zga qo’chimcha qo’shilishi natijasida asosdagi tovushlar
talaffuzi o’zgarmaydi, urg’u tushgan bo’g’inning tovush zarbi, tembiri, cho’ziqligi o’zgarmaydi.
Qo’shimchalar esa boshqa o’zbekcha so’zlarga qo’shilganda qanday talaffuz etilsa, shu holatda
talaffuz etiladi.

Masalan “Akademiklarga” va “Bolalarga” so’zini olaylik. “Akademik” so’zida 3- bo’g’in, “-de”
ga tushadi va qo’shimcha qo’shilishi natijasida ham o’z holatini saqlab qoladi. “Bola” so’zida
ikkinchi bo’g’inga urg’u tushadi. Qo’shimcha qo’shilishi natijasida esa urg’uli bo’gin tovush ku-
chi va cho’ziqligi kamayib, urg’u qo’shimchaga ko’chib boradi. Bu so’zlarning ohangiga etibor
bersak, ikkalasining ham qo’shimchalari bir xil talaffuz etiladi.Bunday so’zlarning ham ma’nos-
ini kuchaytirish uchun urg’ulardan foydalanilganda zarb urg’usi asosan qo’shimchaga tushadi.
Cho’ziqlik esa so’z asosida sodir bo’ladi.

Demak, o’zlashgan so’zlarga qo’shimcha qo’shilgan holatda mahsus ohang so’z asosidagi
urg’uli bo’g’inga ham tushishi mumkin. Bu ikki holatda gapning ma’nolari ham har xil bo’ladi.
Roppa-rosa aytilgan mahalda auditoriyaga Donnish domla kirib keldi*. Huddi shu holatda o’zlash-
ma so’z hisoblangan Auditoriyaga so’zida zarb urg’usi qo’shimchaga tushadi.Bu gapning tartibi
o’zgartirilganda ya’ni, Roppa-rosa aytilgan mahalda Donnish domla auditoriyaga kirib keldi.shu
holatda mantiqiy urg’u auditoriyaga so’ziga tushgan. Bu holatda so’z asosidagi urg’u tushadi-
gan bo’g’inning tovush cho’ziqligi ortadi, lekin qo’shimchadagi zarb oddiy holatdagi bilan bir xil
bo’ladi.Bu holat oddiy gaplarda, ba’zan takid ma’nosi qo’shilganda uchraydi.Lekin takid ma’no-
si qo’shilishi natijasida tovush kuchayishi asosdagi urg’u tushgan bo’gin cho’zilishi bilan emas,
qo’shimchagi bo’g’in kuchaytirilishi mumkin.Ikkala holatda takidning ma’nosida farq bo’ladi.

Metro bekati yonidagi do’konchada limon sotishayotgan ekan’.Bu jumlada limon mavjudligi
va o’rni ko’rsatilgan. Tahlil gapning hususiy ma’nosini o’zgartirib ko’rib o’tamiz.Ushbu jumlada
Limon so’ziga takid manosi yuklanganda urg’u tushgan bo’g’in cho’ziqlik ortib boradi. Gapdagi
limon so’zidan keyin ham yuklamasini qo’shib o’qib korsamiz. Metro bekati yonidagi do kon-
chada limon ham sotishayotgan ekan. Bu holatda /imon so’ziga taajub ma’nosi yuklangan va
limon so’zining ikkinchi bo’g’ini dastlabki holatda zarb bilan talaffuz etiladi. Bu taajjub ma’nosi
kuchayishi natijasida zarb bilan birga cho’ziqlik, hattoki musiqiy urg’usi ham qo’shilib boradi.

U Mirzavav J. O’zbek tili fonetikasiga doir muhim tadqiqot.O zbek tili va adabiyoti jurnali. 2014.N.3.
113-b

2 Ayub G’ulomov va o ’zbek tilshunosligi (to plam). Mualliflar jamoasi. Toshkent — 2004. 10-b

3 I Sulton. Hazrati xizr izidan

* O’.Hoshimov. Ikki eshik orasi
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O ’zingiz o ’ylang-da: bir qarich cho pni yerga sugsangiz, bir kuni u novda-niholga aylanadi!’
Ushbu gapdagi o vlang-da so’zining urg’usi ikkinchi, yani latng morfemasiga tushgan. Urg’u
zarb bilan aytiladi.Ushbu jumlani —da yuklamasini tushirib qoldirib, yuklamadagi takidni so’zning
o’ziga yuklab talaffuz etsak, urg’u tushgan bo’g’in zarb bilan aytilishi cho’ziqlikka o’zgaradi.
Yuqoridagi gaplarning birinchisi —da yuklamasi bilan kelganligi sababli urg’u dinamik holatda.Bu
dinamiklik qolgan gaplarga ham tasir qilib, kesimlardagi so’z urg’ulari hammasi zarb bilan talaf-
fuz etiladi.Yuqorida ko’rganimizdek yuklamaning vazifasini tovushlarga ko’chirgandagi cho’zig-
lik ham huddi zarb kabi boshqalariga tasir qilib, qolgan kesimlar ham cho’ziqlik bilan talaffuz
etiladi.

Talaffuz akti so’zlovchining samimiy niyat asosidagi oxangining qo’shilishi axborotning ichki
tuzilishini kengaytiradi hamda bu axborotdagi tasdiq aktiga tinglovchi tasavvurida xosila bo’lgan
semantik bilimlar asosidagi ishonch darajasining qo’shilishi fikr tasirchanligini kuchaytirish uchun
xizmat qiladi.?

Intonatsiya, gap urg’usi, so’z urg’usi 0’zaro ma’no uchun bir biri bilan bog’lanib, kattasi kich-
igiga tasir qiladi, kichigi kattasini to’ldirib keladi.

Bundan ko’rinib turibdiki, gapdagi biror bo’lakning mazmunini kuchaytirib ko’rsatish uchun
go’llaniladigan gap urg’ulari tushgan so’zda uning so’z urg’ulari boshqa bo’laklarning urg’ularidan
sezilarli darajada o’zgaradi va xilma xil shakllarda uchraydi. Bunday holatlarda so’z urg’ularining
turi (kvantitativ, dinamik, tovush balandligi, yoki melodik) alohida yoki aralash holatlarda kelishi
so’zlovchining munosabatini belgilab beradi.Ayniqsa bu holat so’zlarga emfatik urg’u tushirish
orqali ko’proq namoyon bo’ladi.Urg’ularning holati gapning hususiy ma’nolarini tushunishimiz-
ga yordam beradi. So’zning ma’nolari (takid, tajjub, xurmat)ni kuchaygan sari urg’uning boshqa
turidan ko’ra cho’ziqligi ko’proq ortib boradi. Urg’u orqali qisqa shaklli gaplarga ko’proq ma’no
yuklash mumkin. J. Mamatov, H Yo’ldoshevalarning ko’rsatgan urg’u parametrlaridan to’rtinchi
dinamik-+temporal ko’rinishi 0’zbek tilida ko’p uchraydi. Chetdan o’zlashgan qatlamdagi so’zlar
qo’shimchalar bilan shakllangan bo’lsa, emfatik urg’ular qo’shimchalarga tushadi.

Urg’ularni mazmunan taxlil qilishda bo’g’inlardagi eng ko’p darajada o’zgarish sodir bo’ladi-
gan bo’ginlar urg’uli bo’gin bo’ladi.

Foydalanilgan adabiyotlar:

[1].Nabiyeva D. “O’zbek tili fonetikasi”: Andijon. 2016.

[2].Hakimov M. “O’zbek tilining pragmalingvistika asoslari”. Toshkent, “Akademnashr”: 2012.

[3]Jamolxonov H. “Nazariy fonetika”: Toshkent — 2017

[4]. Mirzayev J. “O’zbek tili fonetikasi yuzasidan muhim tadqiqot”. O’zbek tili va adabiyoti
jurnali: 2014. 3-son. 111-114 b

[5]-Mirtojiyev M. “O’zbek tilining fonetikasi”: Toshkent “Fan” nashri. 2013. 238-b

[6].Mirtojiyev M. “O’zbek tilining fonetikasi”:Toshkent “Fan” nashri. 2013. 267-b

[7].Nurmonov A. tanlangan asarlar. I jild: Toshkent, “Akadem” nashr. 2012.

[8].Nurmonov A. tanlangan asarlar. III jild: Toshkent, “Akademnashr”. 2012. 244-b.

[9].“G’ulomov A va o’zbek tilshunoslari” (to’plam): Mualliflar jamoasi. Toshkent. 2014. 10-b

Qo’shimcha adabiyotlar:

[1].Erkim Azam. “Jannat 0’zi qaydadir”.

[2].Isajon Sulton. “Hazrati Xizr izidan”.

[4].0’tkir Hoshimov. “Ikki eshik orasi”.

[5].O’tkir Hoshimov. “Daftar hoshiyasidagi bitiklar”.

1 Jannat o’zi qaydadir
2 M. Hakimov. O ’zbek pragmalingvistikasi asoslari. 30-b
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NAVOIY ASARLARI MATNIDA ISHLASH

Qoraqalpog’iston Respublikasi Beruniy tumani
XTBga qarashli 9- maktabningOna tili va
adabiyot fani o’qituvchisi

Urazova Iroda Pulatbaevna

Tel:99-383-83-15

Annotatsiya: Biz ushbu maqolamizda Navoiy asarlarini chuqurroq o’rganish va uni yosh
avlod ongiga teranroq singdirishga harakat qilish haqida batafsil yoritib o’tdik.
Kalit so’zlar: tabdil, asliyat, A. Navoiy

Bugungi kunda Navoiy asarlari, lirikasi bo’yicha ko’plab ishlar amalga oshirilmoqda. Uning
jjodini o’rganish 0’z davridan boshlangan bo’lib, istiglolga erishganimizdan so’ng yanada jadal
sur’atda o’sib bordi. Asarlari, hayotiy faoliyati bo’yicha doktorlik,nomzodlik dissertatsiyalari
yoqlandi. Navoiy merosining kam o’rganilgan qirralari keng tekshirilib, bu sohada anchagina ilmiy
va ilmiy-ommobop asarlar yaratildiki, bunda adabiyotshunoslardan N. Komilov, I, Haqqulov,
R. Vohidov, S. Olimov, N. Jumayev va boshqalarning munosib hissalari bor. Navoiy merosini
o’rganish va yoritishda o’zbek adabiyotshunoslari bilan birga rus olimlari hamda ozarbayjon,tojik,
qozoq, turkman va boshqa xalqlar olimlari ham unumli ish olib borgan. Asarlarini o’z tillariga
tarjima qilganlar. Navoiy asarlari fagat boshqa tillargagina emas, balki hozirgi o’zbek tiliga ham
tarjima qilinayotganini kuzatishimiz mumkin. Ular hozirgi o’zbek tiliga tabdillar orqali ilova
gilinmoqda.

Tabdil atama- istilohini mumtoz matnning janrini saqlagan yoki o’zgargan holda hozirgi o’zbek
tilida mazmunini ifodalash, talqin etish deb tushinamiz. Bunday tabdillar orqali tushunilishi qiyin
bo’lgan mumtoz asarlarimizdagi murakkabliklarini ilg’ab olishimiz mumkin. Chunki tabdilda asar
tili sodda, mazmun saqlab qolingan va hozirgi adabiy tilimizda taqdim etiladi. Buni filologiya
fanlari va nomzodi Vahob Rahmonning ,,Muhokamat ul-lug’atayn’’asari tabdilini asliyatdagi va
tabdil matnini bir-biriga qiyoslash orqali ko’rishimiz mumkin.

Asliyatda:

,,Takallum ahli xirmanining xo’sha chini va so’z, durri samini mahzanining amini va nazm
gulistonining andalibi nag’ma saroyi, ya’ni Alisher almutaxallas bin Navoiy...mundoq arz
qilurkim, so’z durredurkim, aning daryosi ko’ngul va ko’ngul mazharedurkim, jomii maoniyni
juzv va kuldur.

Tabdil ( tarjimasi)

,S0’z san’ati ahlining boshoqchisi va so’z giymatbaho gavhari xazinasining g’zanaboni va
nazm gulistonining sayroqi bulbuli, ya’ni gunohlari mag’rifat qilinishi va ayblari yopilishini
istaydigan Alisher, taxallusi Navoiy bunday arz qiladiki: so’z shunday gavharki, uning daryosi
ko’ngildur va ko’ngil shundayki, u idrokning barcha ma’nolarini o’zida jamlavchidir”.

Bu misolda ko’rish mumkinki, asar tarjima qilinar ekan, o’zida barcha ma’noni saqlab
golgan holda, sodda, tushinarli tarzda bayon qilingan. Tabdil to’liq o’qir ekansiz, hech qanday
qiyinchiliksiz asar mazmunini to’liq anglab yetasiz. Buni ,,Lison ut-tayr’’ ning nasriy tarjimasida
ham kuzatishimiz mumkin.

Asliyatda:

,, Jon qushi chun mantiqi roz aylagay

Tengri hamdi birla og’oz aylagay

Ulki maxluqot xalloqidir ul,

Ondin o’zga foni-yu boqiydur ul”

Tabdil ( tarjimasi)

,, Jon qushi o’z sirlarini bayon qilishga kirishar ekan, uni Ollohga madhiya o’qish bilan
boshlaydi. Chunki Olloh barcha mavjudotlarning yaratuvchisidir. U mangu barhayot bo’lib,
undan boshqa hamma narsalar o’tkinchidir”.

Navoiy ijodini mana shunday tabdillar orqali o’qitish va o’rganish, men o’ylaymanki,
Navoiyni anglashga bo’lgan qiziqishni, ta’lim tizimidagi samarani yanada oshiradi. V.Rahmon
,Muhokamat ul-lug’atayn” tabdil xususida so’z yuritib: ,,Kamina filologiya fakultetlaridagi o’z
mashg’ulotlarim va til tarixida saboq beruvchi hamkasblarining ,, Muhokamat ul- lug’atayn”
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asari ta’limi yuzasidan chekayotgan qiyinchiliklarini kuzatar, bilar va uni tabdil qilish haqida
uzoq yillar o’ylar edim”-deya tabdillarga sezilayotgan ehtiyojlarni ko’rsatib o’tgan. Tabdillarning
afzallik tomoni shundaki, o’quv qo’llanmalaridagi ixcham bayonlar singari maktab yoki oliy
o’quv yurtlaridagi talabalar uchungina xos bo’lmasdan, turli saviyadagi keng kitobxonlar
ommasiga mo’ljallanganligidadir.

Xulosa qilib aytganda, bunday tabdillarni o’quv tizimlariga kiritish, ularni o’rganish orqali
ajdodlarimizning buyuk merosidan bahra olib, uni o’rganishga, avlodlarga yetkazmoqchi bo’lgan
qimmatli fikrlari bilan tanishishga keng yo’l ochiladi. Zero, muhtaram birinchi Prezidentimiz I.
Karimov aytib Navoiydek teran ifoda etgan shoir jahon adabiyoti tarixida kamdan-kam topiladi.
Ona tiliga muhabbat, uning beqiyos boyligi va buyukligini anglash tuyg’usi bizning ong-u
shuurimiz, yuragimizga, avvalo, Navoiy asarlari bilan kirib keladi. Biz bu bebaho merosdan
xalqimizni, aynigsa, yoshlarimizni ganchalik ko’p bahramand etsak, milliy ma’naviyatimizni
yuksaltirishda ezgu insoniy fazilatlarni kamol toptirishda shunchalik qudratli ma’rifiy qurolga
ega bo’lamiz.

Foydalangan adabiyotlar:

1. ,,Til va adabiyot ta’limi” jurnali, 2014-yil 1,2 son

2. Navoiy.A. Muhakamat ul-lug’atay. www.ziyouz.com kutubxonasi
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MAKTABLARDA ALISHER NAVOLY IJODINI O'RGATISHDA INNOVATSION
SHAKLLARNING QO‘LLANILISHI

Xoliqulova Gulshan Yorqulovna
Samarqand viloyati Narpay tumani
61-maktab ona tili va adabiyot o qituvchisi

Anotatsiya: Ushbu maqolada adabiyot mashg‘ulotlarida Alisher Navoiy ijodini ilg‘or pedagogik
texnologiya va usullarni qo‘llash orqgali shoir ijodini o‘quvchilarga tushunarli yetkazib bera olish
chora-tadbirlar.

Kalit so‘zlar: “Klaster” chizmasi, “Piramida”, “Venn diagrammasi”, “Pinvord”, “Matn bilan
ishlash”, “Quduq” usullari

Zamon talabiga javob beradigan bugungi ta’lim tizimi istigboli porloq bo’lgan jamiyatimizning
yangilanishi, taraqqiyotining asosiy poydevori sanaladi. Shunday davrda tahsil olayotgan
o quvchi-yoshlarimizning ilmiy salohiyatini rivojlantirish, ilm-fan, texnikadagi o'zgarishlarning
mohiyatini teran anglashga hamda to" g ri tahlil etishlariga ko maklashish, o"zbek xalqining faxrli
o'tmishidagi ma’naviy-madaniy merosidan g ururlanish hissini shakllantirishga oid bo'lgan yo'l-
yo'riglarni ta’lim tizimiga to'liq targ'ib etish hozirgi kunning dolzarb vazifalaridan hisoblanadi.
Bunday vazifalar ta’lim fanlaridan adabiyotni o’qitish jarayonida ham ko'zga tashlanadi.

Magsud Shayxzoda ta’biri bilan aytganda, “G"azal mulkining sultoni” bo'lgan Alisher Navoiy
hayoti va ma’naviy manba bo'lgan asarlarini o'rgatish barkamol avlod qalbiga didaktik g’ oyalarini
singdirish fikrimiz isbotidir.

Hazrat Alisher Navoiy hayoti va ijodi maktabgacha ta’lim muassasalaridan boshlab, maktab,
litsey, kollejlarda hamda oliy ta’lim dargohlarida ham o'rgatiladi. Ushbu ta’lim jarayonida
ma’lumot tahsil oluvchilarning yoshiga ko'ra bosqichma-bosqich mukammallashib boradi. Bu esa
ta’lim turlari o'rtasidagi uzluksizlik va uzviyligini ta’minlashga va ular o'rtasidagi hamkorlikni
rivojlantirishga xizmat qiladi. Jumladan, 5-sinf adabiyot darsligida o’ quvchilar yoshi va ilm olish
qobiliyatiga mos tarzda Alisher Navoiy hayoti va ijodiga oid ma’lumotlar qisqacha hamda sodda
tarzda berilgan. Shoir ijodidan namuna sifatida “Xamsa”’sining birinchi dostoni bo'lgan “Hayrat
ul-abror”dan rostgo'ylik haqidagi maqolat va shu magqolatda keltirilgan “Sher bilan durroj”
hikoyati berilgan o'ninchi maqolat keltirilgan. Asardan berilgan parchada, ya’ni maqolatda ilgari
surilgan didaktik mazmun va g'oyani 11-12 yoshli o"quvchining ongiga singdirishda badiiylikning
mukammalligiga ko'ra pedagogdan yuksak mahorat talab qilinadi. Ta’lim beruvchi mavzuga mos
keladigan ilg or pedagogik texnalogiyalardan unumli va to'gri foydalanish orqali o’z magsadiga
erishish mumkin. Masalan, “Klaster’chizmasi foydalanish orqgali mavzuni ochib berish, Alisher
Navoiy targ'ib gilgan g'oyani o quvchilar ongiga singdirish ancha osonlashadi.

“Yaxshi kishilarning
hayratlanishi”

63 bob, 20 ta
magolat

Sher rostgo’ylik
timsoli

Durroj
yolg inchilik
timsoli

O ninchi maqolat
“Rostgo’ylik”
haqida

“Sher bilan
durroj” _ p
hikoyati —

ABryer 2020 7-kuem TomxkenT
107



% V3BEKUCTOHIA WIMHWI-AMAITANA TAJIKUKOTIAP" MAB3VCHUJIATU PECITYBIIMKA
. 19-K¥VIT TAPMOKJIH WIMHII MACO®ABUI OHJIAMH KOH®EPEHIIUSA MATEPHAJLUIAPHA

Yuqoridagi kabi usul va chizmalar orqali mavzu tushuntirilsa, o’quvchi mavzu g oyasini
tez anglaydi. Bu esa ularning ilmiy salohiyatiga, ma’naviy dunyoqarashiga, atrofidagilar bilan
erkin,samimiy va tog'ri muloqat qilishlariga ijobiy ta’sir ko'rsatadi. Qolgan maktab, litsey va
kollejlarda berilgan Alisher Navoiy hayoti va ijodiga doir ma’lumotlar ham shu tarzda yetkazilsa,
magsadga muvofiq bo’lar edi. Chunki ma’lumotlarning berilishi mukammallashib, o quvchi yoshi,
bilim gamroviga mos tarzda bayon etilgan Jumladan, akademik litseylar uchun mo’ljallangan
adabiyot darsligida Alisher Navoiy hayoti va ijjodiga doir ma’lumotlar, shoir jjodidan namunalardan
parchalar maktab darsliklariga nisbatan murakkabroq va kengroq berilgan. Litsey o quvchilari
dasturdagi mavzularni to'liq o'zlashtirishi uchun maktabda olgan bilimlarini takrorlashlari,
so'ng litsey darsligidagi ma’lumot va ijodiy namunalarni o'rganishlari lozim. Ushbu jarayonda
ta’lim beruvchi turli ilg or pedagogik texnologiyalardan foydalanish orqali ta’lim oluvchining
ma’lumotlarni to'liqgroq o'zlashtirishlariga yordam berishi lozim. Masalan, Alisher Navoiy
lirikasini o'rgatishda “Piramida” usuli orqali shoir devonlarini sanab otishi mumkin.

ALISHER NAVOILY
SHE’RIY DEVONLARI

g

8 TA DEVONI MAVJUD

/\

TURKIY TILDAGI FORSIY TILDAGI DEVONI
DEVONLARI

— | —

“Badoyi “Navodir
ul-bidoya”

“Devoni Foniy”

un-nihoya”

“Navodir ush-shabob”

“G aroyib us-sig’ar”

!

“Xazoyin ul-maoniy” ' ‘
devonlar kulliyoti x ¥
“Badoyil ul-vasat” “Favoyid ul-kibar”

Ta’lim beruvchi shoir g'azallari, ruboiy, tuyuq, muxammas, tarjiband va qit’alarini tahlilida
ham “Piramida”, “Venn diagrammasi”, “Pinvord”, “Matn bilan ishlash”, “Quduq” usullaridan
foydalanishi dars samaradorligini oshiradi. Ma’lumotlar, tahlillar to’g'ri va uzviy ketma-ketlikda
berilishi o"quvchilarning fanga qiziqishini yanada oshiradi.

Xulosa qilib aytish mumkinki, hazrat Alisher Navoiyning ibratli hayoti va kamolotga yetaklovchi
g oyalar singdirilgan asarlarini o'rganish kelajagimiz tayanchi bo'lgan yosh avlodni barkamol
inson, yurt va xalq uchun jon fido qiladigan shaxs, mustaqil yurtni dunyoga tanita oladigan fugaro
sifatida tarbiyalashning asosiy mezonlaridan hisoblanadi. Ushbu mezonga qat’iy amal qilish ta’lim
tizimida uzviylik va uzliksizlikni ta’minlash jarayonida muhim ahamiyatga ega ta’lim turlaridan
biri sanaladi.

Foydalanilgan adabiyotlar:

1.Golish L.V., Fayzullayeva D.M. Pedadagogik texnologiyalarni loyihalashtirish va
rejalashtirish: O‘quv uslubiy qo‘llanma. Innovatsion ta’lim texnologiyasi seriyasi.- Toshkent:
Igtisodiyot, 2011, -206 bet.
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XORAZM DOSTONLARIDA UCHRAYDIGAN “-DIN”, “-DAYIN” AFFIKSLI
O’XSHATISHLI BIRLIKLARNING LISONIY XUSUSIYATLARI

Dildora Xudayberganova
Urganch davlat universiteti O’zbek
tilshunosligi kafedrasi doktoranti

Annotatsiya: Maqolada Xorazm dostonlari tilida uchraydigan turli poetik magsadlarga
xizmat qiluvchi tasvirlty ifodalar, muayyan qolipga tushib qolgan birikma shaklidagi diskurs
vositalarning o’ziga xos lingvistik jihatlari haqida mushohada yuritiladi. Mazkur masalani
yoritishda qo’lyozma va toshbosma dostonlar matni materiallari asos qilib olingan.

Kalit so’zlar: Xorazm, doston, o’xshatishli birlik, lingvistik qolip, qiyosiy tahlil, dialektizm,
etnografizm.

Xorazm dostonlari tilida qo’llanilgan lisoniy poetik tasvirlarda dialektal xarakteri yetakchi
bo’lgan birliklar ham ancha faol qo’llanilishi odatiy holat hisoblanadi. Buning asosiy sabablaridan
biri, mazkur hududda tarqalgan dostonlar shu yerda yashab ijod etayotgan kishilar tomonidan
yaratiladi va shu yerlik baxshi yoki xalfalar tomonidan ijro etiladi. Buning natjasida, mazkur
regionda mavjud dialektal birliklar dostonlar matnidan o’rin oladi.

Badily nutqqa xos matlarni o’xshatishli birliklarsiz tasavvur qilib bo’lmaydi. Bunday
birliklarning muayyan shakllari, ularni yuzaga chiqaradigan lisoniy vositalari mavjud. Ular
orasida adabiy tildagi lisoniy shakllardan tamomila farqlanadigan, fonetik jihatdan dialektal
xarakterni o’zida mujassam etgan vositalar ham kuzatiladi. Shunday birliklardan biri o’zbek tili
uchun arxaik shakl hisoblanadigan -dayin affiksidir.

Xususan, zikr etilayotgan -dayin arxaik grammatik birligining Xorazm

shevalarida -din shaklidagi ko’rinishi mavjudligi mazkur shevalarni

o’rgangan tadqiqotchilar ishlarida kuzatiladi'. Bu holat hozirgi o’zbek adabiy tilida mavjud
bo’lgan -dan chiqish kelishigi affiksining eskirgan formasi -din bilan shakliy bir xillikni
(shakldoshlikni) yuzaga keltiradi.

Shuni alohida ta’kidlash lozimki, Xorazm dostonlarida arxaik shakl hisoblangan -dinformasi
chiqish kelishigi ma’nosidaham faol qo’llanilgan. Masalan: “...Podsho bu so’zg’a ishonib,
mirzasini chaqirib buyurdi. Bu yigitlar eldin chiqib ketsunlar...”. (“Oshignoma” 3-kitob, “Yusuf
va Ahmad” dostoni, 12-bet) yoki: Odibek kasal bo’lib, doril fanodin dorilbagoga rixlat qildi.
(“Go’ro’g’li”, 17-bet).

Biroq, biz mazkur tekshirishlarimizni -dinshaklning zamonaviy Xorazm shevalarida ham,
eski davrlarga oid matnlarida ham ancha faol ishlatilgan o’xshatish-qiyoslash ma’nolarini yuzaga
keltiruvchi -din shakldosh affiksining xususiyatlarini tadqiq etishga bag’ishlaymiz.

Odatda, 2-shaxs birlikdagi kishilik olmoshiga hozirgi talaffuz normalariga binoan -dek affiksini
qo’shilishi uchun o’zakka hech ganday qo’shimcha qo’shilishi talab etilmaydi, masalan, sen+dek,
sen+day kabi. Ammo Xorazm dostonlari tilida, shuningdek ko’plagan badiity matnlarda 2-shaxs
kishilik olmoshiga o’xshatish ma’nosidagi -dek affiksi qo’shilganda orttirilgan qo’shimcha
qo’llanilishi odatiy holat hisoblanadi, masalan, seningdek, seningday kabi.

Xorazm dostonlarida tilida xuddi ana shu -dekshaklining dialektal varianti sifatida -din
qo’shimchasi qo’llanilgan o’rinlar keng kuzatiladi. “Xirmondali” dostonidan olingan quyidagi
parchada xuddi ana shu shaklni kuzatamiz:

Suvimni barmaram yoda®

Saningdin ko pdur dunyoda,

Asling sani haromzoda,

Dush® uzing suvdan ichavar... (Go’ro’g’li, 280-bet).

Ushbu parchaning ikkinchi misrasida qo’llanilgan “saningdin so’zi

! A6aynmaes @. Xopasm mepanapu. I. —Tomkent: Y3®DA, 1961. Magpaxumon O. Y36k THIMHUHT YFy3 TaxiKach
nexcukacu. —TomkenT: Pan, 1973.

2 Bu yerda yotga, begonaga ma’nosida qo’llanilgan “yoda” so’zi Xorazm o’guz shervalari va turkman tilining
o’zaro uyg’unlashgan ko’rinishidir.

3 Ushbu so’z ham o’guz lahjasi bilan turkman tiuliga xos birlik hisoblanadi.
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tarkibidagi -din affiksi chiqish kelishigining arxaiklashgan varianti bo’lmay, hozirgi tilimizdagi
-dekyoki arxaik formadagi -dayin affikslarining ma’nodoshidir.

Keltirilgan matnning alohida jihatlariga e’tirbor qilinsa, Xorazm 0’g’uz lahjasiga xos dialektal
xususiyatlarni sezish qiyin emas. Shuni ham ta’kidlash lozimki, mazkur o’g’uz shevalarida
umumturkiy tillarga xos ko’plagan lisoniy xususiyatlar saqlanib qolgan. Jumladan, umumo’g’uz
guruhiga mansub turkman, ozarbayjon, turk tillariga xos bir gancha jihatlar bu yerda aks etadi.

Mazkur regionda tarqalgan dostonlar nashr qilinganda matnlar muayyan obyektiv va subyektiv
sabablarga ko’ra imkon qadar hozirgi o’zbek adabiy tiliga yaqinlshtirilgan bo’lsa ham, baxshilar
jjrosidagi original, jonli real matnlar yuqoridagi kabi ko’plagan materiallarni o’zida saqlab
kelayotganiga guvoh bo’lamiz.

Yuqoridagi dialektal arxaik affiks orqali har doim ham ijobiy bo’yoqli ifodalar hosil
gilinavermaydi, ba’zan -din o’xshatish affiksi salbiy ottenkaga ega poetik tasvirlar yaratishda
ham ishtirok qiladi. Masalan: “...zakot barmagan toyifaning boshchisi suvdan chigqan shog’oldin
bo’lib, mani aldimda so ’'mpayib, nishatib duribsan...” (Go’ro’g’li, 23-bet). “Edigo” dostonidagi
quyidagi parchda dialektal leksema tarkibida salbiy holat tasvirlashga xizmat qilmoqda: “...Adiga
egasini topgan pishikdin bo’lib, yugurib keldi...” (Oshignoma, 229-bet).

O’xshatishma’nosinihosilqiluvchi-dinaffiksiningushbushakligakelibqolishida,bizningcha,arab
xatida mazkur so’zning yozilishi sabab bo’lgan. Chunki, -dayin formasini arab yozuvidagi
yozilishini hech o’ylanmay -din tarzida ham o’qish mumkin. Bunday holatni Xorazm shevalariga
mansub ko’plagan so’zlarda kuzatishimiz mumkin. Masalan, oydayin//oydin, guldayin//
guldin,Husayn//Ho sin ....va boshqalar.

Umumlashtirgan holda aytish mumkinki, dostonlarimiz leksikasida o’xshatishli birliklarni
hosil qgiluvchi ko’plagan lisoniy dialektal vositalar mavjudki, ularni aniglab, umumturkiy tillardagi
ana shu shakllarni ifodalovchi birliklar bilan qiyoslash orqali zamonaviy o’zbek tilining mavhum
bo’lib turgan bir gancha masalalarga oydinlik kiritish imkoni tug’iladi.

FOYDALANILGAN ADABIYOTLAR . .

1. A6nynnaeB @. Xopasm meBanapu. . —Tomkent: Y3®DA, 1961. Magpaxumon O. Y306ek Tu-
JUHMHT YFy3 Jlax)kacu jJekcukacu. —TomkeHt: daH, 1973.

2.Go‘ro‘g‘li. Toshkent-2006.

3. “Oshignoma” 3-kitob. Urganch -2008. .

4. XoxkueB A. TUIITYHOCITUK TEPMUHIIADMHUHT U30XJIH JiyFari. —TomkeHt: Y3MO, 2002.
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O’ZBEK VA INGLIZ TILLARIDA ELLIPSIS HODISASINING VOQEALANISHI

Ziyadullayeva Dildora G’ulomjanovna
Jizzax davlat pedagogika instituti Magistranti
dildorakomilova274@gmail.com

Annotatsiya: ushbu maqolada nutqda ellipsis turli magsadlar bilan (masalan, iqtisod talabi
bilan) yuz berishi, undan odatda uslubiy figura sifatida foydalanish, tilda esa turli sabablar
bilan yuz berishi, masalan, ugra oshi (ugra bilan tayyorlangan osh) birikmasidagi osh so‘zi
ellipsisga uchrashi (tushib qolishi) natijasida ugra so‘zi yangi ma‘noga ega bo‘lgani haqidagi
fikrlar yoritilgan.

Kalit so‘zlar: ellipsis, F. Ibragimova, N.M. Maxmudov, sintaktik sath, badiiy matn.

O‘zbek tilida F. Ibragimova, N.M. Maxmudov aynan shu mavzuda ilmiy-tadqiqot ishlarini
olib borganlar.F. Ibragimova dissertatsiyasida o‘zbek tilida shu mavzu yuzasidan qilingan ishlarga
to‘xtalib o‘tadi. U umumiy tilshunoslikdagi ellipsis masalasiga doir ta’riflarni va o‘zining
kuzatishlarini umumlashtirgan holda shunday yozadi: —Ellipsis tilning, asosan, sintaktik sathida
tejamkorlik tamoyilining natijasi sifatida amal qiluvchi sintaktik, lingvostilistik va lingvopoetik
hodisa ekanligi ma’lum bo‘ladi. Badiiy matndagi ellipsisga nutq jarayonida gap bo‘laklarining
so‘zlovchi yoki yozuvchi tomonidan ma’lum bir uslubiy-lingvopoetik maqsadda ongli ravishda
ataylab tushirib goldirilishi deb ta’rif berish mumkin.

—Tejamkorlik tamoyili til taraqqiyotining, tildagi evolyutsiyaning umumiy va asosiy
omillaridan ekani juda ko‘p tilshunoslar tomonidan ta’kidlangan. Tejamkorlik va ellipsis bilan
bog‘lig muammolar yechimini topishda rus tilshunosligida salmoqli ishlar amalga oshirilgan.
Ye.S.Kubryakova til vositalarini tejash tamoyili dunyodagi turli tillarning barchasida namoyon
bo‘ladigan eng qudratli ichki tamoyillardan biri ekanligini uqtirsa, A. Budagov tildagi tejamkorlik
tamoyili til taraqqiyotiga aloqador emas deb hisoblaydi. Tejamkorlik tamoyilining sintaktik
sathda vogelanishining natijasi o‘laroq ellipsis hodisasi yuzaga keladi.

N.M. Maxmudov alohida ta’kidlaganidek, —Asosida til tejamkorligi yotadigan hodisa
sifatidagi ellipsis stilistika va sintaksisda muhim o‘rin tutadi. Boshqacha aytganda, tejamkorlik
tamoyilining tilning har qanday sathida vogelanishi ellipsisni yuzaga keltirmaydi, ellipsis faqat
sintaktik sath hodisasidir. Ammo ayrim tilshunoslar tildagi har qanday tejamkorlikni ellipsis deb
hisoblaydilar. Bunda so‘zlovchi yoki yozuvchining o‘z nutqini elliptik tarzda shakllantirishdan
ko‘zda tutgan magsadi e’tibordan soqit qilinadi. Jumladan, tilshunos A.Hojiyev shunday
ta’kidlaydi: —Lingvistik iqtisod... til tizimining barcha sohalarida (fonetika, so‘z yasalishi,
sintaksis va b.) uchraydi, tojik tilshunosligida ham ellipsis barcha til sathlariga daxldor hodisa
sifatida tadqiq etilgan. O‘zbek tilida esa, F. Ibragimovaning fikricha, tovush yoki bo‘g‘in tushishi
fonetik hodisa bo‘lib, ularning ellipsisga aloqasi yo‘q. Bir qator tilshunoslar ellipsis natijasida
yangi so‘z yasalishi mumkin, ya’ni muayyan sintaktik konstruktsiya ixchamlashib, bir so‘z holiga
kelishi mumkin, deb qaraydilar. Bunday ellipsislar, F. Ibragimivaning nazarida, lingvostilistik va
lingvopoetik gimmatga molik bo‘lmaydi, chunki hosil bo‘lgan birliklar odatdagi so‘zlar sirasidan
joy oladi. Bunday ellipsislar nutqiy-kommunikativ emas, balki lisoniy hodisa maqomida bo‘ladi.

O‘zbek tilshunosligi tarixida sintaktik strukturada gap bo‘laklarining tushib qolishi, ya’ni
hozirgi terminologiya bilan aytganda, ellipsis hodisasi o‘tgan asrning 20-yillarida qayd etilgan.
Fitrat gap bo‘laklarining tushib qolishi natijasida —leksik gap (to‘ligsiz gap) shakllanishini ham
alohida ta’kidlaydi.

—Ellipsis (yun. elleipsis — tushish, tushirilish) — nutq unsurining tushib qolishi. Nutqda ellipsis
turli maqsadlar bilan (masalan, iqtisod talabi bilan) yuz beradi. Undan odatda uslubiy figura
sifatida foydalaniladi. Tilda esa turli sabablar bilan yuz beradi. Masalan, ugra oshi (ugra bilan
tayyorlangan osh) birikmasidagi osh so‘zi elhp51sga uchrashi (tushib qolishi) natijasida ugra
so‘zi yangi ma‘noga ega bo‘lgan (ovqat nomiga aylangan): Bozordan qaytishda tayyorlangan
ovqat serqatiq ugra ekan. Nutqiy ellipsis juda ko‘p uchraydigan hodisa. Masalan, Yaxshilar
ko ‘paysin, yomon qolmasin. (odam so‘zi ellipsisga uchragan).

O‘zbek tilshunosligida —elliptik va —to‘ligsiz gap terminlariga sinonim sifatida qaraladi.

—Elliptik gap — bu to‘ligsiz gap. — To‘ligsiz gap — grammatik tuzilishi yoki tarkibi nuqtai
nazaridan to‘liq bo‘lmagan (tarkibida bir yoki bir necha bo‘laklari ishtirok etmagan), lekin bu
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noto‘liglik nutqiy matn yoki vaziyat (sharoit)dan aniq sezilib turadigan gap:

Kanal. Katta kanal. O ‘tgan yili chigardik (A. Qahhor).

Olim quyosh bilan yorug ‘ - odam ilm bilan (Magol).

Yuqorida aytib o‘tganimizdek, ellipsis barcha tillarga hos bo‘lgan hodisa hisoblanadi. Masalan,
ingliz tilida. Buni quyidagi keltirilgan ikki jumlada ko‘rish mumkin:

1) Are you going to Shiraz?

Siz Sherozga bormoqchimisiz?

2) Yes, I am (going to Shiraz)

Ha. (ha, men Serozga bormoqchiman)

Ikkinchi gapda going to Shiraz birikmasi tushirib qoldirilyapti. Bu ellipsis hodisasiga uchragan
birikmani ko‘p nuqta orqali ifodalash mumkin. Ellipsis termini Britaniya ingliz tilida ishlatiladi.
Amerika ingliz tilida esa Dots (nuqtalar) termini ishlatiladi.

Til o‘zining bevosita nutqiy aloga vositasi bo‘lish vazifasini bajarishda, albatta, til birliklarini
tejashga harakat qiladi. Lisoniy ortiqchalik tasvirning to‘liqligi, aniqligi, nutqda turli ta’kidli
ifodalarni shakllantirishga imkon bersa-da, u baribir til birliklarining, kamida, shakliy hajmdorligiga
olib keladi. Bu, shubhasiz, nutqiy aloqa jarayonlarining sur’atini pasaytirish tomon yo‘l ochadi.
Ana shularga ko‘ra, tejamkorlik tamoyilining vogelanishi natijasi bo‘lgan ellipsis hodisasi nutqda,
xususan, badiiy nutqda ko‘p qo‘llanadi.

Foydalanilgan adabiyotlar:

1. Hojiyev.A. Tilshunoslik terminlarining izohli lug’ati. Toshkent.,2011

2. Mahmudov.N.M. O’zbek tilida ellipsis. Dissertatsiya. Toshkent.,1977

3. Ibragimova F. Badiiy matnda ellipsis va antiellipsis. Dissertatsiya. Toshkent.,2011
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NHHOBAIIMOHHBIE METOAbI OBYYEHUA PYCCKOMY A3bBIKY

Hamaszoea 3ynegpus Jwixkoodunosna
Henayckozo paiiona Cypxanoapvunckoit oonacmu

yuumenbHuya pyccko20 A3vlka u aumepamypul wikona 19
902489112

AnHoTtanus: B crarbe paccMarpuBaeTcs HCOIb30BaHUE MHHOBAIIMOHHBIX METOI0B O0YYEHUS
PYCCKOMY SI3BIKY.
KJII0UEBbIE CJIOBA: “MHHOBAIIMOHHOE OoOyueHue”, “OporieHHbI BHepén”

OOBEKTUBHOI HEOOXOIMMOCTBIO B YCIOBHUSX COBPEMEHHOTO 00pa30BaHUsI CTAHOBUTCS OCBOE-
HUE YUHUTEJIEeM U MPUMEHEHHE UM Ha CBOMX ypOKaX MHHOBAIIMOHHBIX TEXHOJOTHH MPH 00yueHUH
nereil. CeronHs He JODKHO OBITH TaKOrO Y4MTENs, KOTOPBIM He 3aayMbIBajCcsi Obl Haja BOINPO-
camu: “Kak cnenarb ypok uHTepecHbIM, sipkuMm? Kak yBieub peOsT cBoum npeamerom? Kax
CO3/IaTh Ha YPOKE CUTYAIUIO ycrexa JUIsl KaKJI0ro y4yeHuka?”

U sto He ciyuaitHo. HoBas opranusanmsi oOuiecTBa, HOBOE€ OTHOILIEHUE K YKU3HU MPEdb-
SBJISIIOT U HOBBIE TpeOoBaHMs K mikosie. CeronHs OCHOBHas Liedb OOy4YeHHs - 3TO HE TOJIBKO
HAKOIUICHUE YYCHUKOM OIPEIEIEHHOM CyMMbl 3HAHUN, YMEHHW, HaBBIKOB, HO M IIOATOTOBKA
IIKOJIbHUKA KaK CaMOCTOSTENILHOTO CyOBEKTa 00pa3oBaTesIbHON JesTeIbHOCTH. B ocHoOBe co-
BPEMEHHOI'0 00pa30BaHUs JIEKUT aKTUBHOCTh YUEHHKA, Harpasisemas yuuteneM. IMeHHo 3Toi
L€ - BOCIIUTAHUIO TBOPUECKOM, aKTUBHOM JTMUHOCTH, YMEIOIIEH YUUTHCSI, COBEpPIIIEHCTBOBATh-
CSl CAaMOCTOSITENIFHO, U TOAYUHSIOTCS OCHOBHBIE 33/1a4l COBPEMEHHOTO 00pa3oBaHUSI.

Yro ke Takoe “MHHOBALIMOHHOE 00y4yeHHe” U B uéM ero ocobeHHOCTH?

NunoBanmonHnoe oOyuyeHue (OT aHMI. innovation — HOBOBBEJICHUE) — HOBBIN MOAXOM K 00y4e-
HUIO, BKIIIOYAIOUINHA B ce0sl TMYHOCTHBIA MOIXO0M, (DyHIaMEHTAJIbHOCTh 00pa30BaHUs, TBOpYE-
CKO€ Hayaso, MPOPECCUOHATTU3M, HCIIOIb30BAHNE HOBEHUIITUX TEXHOJIOTHH.

AKTYyaJIbHOCTh MHHOBAIIMOHHOTO O0YYeHHMs] COCTOMT B MCIIOJIb30BAHUU JIMYHOCTHO-OPHU-
EHTHUPOBAHHOTO OOY4YEeHUsI, a TaK)Ke MOUCKE YCIOBUHM Il PACKPBITUS TBOPUECKOTO MOTEHIIMAA
y4YEHUKa.

OCHOBHBIMU LIEJIIMH MHHOBAIIMOHHOTO 00y4YeHHUSs SIBJISIIOTCS:

*  pPa3BUTUE HUHTEIUIEKTYalbHBIX, KOMMYHUKATHBHBIX, JIMHTBUCTUYECKUX U TBOPUYECKUX
CIIOCOOHOCTEN yUaluxcs;

*  (opMupOBaHHE TMYHOCTHBIX KAYECTB yUAIIUXCS;

*  BbIpabOTKa yMEHUH, BIUSAIOLIUX HA Y4EOHO-II03HABATENbHYIO ACSITEILHOCTD U IIEPEXO]] Ha
YpOBEHb MPOyKTUBHOTO TBOPYECTBA,

*  (dopMupoBaHUE KIIOUEBBIX KOMIIETEHTHOCTEH yUaIuXxcsl.

JIaHHBIMU LeJSIMH ONIPeIeJISIIOTCS M 321241 HHHOBALIMOHHOTO 00y4eHMs:

*  ONTHMHM3ALUA Y4eOHO-BOCIIMTATEIHHOIO MPOLIECCa;

*  co3maHue 0OCTaHOBKH COTPYIHHUYECTBA YUCHUKA M YUUTEIIS;

*  BbIpadOTKa JOJITOBPEMEHHOM MOJIOKUTEIBHON MOTUBALIUH K O0YUEHHUIO;

*  TIIATEJIbHBIN 0TOOP MaTepuasa U CrocoOOB €ro MoJayuu.

B ocHOBe HHHOBALIMOHHOIO 00yUYeHUsI JIesKAT cieyolue TeXHOJIOTHH:

*  pa3BuBarollee 00y4eHue;

*  npobiemMHoe 00ydeHHue;

*  pa3BUTHE KPUTHUECKOTO MBIIIJICHHUS;

*  TexHonorus “Meron MpoeKToB”;

*  nuddepeHIpoBaHHbBIN TOIXO0 K 00yUYEHUIO;

*  CO3/laHHE CUTYyalllH ycIeXxa Ha YpOKe;

*  uHbOPMAIIMOHHBIE TEXHOJIOTHH.

[To Moemy yOexneHuto, ogHol U3 Hambosee 3G GheKkTUBHBIX (HopM pabOThl, GOPMUPYIOIIHX
JUYHOCTh Y4Yalllerocsi, sBIsIETCS METOJ MPOEKTOB. B TexHomoruu yueOHOro mporecca Mmpouc-
XOJUT CMEIICHHE aKIEHTOB Ha CAMOCTOSTEIBHOCTh, MPEANPUUMYHBOCTh, AKTUBHOCTb, U300pe-
TaTeIbHOCTh ydamuxcs. [Ipu o0oO1meHny, 3aKkpenjaeHuy 1 NOBTOPEHUU y4eOHOro mMarepualia,
IIpU OTPabOTKE HABLIKOB U YMEHHUH €ro MpakTUUYEeCKOTO MPUMEHEHHs 3TOT METOA MPUHAIICKUT
K unciy Hanbonee 3pdexruBHbIX. Kparko HamomHI0: CIIOBO «IPOEKT» (B OyKBaJIbHOM TNEPEBO-
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JIe C JIAaTUHCKOTO — «OpOIIEHHBIN BIEpPEN») TOJKYETCsl B CJIOBAape MHOCTPAHHBIX CIIOB, KaK Mpo-
eKT — 3aMBbICe, IJIaH; pa3pab0TaHHBIN IJIaH COOPYKEHHUS, MEXaHU3Ma; PEABAPUTEIbHBIN TEKCT
KaKkoro — jau00 JOKyMEHTa. Y4eOHbII MPOEKT — 3TO BO3MOXKHOCTH JI€JaTh YTO-TO MHTEPECHOE
CaMOCTOSITEJIbHO, MAKCUMAJIbHO MCIIOJIb3YSl CBOM CIIOCOOHOCTHU MPOSBUTH €051, MPUIOKHUTH CBOU
3HaHUs, 9TO NMPAKTHUYECKas JIeATEIbHOCTh, HAIIPAaBJICHHAs HA PELICHNE MHTEPECHOW MpOOIEeMBI.
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SOME PROBLEMS OF TEACHING ENGLISH AT SCHOOL.
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Annotation. The article examines a number of problems of teaching English at school associated
with violations of the integrity and functioning of the methodological system. The author proposes
a solution to these problems both at the organizational and content levels.
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The importance of proficiency in a foreign language (FL) for a modern specialist of any non-
linguistic specialty is dictated by time and is reflected in the requirements of program documents,
where a foreign language appears as a federal component of the state educational standard.
This importance should also be reflected in the end result of the training. Moreover, modern
requirements for the level of professional training of a specialist in terms of proficiency in a
foreign language presuppose not only the ability to understand written and oral speech, as well as
write and speak, but also the ability to act effectively in a foreign language communication, which
implies a significantly higher level of linguistic and speech and out-of-language training. But the
practice of teaching foreign language to students shows that there are a number of different-level
problems that affect the organization of the learning process, and its content, and the final result.
The unsatisfactory quality of the latter was the reason for writing this article, the purpose of which,
as possible, as fully as possible to reveal the problems existing in the indicated area, which will
allow in the future to outline ways of solving them. It seems important to note that the problems
of teaching foreign language in a non-specialized (non-linguistic) school are not random, isolated,
they are a manifestation of systemic disorders. The teacher and the student interact in the classroom
within the framework of a methodological system consisting of generalized elements, on the basis
of which a specific teaching method (or technology) is built (IL Bim [1], GA Kitaygorodskaya [2]).
The methodological system dictates the choice of the teaching method depending on the learning
goals and the conditions in which the achievement of these goals is expected. Communication
takes place about the content of the educational material, organized in a certain way, and through
a flexible (which is desirable) system of methods and techniques aimed at the assimilation of
this material by students and the ability to use it in various types of speech activity. Any specific
educational process includes all the elements of the methodological system and relates to it as real
and ideal, as particular and general. One way to test the effectiveness of the educational process
is to consider it in terms of compliance with the ideal methodological system. Knowledge of
foreign languages implies both expanded use of the Internet as a source of additional information
for replenishing the baggage of professional knowledge, and real opportunities to travel abroad,
both to improve their language training, and for professional internships and study in foreign
educational institutions, as well as other opportunities, which can ultimately contribute to rapid
career growth. Career growth, as shown by modern sociological studies, occupies one of the first
places in the ranking of the life aspirations of young people. But all this, unfortunately, for certain
reasons and contrary to expectations, does not contribute to the formation of internal motivation in
students. The only real way to increase the motivation of students is to form their interest in classes
by methodological means, that is, the creation of external motivation, which, as you know, is
much less effective than internal. The problem of motivation is very relevant today and requires a
separate study beyond the scope of this article. In quantitative terms, there is often an unacceptably
large number of students in the group. Even in a school where the division of academic groups
into linguistic groups is practiced, the number of students reaches twenty people in one group. But
there are universities in which academic groups of 30—40 students are not divided into language
groups.

In such conditions, one can only talk about the language, and not give knowledge, form skills
and bring them to automatism. All this shows a significant discrepancy between the fundamental
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elements of the methodological system. A student who comprehends a foreign language at the
level and in conditionsprofessional foreign language discourse, must have good basic (school)
language and speech training; have an understanding of speech strategies and speechetiquette;
have a sufficiently developed abstract (logical) thinking; have a broad background knowledge of
the world around them; possess knowledge of the culture of the country (countries) of the target
language - all this to the extent necessary and sufficientfor a discursive foreign language teaching,
the average university student does not possess. Is notmeans that such training is impossible - it is
quite real. But for successful, effective, and not fictitious training in professional foreign language
discourse requires a solution to the problems discussed in detail in this article, and also a revision
of the learning objectives of the FL to be achieved at the general education level. Obviously, the
revision of the goals will entail a change filling of all elements of the methodological system. All
of the above allows us to conclude that the real process of teaching foreign language in general and
professional foreign language discourse in particular in conditions a non-linguistic university has
significant systemic shortcomings, that is, its main elements do not meet the requirements of the
methodological system. The main disadvantage is the mismatch of goals and conditions of training,
andthe teacher’s ability to influence the structure and content of these subsystems is reduced to
a minimum due to their essential features and objectively specified nature. The teacher is also
given the content of the educational material and its organization. But in this respect, the teacher
is more free, although limited.material of a specific educational and methodological complex or
work program.The teacher can express himself most fully in terms of creative use of teaching aids,
forms and methods of interaction with students. But due to of the reasons considered in the article,
this can only to some extent affect the efficiency and quality of the learning process for foreign
languages at schools .
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ALISHER NAVOIYNING “SAB’AI SAYYOR” DOSTONIDA RANG SEMALI
LEKSEMALARNING TASNIFI

Jalilova Dilorom Abdug’afforovna
Toshkent shahar Chilonzor tumani 195-A maktabning
ona tili va adabiyot fani o’qituvchisi

Annotatsiya: Maqolada rang semali leksemalar tasnifi xususida qisaqcha fikrlar bayon
qilingan. Maqola til tarixi masalalari bilan alogador bo'lib, unda masala Alisher Navoiyning
“Sab’ai sayyor” dostonida qo'llanilgan sifatlar misolida o'rganilgan.

Kalit so’zlar: sifat, rang, sema, tasnif, belgi, ekspressivlik, ottenka

Til vositalari va ulardan o’rinli, to’gri foydalanish har bir so’zlovchi nutqining qay darajada
ekanligini ko’rsatib beradi. Turkiy tillarning asoschisi bo’lmish Alisher Navoiy o’zining “Xamsa”
to’plamiga mansub bo’lgan “Sab’ai sayyor” dostonida sifat leksemalaridan, aynigsa, rang-tus
sifat leksemalaridan foydalanilganini guvohi bo’lamiz.

Rang-tus bildiruvchi sifatlar —predmetning belgi alomatlaridan biri rang-tusdir. Bir turkum
sifatlar predmetning ana shu belgisini ifodalash uchun qo’llanadi.

Dostonda rang-tusni bildiruvchi sifatlar juda ko’p o’rinlarda qo’llanganiga guvoh bo’lamiz.
Chunki shoh Bahrom haftaning yetti kunida yetti xil rangdagi qasrda yetti yo’lovchidan turli
xil rivoyatlarni tinglaydi. Ana shu ranglarni birma bir kuzatadigan bo’lsak, qorong’ulikdan
yorug’likka qarab o’zgarib boradi. Bu esa har bir qo’llangan rang-tus bildiruvchi sifatning
semantik va morfologik tomondan ahamiyatini ko’rsatib beradi. Dastavval, rang — tus sifatlari
orasida badiiy ijodda eng faol leksemalardan bo‘lmish, og va gora sifat leksemalari xususida
to‘xtalmoqchimiz. Qora sifat leksemasi nutqda faqat predmetning rangini ko‘rsatish maqgsadida
qo‘llanganda, emotsional — ekspressivlikdan xoli bo‘ladi, uning vazifasi rang to‘g‘risida xabar,
ma’lumot berish bilangina cheklanadi. Nafaqat qora sifat leksemasi, balki barcha rang — tus
sifatlariga ham xuddi shu fikrni aytish mumkin.

Qora leksemasi so‘zlovchi yoki yozuvchining oz nutqi qaratilgan shaxsga bo‘lgan munosabati
nuqtai — nazaridan matnga bog‘liq holda ijobiy yoki salbiy ekspressivlikni ifodalashi mumkin.'Bu
leksema inson organizmining yuqori qismida joylashgan a’zolar (soch, qosh, ko‘z)ni tasvirlash
magsadida qo‘llanganda rang ma’nosiga ijobiylik semasini ham kiritadi:

Boshig’a solib ul garo gisu,

Har tuki soyu bir qaro qayg’u. (“Sab’ai sayyor” dostonidan)

Ushbu dostondan keltirilgan parchada qora leksemasi gisu- mumtoz adabiyotda soch ma’nosida
qo’llanuvchi so’z oldidan keltiriladi va yuqorida aytganimizdek ijobiylik ma’nosini yuklaydi.

Ko’runub gard yo garo ko’ziga,

Bir nafas kelmay el aro o’ziga.(“Sab’ai sayyor” dostonidan)

Keltirilgan misollarda mualliflarning o°zlari tasvirlayotgan kishilarga bo‘lgan ijobiy munosabati
ularga tegishli bo‘lgan a’zolarning belgilarini sifatlashlar yordamida keltirish orqali ifodalanmoqda.
Demak, gora leksemasibuo‘rinda rang — tusni bildirishdan tashqgari muallifning kayfiyatini, mehr
— muhabbatini ham ma’lum darajada bildirib kelayotir. Umuman, gosh, ko z, soch kabi a’zolarga
nisbatan gora leksemasi epitet sifatida qo‘llanganda ijobiy munosabat semasi ma’lum darajada
aks etadi.

Zafar Pardayevning “O°‘zbek tilida sifatlarning semantik — uslubiy xususiyatlari” nomli
ilmiy monografiyasida gora leksemasining tilimizda quyidagi okkazional semalarni ifodalashi
mumkinligi e’tirof etilgan: motam, qayg‘u, kun, kunning ma’lum vaqti, yorug‘lik — qorong‘ulik
darajasi kabi. Tadgiqotda olim gora leksemasining yigirmaga yaqin semasi xususida fikr
bildirib o‘tgan.?

Shuningdek, gora sifat leksemasi she’riyatda ogq sifat leksemasi bilan qarshilantirilgan
holda, keng uslubiy ma’nolarda qo‘llaniladi.

Oq va gora rang — tus sifatlarining poetik nutqda uslubiy vazifa bajarish ko‘lami nihoyatda keng.

' Rahmatullayev Sh. O‘zbektiliningizohlifrazeologiklug‘ati. — Toshkent: O‘qituvchi, 1978. — 408 b.
2 Pardayev Z. O‘zbektilidasifatlarningsemantik — uslubiyxususiyatlari. — Samarqand: SamDUnashri, 2007. 36 —
44 — betlar.
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She’riyatda har bir shoir og va gora leksemalarini  qo‘llashda ma’lum bir ma’no nozikliklarini,
okkazional semalarni ifodalashni ko‘zda tutadi. Shunisi xarakterliki, poetik matnlarda insoniy
munosabatlar rang — tus bildiruvchi sifat leksemalar vositasida aniq, lo‘nda va obrazli tarzda
ifodalanadi. Og leksemasini qo‘llashda insonga xos bo‘lgan barcha ijobiy jihatlar nazarda tutilsa,
gora leksemasini qo‘llashda esa buning tamomila aksi tushuniladi. Ularni poetik nutqda, hatto
bir bayt doirasida qarama — qarshi qo‘llash esa fikrni aniq ifodalash, mazmunni kuchaytirish,
ta’sirchanlikni oshirish imkonini yaratadi.

Badiiy adabiyotda boshqa rang—tus sifatlari ham keng uslubiy ma’noda qo‘llaniladi.
Chunonchi, g¢izil sifat leksemasi xususida ham shuni aytish mumkin. Bu leksema xuddi
gora va oq sifat leksemalari kabi juda ko‘p ramziy ma’nolarda qo‘llanilgan.

Oqizib ko’zdin oncha gulgun yosh,

Kim shafaq ichra qolib oy-u quyosh. (“Sab’ai sayyor” dostonidan107-bet)

Yugqorida keltirilgan parchada gulgun sifat leksemasi ko’z yoshining belgisi sifatida qo’llaniladi.
Gulgun qizil leksemaning tarixiy varianti hisoblanadi.

Bundan tashqari ushbu dostonda gulfom (gulrang), sandali, kofuri (oq), zardvash (sariq), xazro
(yashil), binafshagun kabi rang-tusni bildiruvchi sifatlar qo’llanilgan. Har bir sifat leksemasi 0’ziga
xos ma’no nozikliklariga ega hisoblanadi. Umuman olganda, tilimizda rang —tus bildiruvchi
sifat leksemalar har xil so‘zlar bilan birikib, epitet vazifasida kelishi va turli uslubiy
magqsadlarda qo‘llanilishi keng tarqalgan. Yuqorida biz tilimizda faol qo‘llaniluvchi rang —tus
ifodalashga xizmat qiladigan gora, oq, qizil, sarig, sifat leksemalarning semantik strukturasi
va uslubiy xususiyatlari haqida fikr yuritishga harakat qildik. Kelgusida rang — tus bildiruvchi
sifat leksemalarni yaxlit holda uzviy tahlil usulida tadqiq etish o‘zbek tili semasiologiyasi,
leksikologiyasi va uslubiyatining ko‘plab dolzarb muammolarini hal etishiga xizmat qiladi.

Foydalanilgan adabiyotlar
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AHHOTauus: Yy Makonaaa ojduid TabIuM Myaccacalapuja YKUTuiaaauran 6apya dannap-
JlaH YKyB MalIFyJOTIIApUHU TALIKWJI THIL, YJIap aCOCHIa TabJIUM OJIyBUMIAPHUHI MHTEJIEKTYyall
KOOWJIMATIIApUHY PUBOXKJIAHTUPUIILJIA 3aMOHABUH Tajalnapra, negaroruk Ba axOOpoT TEXHOJIO-
rusiapra ajgoxuja YpTHOOp KapaTull JO3UMIIMIH Macasajgapu Oopacuja cy3 IOpUTHIITAH.

Kanur cy31ap: TakKOMWUIAIITUPHLL, XAJIKAPO CTAaHAAPTIAP, PUBOKIAHTUPULI, KYHUKMA, Ma-
JaKa, MaKJUTaHTUPUIL, HYHANTUPUIITaH, Makcal, Basudanap, Ma3MyH, LIaKJI, METOJ], TEXHOJIOTHS,
BOCHTAJAp, Y3IAIITUPHIL, KOPUHA ATUL, KapaéH, OUIUM.

Onuit  TabAUM TU3UMHHM TyOJaH TaKOMWJUIAIITUPHIN, MaMJIAKATUMHU3HU WIKTUMOUM-
MKTUCOIUIN pUBOXKIIAHTHPHUII OOpacuaru yCcTyBop Basudanapra Moc Xoia, kKaapiaap Taiépiaii-
HUHT MabHO-Ma3MyHHHH TyO/laH KalTa KYpuO YMKMIL, XaIKapo CTaHAApTIap JAapaKacuia oM
MaJakalld MyTaxaccuciap Tal€prail ydyH 3apyp LIapouTIap sSpaTull Makcaauaa Y30eKHCTOH
Pecny6nmukacu Ilpesunentununr 2017 itun 20 anpenaa “Ouaunii TabJAUMM TH3MMHHHU SIHA/AA PH-
BOKJIAHTHPHII Yopa-Tagoupiaapu Tyrpucuaa”ru I1K-2909-con kapopuga GenruiaHrad Ba3u-
(anap xKaropuaa YKyB xapaHHUra Xajakapo TabJIUM CTaHAAPTIapUra acoclaHraH HT 3aMOHABUI
NEeIaroruK TEXHOJIOTUsIAp, TAhJIUM JACTypilapy Ba YKyB-METOAMK MaTepUalJIapUHU KEHT JKOpUi
STHII SHT MyXUM Basudanap 3THO Oenruianim.

by ¥3 HaBOatmma onmii TabBIMM MyaccacajlapuaaH VKUTWIaaurad Oapua ¢anmapaaH YKyB
MAIIFyJIOTIaPUHA TalIKWI STUII Ba yjaap acocHIa TabJIUM OJYBYMWJIAPDHUHT HWHTEJIEKTYyall
KOOWIMSATIIApUHY PUBOKIIAHTHPUIIJIA 3aMOHABUI Tajabnapra, negaroruk Ba axO00poT TEXHOJO-
TUsUTapura ajoxuaa dbTHOOp KapaTHIl JO3MMIMTHHH TaK030 ATaau. MasKyp TEeXHOJIOTHsIIAp-
HUHT aCOCHH MOXUSTH TabJIUM OJIyBUWJIAPHUHT OWJIMM, KYHHKMa Ba MaJlaKaJapHHU MIaKJIJIaH-
TUPUILLI OYIMO, YHUHT acocua YKYB MAIIFYJIOTIapUHU TAIIKWII 3TUII Ba OOLIKAapHILa YIapHUHT
xaéTuil TaxpudacH, SXTUEKHU, KU3UKUIIN XaMa UMKOHUSTIApUra TassHUIAaH.

Ymly nonzap6 BazudaaapHu aMmaira omypHIl OpKaJld MajaKail MyTaXxacCUcIapHu Talépiai-
Jla OJIMIA TaBJIUM Myaccacalapuja sSHru4ya €HJANIyBIapHU UIIa0 YUKW MyXUM XHCOOIaHAIH.
By Basu(anapuu amaira omMpuUNIIa XOPWK TaXpubanapuaan camMapand Goigananuin Ba yiap
acocusia YKyB MalIFyJIOTIapUHU TAIIKWI JTHUII JIO3UM. YKYB MAIIFyJIOTH NEIAarOruK HKOAKOP-
JUKHUHT aCOCHI MaiIoHH OYIHO, yHH TAIIKWI KWIHII Ba OOIIKApUIITa TYFPH, SHTHYA MyHOCA-
Oar kepak, Oy >kapa€Hja menaroriap OJuaa MyXuM Oup Macalia Typajau, y XxaM Oyiica TabiuMm
OJIyBUMJIAPHU OWJIMM OJIMILTa XamJa yJapHH Ienaroriap OuiaaH XaMKOpJMKIa WILIamra, kaco
OuIMMIapu Ba KYHHKMAaJapUHU Y3TYKCH3 YYKYPJIAIITHUPHUII OpKalld YKYB MaIIFyJIoTIapu cuda-
THTA pTHOOp Oepulra xand KuIaau.

YKyB Malfya0mIapuHUHT cudaTH, YIApHUHT MaKCaIuHU, BasudatapuHu, Ma3MyHUHH, IIAKII,
METO/l, TEXHOJIOTHS Ba BOCUTAJIAPUHU TYFPHU TaHJAIITa, OyHra XaMKOPJIUK/AA SPUIINII YIyH YKYB
MarepHaNIapUHU SrajUlalira TabJIuM OJXyBYWIApHH cadapOap J3TUIITa KYI JKUXATHaH OOFIHK.
Xap Oup YKyB MaIIFyJIOTH yhapja YKUII KYHUKMaJapuHU IIAKUIAHTUPUINTA, JapClUKIaH,
VKyB KYyJUIaHMalap[aH, Kymmm4ua agaOuériapiaH Kepakid axOopoTJapHH MYCTaKWJI TOIHUIITa
HYHanTHpUIran OYJIMIIN JTO3UM.

YKyB MalfyJaoTIapuHUHT cuaTh YKUIaETraH, TaxJIui KUIUHAETraH MaB3yjapra meaaror-
HUHT MachylMHST OWNaH EHAAINUINY, Y10y MaB3yJIapHHHT Ma3MyHMHHU TabJIUM OJyBUYHIIApTa
eTKa3MIlIra KapaTWIraH MaxopaTd, YHHHT MAIIFylIOTIapHH OyryHTHM KyH Tajallapu acocuaa
TAIIKWJI ATUII Ba OOIMIKapHUIn yciayOui daonusti OunaH OenrwiaHaad. Y MaB3ylapHu EpH-
TUII Y4yH, YIQpHUHI MyXUM OVyiraH Ha3apus OWJIaH acOCIaHTaHJINTd, GUKpIapHU MaHTUKaH
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OOFNIAHTaHJIMTUHU TYLIYHTHpA OJica, MabIyM Makcajara spuiirad 6ymaau. ByHUHr ydyH 3amo-
HaBUIl YKUTHII BOCUTA Ba KypoJulapuaaH (oiigaNaHulll, MeJaroruk TEXHOJIOTUS UMKOHUATIAPH
Ba YCyJUIapH acoCUJa MaB3yHU EPUTHUII MyXUM XHCOOJaHAIH.

Kymnanan, YKyB MalFyaoTiapuia MyaMMOJM, MOAYJUIM, JOWMXasall, 3BPUCTUK Xamja
XAMKOPJIMKJA YKUTHUII TEXHOJOTHsUIapuJaH (oHAaJaHUII TabIMM OJYBUMJIAPHU MOXKOAUM Ba
MyCTakui (PUKp IOPUTHUIIra Ypraruil, MyCTaKMJUIMTMHU OIIMPHII, ynapja ¥3 KOOMIUATIapura
OynraH WIIOHYMHU MyCTaxKamiiall, MachyJIUAT XUCCHHHU IIAKUIAHTUPHUILIHU Ky3[a TYTaid.
By TexHonorusap TabJIUM OJyBUYMJIAPHUHT OCpWIIraH TONIIMPHUKJIAPHU cudatin Oaxapuiura,
YKyB MaTepHaJUIapyHU IyXTa Y3JIAIITUPUILra 3aMUH Ta€praiau. Maskyp TEXHOJIOTUsIIAPHUHT
rypyxJjapaa YKUTHILI, KMYUK TypyxXJapJa WKOAMM HW3JIaHMIIHU TalIKWI STHII YCy/UIapuaaH
¢doiinanaHuil ydyH menaror xap OuUp YCYJIHHMHI MakKCaJWHM aHIVIaraH XoJJla MyaMMOJIH YKyB
TOTIIIMPUKJIAPUHU TY3HUIIH Ba yiapjaH ¥3 YpHUAa (GohganaHuIn WyuiapuHy OCNTHIIaId JIO3HM.

ByryHru kyH Tanabnapu YKyB MalIFyloTiaapu cu(aTHHU OMIMPUII Macajacura siHruda €Hja-
IIMIIHY, Oa)kapwiirad uiiap OwilaH YeKJaHMAacAaH, YHM MYyHTa3aM pPaBUIIJA TaKOMUJLJIAILTH-
pHIL, SHTU ycayO Ba MIAK/UIAPUHU UILTa0 YMKHII XaM/a aMaauéTra >KOpHid 3TUIl BazudasapuHu
KyiMokma. JKymiagan, onuii TabIUM Myaccacalapuja YKUTwiaguran Oapua Qanmap OVitmda
YKyB MalIFyJI0TJIapUHU STHTU MyaMMOJIM MacaJiajap, TOMIIUpPUKIap, Bazudanap Ouinan OOHUTHIL
ycTuia uil oaubd Gopumn 6o MacananapaaH Oupura aijgaHMOK/A .

Xap Oup TabauM WyHATUIIHN OVinYa: YKyB MaIIFyJIOTIapH KapaéHUHUHT MaHTUKUN-TY3WIIHII
HIAKJIMHY (YKYB MAIIFYJIOTIApUHU TAIKWUJ 3THUILA KeTMa-KEeTJIMK) aHUKJIAIl, YIapHU OeBOCHTa
XaéT Tasabmapura MOCIAIITUPUII, MyaMMOJIU TONIIUPUKIAPHU TY3HUII, ylIap acoCUaa yciIyOuii
TaBCHUsUIAp Ba KypcaTMajapHM Tau€pJalll, IeJaroruk TeXHOJIOTUsJIADHUHT 3aMOHABUN TypJlapHu-
HU KYyJail, TaxpuOalaH YTKa3WIl, HaTHXKajlapura kKapad, YKyB jkapa€Hura >KOpUil 3TUII, LIy
TapUKa TabJIUM OJyBUMJIAp/A KacOMM KYHUKMa Ba MajaKaJapHU LIAKUIAHTUPUILI XaMJa PUBOXK-
JIAHTUPHINTa SPUIIUII, Teaaroriap GaoJusaTHHU parOamiaHTupuiga Oapuara Oup xun EHpa-
LML TaMOMMIUIapUaH BO3 KEUMIL, YHUHI YpHUTa (PAaoUIMIHra Xama MalFyaoTiaap cuaTuHu
OLIMPUINTa TAaaJUTyKIH OYJIraH MyailssH MIIMHUHT cU(aTH, XaXMmura kKapad, MoaIuii-MabHaBUN
parOaTIaHTHPHIL JIO3UM.

By Oopanma, spHH VKyB MAIIFyloTH cu(aTHHA SHTH OOCKHMYra KyTapuil Makcaauia
KyHugaruiapHu amajira OUIMpUII J103UM Ae0 xucoOnaiiMus: YKuTriiaaurad oapya dannap Oyitnua
Tall€piaHrad TOINIIMPUKIAPD acocuja YKyB MAIUFYIOTJIApUHM TAlIKWI ATHUII Ba OOIIKApHII,
¢dannap Oyiinua MyaMMOJIM TONIIMPUKIAPHU Talépialra Majakald MyTaXacCHUCIApHHU Kajl
STHIN, YIapHHU Tauépnaml skapaéHuaa MyalsH HyHamum Oyinda (aH, TEXHHKA Ba TEXHOJOTHUS
coxanapuia aAyHE MHUKECHIA TaH OJIMHTAH SHIWIMKIAp, MyHanumuiap OYiuya Hamp STHITaH
SIHTH aBJIOJ alabMETIIapUHUHT Ma3MyH Ba MOXUSTHHHU aKC TTUPHII Ba OoIIKaap.

3aMOHaBHI YKYB MalIFyiaoTaapu (akat YKUTUIIHUHT METOJ] Ba INAK/UIapu OWIIaH 4eKJIaHUO
KOJIMai, OajJKu TabIUM-TapOus, PUBOKIAHTHPHIN MAaKCa/UIApUHU amajra OUIMPHII, TeJaror
Ba TabJUM OJyBUMJIAp (paonuaTHaa XaMKOPJIMKHHM pYEOra 4YMKapuIlHU Tanad Kwiagud. YKYB
MAIFyJIOTIIApUHUHT KaHJal OYIUIIN, NeJarorIapHUHI MXKOAKOPJIMIUIa Ba MaxopaTura OOFIIUK.

TabiuM onyBUMIAPHUHT OMIIUM 3rajljiall )KapaéHUHU TAIKWI 3TUII y4yH Mefaroriap YKyB
MalIFyJ0TIapuIard TECKapu ajJoKaJapHU aMajra olMpuil kepak. byHaail Mmaxoparra y TabjuM
OJyBUMJIap OWJIaH MYJIOKAT KWJITaHJIAa Ky3aTyBUaHJIUTH, SIXIIH PUBOKJIIAHTAH TACaBBYP Ba YyKyp
MyJI0Xa3ajau OyiaranjarvHa spuiaau. bynaa taxxpubanu negarorniap nact y3JalTHPYBYU TabJIUM
OJIyBUWJIapHU KyHHJaru aapaxanapra aXpaTHIId MyMKUH: OWJIMII JOUpacH MacT (AMKKaTCH3,
xotupacu €MOH, (uKpIaml, MynoxXasza IPUTHIL JOUPACH SIXIIM PUBOXKIIAHMAraH), SMOLMOHAI-
UPOJAIUIUIar KaMUMIIMKIAp (IAcT, OPTHKYA XAsXKOH, KYHT MYKIUTH), MIaxcui cudatiapHUHT
SXIIN MIaKJUTAaHMaraliury (OMJIUM OJMIIra KU3WKMII, MYCTAaKMJI MII IOPUTHUI, KaBOOTapiHK,
MabCYIHAT).

VYKyB MalIfylIoTJIapy TabJIUM OJyBUMJIAp/a caMapaid MexHaT (aoJUATHHH aMalira OIIUPUII
MMKOHMSATHHU TabMHUHJIAII MaKCalnJa, yHU YKUTHII XaM/a TapOousialira KapaTuiaral Makca i,
TabJIMM-TapOUs MacajalapuHu Xaj KWIMIIHUHT aMaluil Ba KyJjail IIakiu, 1meJaror TOMOHUAaH
aHMK MakcaJ Ba Basu(alapHU Ky31a0, OenruiaaHrad BakT MUMAA TAbIMM OJIyBUWJIApra JaBiiar
TabJIUM CTaHJApTIapH, GaH AaCTypH, JapCiuK, YKyB-ycIyOuil Kyianmanap, Tu1akTUK MaTepu-
ajap, HOaHbaHABUI MEJaroruk ycymiap, yciayonaap, YKUTUIIHUHT ME€Aaroruk Ba ax0opoT-KOM-
MYHUKAIUS TEXHOJIOTUSUIAPH OPKAJM aMmajra ouMpuwiagurad Oup OyTyH >kapaéH OYnub, yHUHT
MOXHMATHA WHCOH TOMOHHUJAH TYIUIAaHTaH Taxpuba, OWIMM, Majaka Ba KYHUKMajapHU YcuO
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kenmaérran €m apioara oepumigan noopar 6ynud, Makcaau, Ma3MyHH, YCYJUIapH, TaMOHMILIApH,
TAIIKAINN [IAKIUIAPH BA TAPKUOWH KMCMIIapH OMprajaukaa HaMo€H Oynaiu.

VYKyB MalmfyJIOTHHUHT acCOCHW Makcaj Ba Bazudanapura KyHuaaruiap KApaau: acoCHi b-
TUOOPHM Makcaj Ba Baszu(ajapHU aHUKJAIIra KapaTHIl, IEelaror Ba TabJIUM OJYBUYMIAPHUHT
caMapaJii XaMKOPJIMTUHU MyJra KyHull, Wirop MeIaroruk TEXHOJIOTH Ba yjiap acocuaa sipaTui-
rai uHTep¢aoa ycyuiapaaH ¢GolalaHUIL, HATHKaJIapuHU Oaxosjall TU3UMHHU TaKOMHJUIALI-
TUPUII, YHUHT Oapua IIaKIJapuHHU SHTU TEXHUKA Ba TEXHOJOTHs IOTYKJIapUHH XHUCOOra oyraH
XOJIJa TAIlKWI 3TUII Ba aMajira OLIMPUII, TAbJIUM OJTyBUMIApAa MYCTAKUI (PUKpIAIl, WKOIUHA
KOOMIMAT XaMJia KacOMii MaxopamIiapiHHA 3aMOH Taslabjapy Japaxacuja MaKIJIaHTUPULI, YKYB
MalIFyJ0TIapUHU HOAHbAaHAaBUM YKUII Ba WIMHM-TaJKUKOT MIUIApU OWlaH y3BUH Xamzaa y3-
JYKCHU3 aJIOKAaCUHU sIpaThll, KacOWi, MKTHCONWHU, TadaKKyp ATHILI, MAabHABUM KU3UKHILLJIAPHU
YUFOTHIL, MyCTaKWJI Tap3Aa KepakiIu MabIyMOTIApHU WUFUILI, MyaMMOHH aHUKJIALI, €4MMIIapH-
HU TOIMIL, OJJMHIaH OMJIMM, Majaka Ba KYHUKMaJapHU TaHKUIWN TaXJIMJI 3THILI Ba yJIapHU SHITU
Bazu(arapHu Xajl 3TUIIJA KYJUIall, TAlIKWIMKA, CUXOJOTHK-TENaroruk, YKyB-ycinyouii, axoo-
POT, MOJAMN-TEXHUK TAbMUHOTHU Y3 MYUra OJYBYM YKYyB MAIUFyJIOTJIAapU TU3UMUHU SIPATHUILL.
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AHHOTauus: YOy Makosaza YKUTHII KapaéHuia, Makcas 0yiinda kadoaaTiaHraH HaTHKara
SpUIIMILIA KYJJIaHWIAAUraH Xap Oup TEXHOJIOTHs MeAaror Ba Tajaba ypracuaa XaMKOPIUK
(haonuATUHYU TALIKWJ STUIIM, WKOOUI HATHXKa OJMILTa, TajdadaJapHUHT MycTakuwi (ukpiail Ba
VDKOJIUH MIIUTaIMra, TaxJInil Ba XyJoca KUjla OlMIUIApUra, ¥3-Y3uHu 6axosai oluIunra, neiaror
3ca yaapHUHT OyHJal GaonusTiapu y4yH UMKOHUAT Ba MIAPOUT SIPATHILUTA KapaTHITraH OYIuIIu
JIO3MMJIMTH Macanajapu Oopacuia cy3 IOpUTUITaH.

Kaiur cy3iaap: WXTUMOUN-UKTUCOAMM, NEAArOTMK TEXHOJIOTUsIAp, TabJIMM JacTypJlapu,
Oenrwmaii, Ha3opar, 0axosnaill, >kapa€H, TU3UM, XyCYCHUSTIAp, YPraHMOK, TAHUIIMOK, JIOMHXA,
TaKCOHOMMUSI.

Onuit  TapnuM THU3UMMHU TyOAaH TaKOMMJUIAIITHPUILN, MaMIIAKATUMU3HU MKTUMOUII-
MKTUCOAMN PUBOXKIAHTUPUII OopacuIaru ycTyBop Bazuagapra Moc Xoija, Kajapiuap taiépnari-
HUHT MabHO-Ma3MyHMHH TyOlaH KaiTa KypuO YMKHMII, XaJIKapo CTaHIapTiIap 1apaxacuia Onui
MaJakaJid MyTaxacCHclap Tauépiail ydayH 3apyp MApouTIap sSpaThll Makcaauaa Y30eKUCTOH
Pecnyonuxacu Ilpesunentununr 2017 iun 20 anpenga “Onuii TabJIUM TU3UMHHHU SIHAaJla PUBOXK-
JaHTUpHII Yopa-taaoupnapu tyrpucuaa’tu [1K-2909-con kapopunga Oenruinadran Baszudanap
KAaTopua YKyB jKapa€HHUra XaJkapo TabJIUM CTaHJapTIapura acoClaHIaH dHI 3aMOHABUH Iefa-
TOTMK TEXHOJIOTUsIAp, TabJIUM JACTypapy Ba YKyB-METOAUK MAaTepUAJIIIApHU KEHT JKOPUIN THIL
9HT MyXMM Bazudanap 3THO Oenrmianau.

dannapHu YKUTHII cupaTh Ba caMapaopIUruHU OMIUPUII MaKCaaAUIa, eJaroTuK TEXHOJIO-
TUsUIapHU ax00pOT TEXHOJIOTUSIIap UMKOHUSATIApU acoCcH/ia - Mabpy3a, aMaluil Ba Jjaboparopus
MalIFyJI0TIAPUHUHT Y3Ura X0C XyCyCUSTIIapuHU XMCOoOra oJIraH X0J1/1a KOMIUIEKC X0J/1a KYJuiall
TaBCHUS STHIIA/IN.

VYprauunaéTtran MaTepHaUIApHUHT YKYB coamiapy MUKIOPH XHcOOra OJMHraH X0JiJa MaB3y
OJoKJIapura axpaTuiaaau, Xxap Oup mMabpy3a MaB3y Onokura 2-8 YKyB cOaTH OpajHMFUAa BaKT
aXpaTuiiagn Xxamjaa ymoy MaB3y OJOKHra MOC aMajiMid Ba J1a0opaTopusi MAaLFyJI0TIapu Ma3MyHHU
Xamza Xaxmu OenrwiaHagu. by ycynaa MaB3yHM ypraHulljard y3BUIUIMK TyJja CakjiaHagu Ba
Tanabanapja Majlaka xam/1a KYHUKMaJlapHU MaKCca/lJIi [AaKJUIaHTUPHUIL UMKOHUSITH Kydasiiu. by-
TYHTH KyH/Ia TabJIUM coXacuaa (aHIapHU YKUTHUILL, TabIUM-TapOous, Y3IalITUPUWITaH OrinmMiap
Jlapa)kacCuHH 3aMOHaBUI MEJaroruk TEXHOJIOTUsIapra CyssHraH X0Jia TallKWI KWK, 6axosan,
¢bannap 6yitnua sHru GaH AacTypiIapuHH SApaTUIl MyXUM MyaMMoJapAaH OupuIup.

Xo031UpAa YKyB MalFyJ0TH Makcaau yMyMUH Xojja OelruwiaHaau, IYHUHT YYYH XaM SpHII-
raH HaTWKaHU Oaxouam KuiuH. byHaail ymymuii MakcaaHu Oeiruianl neaaroruk TeXHOIOTUSHA
KOHHUKTHpa OnMaiau. By TexHojorwmsuap YKyB MaIIFylIOTH MaKCaJAWHU OeNruiianiia aHUKINK
OynumuHu Tanad sTaau. AHUK MakcaJjiapHH Oelruiianl Ha3zopar Ba Oaxojall WIMWHUA EHTHII-
namrtupaay. IyHUHT y4yH XaM Mearoruk TeXHOJOTHsUIapHU KyJulanigard OupuHYM Kajaam, Oy
aHUKJIALITUPUIITaH MaKCaUIapHU MIUIA0 YMKUIL. By TeXHOJOrMsUIApHUHT MIUIAHUIIMIA ACOCUN
bTUOOP OXUPrU HaTH)Kara KapaTwira Oyiaau Ba KyMuaarn HW3YWJUIMKIA UINIa0 YMKWIAIH:
AHUKJIAIITUPUIITAH YKyB MaKCa[UIapUHA  WIUIA0 YUKUII Ba yJIapHU TypyxXJjapra axparull,
YKyB MakcaJUIapiHHA Ha30paT MILIU Ba TECT Basudanapura yTKa3uIll, MaKcaara SpUIINII HYTuHA
Ba YCYJUIApHHM TAaHJIAIll, HATWKaHU OaxoJaml Ba Y3NMAIITUPUII JapakaCUHH aHUKJIAIL.

AHUKJIAITUPWITAaH MakcaJJIu JoWHXa/ia MeJaror aHuK TyllyH4ajgapjaaH (QoiganiaHulu jo-
3UM. byHMHI y4yH aHUK Ba MaBXyM TyLIyHYaJJapHM a)Xpara olnuIIM Kepak. Macaman: Masxym
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TyUIyHYajap: YpraHMoOK, TAaHUIIMOK, KYpUO YMKMOK, TaCaBBYyp XOCHJ KWJIMOK, TyIIyHYa XOCHII
KUJIMOK. AHUK TyIIyHUanap: Oenruiaad yuKMOK, TypyXjapra aXKpaTHlll, Ty3WIl, &iJaH aiTui,
U30X OepuIll, Macaiaa 4HIll, YU3HUIIL.

Byrynru xyHna yKyB MakcaajgapuHU OEJNTMIIAIIHUHT KYTIad TaKCOHOMMsUIapu MamBxynd. Jle-
KUH, TyHENA KYIMUUIMK OJUMJIAp TOMOHHUJAH TaH OJMHTaH TakcoHomus Oy, b.bmymHuHTr yKYB
MakcaJjiapu TaKCOHOMUSCHAUP. TakCOHOMHsSAA TyIIyHUajap oJarja coajajaH MypakkaOra
Kapal »xoinamrupuiaaau. biaym TakcoHomMuscuIa xaM Xyaau ImyHaail. By takconHomust ontuta
KateropusgaH ubopar O6ynub, ymap OWIMIL, TYIIYHMII, KyJUlall, aHajdu3, CUHTEe3 Ba OaxoJiall
KaTeropusaapuaup.

bunum kareropusicu 0OBEKT, X0auca, BOKEa, Kapa€HJIApHUHI HOMMHU OWJIUI, ylapra Tab-
pud OGepumr Ounan 6ornmuk. MacanaH, “bUHO Ba WHIIOOTNIApHU OapIIO ATUIINA MMAPAO03JIAII UII-
Japu”’ MaB3ycH Oyinua OWUJTUII KaTeropusicura KyWHuIard MakcaJylapHHA UIIa0 YUKHUIIT MyMKUH:
Tajaba OMHO Ba MHIIOOTIApPHU Oaprio STUIIA MapAo3Jall UIUIapu Xakuaa ranupud Oepanau.

TymyHum kaTeropuscu Hapca Ba XOIMCAJIAPHUHT Ma3MYH-MOXMSTHHHU TYLIYHHUII, OF3aKd
HYTKHHU €3Ma HYTKra YTKa3uIll, Ypraurad OMJIuMIIapUHU 3 cy3u Onitan ranupud OepHIll, MyCTaKuII
paBHIIAa MUCOIUIAp KeNTUpUIl OmiaH Oornuk. Macanas, Tanada OMHO Ba MHIIOOTIApHU 0aprio
ATHILJA MapA03Jall UIUIAPH TEXHOJIOTHICH OOCKUYIIapH Xakuda ranupud Oepaau, OMHO Ba MH-
MIOOTJIApHU 0apIio ATHIIA TAapAo3Jiall HILIapura KyWniaaurad 3aMOHABUN Tajadiap Xakuaa
(huKp rOpUTaIN.

Kynnam kareropusicu Hazapuil OuiauMIIapHu aManuérna Kymiam OwnaH Oornuk. Macanas,
tanaba Kieicrep, enumiiap Ba MacTHKalapiaaH ¢oinananaan. Ymoly Makcaara SpuIIdII yUyH
anbarTa Maxcyc ImapouTiap kepak Oynaau, SbHU, MacajiaH, TaJabaHUHT Y31 MyCTaKHII paBHIIIA
T'YJIKOFO3JIapHH JieBopra E€NnuuThpa ojiaju.

IOxopuna kypcarud yTran ydra Typaard Makcajara SpUIIUII YYyH aHbaHABUM YKUTHIL IAKII
Ba ycy/utapuaan (Mabpy3a, cyx0aT, Kyprasmaiu ycyuiap, Malkiap, Ha30paT TONIIUPUKIApPUHU
Oaxapum) Qoiinamanum MyMkuH. UyHKH, Oy Makcaajiap aHWK Ha3zapui OmimuM Oepuin OuiaH
00FIHMK. biiyM TakCOHOMMSJIaCUTH KOJTaH yd KaTeropus ¥3 MOXUSATHra Kypa Mypakkad Oymuo,
yiap TanabaiapHUHT MYCTaKWJ (GUKpPIAIIMHYA Tanad 3Tajau.

AHanu3 (TaxJIuI KAJUII) KaTeropusiCh MpeaMeT, Hapca Ba XOAUCAJIapHU TaKKOCJAll Ba Iy
acocu/ia KaHaanaup oup xynocara KeJIUIHu omiaupanu. Macanas, Tanada Typiiv IyJaKOFO3JIapHU
Ba yJIapHUHT CU(ATUHHU TAKKOCTANIH.

Cunre3 (yMyMIIaITHPUI ) KATETOPUSICU HAPCA, X0/ CA, XKapaEHIApHUHT yMYMUH )KUXATIapUHU
TOTIHII, YJIApHH KIacCU(PUKAIMSICUHU SPATHIL, MyaMMOJIAPHUHT €4UMUHU TOMHUII OUlaH OOFIUK.
Macanan: tanaba IOKOpUAaru MaB3y HIJIapura ouj TypJid MyaMMOJIAPHU Xaji KUJIaIu.

baym TakcoHomusicugaru mypakkad kareropus Oy Oaxomaminup. Kauon 6u3 xannmaiaup Oup
MIpEIMET, XO/MCa, )Kapa€H €k Bokeara 0axo OepHIIuMu3 MyMKUH? YHH TYJIUK YpraHuO, amaiu-
érna cuHab, canbuil Ba WKOOMI TOMOHJIAPUHU TaKKociaraHumusaa. byHna tanaba roxopuaaru
MaB3y uiiapura 6axo oepaiu.

AHUKJIAITUPWITAH YKyB MaKcaJUIapuHu AacTiad KaHAai Ha30paT HIIK OPKaIHU TeKIIUPUIN-
IIM aHUKJIAHWIIK Kepak. MakcaanaH Kenmud YMKKaH XOoJ[a TECT Ba Ha30par MIIJIapy TaHIaHAIH.
Tannanran Hazopar xap Oup Makcaj y4yH ajoxujaa KyJutaHwiaau. Macanas, OUpuHYM KyHUITran
MakcaJl yu4yH ajoxuja, KeMMHI'M MaKcajara SpUIIMII Y49yH ajJoXuAa Ha3opaT MIIU TONWIMILN
kepak. bapya Hasopar viuIapy yMymIamTHpUIMO OXUPrU 6axomaml MabiyM KHJIMHA/IM,

YkuTuir sxkapaéauia, Makcas Oyinda xadoiamiaHral HaTWKara SpUIININIA KYJTaHUIaIuTraH
xap OMp TEXHOJIOTHS MeAaror Ba Tajaba ypracujia XaMKOpPIUK (haoNUsATUHU TAIKHWI ATHILTA,
WOKOOMI HaTWKa OJNUINTa, TanadalapHUHT MYCTaKWi (DUKpIall Ba MXKOAWM HIIIAIINATA, TaXJIHI
Ba XyJ0ca KWJia OJIMILIapura, ¥3-y3uHu 0axosiail oMuIIura, neaaror 3ca ylapHUHT OyHaai ¢ao-
JUATIAPH YUYyH UMKOHHAT Ba IIAPOMT SPATHIIUTA KapaTHITaH OYIIUIIN JO3UM.

[lenaror Ba TanmaGaHWHT MaKCaJJlaH HATWKara SpPHUIIUIIAA KaHAal TEXHOJIOTUSHHU TaHJIAILIa-
pu ynap uxTuépuiaa, YyHKHU, yJIApHUHT aCOCUM MaKcaJu aHUK HaTH>)Kara SpUILUIIra KapaTHira,
OyHa TanabamapHUHT OMJIMM CaBHUSICH, TYPYX XapaKTepH, IapouTra Kapad MIUIaTHIaIUTaH TeX-
Hosorus Tannanaau. [y 6unan 6up Karopaa, YKUTHII KapaEHUHU OJAMHJAH JIOHMXaIallTHPHIL
3apyp, Oy >kapa€Huja nenaror GaHHUHT Y3UTra X0C TOMOHHHH, MaBXKyJl MOJIMI-MabHABUH IIapT-
IAPOUTIAPHHU, TarnabaJapHUHT UMKOHUST Ba AXTUEKUHHU XaMJa YJIapHUHT XaMKOPIUKIArd Qa-
OJIMSITHU TAIIKHUJI 3Ta OJIMII KOOWIMATIApPUHU XucoOra onumm kepak. lllyHaaruna xepakiu Ba
Ka(onaTiiaHraH HaTW)Kara SPUIIAII MyMKHH.

ABryer 2020 7-kuem TomxkenT
123



% V3BEKUCTOHIA WIMHWI-AMAITANA TAJIKUKOTIAP" MAB3VCHUJIATU PECITYBIIMKA
@e 19-K¥VIT TAPMOKJIH WIMHII MACO®ABUI OHJIAMH KOH®EPEHIIUSA MATEPHAJLUIAPHA

[lenaror ToMOHMaH YKyB MaIIFyJIOTHHU SXJIUT X0JIaT/a Kypa OWJIKII Ba YHU TacaBBYp 3THUII
y4yH YKYB MalIFyJOTH KapaéHUHU JIOMMXaIalTHPUO OIuIIa y YKYB MAIIFyJIOTUHUHT TEXHOJIO-
MK XapUTacUHU Ty3UO onuIIM J103uM. by Xapurta xap Oup mMaB3y, MalIFyJI0T yU4yH YKUTUIAETTaH
(aHHUHT XyCyCHUsTH/IaH, TajdabaJapHUHT UMKOHUATHIAH KelnuO yukuO Ty3mnaau. Xap oup yKyB
MAIUFYJIOTUHUHT TP, KU3UKApId OYIMIIN Ma3Kyp *KapaéHHUHT JIOWHMXAJTAIITUPUITaH TEXHO-
JIOTUK XapUTacura OOFIHK.

VYly non3ap6 BazudanapHu amasra OLMpUII OpKaIU Majlakald MyTaxacCUCIapHU Talnéprari-
Jla ONUH TabJIMM Myaccacajapyjia sSsHru4a €HJanryBIapHu UIIa0 YMKUIT MyXUM XUCOOJIaHaIu.
By Basudanapuu amanra ommpHIIAa XOpwxK Taxpudanapuaan camapaiu (oiananum Ba yuap
acocusia YKyB MAIIFyIOTJIApUHU TAIIKWI 3TUII JO3UM. YUyHKH, YKyB MAIIFyJIOTH IE€Iaroruk
VKOIKOPIMKHUHT aCOCUM MaiioHu OYIu0, YHU TAIUKWUJI KWJIKII Ba OOIIKAapuIIra TYFpu, SHrU4Ya
MyHOca0aT kepak, Oy jkapaéHaa mnejaroriap ojuja MyXuM OWp Macaia Typaad, y xam Oyica
TabJIUM OJIyBUMJIAPHU OMJIUM OJIMIITa XaM/1a yIapHU NeAaroniap OuiaH XaMKOPIUKIA WILIAINTa,
KacO OMmMMiapy Ba KYHUKMAJIApUHU Y3IYKCH3 YYKYpJAIITHPUII OPKAIU YKYB MAIFyJIOTIapH
cudarura 3TUOOp OepuIlTa Kand Kuiaau.
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